


MUSIC ACTIVITIES IN THE SMALL SCHOOL 

BY 

DALEE. HASSINGER 

A DISSERTATION 

SUBMITTED TO THE GRADUATE SCHOOL 

IN PARTIAL FULFILLMENT OF THE m.EQUIREMENTS 

FOR THE DEGREE OF MASTER OF MUSIC EDUCATION 

DEPARTMENT OF MUSIC 

THE MUNICIPAL UNIVERSITY OF WICHITA 

IDCHITA, KANSAS 

MAY, 1954 



I. INTRODUCTION 

Purpose 
Scope 

TABLE OF CONTENTS 

. . . . . . 

Point of View 

· II. MUSIC EDUCATION IN THE SMALL SCHOOL. 

Objectives of the Program 
Principles of the rogram 
Planning the rogram 
Problems in the Small School 
Elementary Music 

. . . . . . . 

·• . . . . . . . . . 

Page 

1 

3 

III. LOWER ELEMENTARY GRADES. • • • • • • ' . . , • • • • • • • • 15 

Objectives 
The Singing Program 
The Rhythm and Melody Instrument Program 

IV. UPPER ELEMENTARY GRADES. 

Objectives 
Singing cti vi.ties 
Instrumental Musi c 

. . . . . . . . . . • • 1 e • • • 28 

-V. HIGH SCHOOL • • • . . . . . . . . . . . . . . . . . . 34 

General Considerations 
Vocal Music 
Instrumental Music 
Starting an Instrumental Program 

VI. CONCLUSION . 

BIBLIOGRAPHY . 

••••• 44 

• 45 



CHAPTER I 

INTRODUCTION 

Purpose 

The purpose of this study is to present a -plan of music 

education especially designed for the small school system; one 

with approximately thirty pupi~s in the high school and seventy 

in the elementary grades. 

Scope 

The scope of the study includes the writer's philosophy of 

music education for the small school, the presentation of a plan 

. of elementary music education as applied to the situation, a dis

cussion of principles and objectives for the group activities of the 

music program, and the consideration of a number of factors involved 

in starting and developing an instrwnental music ·program in the 

small school. 

Point of View ------
The point of view of the study maintains that the music program 

of any school must be designed for the specific situation. Such 

factors as the small enrollment, a limited nwnber of musically

serious pupils, financial problems., and the problems encountered in 

scheduling rehearsals set definite limitations on the planning and 

development of music groups in the small school. These limitations -

do not permit the development of music groups comparable to those 

of large schools. Therefore, in planning and building a music 

1 
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program in a small school. the teacher should not attempt to imitate 

the programs of larger schools, but should strive to develop, within 

the limitations mentioned above, a program which best serves the 

pupils, the school, and the. community. 

Although many points of similarity exist among all schools 

and basic objectives of music education remain the same regardless 

of the size of the school problems are presented in the small school 

situation which require certain modifications of the procedures 

normally followed in larger schools. In this study the writer will 

present a program of music education which he has developed in the 

Capron, Oklahoma school. A teaching philosophy and an organization 

plan will be discussed showing how the problems and limitations 

inherent in the small school were met in this situation. 



CHAPTER II 

MUSIC EDUCATION IN THE S~1ALL SCHOOL 

Objectives of ~ Program _ 

A philosophy for teaching formed fr-om the knowledge the teacher 

has gained from all sources must be the foundation of any teaching 

program. In discussing a philosophy for the teacher Ernest E. Bayles 

says, •rt is ••• probably the most practical and useful possession 

which a busy teacher can have. It is only be knowing where one is 

going and how he is to get there that he may act with fluency, precision, 

and assurance. "1 With refere~ce to the same point in music education, 

~heodore F. Normann says, nThose who are most successful in influencing 

students to treasure music as an influential factor in their lives 

have one thing in.common--a clear cut set of objectives."
2 

However, 

these objectives need a common base in the teacher's philosophy. 

When the central idea which underlies an undertaking is established, 

the secondary aims assume a definite relationship to the whole and the 

undertaking becomes purposeful and significant.' James L. Mursell 

suggested such a central idea when he said, '!A program of music education 

is good just in the degree that it effectively promotes friendship 

with music. n3 Thus the development of the band, the procedure of 

teaching mastery of the score, and all other objectives are subordinant 

to the main purpose of influencing children to make music a part of 

their daily li ving--not only during their school years, but for the 

1 . 
Ernest E. Bayles,~ Theory and Practice of Teaching, 6. 

2Theodore F. N_ormann. Instrumental Music iri the Public Schools, 32. 

3James L. Mursell, "The Challenge to Music Education," Music · 
Educators Journal, XXXVI, 22. 

3 
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rest of their lives. This can be achieved only if the teacher is 

thoroughly convinced of the validity of the purpose and realizes the 

individual's need for music. Using this central idea as a basic aim, 

a group of general objectives may be sta.ted which s hows the unity of the 

program. The aims which the teacher strives to achieve are: 

(1) Creating interest , providing rhythmic experiences, and 

developing na.tive abilities on the lower elementary level. 

(2) Promoting group participation, discoveri~g special abilities 

end talents, and providing .for their development on the upper elementary 

level. 

(3) Using group participation to develop aesthetic taste and 

cultural appreciation and to continue training of special abilities 

and talents on the secondary leve. 

(4) Promoting participation, fostering enjoyment, and interpreting 

music on the adult level. 

Principles of the Program 

Most teaching situations are operated according to a number of 

principles. These may or may not be effective and th~y may· or may not 

have been consciously formulated in advance. Unless forethought has 

been exercised, there is danger that important teaching practices will 

be influenced by undesirabl~ attitudes and feelings of the teacher. A 

better procedure is to have the practices grow out of sound principles 

developed in advance. The following principles have been formulated 

from the writer's training and experience and can be followed in the 

small school situation. 

(1) The pupil · h the important factor in ~ program. The m~sic 

t eacher, even though he may be a highly trained specialist, is an 



5 

educator . As such, his main responsibility lies in influencing all 

the pupils to use music to help make their lives more satisfying. 

Gerald Whitney sa.ys , nwe must teach children through music. The 

contribution which music, and the study of mu~ic, can make to students 

to meet their personal and social needs -must be specifically taken 

into account in the planning of a program of music education. "4 Music 

may be considered a means to aid in accomplishing this aim but it is 

not the end in itself. 

(2) Every pupil should be encouraged. to participate in the group 

activities . One of the purposes of this study is to establish the 

desirability of' participation .and to -·show that this principle can 

effectively practiced in the small school. 

(3) A ·:variety of group activities should be made available to ~ 

pupils . The accepted practice in many small schools is to maintain one 

music group--·either a chorus , a band, or an orchestra. .Another purpose 

of this study is to show that it is practical and desirable to include 

all three of these groups in the program. 

Planning the Program 

Participation 

Concerning g.eneral aims, Meyer M. Cahn says , "One of the first 

jobs _of the music educator is to encourage people to participate in 

music activities--not only for their school years, but for their entire 

lives . "5 Emphasis is placed on participation for it is through the 

4 . . 
Gerald Whitney, "Are We Proficient?" Music Educators Journal, 

XXXVIII , 20. 

5Meyer M. Cahn, ·nHuman Relationship in Music Education, " Music 
Educators Journal , · XXXV, 18 . 
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experience gained by actually making music that musical knowledge, in

sights, and attitudes are gained and developed. This view is supported 

by many eminent music educators. Mursell · says, "Let us point our 

program towards the actual making of music by participation in musical 

. "6 organizations, such as bands, orchestras, and choirs. Vanett Lawler, 

in discussing the · progress of music and visual arts, says, "The singing 

classes and the drawing classes of yesterday are emerging in today's 

curriculum as interest and personal experiences in which students are 

· not simply exposed to 'artistic education', but in which they actually 

7 
participate and contribute." In addition., Ernest John Schultz says, 

"Musical taste is built throu.gh music performed and studied, rather -

than through music heard. "8 This does not mean that lis.tening ex

periences are omitted from the program. They are an important part 

of ·the pupils' musical training. However., a person whose musical 

education consists solely of listening to others perform gains very 

little insight and appreciation of music. It is chiefly through active 

participation that one makes . music an influential factor in his life. 

If this factor applies to one pupil it must apply to all. Every pupil 

should have the opportunity to participate in music activities and 

the small school situation permits this principle to be · practiced to 

the fullest extent. 

Providing a Variety of Group Acti vi.ties 

Instrumental- and vocal experiences are equally important in 

6 James L. Mursell, Human Values --~ Music Education, 21. 

7Vanette Lawler; "Music and Visual Arts in General Education," 
Music Educators Journal, XXXV, 34. 

8Ernest John Schultz, "Every Music Teacher a Critic," Music 
Educators Journal, XXXIX, 52. 
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providing a11 · pupils with musical opportunities. A program which 

furnishes only one of these types of activities is but half of a 

program. It denies some pupils the right of exploring and developing 

part of the cultural heritage to which they are entitled. 

The music program in the small school should provide for three 

ma.in group activities; a band, an orchestra, and a mixed chorus. The 

following factors form the basis for this statement. One, there is 

individual variation in preference of one group over another. Each 

·pupil' s interest usually lies in a principal performing mediwn. This 

may be voice or string, wind, or percussion instrument. In order to 

· provide for active group participation for all pupils, band, orchestra, 

and chorus should be maintained by the school. Two, an orchestra is 

considered a vital part of the s'chool' s music program because the 

majority of worth-while instrumental music of the past was written for 

this medium and cannot be studied and performed by the pupils except 

through orchestral training. Three, a band is included in the program 

because by its popular appeal to the general public it helps stimulate 

interest in the entire program. Four, the mixed chorus provides a 

musical activity for those pupils who do not play instruments. Finally, 

each group makes a distinct contribution to the music education of the 

community which cannot be duplicated by another group. Therefore, in 

order to provide for the larg~st percentage of pupil participation and 

to utilize all means of music education for the benefit of the community 

it is necessary to maintain a band, an orchestra, and a mixed chorus~ 

Purpose of Group ctivities 

The main purpose of the group activities is to help pupils ~mprove 

their standards of musical taste. This is accomplished in part by 
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studying and performing music. · The teacher provides appropriate 

information concerning the composer, the meaning of the music, and 

the historical situation from which it came · into being for the purpose 

of establishing a. backgroun,d of understanding as a basis for appreciation. 

Mursell says, "When we teach music, whether for performance or listen-

ing, we should make the learner aware of the circumstances of its creation. 

It should- not be treated as fill abstract pattern of tone • ••• Rather 

it should be regarded as the utterance of a personality and the product 

of an age . " 9 

Some secondary purposes of group activitie s are: 

(1) To provide for wholesome recreation in playing and singing. 

(2) To aid in individual social adjustment by developing whole-

some attitudes of cooperative effort , initiative, persistence, self

reliance, and other values which come from participation in musical 

groups . 

(3) To aid in the school's public relations by providing music 

at various types of civic, social , and religious meetings . 

(4) To help the school further its role of center of culture of 

the community . . 

(5) To help stimulate and sustain an interest in music in the 
.. 

lower elementary grades . 

(6) To aid a.nd encourage the use of music in the home and community 

life. 

Adult Education 

One of the general objectives of the program is that of promoting 

~James L. Murs·en ., Human Values in Music Education., 57 . 
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participation, fostering enjoyment, and interpreting music on the adult 

level. The selection of music for concert performances is an important 

factor in promoting high standards of taste in the community. In 

addition, appropriate remarks by the teacher during a concert may give 

the audience a better understandi ng of the music to be performed. 

In order to provide for adult participation in music the teacher should 

assume active leadership in promoting adult group activities such as 

a church choir, a conununity chorus, instrumental groups, . and small vocal 

ensembles. In a rural community such groups ofter provide the only 

cultural activity available to adu~ts. Such leadership affords an 

excellent means of developing good public relations both for the 

music program and for the teacher. Normann says, "An interest in 

community music tends to broaden and develop the capacities of the 

instructor. • • • The opportunities afforded by active leadership in 

community projects and by mixing with adults of various occupations 

is a heal thy mental stimulus. nlO 

Problems in the Small School ---- - -- ------
Limited Number of Pupils 

The limited. high school enrollment together with the accompanying 

small number of musically-serious pupils creates a definite limitation 

on the development of music groups in the small school. Such factors 

as home background, parental influence, physical and emotional charac~ 

teristics, other interests, and general intell~gence result in a wide 

variation of musical ability and interest among the pupils of any 

lCTheodore F. Normann, Instrumental Music in the Public Schools, 128. 
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school. '.!'his is a problem in the small school because if music groups 

are to exist they must include a large percentage of the pupils. This 

limitation is most evident i n the instrumental music program because of 

the intensive work required. in learning to manipulate the instrument 

and the necessity of acquiring an ability to read music. 

A solution which has proven effective in the writer's teaching 

'S'i tuation consists of two parts: one, the instrumental groups include 

pupils from the sixth grade through high school; and two, music 

training in the first four grades is planned in such a way that a 

maximum of interest in instrumental music is developed and abilities 

are attained which will facilitate the learning process on instruments. 

Lack of, an Organized Program 

The situation which existed in the Capron School when the writer 

accepted a teaching position there is fairly typical of small schools. 

Elementary music education consisted of daily unison singing in the 

grade rooms, led by a high school teacher whose qualifications were 

an ability to play the piano and a willingness to sponsor the ac·tivity. 

Opportunities for rhythmic, creative, and listening experiences were 

not provided. The school offered no music training for high school 

pupils. A few par.ents provided their children with private vocal o~ 

instrumental training in a nearby larger town and most of the·se families 

moved to that town to take ·advantage of the greater vari ety of educational 

opportunities including the organized school music activities. The 

problems encountered in the development of the program have resulted · 

from a common ca.use--a lack of understanding on the pa.rt of •parents, 

teachers, and the administrator as to the aims and purposes of music 

education and a reluctance to modify established school practices in . 
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order to make room for music activities. The writer has learned from 

experience that the problems met in a situation of this kind are best 

overcome by patience, tact, and the display of a cooperative attitude 

by the music teacher. In return, this has gained the cooperation of 

the administrator and the other teachers. The final result is that 

·the music program is accepted as an important part of the school and 

_comrnuni ty life. 

Musical Taste 

B. Marian Brooks and Harry A. Brown say, "From abundant experience 

with great music and concomitant teaching by the teacher, appreciation 

11 arises.• When a pupil · is provided with music training commencing 

with his entrance into the first grade, his appreoi ation of music can 

be easily developed through the next- twelve years. However, if training 

is not provided until later in life., it becomes increasingly more 

difficult to develop a full understanding of., and respect for., worthy 

music. This problem is encountered when a music program is first 

started in a school. 

One solution is to canpress the pupils' experiences into a 

shorter time, to develop at least some understanding of basic harmony 

and musical structure, and to impress the .pupils with the need for 

an open-minded study and comparison of the different kinds of music. 

Concerning appreciation, Mur-sell says ., "Remember _ that standards can be -

raised only through teaching people to make a choice for themselves and 

11 - -
B. Marian Brooks and -Harry A. Brown., Music Education in the 

Elementary School, 44-. - --
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and that imposed standards are dead standards ~ • 12 Principles which 

aid in the development of taste and a concept of quality are: one. 

the music used in the first stages of the program is music which the 

pupils understand and like; . two, a variety of music is always used 

to appeal to all listeners and performers; t h ree, band. orchestra, 

and chorus rehearsal time is used to provide a background of information 

to aid in a better understanding of the music; four , the teacher does 

not make a distinction between serious and popular music as being 

good and bad; and last, the main objective of the music gro~ps is 

the study and performance of music which possesses quality. Through 

such study the pupils gain a respect for and an understanding of 

worthwhile music. 

Musical taste and a concept of quality involves a slow process 

of individual growth and understanding . In discussing the teaching 

of appreciation, Bayles says , "If a thing is good or possesses high 

quality; enhanced . insight into its quality will prove it, and studies 

which promote such enhancement of insight are all that is necessary to 

· 13 achieve heightened respect . " 

Elementary Music 

Importance 

Elementary music training is a very important part of the 

school's music program because the child's experiences in singing, 

listening, and rhythmical response form the - foundation for instrumental 

12 James L. Mursell , Human Values in Music Education, 108. 

13Ernest E. Bayles , The Theory and Practice of Teaching, 242 . 
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and choral participation. Normann says, "From the standpoint of 

the director of school bands and orchestras the work in the first three 

grades is of the utmo.st value i:p. laying a · rich background. upon mich 
14 

to build, and in interesting children in music as a worth while activity." 

The objectives of elementary school music which were adopted ·by 

the Music Educators National Conference in 1947 are: 

ft ( 1) To help the child secure his correct singing 
voice; develop rhythmic response to music through free 
bodily movements; develop an interest in instrumental 
.music; develop genuine love for and appreciation of good 
music. -

·(2) To increase desire to participate in musical 
aoti vi ties. 

· ( 3) To lead children to self-expression through 
music. 

(4) To develop musical skills and understanding. 

(5) To find talent and provide for its development.n15 

A teaching plan which follows these objectives provides the individual 

pupil with musical experiences on his level of understanding for the 

primary purpose of enriching his daily school life. In addition, it 

gradually broadens his lmowledge, attitudes, and skills in such a way 

as to prepare him for participation in musical activities in later 

years. 

Creating Interest in Music 

Of all t he factors _which affect learning, that of interest is 

most important. James L. Mursell and Mabelle Glenn say, "So in musical 

learning, the attitude and interest of the learner is far more important 

14 Theodore F. Normann, Instrumental Music in the Public Schools, 39. 

15Music Educators National Conference, Music Education Source 
Book, 4. 
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in determining what he learns and fails to learn., than the nuni:> er 

16 of times he goes over the ground." Learning is most effective when 

the teacher handles the class in such a way as to create a lively 

interest in the musical activities. The· music period is made enjoyable 

by the friendly attitude and pleasing personality of the teacher and 

by a wide variety of activities. Elementary music makes use of so 

many means of instruction that it is e_asy to plan a varied period of 

activities. In a thirty minute class the pupils can march to music~ 

· sing two or three well !mown songs; listen: while the teacher ~ings 

a new song, express by bodily movement what they feel_ ·in a song, 

listen while one pupil sings a song., play a musical game and even play 

a rhythm band number. This, of course, is the extreme. Nothing is 

gained if the period is carelessly planned or is a jumble of unrelated 

activities. 

16 
James L. Mursell and Mabelle Glenn., The Psychology of School Music 

Teaching, 44. 



CH.APTER III 

LOWER ELEMENTARY GRADES 

Objectives 

The general objectives of the music program in the first four 

grades are: one, to gain the interest of each pupil, to create and 

sustain in him a . desire to hear music and to participate in many 

different means of musical expression; and two, to give each pupil 

a solid foundation on which he may later build a technical ability in 

both instrumental and vocal music. This includes the proper use of 

the singi ng voice and the development of a sense of rhythm, first 

experienced by bodily movement to music and later extended to the 

playing of rhythm and melody instruments. Musical experiences pro

vided for the first four grades are very broad. Instruction at this 

· level is not a matter of teaching specific knowledge. It involves 

the development of attitudes and abilities which result in a full 

appreciation and enjoyment of music. Mursell says,· "The first and 

most basic consideration is this; You are dealing with a process of 

musical growth, not an accumulation of knowledge. nl 7 

The Singing Program 

Training ·the Child's Voice 

One of the most fundamental aims in voice training has been quite 

clearly stated by Karl W. Gehrkens,. "Th~ modern approach is to teach 

the child to sing beautiful songs and, as he sings , to train him to sing 

them as beautifully and ·as expressively as possible. "18 In order to 

17 · 
James L~ Mursell , Fducation for Musical Growth, 131. 

18Karl 11. Gehrkens, Music in the Grade Schools, 89. 

15 
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attain this aim the teacher first sets up _ideals of tonal beauty and 

habits of singing that will result in a pleasing tone. If one· of the 

pupils has a pleasant singing voice, his voice is called to the other 

pupils' attention. The teaqher's singing may also help establish 

ideals. The important thing is not so much a wonderful vocal technique, 

but the musical quality and the expression of the singing. The range 

of the songs also has much to do with proper singing. Pupils in the 

lower grades .have a fairly large range but the light , clear tones 

are confined to the upper part of this range. The sangs are kept . 

within the limits of the treble clef and the pupils are encouraged 

to sing softly. Gehrkens lists four things that are important in 

training childrens' voicest 

"(1) Require light singing, at least during the 
early stages. 

(2) Encourage the pupils to listen to their own 
singing to make certain that it measures up to · .their 
growing ideals of beautiful tone quality and correct 
intonation. 

(3) Select songs that are correct in range from 
the standpoi~t of compelling the use of the tones that 
are most easily and naturally produced. 

(4) Look well to the formation of cf9rect postural 
habits, both . in sitting and in standing. " 

Selection of Songs 

Materials for grade music classes are fairly well organized in 

any standard series of music books. The use of two complete series 

gives a much larger selection of interesting and appropriate music. 

certain amount of correlation with subject matter in the units of study 

. 19Ibid., 95. 
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of regular classroom work i~ important in the selection of songs. 

This is done as a customary thing during Thanksgiving, Christmas, 

and other special seasons and is helpful when extended to other units 

of study. For example, when in reading period the class takes up a 

unit such ,as fann animals a search is made through the music books for 

interesting songs related to that unit. The pupils then have a better 

understanding of the idea of the song, there is less confusion about the 

meanings of words, and the song is more interesting to the pupils 

because they are interested in the subject matter at that particular 

time. This is simply a starting point in song selection. It does 

not guarantee that pupils will enjoy singing a song merely because of 

its correlation. On the contrary, there are many songs 'V'ilich are 

not related to any subject matter of classroom study which have 

tremendous appeal to the pupi ls. In addition, some songs have such 

appeal that the pupils enjoy singing them over and over again, long 

after that unit of study in regular cl~ssroom work has passed. The 

pupils' preference is important in song selection and repetition. If 

four or five new songs are presented each week a class usually selects, 

after learning them, one or two which they enjoy enough to repeat many 

times. The pupils' likes and dislikes are considered at all times. 

Presentation of Songs 

When presenting a new song1 the teacher sings it to the class 

with good tone quality, expression, proper phrasing, and care~ul diction. 

It is repeated two or three times with the class following the rhythmic 

pattern by tipping (t,ouching the fingers in rhythm with the words) ~d 

following the tonal pattern by hand placement (moving the hand up and 
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down with the melodic movement). Unfamiliar word·s are explained and 

the class participates in a discussion of the meaning of the song. Then 

. the song is taught to the class using either the whole or the phrase 

method, depending on the length of the song and the ability of the 

class. This takes but a short time because the length of songs is but 

eight or sixteen measures, requiring only a few seconds to sing. After 

a system is established, each class period contains songs which the 

pupils are hearing for the first time, songs which they are learning. 

and songs which they have learned well. 

Individual Instruction 

The plan of instruction includes attention to each pupil's 

development, particularly in singing and rhythmic activities where 

the aim is the progress of the individual rather than the group. 

For example, the teacher selects two or three pupils a day and has 

each sing a solo of his choice. By rotating this \selection the teacher 

hears each pupil at least once in a two-week period. Many things are 

accomplished: one, it is a definite incentive to the pupil; two, it 

helps the pupil overcome bashfulness and accustoms him to public per

formance; three, it allows the teacher to hear the individual'.s voice. 

take corrective measures, and check his progress; and last. it provides 

a means of teaching the pupils to be -quiet and courteous when someone 

is performing for them. 

Remedial ork 

The pupil who does not find his singing voice early in school 

usually gains a dislike for all .music, is discouraged because he cannot 

stay with the class, and in general does not make . progress. This is a 
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serious problem but it can be corrected by consistent work with the 

pupil. Some of the reasons why pupils cannot sing include shyness, 

speaking difficulties# and lack of pre-school musical experiences. 

These are things which usually clear up with normal use of group sing

ing or, in the case of speaking difficulties , with regular classroom 

work. The more persistent cases which are of more concern are listed 

below with some remedies: 

A. . The pupil whose head tones have not been established or 

who !'speaksn the songs . 

1. Use of the following devices in a soft, clear, high

pitched sound. 

a. I mitate a siren. 

b. Imitate a kitt en., puppy, or the wing . 

c. Use bodily action to sug~est something high. 

2. Use of sensati·on and imagery in control. 

a . Have pupil listen to his own voice . 

b. Postpone response for a few seconds to encourage 

tonal imagery. 

B. The pupil who is inattentive to pitch or fails to recognize 

pitch changes. 

1. Have pupil motion up and down with hand to follmv melody 

line. 

2. Use of dev:Lces and games to have · pupil tell which of two 

tones is highest . 

C. The pupil who lacks ability to coordinate his vocal muscles • 

. 1. Have pupil think a tone then try to sing it. 

2. Use of short phrases from a familiar song. 
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In order to extend the pitch that the pupil uses and to f'i x 

the use of the s~nging voice, the following devices are used: 

A. Singing conversation, imitating clocks or bells, and 

singing two syllable words up or down by fourths or fifths. 

B. The teacher calling class roll on pitches with pupils 

answering on same pitches. 

Most devices for the above remedial work are closely related to 

familiar songs. There is no formal drill; rather the devices are 

handled as games. 

If the poor singers sing constantly with the class they make no 

progress and hinder the work of the better singers. Since learning 

to sing is accomplished through singing, these pupils must have as 

much experience as is possible through individual attention to their 

needs. However, while the class is learning a new song those who do 

not have a fairly accurate tonal memory remain silent and learn by 

listening. This is an important part of their corrective work. In 

addition, frequent repetition of well-known songs aids the less capable 

pupils by providing singing experiences which do not go beyond their 

capabilities. It is the duty of the teacher to organize the activities 

so that all the pupils will benefit from the· music training. Louise 

Kifer Myers says, "These uncertain singers must not be eliminated from 

music just because the guidance- and help they· require differs from the 

20 needs of the remainde.r of the group." 

Preparation for Reading 

Brooks and Brown say, ttBy abundant experience in singing and playing 

!OLouise Kifer Myers, Teaching Children Music in the Elementary 
School, 68. 
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with the notes before them, children gain a feeling for melodic 

values of notes and acquire a generalized ability to react correctly 

21 to new notational complexes." In dealing with preparation for read-

ing, two things are considered. The pupi1s must become aware of the 

relationship of the tones they sing to the printed notes on the page. 

This takes time and the teacher must not try to develop it too quickly. 

It is merely something to be suggested at first by drawing the pupils' 

attention to · the pattern of the notes on the staff. As the pupils 

grow older they normally become more interested in the printed symbols. 

The pupils are not taught to read from the vocal score until they 

understand the need for reading and are ready to learn, which is usually 

not until the fifth and sixth grades. Of course, this does not exclude 

incidental preparation such as observation of a pattern which is re

peated several times in a song. The second consideration is that of 

reading rhythmic notation, wh~ch is ·taught in the third and .fourth 

grades and is of definite advantage to the pupils in later training, 

both vocal and instrwnental. One method of teaching rhythmic notation 

in the singing class is as follows: each time a new song is presented 

the class or an individual claps out the rhythm of one phrase at a 

time before singing the song. This helps the pupils learn the song 

more quickly and teaches them to observe the notation. Very little time 

is consumed and if continued through the year will result in the pupils 

becoming conscious of the notation and understanding its purpose. 

21 
B. Marian Brooks and Harry A. Brown, Music Education in the 

Elementary School,96. 
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The Rhythm and Melody Instrument Program 

Necessity for Rhythmic Experiences 

Rhythmic experience is a vital part of elementary training 

but is often · neglected .if the teacher be Mmes too engrossed in voice 

training. In discussing this part of music educati on, Margu~rite V. 

Hood and E. J . Schultz say. 

"The child who is rhythmically weak is in as unfortunate 
a condition musically as one who is weak tonally but has 
a good sense of rhythm. Most musical instruments will 
produce pitch quite faithfully if the correct key is struck, 
the right hole covered, or the proper valve used; but no 
instrument will furnish the rhythmic drive for the performer. 
This orderly accent and grouping of tones must be felt by 
the player and be furnished by him; the instrument cannot 
help him. Therefore it is· quite important that teachers, 
especially in the lower grades, take not only tonal inventory 
of their classes • •• but also take a rhythmic inventory 
of their pupils • • • • Those children who do not respond 
appropriat·ely to strongly rhythmic music need a~ much help as 
those who cannot match tones or carry a tune. " 2 

Furthermore , rhythmic experiences furnish the physical activity 

for the well planned music period. Pupils at this age cannot be 

expected to sit quietly in their ~eats for a full class period. The 

music period is a time for enjoyable activities--a bright spot of the 

day-- and should be enjoyed by all concerned. Peysical rhythmic activity 

is much more enjoyable to the child than a formal drill on the mathe

matical values of notes end rests . However, enjoyment alone cannot 

be the justification; any activity must have an educational purpose 

which accomplishes a part of the general aims of the work. The 

principal purpose of rhythmic activity is to build rhythm vocabularies 

for the ear through physical activity. 

22Marguerite v. Hood and E. J. Schultz., Learning Music Through 
Rhythm., vii . 



23 

Rhythmic Activities 

The most natural rhythmic response is a simple movement made to 

the rhythmic swing .of music. It is necessary_ for the pupil to feel 

·this steady pulse in the music and respond to it _physica.lly. The 

class learns to sing the song well before trying to respond to the 

music. Once the action is introduced it becomes the center of interest 

and, if the song is not thoroughly learned, some of the pupils will 

not sing. Any song whose words suggest a simple movement can be used 
' 

for this activity. 

The next step a.fter the simple rhythmic response is work with 

natural rhythms which include the familiar movements of everyday 

experiences such as walking, running, and ·skipping. The pupils listen 

to music which sugg;ests one of these movements then demonstrate that 

movement. The obj.ect is to let t he music itself suggest the movement 

to the class. Much repetition of this sort is necessary to firmly 

establish recognition of these rhythms and to allow the pupils to 

fully develop an ability to move in time with the music. The music 

used for this training must have a rhythm which is quite obvious and 

constant; with the walking rhythm represented by quarter notes," the 

running rhythm by ei ghth notes, and the skipping rhythm by the dotted

eig~th and sixteenth note combination. 

Later the pupils are taught to respond physically to the rhythms 

of notes longer than _quarter notes. Included in this group are the 

half. whole. and dotted-half notes. The presentation is similar to 

that ' of the previous work; the .final objective being to step in ~hythm 

to the notes while indicating the basio quarter note rhythm with the · 

hand. Somewhat more muscular coordination is involved than in the 

earlier work but it is not too difficult for third and fourth grade 
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pupils. The pupils must be able to recognize all the patterns and 

respond physically to each in turn before beginning the important 

step of connecting the pupils' rhythmic feeling to the symbols used 

in nota~i on. 

Connecting Feeling to Symbols 

This step is vital in the pupil's rhythmic training. It is 

simple but cannot be presented too quickly. The pupil must have time 

to understand and work with each .pattern in order to firmly establish 

it in his mind. Briefly, the object is to train the pupils to connect 

a notation pattern on the blackboard or in the music books with e. 

familiar aural pattern and later to respond to a notation pattern by 

clapping or singing with a neutral syllable on one tone. This is an 

important intermediate step which links the skill acquired in rhythmic 

movement to its application in reading music in songs. From this time 

on the_ pupils are led to watch for the rhythmic patterns in the songs 

which they sing. Furthermore, this skill is used in the tonette-and

rhytbm band in which the pupils use music and must be able to read the 

rhythms. 

Rhythm-Band 

The rhythm-band is one of the most enjoyable of the grade music 

activities and has a real educational value when made a definite 

rhythmic project. Its primary purpose is not that of a performing 

group although an occasional public performance is advantageous because 

it stimulates interest and lets the class become accustomed to performing 

in public. The main object is to furnish another means of developing· 

rhythmic feeling. In addition, it trains the group in the fundamentals 



25 

of instrumental ensemble play ing. One music period each week is used 

for rhythm-band training. 

Very little is accomplished if all t he instruments play on every 

beat. The orchestration is similar to a band or orchestra arrangement, 

with a variation of dynamics, various sections playing parts of the 

piece alone, and combinations of sections playing to gether. There 

is much music which can be used if the teacher puts forth a small 

8l'Iiount of time and effort ~o make the arrangements . In the first 

and second grade rhythm-band t he parts are taught by rote and the 

first pieces attempted are fairly simple. 
' .,, 

~re-Band Instruments 

Instruction on pre-pa:nd instruments is started in the third 

grad,e -with the Tonett e , a simple melody instrument an_y pupil of t his 

age can master. Th~s instruction is useful in that it provides 

another means of rhythmic development , aids in learning to read 

notation, 'develops finger coordination, and stimulates interest 

because the pupil actually can play tunes even if he has difficulty 

with singing. The third and fourth grades are separated for tonette 

class and a special period is used to avoid interference with other 

musical activities. In the third grade t he pupils are taught simple 

songs by rote, starting with a three-note tune such as "Merrily We 

Roll Along" and progressing through well-known songs until each pupil 
_ / 

gains considerable facility in handling t he instrument. A system of 

numbers is used to indicate fingerings . The purpose at this time is 

to allow the pupils to learn to play melodies. In the fourth grade 

the purpose is to teach the pupils to read music by a .procedure 
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similar to any beginning instrumental method. Since all of the 

pupils have plaYt:3d by rote for a year and can_ handle the instrument 

capably, this instruction progresses quite rapidly until, by the end 

of the fourth grade, each pupil is familiar with .rhythmic patterns 

through eighth notes and melodic patterns in the key of C Major for 

a range of a major ninth. 

The Tonette-Rhythm Band 

An additional activity is provided by the organization of a 

combined tonette and rhythm-band, in which the fourth grade pupils 

play tonettes and the third grade pupils play rhythm-band instruments. 

orchestrations are made by the teacher and parts are written. As each 

pupil plays on his instrument at least a year by. rote before learning 

to read music, this instruction progresses rapidly. The tonette and 

rhythm-band is an excellent performing group and is useful in that it 

aerves to further develop those fundamentals which are necessary in 

later instrumental ensemble playing. In addition, the group stimulates 

the pupils' and t heir parents' interest in instrumental music. 

Developing Familiarity with Instruments 

By the time a class reaches the third grade the pupils have heard 

the instrumental groups many times in programs at the school and have 

developed some degree of interest in band and orchestra music. In 

order to create a more definite understanding and interest in instrumental 

work, several demonstrations are held for the third and fourth grade 

class during the year. The instruments are presented by groups,· with 

the string, ?rass, woodwind, and percussion sections receiving equal · 

emphasis. The teacher performs on each instrument of the group, 
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discussing the manner of tone production and the part which the 

instrwnent plays in the band or orchestra. The demonstration is 

designed to arouse interest and to pennit the pupils to compare the 

sound and appearance of the various instruments of each group. 

·Frequent performances of solos and ensembles by advanced pupils before 

the class is also used as a means of demonstrating the instruments . 

The music used for these performances is selecteq for its appeal to 

the class and is music with which the class is familiar . 

Folk Games and Dances 

Children of all ages enjoy musical ga.me_s and folk dances . Many 

of the simpler games are used very early in school . They provide a 

means of increasing the experiences in feeling the rhythmic swing 'in music 

and are of value in stimulating the pupils' interest . The first games 

are ones with simple repeated movements . _As the class becomes accustomed 

to following directions the more advanced dances are used. This type 

of musical activity is continued throufh the elementary grades and into 

high s ohool. 



CHAPTER IV 

Upper Elementary Grades 

Objectives 

The upper-grade level is the beginning of specialization_. The 

pupils are mature enough for serious work in the development of 

more advanced skills such as part singing, sight reading, music 

fundamentals, and instruction on band and orchestra instruments. 

This is a period of intensive training to prepare the pupils for partici

pation in the band and orchestra and to develop their voices for more 

advanced choral work. Due ·to the small enrollment in the .high school 

the band and orchestra includes pupils of the sixth, seventh, and 

eighth grades who are capable enough to play in the organizations. 

Singing Activities 

Some songs are taught by rote in the upper grades, but following 

the fourth grade more and more time is devoted to reading activities 

and part singing. Pupils at the upper grade level enjoy folk and 

community songs and a large part of their singing material comes from 

this source. Frequent attention is given individual singing to assure 

proper handling of the boys' changing voices and to keep a check on 

the singing habits of all the pupils. In the seventh and eighth grades 

the pupils are grouped according to the quality and range of their voices 

and almost all singing is done by these smaller groups, each in an 

appropriate key in turn. This avoids the problem of the boys trying to 

force their tones out of range in order to sing as high as the girls. 

Most of the time in music class is devoted to reading and part singing 

which are discussed below. 

28 
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Music Reading 

Mursell and Glenn say, "Mastery of the score in the upper 

elementary school should consist of the organization of the child's 

. 1 . n23 · musica experience. This training is based on the rhythmic 

activities and reading preparation of the first four grades. By the 

time the fifth grade is reached most of the elements comprising music 

reading are mastered. The one remaining is that of building a 

vocabulary of tone combinations and using that vocabulary until a 

considerable degree of skill is extained. The tonal combinations 

first introduced are the tonic, the dominant, and the sub-dominant 

triads, plus three and four tone scalewise patterns. As these combinations 

are ·presented they are related directly to their use in songs in order 

to help the pupils learn to identify the patterns by sight. 

Part Singing 

Part singing is primarily an aural experience, as listening 

while singing is the important aspect of the activity. The pupils 

must learn to sing two-part songs before they try to read two-part 

music. Because the background necessary for success in this phase of 

singing cannot be acquired in less than three or four years this 

training does not start until at least the fifth grade. ccording · 

to Myers, the experiences that provide part singing readiness include 

the following activities: 

"(1) Singing with instrumental accompaniment. The 
suggestion that the children sing very softly and listen 
to the accompaniment will direct their attention to listening 

23Ja.mes L. Mursell •and Mabelle Glenn, The PsycholoQ: of School 
Music Teaching, 205. 
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to music other than that they produce themselves. 
Proficiency in listening and singing simultaneously is a 
requisite to part singing. 

( 2) Singing with an· instrumental obbligato or 
vocal descant. Some books have several songs with a 
descant on the same page as the song~ 

(3) Singing rounds or canons. As soon as this 
activity becomes a bout in which each group attempts 
to drown out the other, its efficacy as a device to 
prepare for part singing is lost. It may still be fun, 
but its value in this connection is gone. Opportunity 
must be availa~le for hearing the simple cho2is that 
result from the repetitions of the phrases. n 

The above experiences allow the pupils to sing one melody while 

hearing another. Listening while singing is difficult for the pupils 

at this stage and requires · considerable time. After several weeks of 

this type of training the cl ass is ready to make the initial attempt 

at singing two part songs. The introductory work, mainly imitative, 

consists of training on short combinations which are isolated from other 

notation by the use of the blackboard. · The general procedure in 

teaching the combinations is as follows: first, the entire class sings 

one part of the exercise while the. teacher sings the other with the 

idea of listening being constantly stressed; second~ the class is 

divided and each section assigned a part. After separate work both 

sections sing together. This practice is ·continued with varied 

combinations; the sections alternating parts in order that each pupil 

sings the lower part as often as · the upper part. And last, the 

class learns the second part of a song by rote or reading and sings 

that part while the teacher sings the melody. When the class has 

241 • Kif M T h. Ch. ld M • . th El .a. ouise er yers, eac ing 1. . ren usic 2:!:_ __ e . emem.,ary 
School, 173. 
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learned the upper part by hearing it the teacher is sure that the 

pupils are listening while singing. Concentration on this training 

continues through the eighth grade in order to develop each pupil's 

ability in part singing as far as possible. 

Music Fundamentals 

It is only natural that certain basic aspects of music theory, 

or fundamentals, are taught to the pupils of the first four grades. 

However, it is not presented in a formal manner; but rather as incidental 

instruction when necessary to the cont.inuation of the desired experiences 

of those grades. In the fifth grade, and continued through the eighth, 

music fundamentals are presented by normal classroom methods during 

one music period each week. This time is used to give the pupils a 

working knowledge of symbols, terms, keys, and notation. lack of 

knowledge of this part of music is a definite handicap to the player 

in band or orchestra and to the singer in chorus. 

Instrumental Music 

System of Instruction 

The size of the school eliminates the practicality of the usual 

organization of instrumental classes which is elementary work, followed 

by intermediate training groups, and finally the high school band and 

orchestra. The following plan has proven successful and is suggested 

for the small school • . Instrumental training starts in the fifth grade 

with individual study or classes of like instruments. If a group 

of beginners includes three clarinets, three cornets, two violins, 

one flute, one saxaphone, and one drum--the flute, saxaphone, and drum 

players are given individual inst.ruction and the others are taught 

in groups. The usual time allotted is -one hour per week for each 
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individual or group, scheduled with the cooperation of the classroom 

teacher of the room affected. Upon the completion of one year of 

study those pupils who are then capable enough are assigned to the band 

or orchestra. If a pupil has . not progressed far enough to be able to 

play in a.n advanced group he continues the weekly individual study 

until he reaches the standard set by the teacher . Each pupil furnishes 

an elementary method book and the school provides solos for supplementary 

study. The standard set f-or . advancement into the band or orchestra 

consists of completing of the elementary method book and mastery of 

a minimum of six traini:ng solos as assigned by the teacher. 

Sustaining Interest . 

The primary factor provided to stimulate and sustain the pupils' 

interest is the goal ~f membership in the band or orchestra. However, 

additional means are often needed and used, such as that of public 

performance . The fifth and sixth grade room prepares and presents 

an assembly program each year at which time pupils are selected to 

perform either ·solos or ensemble numbers. Further performance 

opportunity is presented by Parent- Teacher Association meetings and 

special holiday programs within the grade classrooms. In order to 

assure every beginner an opportunity to make a public performance , two 

or three informal recitals are held during the year . This also 

provides an excellent means of personal contact with the pupils 1 parents. 

Instruments 

Except in cases of extreme financial difficulty, pupils are 

required to furnish their own instruments. The school-owned instruments 

are provided as a ~econdary instrument for the players who double in 
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order to play in both the band and orchestra. The policy on doubling 

is discussed in the following chapter. The trial-rental plan as 

used by most music stores is helpful in providing instruments for 

those pupils whose parents are doubtful of their child's ability .to 

learn to play. 



CHAPTER V 

HIGH SCHOOL 

General Considerations 

Performance 

The band, orchestra, and chorus play~ very important part in 

the music education of the school and oommunity. In a small town the 

school is usttally the center of community social life and the school 

activities are numerous. The music groups perform a definite service 

in appearing in these activities. The initial purpose may be solely 

for entertainment; but when the teacher uses good judgement in the 

selection of music and when t ·he quality of performance is high these 

performances have a wholesome influence on the attitude of the audience 

toward music. Al though the music groups make some ~ pearances away 

f~om home, these are limited and the majority of performances are 

made for the home community. 

The music groups are used to provide music at any event where 

this vould be appropriate. ith Parent-Teacher Associ ation meetings 

every month, special holiday programs, assemblies, the school carnival, 

and other activities, it is not difficult to find opportunities for 

performance. Normann says., 

11The school orchestra, if it is to realize to the fullest 
the contribution it can and should make to school and ... 
community life, must have a larger purpose than the presentation 
of an occasional .concert or participation in an annual music 
festival. Assembly programs, accompanying ''all school sings', 
aiding in the production of operas and cantatas., furnishing 
incidental music for plays, occasional concerts--all provid~ 
opportunities for real service. Through fulfilling obligations 
of this kind the student comes to feel ever more keenly the 

34 
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the importance and necessity of active participation 
within the group in which he lives and has his well
being. "25 

This also applies to the band and chorus . The following is a typical 

annual schedule of programs and appearances of the band, orchestra, 

and chorus : 

Month 

October 

November 

December 

January 

February 

March 

April 

May 

Organization 

Orchestra 
Band and chorus 

All groups 

Orchestra and chorus 

Band 

Chorus and orchestra 

All groups 

Chorus 

Orchestra and chorus 
Band 

Performance 

Program for PTA 
School Carnival 

Fall concert 

Christmas program 

Pro gram for PrA 

Operetta 

Spring concert 

Program for PTA 

Graduation exercises 
Concert at qo:rmnuni ty 

meeting on last 
day of a.cho o 1. 

In addition to the appearances listed above a pep band is used at all 

home basketball games , a small orchestra furnishes incidental music 

for all plays , and the orchestra accompanies group singing at asse"'mblies . 

Selection of Music 

Careful selection is required in building a library of music in 

the small school. Funds are limited and the teacher must . avoid wasting 

money ~n music of little value to the groups. If the objectives of 

the program are established and the teacher buys music which fulfills 

25Theodore F. Normann, Instr umental Music in the Public Schools , 
170. 
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those objectives, a library of music can be accumulated which best 

fits the needs of the pupils. The library should include many 

. different types of music. Normann says, 

ttrn addition to concert numbers used on its formal 
programs every organization should have a repertoire of 
lighter pi.eces, marches, songs for assembly singing, 
and the so-called light classics that can, at a moment's 
notice, be used when the occasion demands. An abundance 
of sight-reading material of an easy grade should also 
be provided fgr the purpose of building skill and 
confidence." 

A large part of the music should be selected from the compositions 

of the great composers as an intimate acquaintance with their works 

afford the truest basis for the forming of worthy standards of taste. 

Mursell says, 

"The. superior educative value of superior music arises 
from the fact that one can do more things, and more 
important things with it, than with inferior music •••• 
Great music is a highly significant cultural product, 
while poor music is not ••• • Great music possesses 
an emotional profundity which poor music lacks •••• 
Great music is likely to be subtler and finer in texture 
and structure than poor music. • • • G2eat music is more 
permanently enjoyable than poor music." 7 

Great music opens up a wide area of experience to the pupil; and if 

properly handled brings about attitudes which are not possible when 

study is limited to music of poor quality. Many compositions of 

the great composers are available in simplified arrangements which 

are worthy of study and performance. 

Provision for Talented Pupils 

The more talented pupils are often held back by the les--S talented 

26Theodore F. Normann, Instrumental Music in the Public Schools, 1.71. 

27 . James L. Mursell, · Human Values in Music Education, 165. -

• 
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players and singers. Some means must be provided for the musically

serious pupils to fully develop their ability and talent. These 

pupils receive solo and ensemble training in ·order to provide more 

advanced training than they receive in the large groups. These solos 

and ensembles participate in the District Music Contests to allow 

the pupils and teacher to compare their standards with those of pupils 

from other schools. 

Scheduling Rehearsals 

Scheduling rehearsals is a problem in the small school. The 

pupils are not limited in the variety of activities. in which they 

participate. In fact 1 most of the pupils must participate in all of 

the school activities if t hose activities are to exist. Activities 

cannot be scheduled before or after school because most of. the pupils 

are transported to and from school· in buses. Furtherniore1 academic 

classes are not formed into two or more sections as in large schools. 

Therefore1 band, orchestra1 and chorus rehearsals must be within the 

daily schedule of classes and cannot conflict with any other activity 

or class. After experimenting with several schedules, and with full 

cooperation of the school administrator, a satisfactory schedule of 

music groups has been developed in the writer's school. The morning 

classes are on a forty-five minute basis which provides one period 

for band and orchestra with nothing else scheduled at that time • . These 

two groups rehearse on alternate days. The afternoon classes are on 

the hour basis and by shortening the noon lunch period by fifte~n 

minutes and adding fifteen minutes at the end of the daily schedule 

a period of thirty minutes is available· daily for mixed chorus rehearsal. 
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Ensembles are scheduled during study periods and during the last part 

of the lunch period. 

Vocal Music 

The mixed . chorus · is composed of high school pupils only. The 

small vocal ensembles consist of a girls' trio~ a mixed quartet, and 

a boys' quartet. The handling and organization of these groups is 

similar to the vocal groups of a larger school. 

\ 

Instrumental Music 

Basic Instrumentation 

While enroliment in band and orchestra varies from year to 

year, a certain basic instrumentation is set which the teacher strives 

to achieve and maintain in order to attain the maximum of interpretation 

of standard school music. The following number and balance of instru

ments is considered the minimum to permit an acceptable standard of 

performance .: 

A Thirty Piece Band 

1 FSute 6 Cornets 
6 B Clarinets 2 Horns 
2'Alto Saxaphones 2 Baritones 
1 Tenor Saxaphone 3 Trombones 
1 Baritone Saxaphone 2 Tubas 

4 Percussion 

A,Twenty Piece Orchestra 

8 Violins 1 Flute 
1 Viola 2 Bb Clarinets 
2 Cellos 1 Trumpet 
1 String Bass 1 Horn 
1 Piano 2 Percussion 

Doubling on Instruments 

In order to maintain a band and .an orchestra it is necessary 
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· that some players double on secondary instruments. The plan generally 

followed is that the pupil studies his primary instrument from the 

fifth grade through the eighth grade before starting on a secondary 

instrument. Only the more capable performers are allowed to double 

and, because of the background of four years experience in playing in 

addition to the higher degree of talent, these pupils have little 

difficulty in learning to play a second instrument . This instruction 

is handled individually during the pupil ' s study period each day. This 

individual study continues until the pupil gains sufficient skill to 

play in the · organization which usually takes one semester. The teacher 

uses the plan to insure a proper balance of · instrumentation in both 

band and orchestra. The policy generally followed is that the pupil 

furnishes his primary instrument and the school provides the secondary 

instrument. 

Stimulating Individual Practice 

Some means of stimulating individual- practice is usually necessary 

when working with high school pupils . Too often the pupil takes the 

attitude that since _he has passed the beginning stage of study and is 

in the band or orchestra he needs to practice only in group rehearsals . 

• The following plan is used to provide definite goals for each pupil 

and to furnish the material with which the pupil may attain those 

goals . The school has a number of solos for each instrument, carefully 

selected and graded to include at least two numbers in each grade 

from training solos through contest and concert selections . The . 

minimum standard set for achievement is in the advancement to the next 

higher grade during each school semester. If a pupil does not fulfill 

this requirement he is dropped from band or orchestra until the requirement 
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is met. The pupil receives a solo, practices on it at home, and when 

he feels ready plays it for the teacher who judges the performance 

and gives constructive criticism. If t he performance is not satis

factory the pupil must continue working until he can make a satisfactory 

performance. Two solos of each grade must be studied and performed 

in order to progress to the next higher grade . 

Starting ~ Instrumental Program 

Common Problems 

In a situation in which there has been no previous instrumental 

music instruction the first steps in the development of such a program 

. require careful planning. Two main obstacles usually encountered are: 

one , the indifference of the older high school pupils toward starting 

.on an instrument; and two, the administrator's reluctance to make a 

large investment in equipment until the success of the venture is 

assured. A recruiting program which is limited to · grades five through 

nine achieves the greatest initial success and those players remain 

in the organization for at least four years . However, this need not 

exclude older pupils who wish to participate . The- purchase of school 

instruments may be spread over a period of three or four years to 

avoid ·an extre1:1-ely large initial investment . Furthermore, by a 

careful selection of used instruments the cost of the-program may be 

held to a limit available to almost any school district . 

The First Organization 

It is practical to start with but one organization and the 

or_chestra is chosen. ; A beginning orchestra requires a much · smaller 
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investment in school-owned instruments than a. band. In some cases 

this is a. vital factor in securing the support and cooperation of the 

school administration. Furthermore, the new instrumental group is 

usually expected to make a public appearance in the •first year . Since 

the group is quite small a successful performance can be achieved 

more quickly with an orchestra than with a band. Peter W. Dykema and 

Karl • Gehrkens say, 

e suggest orchestra rather than band because with a piano and 
a half dozen orchestral instruments a reasonably inte~esting 
musical effect may be secured almost immediately; whereas 
in the case of a band there must be at le~st from 16 to 22

8 players if the result is to be even fairly satisfactory. • 

The Pep Band 

At the beginning of the second year a pep band is formed . This 

group exerts a good influence on the attitude of the pupils and the 

administration because of its usefulness and contribution to the 

athletic events which are normally quite important . In addition, the 

pep band creates interest and enthusiasm toward music which helps the 

recruiting program. The most capable string players double on the 

tuba and baritone .in the small band. Pep band rehearsals are scheduled 

at a special period so as not to interfere with the progress of the 

orchestra. On the completion of the basketball season the group 

is disbanded until the next fall to all ow the teacher more time to 

devote to the development of the string players and to the recruiting 

program which goes on constantly in order to rapidly expand the number 

of players . 

28Peter W. Dykema and Karl W. Gehrkens, The Teaching and .Administration 
~ High School Music, 33. 
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Development of the Groups 

During the second and third years the recruiting program con

tinues to add new players, not only from each new fifth grade class 

but also from the upper classes where pupils am their parents become 

interested when they see the groups develop. These players · are added 

to the orchestra as their ability permits but care is taken that the 

wind instruments do not overbalance the string section. All players 

attend rehearsals but wind players alternate on parts in order to • 

maintain a good balance. For performance the entire string section 

is used with only selected wind players, who are rotated in order to 

provide equal opportunity to perform. The string players who have 
-

been using school instruments are encouraged to obtain wind instruments 

and learn to play them in preparation for the or ganiz ati on of the band. 

Organization of the Band 

At the beginning of the fourth year a band is f~rmed and regular 

rehearsals are scheduled. If the system of doubling has been well 

organized a proper~y balanced band is achieved from its beginning 

with all players having at least one year of training on their instru-

ments . 

The preceeding organization plans will vary according to the 

_situation but if the program is carefully planned and gradually 

developed it will provide constant service to the school and community 

almost from the beginning and will take its place among the school 

activities in such a manner as to insure its continued development 

with full community support . Furthermore, careful planning of the 

necessary expenditures for school instruments and equipment, . particularly 
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if spread evenly over a period of three or four years , wi 11 help 

maintain good relations with the school administration, which is 

quite important to the teacher in the development of his program. 

Purchase ar School I nstruments 

The following list shows the instruments purchased by the school 

over the four year period of development of ' the music groups discussed 

in the preceeding section. All the instruments were used and the cost 

of each is approximately correct for actual purchases made by the writer 

in his present teaching situation where the plan was developed and used. 

A Four Year Purchase Plan of School Instruments 

First Year 
Bass Drum 
Snare Drum 
Cello 
String Bass 
Cymbals , pai r 

Second Year 
b · Tuba, E , upright 

Baritone 
Viola 
Timpani 

Third Year 
2 French Horns . 
Cello 
2 Field Drums 

Fourth Year 
Tuba, Eb, upri ght 
Baritone 
Baritone Saxaphone 
Field Drum 

Total Cost 

50. 00 
30 . 00 
75. 00 

100. 00 . 
25.00 

$100;00 
75 . 00 
60. 00 

200. 00 

~300 . 00 
75. 00 
50 . 00 

$100 . 00 
75~00 

100 . 00 
25. 00 

280 . 00 

$435. 00 

$425. 00 

$350 . 00 

$1 , 490 . 00 



CHAPTER VI 

CONCLUSION 

The teaching philosophy and organization plan discussed in the 

preceeding chapters has been tested in the writer's school over a 

six year period. Some of the results at the end of that period are: 

One, from a total hi gh school enrollment of thirty-two pupils, thirty

one participate in one or more of the large music groups. The present 

~umber in mixed chorus is thirty-one. The band consists of forty-one 

players, of which twenty-three are high school pupils. twenty-three 

piece string section is included in a thirty-four piece orchestra, of 

which twenty high school pupils are members. Two, adult participation 

is provided by a ·community ladies chorus. Ard l ast, the music program 

receives the full cooperation and support of the entire community. 
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