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Introduction 
Assessment instruments serve a major purpose in the diagnosis of children with communication disorders.  
Currently, there is a dire need for improving assessment instruments in the area of phonology that target children 
who speak a language other than English; specifically, Spanish-speaking children (Goldstein, 2002; Iglesias, 2001; 
Kaiser, 1998).  This need becomes greater as the number of Spanish-speaking children in the schools continues to 
grow rapidly.  In the last decade, the total number of Limited English Proficient (LEP) students has risen nearly 95% 
to approximately 4.7 million; of which 76.9% have been classified as Spanish-speaking (Zehler, Fleischman, 
Hopstock, Stephenson, Pendzick & Sapru, 2003).  Word choice for test materials is a critical issue that must be 
addressed.  A Spanish-speaking child may not be familiar with a word that is used in a particular test, or may not 
recognize the object or picture that is intended to depict the word (Langdon, 1992).  The unfamiliarity of a single 
word impacts the overall test score of a child.  This is why it is important to develop a list of easily identifiable 
Spanish words that will serve as a foundation for improving phonological assessment of Spanish children with 
speech disorders.  Words that are readily identifiable will yield more accurate and natural responses from children.  
The purpose of this study, therefore, was to determine which Spanish words are known best by Spanish-speaking 
children. 
 
Participants 
Ten typically developing 5-year-old children with LEP status participated in this study.  Participants were enrolled 
in a Spanish-English dual-language program in Corpus Christi, Texas and were of Mexican descent (according to 
school records).  All ten children had Spanish language dominance, primarily spoke Spanish in the home, and 
demonstrated a tendency to prefer speaking in Spanish.  This information was derived from teacher and family 
reports.  Each child passed a hearing screening bilaterally at 500, 1000, 2000, and 4000 Hz at 25dB HL.  None of the 
participants had been diagnosed with a communication disorder or had received speech and/or language 
intervention. 
 
Procedures 
The 10 participants were assessed individually in a quiet room in the school.  Each session lasted approximately 30 
minutes and was audio-recorded on a PMD 670 digital recorder.  All children were instructed in Spanish.  Each 
child was asked to identify 70 Spanish words in the form of a picture or object.  Target words from the Assessment 
of Phonological Processes-Spanish (Hodson, 1986) were combined with other words that were carefully selected for 
5-year-old children.  Responses were recorded and awarded points based on the level of elicitation that was required 
to generate the desired response.  Immediate-spontaneous responses (those that were ideal) received four points, 
delayed-spontaneous responses received three points, delayed-imitated responses received two points and directly-
imitated responses received one point.  Based on the responses from all 10 participants, an overall score for each     
word was calculated with a maximum score of 40 points possible.                                                 
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Results 
Body parts were more consistently known than other categories of words.  Interestingly, body parts were the only 
words in the study that were not depicted in pictures; rather, they were pointed to as real objects.  Numbers and 
colors were the next best known categories of words.  Nine Spanish words received the maximum amount of points, 
indicating the words were identified immediately and spontaneously by all 10 participants in the study.  The word 
brazo on the other had did not receive any immediate-spontaneous responses and received the lowest score.  This 
information is summarized in Table 1.  Based on the total number of points and the likelihood of inclusion in future 
assessments, words were divided into three groups: (a) include, (b) probably include, and (c) exclude. 
 
Table 1:  Results and Recommendations regarding Spanish Word Recognition (N=10)* 

Include Score Probably Include Score Exclude Score 
Amarillo (yellow) 40 Azul (blue) 36       Columpio (swing) 30 
Árbol (tree) 40 Chicle (gum) 36 Pared (wall) 30 
Caballo (horse) 40 Conejo (rabbit) 36 Pollitos (chickens) 30 
Cuatro (four) 40 Cuchara (spoon) 36 Iglesia (church) 29 
Estrella (star) 40 Galleta (cookie) 36 Lechuga (lettuce) 29 
Frio (cold) 40 Jabón (soap) 36 Radio (radio) 29 
Naranja (orange) 40 Lapis (pen) 36 Cortina (curtain) 28 
Teléfono (telephone) 40 Negro (black) 36 Televisión (TV) 28 
Tres (three) 40 Sandia (watermelon) 36 Espejo (mirror) 27 
Caliente (hot) 38 Blanco (white) 35 Esponja (Sponge) 27 
Dedo (fingers) 38 Yoyó (yoyo) 35 Mosca (fly) 27 
Dientes (teeth) 38 Estufa (stove) 34 Frijole (bean) 26 
Escoba (broom) 38 Lampara (lamp) 34 Sombrero (hat) 26 
Flor (flower) 38 Muñeca (girl/doll) 34 Calcetines (socks) 24 
Huevos (eggs) 38 Oreja (ear) 34 Mantequilla (butter) 24 
Leche (milk) 38 Pájaro (bird) 34 Cáscara (shell) 23 
Libro (book) 38 Rojo (red) 34 Brazo (arm) 21 
Llaves (keys) 38 Bicicleta (bicycle) 33   
Nariz (nose) 38 Escaleras (stairs) 33   
Pantalones (pants) 38 Falda (skirt) 33   
Pescado (fish) 38 Guitarra (guitar) 33   
Uñas (fingernails) 38 Plátano (banana) 33   
Zapatos (shoe) 38 Verde (Green) 33   
Jugo (juice) 37 Vestido (dress) 32   
Lengua (tongue) 37 Crema (cream) 31   
Manzanas (apples) 37 Escuela (school) 31   
Mariposa (butterfly) 37         

* Total points possible = 40; Words in the “probably include” group require further testing 
 
Summary 
Seventy words were administered to 10 Spanish-speaking 5-year-old children in Texas to determine which words 
were named most readily.  Words that were not identified readily will be removed from the list of prospective 
Spanish phonological assessment stimuli.  Future research will involve the use of selected words with younger 
children and with children who speak other dialects of Spanish to further validate the list for assessment purposes. 
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