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An Adventure of Two Minds

PATRICIA SCHUYLER

In Jean Jacques Rousseau, Van and I have a powerful
protagonist and endorser of home schooling for the young.
Rousseau virtually founded education in our era with his
book Emile, written two hundred years ago. It is a fanci-
ful and delightful story of his teaching of an imaginary
pupil. The book was a one-man revolt against the rigid
and often cruel practices of that age and it created such
a sensation as to drive its aathor into exile. TFor ten years
he was hounded from one hiding place to another by the
fundamentalists. But Emile became in time a virtual text
book, drawn upon by the French Revolutionary Legisla-
ture, as well as by every great educational reformer since.
Yet it was not written for the educator. Rather as the
author says, he wrote it “to give pleasure to a good mother
who thinks for herself. Tender, anxious mother, I appeal
to you”, he goes on. “The earliest education is the most
important-and it undoubtedly is woman’s work.”. Then
warns, “Those who are brought up in the world (of cities)
must receive more precocious instruction than those who
are brought up in retirement. So this solitary education
would be preferable, even if it did nothing more than
leave childhood to ripen.”

Of the giffed, he said, “There is quite another class ‘of
exceptions: those so gifted by nature that they rise above
the level of their age.  As there are men who never get
beyond infancy, so there are others who are never, so to
speak, children; they are men almost from birth.”

Such was Thomas Edison, whose mother took him out
of school when the teacher complained that he was too
‘addled’ to become a scholar. Mrs. Edison taught him-at
home, unmolested by the State. Nowadays, she would
have been thrown in jail, her son would have been taken
from her and placed in an institution, and the world
would have lost a great creative genius.

‘Of the rights of a child, Rousseau says profoundly, “No
one,; not even his father, has the right to bid the child do
what is of no use to him.” To hold down a bright child
to the mediocre level and slow pace of the public school
sysiem is a violation of his rights. ‘He submits only be-
cause he is too small and helpless to resist. It is claimed
by the educators that, since he must learn to live and work
among the average, he must practice that conformity while
a child. But when a superior child becomes a superior
adult he associates no more than necessary with the aver-
age man. Unless he can find his intellectual equals he pre-
fers the unbounded resources of his own company. It is
time the average man learned to respect these rare beings,
for they are the only ones who will never exploit his igno-
rance. They, by their inventions which create new in-
dustries, new forms of entertamment are his oniy real
benefactors.

Of the cruelty of forcing a child to sit for hours at a
desk, Rousseau warns us, “‘Nature provides for the child’s

‘human life lies between birth and the age of twelve.
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growth in her own fashion, and this should never be
thwarted. Do not make him sit still when he wants to
run abgut, pror run when he wants to be quiet. et them
run, -jumip and shout to-their heart’s content. All their
own activities are instincts of the body for its growth in
strength.—Seneca, speaking of the Roman lads in olden
days, says, ‘They were always on their feet, they were
never-tanght anything which kept them sitting.” Were
they any the worse for it in manhood?”

Before I discovered Rousseau, Van himself showed me
the truth of this reasoning. The task of sitting still long
encugh to learn-to read was too much for his muscles.
Sometimes he would lie along the back of the sofa and
read, sometimes kneel next to me, or we both would lie
flat on the rug or he would nestle close and rest -his head
on my shoulder, changing positions as he felt like it; but
I never corrected him nor called it to his attention. I
knew that physical discomfort would shorten his attention
span.. Between periods he: would leap upon his bicycle
and tear cheerfully about the piace, or we wouild play ball
or walk briskly to the beach. And yet in school at the
most active time of their lives we expect children to sit
hours on a hard wooden seat with. their feet under the

_desks and we punish them if they fidget, squnrm or stretch

their legs into the aisle.

In. support of my contention that the damage to the
child is committed in the early years and that the high
school, which seems these days to be most severely cen-

sured, is not guilty of many. of the shortcomings charged

against it, Rousseau says, “The most dangerous period in
Itis
the time when errors.and vices spring up, while as yet
there is no means to destroy them; and when the means of
destructio'n are ready, the roots have gone too deep to be
pulled -up.”

He warns us against wastmg the child’s time. “You
fail to perceive that it 1s a greater waste of time to use. it
ill than to do nothing, and that a child ill taught is further
from virtue than a child who has learned nothing at all.”
A child ill taught, frustrated by school requirements which
prevent him from concentration almost exclusively upon
the development of his natural bent; wastes his time trying
to digest subjects in which he has no interest in order to
get that magic diploma. The school has wasted the par-
ents’ time too; they are exhausted with the economic strog-
gle of supporting the child through the long years of time-
serving. It is then too late, in most cases, for both par-
ents-and child. Since we have followed the example of
England in our language, iaw and religion, why did we not
adopt her realistic system. of testing twelve-year-old chil-
dren for aptitudes, and separating them at that point into
different channels of education? :

On adolescence and the public schools, Rousseau tells
us, “Adolescence is not the age of hatred or vengeance;
it is the age of pity, mercy and generosity. You never
heard of such a thing; I can well believe that philosophers
such as you, brought up among the corruption of the pub-



fic schools, are unaware of it.” Rousseaun was right. - If
our adolescents appear to be monsters, regularly making
the front page with their anti-social acts, it is we adults
who have made them so, and mass education, legally en-
forced, must take a large share of the blame. Out of an
average day, the child spends eight hours at school, the
rest at home, either doing a variable amount of home-
work or sleeping. Out of a year, he spends nine months
at school. He becomes almost a stranger to the parents;
sleepy when he leaves, tired and grouchy when he comes
home, busy with school-sponsored social events over the
weekend, plus the usual load of homework. The place to
blame for his condition, obviously, is the place where he
spends most of his time.

“But,” cries Rousseau, “where shall we find a place for
our child? Oh men, is it my fault that you have made
all good things difficult? 1 am showing what we should
try to attain; I do not say' we can attain it, but I do say
that whoever comes nearest to it is nearest to success.
This is one reason why Irwant to bring up Emile in the
country, far from the vile morals of the town.” Two hun-
dred years ago, Roussean, you would have been allowed
to do that, even admired for your initiative. Now, how-
ever, you would soon be idling your non-conformist brain
behind bars, and your valuable Emile would be milling
around, confused and frightened, in a State institution with
his inferiors who would soon drag him down to their level,
so that all men might be equal. '

What is the upshot of all this? 1is there something that
our country could learn from my teaching my son at
home? ,

Without question, America is wasting good minds by
the tens of thousands through neglect of her gifted chil-
dren. How great the resulting loss may be is a matter for
speculation, but it could be enormous. For example, our
over-all second-class national leadership of today (who
can say that it is better than mediocte?) may well stem
from this long standing down-grading of the bright child.

It is high time to release this potential resource! In al-
most every other field of advancement in our history we
have given free rein to ambitious striving and experimenta-
tion. Why not also in the field of education?

What I am doing with Van may not produce outstanding
results. But the law should not forbid a mother to train
her child in whatever pattern she chooses— providing only
that she does a good job of it.

America with her syndicated press and her television
gets enough controlled thinking, Indeed, far too much.
For the State, now, to force all children, often against the
wishes of their parents, into an institution where conform-
ity and mediocrity are the watchwords is a national sin.
Instead, we should learn to encourage the early training
of original minds and the propagation of unorthodox ideas.
Too few of the latter come out of the prison-sentence type
of schools that we now struggle to support.

THE END
&

WITHOUT free enterprise, freedom is limited and cheap-
ened. -

A MESSAGE TO WOMEN
“CREATED-EQUAL” SCHOOL FOOLERY

IT is against the public and national interest to hold the
bright child back or to use him or her as an assistant
teacher. My daughter spent much of her time in the grade
schools helping with the below-normal students in the
same room. Though graduated as an honor student, she
is still not educated in the true sense of the word and
much of the time, when she herself should have been ad-
vancing, was wasted,

Greater incentives must be given to the fast learners.
There should be a ‘letter” for the boys and girls of superior
achievements and public awards held before the entire
student body, not just at graduation but all through the
school years. The destructive ‘created-equal’ philosophy
should be eliminated from the schoolroom. No teacher
can honestly defend such a statement. Tts constant parrot-
ing destroys the potential leadership it is your responsi-
bility, along with ours, to develop, for it makes the
bright child ashamed of not being average.

_ The statements made by the outgoing president of
the National Parent-Teacher Association as quoted in the Seattle
Post-Intelligencer are so outrageous as to cause the more intelligent
members of that organization to rise in protest. Mrs, Brown
“particularly cantioned against recent demands that schools cater to
gifted students—at the expense of average children—to holster this
country’s roster of scientific genins. We must not and cannot af-
ford to gear our schools to the upper 15% of talented children”,
says she, but at the same time, “we must meet the Soviet challenge”.

Mrs. Brown may or may not be aware of it, but she was using
hier high position to sing the Communist theme song, which is to
down-grade the. American people in every way. If we deny the
existence, and the needs, of superior children, how can we produce
any superior adults to serve society in the perilous future? If
schools were to cater to their tiny percentage of gifted children,
would this be at the expense of the average? Schools can and do
cater to the much larger group of mentally and physically defective,
by appropriating thousands of tax dollars for special buildings and
special teachers. Is this not also at the expense of the average?
But 1o voice of objection is raised, not even from Communist quar-
ters, because they know that no original or powerful leadership will
come from our concern with the defectives, who will be State-
supported most of their adult lives.

It delights the subtle Communist to watch us ignore the rare
presence of the superior intellect among our children. To neglect
and ridicule these gifted ones, to refuse to admit that they too have
special needs, to look the other way while the herd destroys them—
that is to play into the hands of the patient enemy, for we will be
left without the protection and inspiration of leaders who would
spring from the ranks of the gifted ones.

It would seem that the National P.T.A..has been effectively in-
filtrated from the top, where policy is made for the rest of us to
follow. —PaTrRICIA SCHUYLER

(To be continued)

HEREDITY determines capacity for culture; cuiture has no
effect on heredity. '

The gene determines the quality of the brain, which de-
termines the effect of education.
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