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SENIOR TOUR PCJRPOSES AND CONDUCT, 

CLASS C HIGH SCHOOLS, NEBRASKA 

CHAPTER I 

INTRODUCTION 

Throughout the last several decades, the American 

hope tor more education has been slowly realized. More 

and more children from all walks of life are being bene

fited by formal, public education. Eighty years ago a 

little over half ot the children in the United States of 

school age were enrolled in public educational institutions; 

today over tour-fifths of them are enrolled in public ele

mentary and secondary schools. 1 Along with this increased 

enrollment has come an expansion in the functions and the 

activities, at the beginning just added ":f'rillsu, have 

come to be an integral part of the curriculum and are no 

longer strictly extra-curricular. Increasing proportion

ately to larger enrollments, administrative responsibil

ities have been added to the extent that educators some

times wonder where the stopping point is. 

One facet of the modern extension of educational oppor

tunity includes the senior tour. This interesting activity 

le. Wright 1lills, White Collar (New York, Oxford Univer
sity Press, 1951), 265. 

1 
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is known by many different names, but whatever it is call

ed is not or as much significance as what the activity 

itself actually encompasses. In other words, the label 

itself is not as important as is the method in and by which 

it is planned and conducted and the purposes for which it 

is executed. Among the terms in use for this activity en

countered throughout this study are: school trip, school 

journey, school tour, senior tour, senior trip, sneak trip, 

sneak day, and senior excursion. In this study the writer 

has seen fit to select the term which would seem to be best 

suited to the present purposes, "senior tour." This term, 

as used in this paper, will imply a journey extending over 

several days, as contrasted to a school trip, a class trip, 

and a "sneakt' day or trip to be initiated, conducted, and 

completed in the same day. However, school journey will 

be round in some present-day literature to be used synon

omously with school or senior tour. Also, sometimes the 

word excursion is still found in usage in some professional 

literature. However, Harry c. McKown says it is rarely 

used anymore as " ••• it suggests a lark or a sight-seeing 

expedition which does not represent the main purpose of the 

school trip.n2 

Now, it will be noted that this study selected the 

terminology, senior tour, and then later employs the terms 

"sneak" day, and "skip" day. It should be stated that the 

2Harry c. McKown, Extracurricular Activities (New York, 
The Macmillan Co~, 1952), 302. 
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terms "sneak" day and "skip" day, as generally used in Nebr

aska High Schools, are synonomous with the term senior tour, 

and are not generally completed in one day but rather in 

several days. However, this does not mean to imply that 

this study envisions a "sneak" day or a "skip" day as synon

omous with a senior tour, but rather that it envisions these 

terms as denoting an entirely different activity than the 

senior tour. When the term senior tour is used herein it 

should be interred in the light of the previously stated 

definition; when the other activities are indicated they 

will be appropriately named. 

Problem 

It is assumed that democracy is the best way of life 

and is the best form of government. It is further assumed 

that an intelligent and active citizenry is ,the main bul

wark in a democracy. It is assumed that the educational 

system has a role to perform in perpetuating democratic 

values, and that the purposes of the educational system are 

determined within this context. Using these purposes as 

criteria, it will be attempted in this study to evaluate a 

specific school activity, the senior tour, and to determine 

whether or not this activity as conducted in Class C high 

schools of Nebraska is making a positive contribution to 

the furtherance of educational purposes. 

Now, in the light or these assumptions, where in this 



democratic, social, and educational tramework is the niche 

for such an activity as the senior tour? Specifically, is 

there an educational place for such an activity? Or, should 

the activity be removed from the ever-increasing list of 

school functions? On the other hand, if it is to be retain

ed, should it be retained as it is, or should it be improved? 

Vernon W. Wells in his study of senior tours in Kansas makes 

reference to "the increasing popularity of the tour as a 

climaxing activity of the high school career,"3 and Ortner 

in his study of senior tours in Nebraska found that ninety

five percent of the high schools in Nebraska conducted such 

an activity.4 Those who are engaged in secondary school 

work, particularly in rural areas, are well aware of the 

fact that senior tours have come to be the common thing rath

er than the exception. Whether some administrators like it 

or not, it seems that senior tours are "here to stay." 

Therefore, are tours recreational or -educational? Or could 

they be strictly one or the other? Assuming that tours do 

have some recreational aspects, is it not highly probable 

that these aspects are educational in themselves? 

Wells, in his study, further found that 

" ••• investigation indicates that many senior 
tours are primarily outings under school sup-

3vernon w. Wells, "Senior Class Tours in the Small High 
Schools of Kansas-1948" (MA. dissertation (ms), University 
or Wichita Library, Wichita, Kansas), 3. 

4:Edgar w. Ortner "High School Senior Excursions in th 
State of Nebraska" (MA. dissertation {m11), University of 
Nebraska Library, Lincoln, Nebraska), . 55. 
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ervision to celebrate the finishing of the 
high school experience and so do not qualify 
as educational activity except as the tour 
naturally brings new ideas

5
and objects to the 

attention of the tourist," . 

and still further, that "in many cases there appears to be 

relatively little planned correlation between the instruct-
6 ional program of the school and the tour." 

Further problems are now posed---are senior tours plan

ed educational and/or recreational activity or are they 

merely haphazard undertakings and not at all worth while? 

Are they really just a celebration for finishing school? 

Are they actually very poorly integrated and correlated 

with the remainder of the school program? How are senior 

tours planned, executed, and evaluated; for what purpose, 

and what is their relationship to the total educational 

program? Do they have a place in a program of education 

for democracy? These particular questions seemed to re

quire answers. This study is being made in an attempt to 

seek out some the answers. 

This writer's interest had become aroused in this 

aspect of secondary school educational activities some 

several years ago when he first began teaching in w~stern 

Nebraska. For three years he sponsored such an activity 

himself, and for another three years was an administrator 

in a school where such an activity was executed. From 

Swells "Senior Class Tours in the Small High Schools of 
Kans_as-1948," 1. 

6 -
~-, 2. 
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these experiences evolved an aroused interest· in this sub

ject and the decision to determine the answers to the pro

blems involved in properly administering such an activity. 

Is the activity educational, or partially so? If it is 

not, how then can it be made so? Senior tours are widely 

used, so should they not serve some useful educational pur

pose if they are going to be conducted on school time, under 

school supervisio_n, and within the realm of school activities 

and responsibilities? 

Procedure 

This study was begun by the writer's reading the 

available literature on the subject, and to his conster

nation found published material on the specific subject very 

limited. However, a plentiful amount of general literature 

in this .field was found to be available---field trips, for 

example, were covered very adequately. After surveying the 

limited material cited previously, it was felt that further 

research of some sort was needed. Possibly the represent

ative opinions, though admittedly not very objective, ot 

some people who had had first-hand experience with such an 

activity would be of some assistance in determining the an

swers to some of the questions raised. Subsequently, a 

letter of inquiry was prepared and forwarded to all high 

schools of similar size to his own in Nebraska, presuming 

that they would probably conduct a similar activity.7 

7 Appendix, 79. 
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The reason for including several different names for the 

activity in the inquiry was an attempt to guarantee that 

all respondents would recognize the activity being studied. 

The results of the letter of inquiry generally upheld the 

assumption that most of the selected schools did conduct 

senior tours, and also it did serve the purpose of elimin

ating those few schools who would be of no assistance in 

this -study. 

Some time later a final questionnaire was prepared.s 

This attempted to determine how tours were planned, exe~ 

cuted, and evaluated. The questionnaire was not perfect 

by any means, but it was felt to be adequate and yet not 

too demanding upon the limited time of the correspondents 

---in other words, as comprehensive as need be, yet brief', 

and easily answered. It might be stated that the original 

final questionnaire prepared was a lengthy, detailed, check

list type document, but after considerable study it was re

vised and shortened so as to attempt to avoid suggesting 

answers to the respondents. 

These questionnaires were mailed to Class C high 

schools in the State of' Nebraska which had indicated a 

willingness to assist in the study. Thus, the sampling 

included all schools of Class Crating who conducted or 

had conducted in the past a senior tour. Along with each 

questionnaire an introductory and explanatory letter was 

8Appendix, 81. 
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mailed to the superinterxlent of schools.9 The writer would 

add that he received nearly one-hundred percent co-operation 

from all schools contacted, and that he is very appreciative. 

A complete swnmary will be forth-coming to all who so gra

ciously assisted in the study. 

After the writer received the answers to the final 

questionnaire he began the process of compilation and tab

ulation. Following this, an attempt was made to analyze 

the answers, and concerted study was given to the best means 

of presenting his findings and logically arranging his study 

in an appropriate sequence. 

Summary 

This chapter has attempted to briefly introduce the 

reader to the broadened aspect or the role of public edu

cation in America, and has sought to direct his attention 

to one small segment of it, the senior tour. The writer's 

concept of the _ senior tour has also been briefly stated. 

The attempt then was made to enumerate the various facets 

of the problem to be treated in this paper. Namely, is 

there a place in the framework of democratic public edu

cation for such an activity as the senior tour? Or, 

should the activity be discontinued? rr the tour is to 

be retained, should it b,e retained in the status quo, or 

should it be improved? Assuming that the tour is partly 

recreational, is it not possible that the tour still has 

9Appendix, 80. 
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nominal educational value? Further assuming that public 

education is still dedicated to producing good, democratic 

citizens, the writer would wish to attempt to determine the 

previously stated questions. 

The f'ollowing chapter attempts to explain the philos

ophy of' education for democracy. Although such an activity 

as a senior tour would be of value under most forms of gov

ernment the fact .still remains that our way · of lif'e is demo

cratic, and toward that end our education should lead the 

students. 



CHAPTER II 

PHILOSOPHY OF EDUCATION FOR DEMOCRACY 

The American belief in the value of universal edu

cation has been a salient feature of democratic ideology; 

in fact, "since the Jacksonian era, education for all has 

been virtually identified with the operation of a truly 

democratic society. 11 1 This idea would tend to bear out the 

contention that education and democracy, although not syn

nonomous, are certainly analogous. As previously indicated, 

probably an educated citizenry is as important as any other 

single factor in maintaining our democratic way of life. 

Since very early in American history, education has 

been deemed indispensable to popular government. Washing

ton in his farewell address to his soldiers in the Contin

ental Army so indicated: "In proportion as the structure 

of government gives force to public opinion, it is · essen

tial that public opinion should be enlightened." How? 

nPromote, as an object of primary importance, institution(s} 

for the general diffusion of knowledge." 2 Others among 

our founding fathers realized the important role . of ed

ucation in maintaining and furthering our democratic gov

ernment---James Madison proposed at the Oonstitutional Con-

1Mills, White Collar, 265-272. 
2Educational Policies Commission, National Education Ass

ociation of the United States and American Association of 
School Administrators, Policies for Education in American 
Democracy (Washington 6, D. c., !946), 13. --

10 



ll 

vention of 1787 that Congress be empowered "to establish a 

University,") and Thomas Jefferson set forth his own object

ives of education: 

"(l) To give to every citizen the information 
he needs for the transaction of his own busi-
ness; (2) To enable him to calculate for himself, 
and to express and preserve his ideas, his con- . 
tracts, and accounts, in writing; (3) To improve, 
by reading, his morals and faculties; (4) To 
understand his duties to his neighbors and country, 
and to discharge with competence the functions 
confided to him by either; (5) To know his rights; 
to exercise with order and justice those he re-
tains; to choose with discretion the fiduciary 
of those he delegates; (6) And, in general, to 
observe with intelligence and faithfulness all th~ 
social relations under which he ·shall be placed."4 

Though admittedly conceived as what some have seen fit 

to name a "noble dream", public education .has forged stead

ily ahead and has come to be regarded by many as the back

bone of America's democracy. Education has committed it

self to the maintenance and improvement of American demo

cratic society, and to this commitment education will 

tenaciously hold to the end that American society will re

main democratic, and that America will remain a bulwark a

gainst all repugnant ideologies in this strife-torn world? 

The American society which education aids in maintaining and 

improving is by declaration, profession, and institutional 

organization a democratic society. It is such in truth, 

however far short of the ideal it may fall in many respects. 

There are no legally established classes with prescriptive 

3Educational Policies Commission, Policies for Education 
in American Democracy, 13. 

4rbid., 17. 
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rights of government; children are not assigned to a class 

by birth and held there till death. Callings and occupations 

are not closed to talents by class law. The government de

rives its just power from the consent of the governed through 

the institutions of the law itselt. And, the conflicts of 

society are to be resolved and its problems are to be ·hand 

led by the processes of popular discussion and popular aot

ion. 5 . And it might be added that to these ends education 

should further dedicate itself in order that this democratic 

society may be enhanced and perpetuated. 

Further, it is suggested that at no stage in the de

velopment of American education .bas a sense of the social 

responsibility of the schools been lacking. However, for 

a long time the maintenance and the improvement of our 

society were taken for granted as the automatic outcomes of 

the various individual activitiea.6 Now that the future of 

democratic society is being challenged, not only iri Europe, 

Asia, and Latin-America, but also in quarters certainly by . 

no means obscure or negligible right here in the United 

States, Americans can well be thankful that their education

al leaders no longer take for granted the assurance of demo- . 

cratic society. But rather, they are as a group whole-

Siducational Policies Commission, Policies !QI. Education 
in American Democracy, 67. 

6Baker Brownell, The Human Community, VI (New York, ·Har
per and Brothers, 19;5T, 137-170. This author, from North
western University, well expresses this point. However, he 
extends it to one of the present day weaknesses of education 
and attributes to this, in part, the present decline and de
cay of the rural community. 
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heartedly attacking the problem with a century and one-half 

of experiential knowledge and the full realization that 

democracy must itself function in the school that would edu

cate for democracy.7 

Seemingly there is little specific agreement as to ex

actly what constitutes democracy, but it is generally con

ceded that there are certain basic, certain fundamental 

conceptions of democracy that are ingredient. Probably 

most authorities would agree, at least in part, with these 

basic conceptions: (1) political, civil---a form of govern

ment in which people indirectly rule, and also one which 

guarantees to the individual certain rights and liberties 

in conjunction with corresponding responsibilities; (2) 

economic---free enterprise prevails, not unbridled free en

·terprise, but rather free enterprise with due regard to the 

progress of all and sundry; "continuous social change with 

the purpose always of achieving the greatest good for all 

must be a major objective of a democracy";8 (3) social--

little or no class st~atification, and recognition of the 

very flexible mobility of modern-day classes;9 and (4) 

moral---the free individual personality is of primary im

portance in this way of life. The writer realizes there 

are many other ways of expressing the ingredient conceptions 

7A. s. Barr, William H. Burton, Leo J. Brueckner f1,j:r
vision (New York, Appleton-Century-Crofts, Inc., 1947, 7-
56. 

8Myers and Williams, Education in.! Democracy, 192. 

9Mills, White Collar, 272. 



of a democratic society, but feels that these will gener

ally suffice for present purposes •. Some writers would ex

tend those listed to include considerably more. There 

appears to be considerable merit in one such extension--

democracy is a great social faith. Possibly the American 

people should pass their entire system of theory and practice 

under careful scrutiny with the idea in mind of bringing it 

into more complete. harmony with the articles of the demo

cratic faith. They should fashion an education conceived 

in the spirit of that faith and devoted to its further 

realization-an education designed to prepare children to 

guard, to live in, and to develop a free society. Briefly, 

the American public school, through its life and program, 

should proceed deliberately to foster and strengthen all 

those physical, intellectual, moral, and social traits which 

are the substance of democracy. 10 Appropriately, this great 

social faith follows, for what 1 t is worth to one, ·with the 

admonition that were one merely to guide students in its 

direction he would be doing a meritorious job in his chosen 

profession: "The boundaries of this faith are elastic and 

changing, related and interwoven": 

"First, the individual human being is of surpassing 
worth 

Second, the earth and human culture belong to all 
men 

Third, men can and should rule themselves 
Fourth, the human mind ca~ be trusted and should 

be . set free 

lOEdueational Policies Commission, Policies for Education 
in American Democracy, 110-111. 
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Fifth, the method of peace is superior to- that of 
war 

Sixth, racial, cultural, and political minoritiii 
should be tolerated, respected, and valued." · 

So simply expressed and understandable by all! Yet certain

ly inclusive enough to satisfy all of the present day author

itative critics of education in and for a democratic society. 

Divergent conceptions of the purposes of education are 

held by various authorities in the different callings: One 

anthropologist would present, "The responsibilities of the 

schools are first to the behaviour patterns in order that 

the culture of which they form a part may be continued";l2 

an economist "considers education as a process whereby a 

people may be assisted to adjust to the resources and oppor

tunities which their environment provides";l3 the historian, 

as expressed by Charles A Beard, would say: "The primary 

business of education is to guard, cherish, advance, and 

make available in the life of coming generations of . the 

race ••• and the establishment of wholesome attitudes toward 

order and change;nl4 one political scientist, William B. 

Munro, would say: 

"In general the purpose of education is three
fold • . First, it aims to give young men and women 
the sort of training which will enable them to be-

ll Educational Policies Commission, Policies for Education 
in American Democracy, 103-104. -

. 12Arthur B. Moehlman, School Administration (Cambridge, 
The Riverside Press, 1940), quoting Carl E. Guthe, 33. 

13~., as stated by Carl F. Remer, 34. 

~ehlman, School Administration, 38. 
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come self supporting ••• a second objective in educa
tion is to develop the personality of the individ-
ual ••• The third purpose of education, the social 
purpose, is nowadays regarded as the most important 
of the three •••• It is the social purpose o:f educa
tion to train men to think before they ape~k or act, 
to remember that there are two sides to every question 
and hence to approach public issues with thoughtful
ness and discrimination ••• ;"15 

the sociologist seemingly envisions the purpose of education 

as the transmission and enhancement o:f culture; a philos

opher, expressed by L.B. Jacks, a Briton, feels that "ed

ucation should aim at the all-round culture of the whole 

man and not a partial efficiency in a particular occupation; 11 l6 

a biologist might see the aim as the development of intell

igence plus a molding of moral, esthetic, and religious 

senses; and some religious leaders, envisioning an aim, 

would probably maintain, at least in public education, that 

secular religious education should be carried on through-

out the entire day in order that children might be taught 

to live according to religious precepts. 

Purposes of education as conceived by professional 

educators are somewhat better codified, although they can 

be found expressed in many and sundry ways. However, it 

would seem that nearly all of the foregoing purposes ex

pressed are inclusive in most educators' purpose(s) of ed

ucation. Certainly there have been a great many attempts 

of such a compilation that are worthy of consideration which 

are omitted here, but the writer will take time here to con-

15Moehlman, School Administration, 38. 

16Ibid., 39. 
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sider only a few of the attempts of professional educators 

in recent years in order to arrive at some basie group of 

purposes for education. As has been previously suggested, 

democratic societies tend to use their educational insti

tutions to perpetuate their conceived social values. This 

fact becomes more and more obvious the more this writer 

delves into the realm of democratic education. 

Probably the .first outstanding, modern statement of 

the aims or purposes of secondary education was the Cardinal 

Principles of Secondary Education, published in 1918. This 

statement was considerably ahead of the educational phil

osophy of the sec ondary education of that day, and it might 

be added that this beginning statement, though later broad

ened, elaborated, and further delineated, has not been too 

greatly improved upon to this present day. The seven aims 

of secondary education which were listed were: (1) health, 

(2) command of fundamental processes, (3) worthy home mem

bership, (4) vocation, (5) citizenship, (6) worthy use of 

leisure, and (7) ethical character. Further, the goal of 

education, which should be the end attained after fulfill

ing the purposes, was described in this report as follows: 

"Education in the United States should be 
guided by a clear conception of the meaning of 
democracy. It is the ideal of democracy that 
the individual and society may find fulfillment 
each in the other. Democracy sanctions neither 
the exploitation of the individual by society, 
nor the disregard of the interests of society by 
the individual. More explicitly---

The purpose of democracz .!!, .:!£ .:tQ. organ
~ society that each member may develop 
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his personality primarily through activ
ities designed for the well-being~ hi.[ 
fellow members and of society!.§.~ whole. 

This ideal demands that human activities be placed 
upon a high level of efficiency; that to this ef
ficiency be added an appreciation of the signifi
cance of these activities and loyalty to the best 
ideals involved; and that the individual choose 
that vocation and those forms of social service in 
which his personality may develop and become most 
effective. For the achievement of these ends, de
mocracy must place chief reliance upon education."17 

In co~cluding this report, the suggestion is indicated that 

both formal and informal education in a democracy should 

attempt to develop in each individual the knowledge, in

terests, ideals, habits, and powers whereby he will find 

his place and use that place to shape both himself and 

society toward an increasingly happier and better world. 

There have been several further extensions and delin

eations of the purposes---aims, objectives---of education 

proposed by educators that will not be treated with herein, 

as previously indicated. One with which the writer would 

like to concern himself, however, is ''Four Aspects of Edu

cational Purposes" as put forth by the Educational Policies 

Com:mission. 18 Discussed in this publication are the (l) 

objectives of self-realization, (2) objectives of human re

lationship (3) objectives of economic efficiency, and (4) 

objective of civic responsibility. In considering the first 

17J. B. Edmonson; Joseph Roemer; Francis L. Bacon, The 
Administration of the Modern Secondary School (New York, 
The Macmillan CO:-, 1950), 30-31. {Italics added.) 

18Educational Policies Commission, Policies for Education 
in American Democracy, 192-246. 
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aspect, the objectives of self-realization, it should be 

understood that if this ob jective is met the total re~ult 

will be the educated person. In connection with ·this pur

pose, mental resources for the best use of leisure time 

should result from stimulating intellectual interests; 

_treatment with esthetic interests should build an appre

ciation of beauty; and character building would assist the 

student in giving .a responsible direction to his own life.19 

Secondly, the result of meeting the objective of human re

lationship would be the educated member of the family and 

the community. The student would acquire a respect for hu

manity, and thus place human relations in the foreground. 

The importance of forming friendships would be emphasized, 

and the student would learn to enjoy a rich, sincers, and 

varied social life; 20 also, the student would derive the 

essence of co-operation, the avility to work and play with 

others. Courtesy, to observe the amenities of social be

havior, would likewise accrue. 21 

Thirdly, the fulfilling of the objectives of economic 

efficiency would result in the educated producer and/or 

consumer. In arriving at this station, the student would 

19Educational Policies Commission, Policies for Education 
in American Democracy, 206-211. ---

20"The direction in which schools are moving •• • will pro
vide clues to the function of education as a social force." 
Myers and Williams, Education ,!n ~ Democracy, 1. 

21Educational Policies Connnission, Policies for Education 
in American Democracy, 212-219. 
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have learned: personal economy---how to plan the economy of 

his own life; consumer judgement---how to develop standards : 

for guiding his own expenditures; and efficiency in buying 

---how to be an informed and skilful buyer. 22 And lastly, 

in meeting the object of civic responsibility the schools 

would bring forth the educated citizen. The educated citi

zen would be the person who has learned that for all our 

privileges and rights that we enjoy, there are correspond

ing obligations and duties; that the franchise is not only 

· to be appreciated but also to be utilized; that democratic 

citizens are tolerant toward honest differences of opinions; 

and that good citizens obey the laws of the land. 23 

The foregoing could be said to generally encompass 

the assumed objectives of educational ,purpose as envision

ed by the writer for the purposes of this paper; they will 

be pointed to again later in the paper. Suffice it to say 

that they seem inclusive enough for · all purposes to . serve 

in this role herein. Possibly the senior tour could assist. 

in meeting some of these objectives if it were properly 

p~anned, properly executed, and properly evaluated. 

Summary 

In this chapter the writer has briefly attempted to 

indicate a possible role of education in a democratic soc-

22Educational Policies· Commission, Policies for Education 
in American Democracy, 226-237. 

23~., 240-246. 
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iety. It is to be hoped that a close relationship has been 

pointed to. The next chapter will be the treatment of the 

senior tour itsel~---a description of the tour, criteria for 

the tour, principles and procedures of the tour, and also a 

review of related literature. 



CHAPTER III 

RELA. TED MATERIAL 

The Senior Tour 

The senior tour, as envisioned by this writer, con-

sists or a planned, well-executed and evaluated school 

trip, and is an integrated part or the school program. It 

is not merely a celebration, but it is rather an educational 

aspect or the curriculum. Some tours, as disclosed in the 

survey conducted, would not qualify strictly as an education

al tour; some of them are not intended .for qualifying educa

tionally; this writer, however, is or the opinion that senior 

tours should be educational or should not be employed. Fur

thermore, those tours which are not conducted strictly for edu

cational purposes probably are, at least, incidentally and 

accidentally educational. 

McKown describes six kinds of school trips in his book, 

Extracurricular -Activities, which schools are .finding profit

able: (1) the local school trip; (2) the community trip; 

(3) the tour; (4) the imaginary t our; (5) the inter-school 

visit; and (6) the individual trip. 1 It will be noted that 

the tour is included in this listing of types of profitable 

visual experiences. 

lMcKown, Extracurricular Activities, 303-305. 

22 
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Criteria for Senior Tour 

Following is a list of ten criteria which this writer 

seems to find indicated in this study as fundamental to an 

educational conception of the senior tour. The list is not 

exhaustive, but generally includes the writer's interpreta

tions of his findings: 

1. The senior tour should fit the primary purpose of 

the high school in Nebraska---(this purpose is 

aptly stated in a booklet published by the Neb

raska State Department of Public Instruction). 

The primary purpose of the high school in a de

mocracy may be stated thus: "To provide young 

people with a pattern of educational experiences 

which will meet their needs and the needs of 

their community and which will result in a con

tinuous ;mprovement of individual and commupity 

living."2 

2. The senior tour should provide students with the 

opportunity to become more economically efficient. 

3. The senior tour should permit students to assist in 

selecting a destination with educational possibil

ities. 

4. The senior tour should provide a well-planned, an 

ably-executed, and an evaluated experience for 

2Floyd A. Miller, and Staff, Suggested Program of Studies 
for Nebraska High Schools (Division of Supervision and Curri
culum, Nebraska Department of Public Instruction, August, 
19.50), 1. 



students. 

5. The senior tour should provide students with op

portunities for much responsible group action 

and responsible group participation. 

6. The senior tour should assist students in arriv

ing at sets of values and in gaining poise and · 

self-confidence. 

7. The senior . tour should provide students with the 

opportunity to improve his views of leisure-time 

acti vi ti es. 

8. The senior tour should provide students with 

training in leadership and/or followership, and 

in expressing their initiative in other ways. 

9. The senior tour should assist pupils in enhanc

ing their esthetic appreciations. 

10. The senior tour should be capitalized and eval

uated. 

·Principles and Procedures 

. "A trip represents a setting for an educational lesson, 

and must be planned, organized, and taken in accordance with 

the established principles of teaching. 113 Probably the most 

important of these are the following: 

" ( 1 ) 
- ( 2) 

(3) 

(4) 

The trip should have one definite aim; 
substantial preparation should be made; 
the trip should be definitely and carefully 
planned; 
committees for arrangements, transportation, 
and preparation should be organized; 

3McKown, Extracurricular Activities, 308-314. 
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(5) the trip should be conducted as planned; 
(6) the trip should be supervised most carefully; 
(7) each trip should be fairly evaluated;4 . 
(8) the trip should be capitalized-

A. oral reports may be given to student 
groups, in assembly, civic groups, or 
to the Parent Teacher Association; 

B. written reports may be made for scrap
books, newspapers, or school newsletters; 

c. collect i ons of post cards or snapshots 
may be made; 

D. future projects may be planned; and 
E. recommendgtions for future use should 

be made.''~ 

Review of Literature 

"Although the school-trip movement in American edu

cation is only three decades old, the basic idea is not 

new." 6 Possibly it is of Greek origin because Socrates and 

Aristotle used the trip method in their teaching. Much 

later, on the continent Comenius recommended it, and 

Ro.usseau employed it as one of the chief techniques in the 

education of Emile; 7 also, Pestalozzi promote·d it a.t his 

4An excellent check-list for teachers, which would assist 
in evaluating, not only senior tours but also all types of . 
field trip experiences, and which includes sections on prep
aration, actual observation, follow-through, and evaluations
before and after, may be found in Edgar Dale, Audio-Visual 
Methods in Teaching {New York, The Dryden Press Inc., 1946), 
155-156.-

?McKown, Extracurricular Activities, 308. 

6rbid., 302. 

7Rousseau, speaking of teaching Emile geography, says, 
"You go in search of globes, spheres, and maps. Wh~t mach
inesl Why all these representations? Why not begin by show
ing him the object itself, so that he· may know at least what 
you are talking about!" J. J. Rousseau, Emile, Translated 
by William H. Payne (New York, D. Appleton and Co., 1907), 137. 
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school at Yverdon. 8 England also has employed it in schools 

of all levels, so it seems reasonable enough to assume that 

we have borrowed this practice from European education, as 

we have much else in the field. 

About 1890, Col. Francis W. Parker introduced the edu

cational trip in his famous Chicago School. However, other 

educators were rather slow to imitate his practice, mostly 

because (1) of a schoolhouse-bound conception of education; 

(2) of a lack of appreciation of the possibilities of the 

trip; (3) of a lack of experience; and {4) of the inflexi

bility of school schedules.9 Ironically, these are promin

ent among the reasons still given (or at least indicated by 

omission, commission, or implication} by school administra

tors for not participating in this activity or for wishing 

that their school did not participate in such. It is sadly 

true that some educators still persist in a schoolhouse

bound conception of education, and it will take time for 

them to change. Too, there are those who lack the exper

ience, and, as in all ages, the unknown is mystical and to 

be avoided. However; the writer would hope that there are 

. BMcKown, Extracurricular Activities, 302; also quoting 
methods of J. H. Pestalozzi, which he e~ployed at Yverdon 
(1805-1825), "(l) an all round training must be given, (2) 
all possible liberty must be allowed to the learner, (3) 
work is mor e important than words---'man is much more truly 
educated through that which he does than through that which 
he learns.' (4) ••• education must aim at establishing con
nection between the child and the realities of his actual 
life, and (5) organization and correlation are necessary." 
Paul Monroe, A Cyclopedia of Education, III, 658. . 

9Ibid., 302. 
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very few educational administrators who would have so in

flexible a daily schedule that worth-while activities .could 

not be inter-woven into the school programl This reason 

seems, at least, to be the poorest of the four for the slow 

development of the activity. 

As would be expected, the extra-curricular activi·ty 

enthusiasts were the first chief promoters of the trip idea; 

of recent years they have been most ably assisted in promo

ting this type of activity by the audio-visual education 

people. Though this movement was slow in gathering momentum 

in this country, it seems that the activity is on the verge 

of coming into its own today: 

"Despite its tardy recognition in America, the 
. school trip is already becoming a major activ
ity in all types of schools from the kinder
garten to the university. In rather recent 
years a broadened outlook on the part of par
ents and educators, a sincere desire to capit
alize all the available ins t ructional opportu
nities, and an appreciation of the educ·ational 
possibilities of school trips have brought ahou \ 
this acceleration in its development. Also, 
school officials will find hearty co-operation 
in officials at visiting points and destinations 
and also will find relatively 18w cost and ease 
in modern-day transportation."l 

Certainly European education has capitalized this educational 

experience successfully, so America should be able to also. 

McKown, elaborating, says that from "its earlier place as an 

extracurricular activity the trip is becoming more and more 

curricularized as its enriching and supplementing possibil

ities are being recognized and capitalized.nll 

lOMeKown, Extracurricular Activities, 303. 

11Ibid., 303. 
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Among the most outstanding schools exempl-lfying the 

utilization of the principles of teaching borrowed from 

McKown and stated previously will be found Barrington Con

solidated High School, Barrington, Illinois. F. D. Thomas, 

Superintendent of Schools, has been handling the tour there 

for several years. He contends that the value of the tour 

depends to a large extent on the advance preparation. This 

school, by the way, conducts a thirteen day educational 

tour.12 Quoting Mr. Thomas, 

"An appraisal of the trip in the light of 
value -received on aims achieved indicated a re
turn far in excess of even the faculty's optimis
tic predictions. History was made real and vivid 
to the students as they watched a democratic gov
ernment in action, their horizons were widened as 
they saw a big cross-section of American life, and 
they received fine personal training as they lived 
and learned in close co-operation with a large 
group. One cannot walk through the battlefields 
at Gettysburg or stand on the ramparts at Fort 
McHenry without feeling that history lives, nor 
can one visit the national capital, meet represen
tatives and senators personally, and hea·r a debate 
in congress without feeling f

3
direet share and· re

sponsibility in government." 

Superintendent Thomas f'urther states that the general tone of 

the entire trip was good, that good comradeship and co-opera

tion prevailed at all times, that a learning attitude was 

present, and that enthusiasm was higher at the end of the 

journey than it was at the beginning. On the last night 

of the tour the class unanimously voted Washington, D. C. as 

l2F. c. Thomas, "Planned Travel is Educational", School 
Activities, XIX (May, 1948), 282. Note: This term, "educa
tional tour", is Mr. Thomas• own, and also the tour follows 
the same itinerary annually. · 

13rbid., 282. 
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the high-light of the tour, and they felt that -their greatest 

educational experience was their visit to the House and to 

the Senate. In summarizing the greatest value of the trip, 

most students thought the opportunity of living together in 

close co-operation ranked first. Mr. Thomas, in his summa

tion, says: 

"We -describe our annual trip as •a· post
graduate course in educational t -ravel -· and human 
r~lationships,' and that is exactly what I 
think it is. It provides an opportunity to 
learn how other people live and to learn how 
to live with other people. 

It is the first time that most of our stu
dents have been more than a few hundred miles 
away from home. Naturally, some of them are 
narrow, some of them are a little bigoted. Most 
of them are inexperienced in the mechanics of 
travel, packing, tipping, ordering meals, budget
ing and taking care of their money, and looking 
after their belongings •••• The trip seems to 
serve the purpose of bridging the gap between the 
supervised classroom and the democratfP. self
disciplined atmosphere of adulthood." L.J. 

Another school outstanding for successi'ully handling the 

educational senior tour is Elgin High School, Elgin, Texas. 

This group takes - an extended tour lasting twenty-two days and 

covering four thousand five hundred miles. Included among 

the educational aspects of the tour was a visit to Vicksburg 

and to the Potomac in Washington, D. C.---"history and geog

raphy from the printed pages of school books were coming 

alive, , quieting the group with awareness of the potential!-

14F. c. Thomas, "Travel With a Purpose", NEA Journal, 
XLIII (May, 1954), 279. Note: This statement concerns a tour 
conducted six years later than the one previously cited on 
page 28. 
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ties of the tour ••• nl5 In the nation's capital the group 

utilized the services of its own congressmen for guide.s. 

Also, J. Edgar Hoover explained the mechanics and operation 

of the Federal Bureau of Investigation to them. In New York 

City the group visited Yankee Stadium, Coney Island, and 

Radio City, all of which represent important segments of 
American culture. From there they journeyed to Niagara 

Falls, . traveled through Ontario, and then arrived in Detroit, 

where they visited Edison Museum, the Ford Plant, and Green

field Village. Going south_through Ohio, Kentucky, and Ark-
16 ansas, they returned home. 

Aside from secondary schools, there are other groups 

who are recognizing the many advantages to be gained through 

field work. 17 For example, schools concerned with minister

ial training are placing increased stress upon field work, 

and list the following as some of the values derived: 

"l. LThe student gainy practical experience, · 
- 2. theories are tested .l8Pplied practically by 

the studen.:!J, · 
3. Lt'he student acquire.!7 knowledge and function 

of things visited, 
4. the student is given opportunity to discover 

personality traits, habits, degree of emotion
al control and human understanding, 

5. L,the studeni7 develops attitudes, 

15L. M. Hall, "Seeing the U. :S. From a School Bus", .School 
Activities, XVIII _(May, 1947), 205. 

16Ibid., 206-207. 

17some schools are giving academic credit for trips; see: 
Professional Credit for Travel, {American Association of School 
Administrators, Washington, D. C., 1948) Note: Aside from 
secondary schools, all levels of education are now employing 
this type of education; also, it is being utilized in minis
terial preparation, and in other fields. 
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6 • .Llihe student acquire!! specialized learning 
7. Z,the student hai} opportunity for correcting 

some of his misinterpretations, 
8. L°the student experience~ supervised field 

work · 
9. Lth;i student learns to work and live with 

individuals, thus developing ability to under
stand and know more real-life problems, 

10. [thi/ studegt's capacity of leadership can be 
tested ••• "l -

The senior tour is comparable to field work, . such as the 

above, in that it is actual, first-hand experience in ob

servational education. If other fields of endeavor are 

finding such experience profitable it is possible that pub

lic education can do the same. 

American Youth Hosteling is another . type of organization 

which places increased stress on traveling and living with 

others. "In the end, the biggest function of a 11 education 

is character training and citizenship building", says one of 

the leaders of thi,s group. 19 Hosteling assists in unfolding 

to members the meaning of life, in making them awar~ of 

their own latent possibilities, in bringing them to an appre

ciation of their· own fellow human-beings, particularly people 

of other cultural levels, of other nationalities, of other 

religions, of other points-of-view than their own. Hosteling 

seems to be educational, at least in part, as the following 

would indicate: 

"Hosteling educates for co-operation in living, , 

18R. L. Woodward, "Educational Values in Field Work", Re
ligious Education, XL ~(Chicago, The Religious Education Assoc
iation, June, 1945), 18-22. 

19Francis T. Downing, "Hosteling Brings out the Best in 
· Young People", Clearinghouse, XX (November, 1945), 139. 
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whether one travels alone or with a group; for 
the hosteler continually becomes a part of a· 
group of hostelers~ The traveler who refuses 
to accept his share of the responsibility soon 
becomes aware of tacit censure. He discovers 
that when he joins the group in spirit, hostel
ing is much more fun. 

In the same measure that hosteling calls 
for co-operation, so does it encourage that 
small trait of rugged individualism, for the 
hosteler acquires understanding and vision when 
he realizes the fascinating pattern formed by 
individual differences. The differences appear 
in many delightful forms, perhaps in the recrea
tion hall, or in front of the fireplace after a 
soul-satisfying meal. 

So, though a youngster's rirst reaction to 
hosteling may be, 'It's Fun!', second thought 
reveals a veritable .mine of -educational va~ie in 
this thoroughly practi.cal form of travel." 

I ' 

An interesting study of "excursions" by E. c. Clark 

again points up the need for careful preparation in the use 

of school excursions---possibly the study points toward a 

method that school people engaged in annual trips might find 

helpful. Specific conditions are enwnerate_d under ~hich 
,. 

gains were found to accrue. Th~ evidence presented in this 

study point to the definite ~eed for careful preparation in 

the use of the excursions. It is pertinent to remember that 

the gains found in this study were achieved under conditions 

in which: (1) an appropriate excursion was carefully selected; 

(2) teachers had received systematic in-service training in 

the use of the excursion and its underlying psychological im

plications; (3) pupils had developed a purposeful attitude 

toward the excursion as valuable source material; (4) 
. 

admin-

20n0 wning, "Hosteling Brings out the Best in Young People", 
Clearinghouse, . XX (November, 1945), 139. 
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istrative difficulties had been reduced to a minimum; (5) 

appropriate guide-service was provided on each excursi_on; 

and (6) th~ results of the excursion were utilized in sub-
. 21 

sequent class discussion. 

This study supplies no basis for the assumption that 

positive results will be obtained with excursions unless 

similar conditions of careful planning are fulfilled. The 

findi~gs of the study further suggest that teachers must 

constantly evaluate the excursions they use. Some of them 

may not be .ringing about the hoped-for results. Aga'in, 

evaluation of the tour is emphasized as an educational tour 

aspect. 

History in Nebraska 

Senior tours in some form, have existed in Nebraska 

for over forty years. Cortland High School, Cortland, Nebr

aska, traveled to Omaha in the year _l912. In 1913, ·Gladys 

Whiteis Ortner reports that Chadron High School, Chadron, 

Nebraska, journeyed to the canyons nearby to spend the day. 

Possibly, sneak-days were in existence some years before 

this, but a Chadron graduate of the Class of 1902 reports 

that the senior class of that year had no senior tour. 22 

Cortland and Chadron are located at opposite ends of the 

State of Nebraska, so it is entirely possible that the wide-

21E. c. Clark, "An Experimental Evaluation of the School 
Excursion",~ Journal of Ex1erimental Education, XII (Madison, 
Wisconsin, The Unive~sity of isconsin, (September, 1943), 17. 

22ortner,"High School Senior Excursions in the State of 
Nebraskan, 5. 
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spread existence of senior tours at that time was the case; 

however, it can be safely assumed that at least senior tours 

did occur four decades ago, and it is well-known that they 

are still occuring annually in many high schools in Nebraska. 

Nearly ,all Nebraska high schools conduct them, as has pre

viously been indicated. 

Legality 

In passing, it comes to mind that there are those who 

are concerned a bout the "legal aspect" of the sch ool tour, 

and seek the legality for it. In other words, "are school 

tours a legal method of instruction?" Probably the answer 

is a qualified yes. Without the legal authority to do so, 

the act of conducting a school tour or a field trip would be 

an ultra vires act. As to liability, in the states which 

grant authority for the tour the school board is liable for 

the negligence of the teacher; in those which do not, the 

teacher himself is liable. However, "in these days many 

·courts might hold that sch ool tours are needed as a part of 

education and that boards of education have the implied au

thority to allow teachers to conduct school tours ••• as a 

part of the regular education of the particular system."23 

Summary 

This chapter has attempted to define the senior tour, 

23n. R. Hodgdon, "Liability and the School Trip", Clearing
house, XVII (April, -1943), 498. 
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to establish criteria for the senior tour, and to enumerate 

principles and procedures of the tour; has reviewed the re

lated literature in the field, and has illustrated success

ful educational tours by examples. Also, a related case

study _has been presented. Pointed out, too, was the use 

being made of field study in other areas. A brief history 

of the tour in Nebraska, and the legality of the tour also 

were discussed. 

The following chapter will treat with the survey con

ducted and its analysis. 



CHAPTER IV 

REVIEW AND 
INTERPRETATION OF QUESTIONNAIRE 

Letter of Inquiryl 

It was decided that it would probably serve present 

purposes best to mail out a letter of inquiry and then 

later a final questionnaire. This_ first letter of inquiry 

was constructed so as to serve two purposes, namely: (1) 

to determine how many Class C high schools in Nebraska 

sponsored such an activity as a Senior Tour, and (2) to 

determine how many of those that did would be willing to 

assist in the study. The letter was mailed out to all 129 

Class C high schools in Nebraska along with an explanatory 

letter soliciting the assistance of each particular school 

in the study.2 

Of those mailed out, 119 were returned, or a total of 

92.2 percent. Only 94.2 percent of the returns of the in

itial letter of inquiry were felt to be usable because five 

of the schools had been reclassified as Class B schools, one 

school failed to enclose the letter of inquiry and one just 

lsee Appendix, 79. 

2High schools in Nebraska, as classified by the Nebraska 
High School Activitie s As sociation, are Class C if they 
have enrolled from fCiirty to seventy-nine boys. The scholas
tic classification was not felt to be of much relationship 
in this study because the writer wanted to study schools of 
comparable numerical size to his. 

36 
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did not choose to help. 3 Among the 112 Class C returns, 

there was one who was planning such an activity for 1954 

only tentatively, one who did not know for sure, two who 

failed to answer this question, eleven who did not have a 

senior tour in 1953, ·and ninety-seven who were planning a 

senior tour for 1954 and had held one in 1953.4 

Of the eleven schools not conducting such an activity 

in 195~: one school had discontinued the practice a few 

years back, as it had not been successful; one had dis

continued the practice because of "irregularities"; one 

stated that "trips of this sort could not be taken on school 

time, and that the school would not be responsible when 

taken after school was dismissed;" one dismissed the seniors 

two weeks early in lieu of a senior tour, one prohibited 

senior tours by board policy; one said "no such trip is 

taken, but field trips are held instead"; and five others 

indicated that at some time in the past years they had 

participated in such an activity, but mad~ no comments as 

to the reason or reasons for which the practice had been 

discontinued. However, two of the eleven schools not having 

previously held such an activity planned to have such in 1954. 

Jone of the Class B schools returned the questionnaire 
marked with the notation that he thought possibly the ques
tionnaire was meant for West Kearney High School; however 
that "since this school is the Nebraska State Boy's Indust
rial School he did not think that they sanctioned "senior 
tours." 

4se~ Appendix,83. 
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. Final Questionnaire5 

The final questionnaire was mailed to 103 schools which 

had returned usable letters of inquiry. It will be remembered 

that 112 of the 119 letters returned on the initial letter 

were usable, but of these eleven and discontinued the activ

ity; however, two of these were tentatively planning this 

activity for i954. Thus the use of the number 103. ·Of this 

number, eigh~y-nine were completed and returned---a return 

of 86.4 percent. Four~een were· not returned for a consider

able while, but eventually five more filtered in. However, 

these five are not considered at all in this study because 

they we~e received after the totals and percentages for the 

tabulations included in this chapter were already computed 

and completea...·6 

Questions on the final questionnaire were as few _as pos-
• I 

sible, and there was considerable space left to treat with 

each question. No check lists were used, purposely, so as 

not to tend . to put "words in the mouths" of the correspond

ents. There was a total of fi_ve questions. Question one 

concerned itself with the destination of the school tour; 

question two with the preparation for, the planning of, and 

the execution of the tour; question three queried planning 

for the actual cqnduct of the tour; and the use of guide 

services; question four .was concerned with follow-up 

used to maximize educational experience; and question five 

5see Appendix, 81. 
6see Appendix, 84. 
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was concerned with evaluation---the actual contribution 

that tours made to the total educational :program. It -pro

bably should be mentioned that the questionnaires were 

aga"in mailed to the superin tendf3nt of schools, operating 

under the assumption that either he would answer them him

self or, ~f he so d~sired, he could pass it on to some 

other person who was directly responsible for this activity. 

De.termination of Destination? 

In eighteen schools the sponsor, the · class, and the 

super~ntend~nt jo~ntly determine the de~tination; in four

teen schools it is selected by the class and the s ponsor 

working together; in ten schools by the superintendent and 
~ .. .. . -

the class together; and six schools allow the class itself 

to determine where they will go. Four schools have the 

class, school board, and the superintendent making this 
. . 

decision and another four schools have it being made by the 

board alone. Three schools indicate that the sponsor by 

himself determines the destination, while another three 

schools indicate the chaice is made by the superintendent 

alone. The principal, the superintendent, and the class de

cide this in three other schools; in another three the spon

sor and the superintendent decide upon the destination, and 

in still three other schools the decision is arrived at by 

the grouped efforts of the class sponsor, the class, the 

school ~oard, and the superintendent. In two schools the 

7See Figure I, 40. 
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school board, and the superintendent decide this question; 

in another two schools the sponsor, the class and the school 

board reach the decision; and in still another two, the 

class and the parents jointly make the selection. In one 

school the superintendent and principal decide; in another 

the school board and class. In one other school tradition 

is followed in selecting the destination. One school has 

the principal and the subject teacher selecting the destin

ation together, while another has the school board, the 

class, the superintendent, and the parents making the choice. 

The parent~ again assist the class and the superintendent in 

another school, while still another variation is found in 

the last one---the superintendent, principal, and sponsor de

ciding where to go. Five of the returned questionnaires 

for some reason or another omitted this question entirely. 

It seems noteworthy that the methods of selection con

sist of so many variations. However, there is much over

lapping in the utilization of the different groups of per

sons in making the selection. Of the eighty-four schools 

reporting, sixty-five of them allow the class to either sel

ect the destination or to participate in the selection. In 

fifty of the schools the superintendent himself takes an 

active part in the selection. The sponsor of the activity, 

the person who is directly responsible for this activity, 

assists in this selection in forty-four instances. Seem

ingly, the other persons or agencies previously mentioned 

as sometimes used in the selection of the destination for 



the tour, are not widely used;the school board participates 

in seventeen schools, the principal in six schools, the 

parents in four and the subject teacher and custom, or tra

dition, in one school each in determining the destination of 

the tour. 8 In addition to the seventeen schools previously 

HOW AND BY WHOM THE DESTINATION OF TEE SCHOOL 
TOUR IS DETERMINED AND PERCENTAGE OF PARTICIPATION9 

90 
g·5 
80 
75 
70 
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20 
15 
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5 
0 

A B C D E. F G H I 

Figure II. 

Destination is determined by: {with percentage of total poss-
, ibilities) 

A. Class ( 73%) 

B. Superintendent (56.1%) 

c. Sponsor (49.4%) 

D. Board (19~1%) 

E. Principal {6.7%) 

F. No answer (5.6%) 

G. Parents {4.5%) 

H. Custom (1.1%) 

I. Subject teacher (1.1%) 

8see Figure II. 

9Based on eighty-nine possibilities. 
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cited in which the school board actively participates in 

deciding the destination for the tour, ten of the eighty

four schools have definite policies, set up by the board, 

governing t his activity, and one school stated that after 

this year the school board will determine the destination 

itself. 

The destination of the senior tour was detennined in 

a number of different ways; however, it is interesting to 

note that in all but eleven cases of the eighty-four an

swering this question it is done democratically---that is 

at least more than just the superintendent, or the sponsor 

gets in on the choice, and in a great majority of the cases 

the students themselves are allowed to participate. There

fore the students are getting practical experience in most 

schools in assisting in the selection of the tour destin

ation---practical experience in group action and inter-action, 

and in weighing the values in and possibilities of the var-

. ious possible selections. 

Relation of Destination to Educational ObjectivelO 

Of the eighty-nine questionnaires returned only eighty 

answered this question, so the eighty cases will be the basis 

for the percentages on this particular question. Thirty

five schools, or 43.8 percent of the schools answering, 

stated that the choice of destination necessarily had to in

clude educational points-of-interest. However, on the other 

lOsee Figure III, 44. 
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· RELATION OF CHOICE · 
OF DESTINATION TO EDUCATIONAL OBJECTIVEll 

Figure III 

A. Considered educational 
points-of-interest 
only. 

B. Culminated unit of 
study. 

c. Considered education• 
al points or interest 
available. 

D. Somewhat related. 

E. Some new experience 
included. 

F. New experiences anded
ucational points-of-in
terest available. 

G. Class decided arbitrarily. 

H. Most advantageous sel
ected. 

I. Q,uestionable relationship. 

J. Social value only consid
ered. 

K. No relationship. 

L~ Not necessarily an 
educational tour. 

hand, fourteen schools, 17.5 percent, stated that the trip 

was not necessarily educational, and six schools, 7.5 per-

cent, said there was no relation to education. Again on 

the positive side of the ledger, five schools indicated 

11:sased on eig.hty cases. 
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they culminated a unit of study by visiting re·lated educa

tional points-of-interest; three decided upon the destination, 

taking into consideration what educational points-of-inter

est were available; three schools tried to include some new 

experiences for the class; two schools indicated the destin

ation was chosen for new experiences plus educational points

of-interest; one school selected the destination to include 

educational points~of-interest but stated that {it was) 

questionable as to any relationship to educational objective; 

one school stated quest~onable; another said the class "d.is

cussed and decided upon the destination," and another said 

the destination that was most advantageous was selected. 

Three schools implied that the choice was only somewhat re

lated, and five schools said that the choice of destination 

was chosen for social value mainly, and was not necessarily 

educational. Nine schools failed to answer this question. 

It is readily ascertainable from the answers to this 

questionnaire that there is certainly not unanimous agree

ment among our school administrators as to what constitutes 

an educational objective. Certainly many would quarrel with 

the contention t.hat the tour is for social value, not edu

cation, as many would feel experience in this area to be ed

ucational. At any rate, actually only twenty-two of the 

eighty responding to this question saw no relation between 

educational objective and the destination, as indicated by 

their answers in replying. 



Criteria for Determination of Destinationl2 

Again, only eighty of the eighty-nine answered this 

question. Distance seems to be of most significance on 

1 
2 
3 
4 
5 
6 
7 
8 
9 

lO 
11 

R&nk A 

A. 

B. 

c. 

D. 

E. 

CRITERIA FOR 
DETERMINATION OF DESTINATIONlJ 

D E F G H I ;r K 

Figure IV. 

Distance F. Recreational 

Educational G. Student wishes 

Time H. No criteria 

Finances I. New experiences 

Tours available J. Transportation . 

K. Past tours 

this question, forty of the eighty schools, 50 percent, 

using this as a criterion. Next in importance as ·criteria 

for destination determination were education and time in-

volved, with thirty cases (37.5 percent) each. Fourteen 

12see Figure IV, 46. 
13Based on eighty cases. 
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schools, 17 .-5 percent, used finances as a criterion. Nine 

employed as a criterion, tours available, and nine stated 

that "recreation would be available." Six weighed compli

ance with student's wishes, five employed no criteria, four 

wanted new experiences involved, two considered transpor

tation, and one school used past tours as the criterion for 

determining the tour destination. Nine schools failed to 

answer .this question. 

All in all, there was cpnsiderable over-lapping of 

criteria, and all but eleven of the schools utilized more 

than two criteria for the determination of the destination. 

The important thing revealed by this question was the fact 

that entirely too many schools use what would appear to 

be insignificant criteria in determining the tour destin

ation. Probably· distance is not as significant a criterion 

as educational points-of-interest would be. Likewise, fin

ances and time are not as significant educationally as 

"tours" being available and new experiences plentiful. Cer

tainly financing and distance, as well as time, are import

ant, but .they should not be the first consideration. There 

. seems to be much room for improvement in this area of plan

ning the tour. 

Advance Preparation Via Instruction14 

Eighty schools again answered this question, nine omit

ting it. Thirty-seven schools, 45 percent of those report-

14see Figures V, VI, 48, 49. 
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PERCENTAGE OF ADVANCE15 
PREPARATION VIA INSTRUCTION 

80-.----------------------------------------------. 
75 
70 
65 
60 
55 
50-
45 
40 
35 
30 
25 
20 
15 
10-

5 

45.0% 

21.5% 

0 --""'---""'-.a......il:;...J..-&-..-'----=:;._...1.----1::;;;.._"""-....... i::::;;.JL---liic::;;;;;;;;.&....: 

A B C D 

Figure V. 

A. Prepare students by 
ins true.ti on. 

B. No advance prepara
tion. 

c. Explained itinerary. 

E F G 

D. Briefing as to 
conduct only. 

E. Briefing as to con
duct-itinerary. 

F. Very little. 

G. Incidental 
preparation. 

ing, prepare the students for the tour via instruction; 17 

schools, 21.5 percent, stated that there was no advance in

struction. Ten schools, 15 percent, indicated that the it

inerary was explained before the tour. Seven schools uti

lized briefing only as to conduct while on the tour; five 

schools explained the itinerary and "briefed" the students; 

two indicated incidental preparation, and two stated ''very 

li tt1e · adva.nce preparation is employed." 

l5Eighty schools reporting. 
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METHODS OF ADVANCEl6 
INSTRUCT.tON FOR TOUR 

No. of Schools 8 6 b 3 3 2 2 2 

Did not elaborate X as to instruction 
-
Briefing as to 
conduct 

Itinerary X X explained 

Research X X 

Wrote letters for X X information 

Formal instruction X X 
by teachers . 

Discussion X X 

Figure VI. 

1 l l l l 

X 

X 

X X 

X X X 

X X X X 

Of the thirty-seven schools preparing students by in 

struotion: eight prepared students by discussion; six pre

pared students by formal instruction in the classr.oom; ·six 

prepired students by having them write letters for inform

ation; two "required" research concerning the tour; two 

used instruction and explained the itinerary; and five 

utilized instruction, discussion, and briefing before the 

tour. Two of the schools did not elaborate as to instruc

tion employed. 

Although only thirty-seven of the schools indicated 

i6Thirty-seven schools reporting. 
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that there was advance preparation employed via instruc

tion for the tour, actually only four of the eighty schools 

replying employed very little instruction prior to its 

undertaking. However, there seems to be much room for im

provement in the area to increase the educational oppor

tunity of the tour. 

Student Participation in 
Planning .and Executing the Senior Tour 

Nearly all schools polled on this question indicated 

student participation in planning and ~xecuting the senior 

tour. All of the schools except two answered this question, 

and eighty-one, 91 percent, of the schools answered in the 

affirmati ve---a direct yes; six other schools said "to some 

degree."17 

PE~9ENTAGE OF STUDENTS 
PARTICIPATING IN PLANNING AND EXECUTING TOUR 

SOME 
6.8% 

(6 Schools) 

17see Figure VII. 

YES 
91% 

(81 Schools) 

Figure VII. 

NO ANSWER 
2.2% 

(2 Schools) 
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Twenty-one schools elaborated further on this ques

tion: five indicated the students worked to raise money 

for the tour; seven wrote for information and made reser

vations; four planned the itinerary; and five planned the 

entire tour. 

Planning Conduct 
or Tours: Guide Service 

Only thirty-six schools, 41.4 percent, specifically 

answered the question relating to guide service by well

informed persons at selected places on the tour; eleven 

answered yes, eighteen said they contacted guides when they 

were available, three said sponsors served as guides, one 

stated "yes" in most cases, and three said no. Fifty-three, 

58.6 percent, of the eighty-nine questionnaires omitted 

this question.18 

Surpr.i~ingly; a majority of the schools omitted this 

question entirely. The omission could possibly mean one of 

two things: either a "1+0" ans·wer is implied, or the person 

filling out the questionnaire .considered the question unim

portant; either alternative ~s regrettable. Here is an 

aspect of the tour that could do with tremendous improv

ment. 

Follow-up to Maximize Educational Experiences 

Five of the schools questioned omitted this point en

tirely. Thirty-nine schools, 46.4 percent, indicated that 

18see Figure VIII, 52. 
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PERCENTAGE OF 
GUIDE SERVICES EMPLOYEnl9 

A B C D 

Figure VIII. 

A. Omitted question • . 

. B. Contacted guides 
when available. 

C. Yes. 

E F' 

D. Sponsors ser
ved as guides • 

E. No. 

F. In most eases. 

there was no follow-up whatsoever employed; five schools, 

5.9, percent, reported that there was very little. On the 

other hand, forty of the schools, 47.6 percent, reported 

some type of follow-up practice. 

Sixteen schools employed discussion only, and six 

schools used it partially for follow-up, along with comp

ositions, reports, and reviews. Four schools wrote comp-

ositions, while one school indicated some review and re

search was used. In six schools, returnees r~ported to 

19E1ghty-nine cases. 
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classes; three, reviewed the trip; in three others the an

swer stated there was a "nominal" amount, and one other 

stated that letters of appreciation were written to points 

visited. 20 

TYPES OF 
FOLLOW-UP ,UTILIZED 

A. No follow-up. 

B. Discussion. 

C. Reports to classes. 

D. Compositions. 

E. Very little follow
up. 

Figure IX. 

F. 

a. 
H. 

I. 

J. 

Review. 

Omitted question. 

Nominal amount of 
follow-up. 

Testing. 

Letters of appre-
ciation. 

This very important segment of the tour is being neg

lected entirely too much, and needs to be improved upon or 

much of the educational value of the tour is lost. As is 

the ease when employing any type of audio-visual materials, 

follow-up is definitely a necessity. 

20see Figure IX,53. 
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Contribution to Educational Program 

This question was answered on eighty-seven or the · 

eighty-nine questionnaires. Of those replying to this ques

tion, sixty-one, 70.1 percent, classified the tour as being 

contributory, while twenty-one, 24.2 percent, pictured ,it 

_as not being a contributing force to the educational program; 

the remaining 5.7 percent possibly able to fluctuate one 

way or the other. On the contributing side, thirty-one 

schools indicated the contribution was worthwhile, two stated 

it was "the greatest day for education,tt three said it was· 

"worthwhile if planned," four saw it as rrexcellent in small 
~ 

communities", two stated it was "fine if not over-done, n 

and, nineteen schools said there was a small contribution. 

Five schools saw the tour as a questionable contributor, 

five saw it as entertainment, one school said it "did not 

contribute enough to justify it," one school said "it should 

be eliminated," and nine indicated there was no contribution~1 · 

Four schools stated that it depended upon the class and des

tination, and one school saw the contribution as dependent 

upon the sponsor. Two questionnaires overlooked this question. 

The answers to this last question were qualified in 

many ways, but some or the comments are noteworthy: four 

schools indicated that they "felt the contribution was small, 

but that there was more contribution if the activity were 

well-planned; two felt it was worthwhile in the ''smaller 

2lsee Figure X~ :55. 
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community where opportunity to travel was less''; one felt 

it was worthwhile "only when directed by the class"; an

other felt the contribution was small, but should be con

tinued "for the fun"; another felt the contribution small, 

but local custom "dictated that they conduct such an activ

ity"; another indicated that the trouble experienced with 

senior tours was the "administration's fault." Still anoth

er school gave the seniors a day off from school to "shopn 

and they went with the full knowledge of parents and teach

ers; however, the trip was not sponsored by the school. 

Apparently the contribution of the senior tour to the 

educational program is debatable, depending upon the in

dividual' a own philosophy of education and the purposes for 

which the trip is made. However, this study would seem to 

indicate that it can be educationally contributive, and 

with the proper therapy improvement can :be made upon some 

of the discovered weaknesses. 

Summary 

This chapter has dealt mainly with the ·questionnaire 

and the findings of the questionnaire. Areas covered have 

been determination of' destination, relating destination to 

educational objective, criteria for determining destination, 

advance preparation via instruction, student participation, 

pla~ning, follow-up, and the contribution of tour to the 

total program of education. 

The next ¢hapter will deal with the general conclu-
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sions realized at the completion of the study, ·and specific 

recommendations for improving the educational opportun

ities of the tour. The senior tour appears to have many 

latent possibilities not presently being capitalized, so 

it is this writer's feeling that steps should be taken to- · 

ward necessary improvements in planning, executing, and 

evaluating the senior tour if it is to remain an activity 

of - the school and t .o become an increasingly more worthwhile 

educational activity. 

! 



CHAPTER V 

SUMMARY AND CONCIDSIONS 

It will be recalled that in the statement of the pro

blem earlier in this study there were certain assumptions 

given. It was assumed that democracy is the best way or 
life and the best form. of government. Also, the assump

tion that an intelligent and active citizenry is the main 

bulwark of society was presented. Further, it was assumed 

that the educational system bad a role to perform in perpet

uating democratic values, and that the purposes of theed

ucational system are det~rmined within this context. Then, 

using these purposes as criteria the attempt was made in 

this study to evaluate a specific school activity, the 

. senior tour, and to determine whether this activity as pre

sently being conducted in Class C high schools of Nebraska 

is making a positive · contrtbution to the education program 

in Nebraska. A series or questions were introduced, which, 

-when answered, were intended to elucidate the educational 

place of suc·h an activity within the scope of this study 

and within the framework of education for democracy. 

The senior tour has moved over the past several decades 

to a position of prominence in the public school program in 

Nebraska. As· indi,ca ted by this study, the activity is wide

spread throughout Class C high schools in Nebraska, and 

apparently is destined to remain so for some time to come. 

Results of the study appear to indicate · that under certain 

56 



conditions there is an educational place in the· overall 

school program for such an activity as the senior tour. 

In attempting to consider critically senior tour purposes 

and conduct, the writer has round in this study that school 

practices and policies relating to this activity are in 

wide variance among the schools, as likewise is the amount 

or extent of values derived from it. 

Apparently in some few instances the senior tour is 

viewed by the administration and the community as a cele

bration for the completion of high school, and is still con

ducted similarly to the traditional "skip-day"; the great 

majority of the school people surveyed in this study, how

ever, do not report that such is the case. By and large, 

most administrators seem to envision the senior tour as 

just another extension of educational opportunity. Pro

bably most of the school administrators interrogated in 

this study view the senior tour as another added respon

sibility, but at the same time they are willing to assume 

the increased duties entailed in order to· further assist 

students in gaining this broadened educational advantage. 

This study tends to indicate that the senior tour is a gen

erally accepted part of the school program, but also that 

if it is to be an educational senior tour there is much 

needed improvement. Some areas of the tour seem to be 
-

being handled very well, whereas some others seem to be 

done very poorly, or not at all. 

As the senior tour is ~eing presently conducted this 
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study would appear to indicate that although some phases 

of it are educationa4- on the whole, the senior tour is . 

non-educational. The following recommendations should be 

beneficial to those in charge of this activity who are in

terested in improving the educational contribution of the 

tour. Actually, all phases could stand improvement, but 

some are in much more dire circumstances than others . For 

example., it seems that the planning phase is being handled 

fairly well, but other phases, as the pre-tour instruction, 

the actual conduct of the tour, and the follow-up and eva+

uative procedures, can very well undergo extensive improve

ment. 

Probably the senior tour is both recreational anded

ucational, but this is no great catastrophe because possib

ly worthwhile, wholesome ' recreation is not incongruous with 

educational objective. A majority of the schools polled 

indicated that the choice of destination must include some 

educational points-of-interest while only a very few stated . 

that there was actually no relation between destination and 

educational objective.- Several of the schools also stated 

that the ~enior tour was conducted to bring the students 

new experiences, and certainly these are educational if pro

perly maximized. Seemingly the view that the social value 

of the ·senior tour is a part of education has merit---there 

is the possibility that learning to work with and get along 

with others is as important a -part of a student's education 

as any other. It would appear from this study that the pre-
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graduation tour tends to be more educational than does the 

post-graduation tour. 

In several case·s it was revealed in this study that 

the senior tour was being used to culminate a unit of study 

by employing visitation to destinations with related educa

tional points-of-interest available in the visited area. 

However, contrary to what is apparently true in Kansas sec

ondary .schools as presented by Wells in his study, 1 Nebraska 

Class C high schools in this study seem to have too little 

integration of the senior tour into the over-all curriculum 

and not enough .correlation between it and the remainder of 

the program. -There is probably no very good reason for 

such a situation to exist, inasmuch as it could be treated 

positively. 

Some -s chooi administrators felt that the tour was "too 

expensive · and too much trouble" to justify. These people 

seemed to believe that the amount of trouble the school tour 

caused the administrator or other personnel had something 

to do with the Justification o:f the tour. This should. not 

be the case, but rather the justification of it should 

stand on its merits of educational worthwhileness. 

Seemingly the senior tour is not merely a hap-hazard 

and unplanned activity because this study indicates that 

88.8 percen~ of the schbols surveyed said that it was a 

planned activity, while only 2.4 percent indicate4 that the 

·activity was unplanned or just incidentally planned; the re-

lwe11s, "Senior Class Tours in the Small High Schools of 
Kansas-1948", 19-20. 
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maining 8.8 percent indicated that it was planned somewhat 

more than just a little. Thus, most of' the schools survey

ed plan a definite schedule of activities beforehand, so in 

this respect it would appear t.hat the senior tour is educa

tional. It seems to follow that planned activity should be 

educational, oth~r factors being equal or remaining constant. 

In all but· two of the eighty-nine schools surveyed the 

students partieipate in planning and executing the senior 

tour. Following such procedure provides an excellent oppor

tunity for ma~y students to receive valuable administrative 
I 

and -participatory training •. Many of the schools use the 

committee approach to the problem, thus giving many more 

class members a chance -to participate in the planning. Such 

increased participation -in the planning phase of the tour 

would permit a greater number of the class members to have 

actual experience in the "give and take" aspect of group in

teraction. In mo~t cases the actual conduct of the tour 

was planne·d, but there were a few schools who need to im

prove . their planning. It . could very well be that the edu

cational opportunity of the tour will be directly proport

ional to the amount of careful and adequate planning which 

goes into the tour. It appears that guide-service is not 

used sufficiently in conducting this activity since the 

most obvious manifestation of this question in the survey 

was its omission. 

Much of the educational merit of the tour, assuming 

that it is well-planned .and conducted, must rest upon the 
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pre-tour instruction and the follow-up procedure used at 

the conclusion of the tour. Only 21.2 percent of the 

eighty schools surveyed who answered this question failed 

to use some kind of pre-tour orientation or instruction. 

Discussion, research, briefing, explanation, and formal 

instruction s.eemed to be the most frequently .used methods. 

However, those schools who fail to include this very vital 

preliminary to the tour are losing a great deal of theed

ucational value therein. A more wide-spread use of ad

vance preparation for the tour is needed. 

There is still a far greater need in the follow-up 

aspect of the tour than there is in mo st other areas, as 

46.6 percent of those replying to the question indicated 

that they use no follow-up whatsoever, and several more 

indicated nvery little, n "a nominal amount," and ttsome tf. 

Such a situation is regrettable, because the school is . 

losing a large amount of the educational opportunity of 

the tour by the omission of follow-up procedure. The most 

common forms assumed by the post-tour evaluative techniques 

are discussion, compositions, reports, and reviews; also, 

some few schools do employ psychometric techniques. 

There appeared to be considerable evidence to the con

trary, but a majority of the correspondents for this study 

seemed to feel that the tour did have an actual contribut

ion to make to the total educational program. The answers 

were qualified in many various ways, but a value is so sub

jective that it is very dirficult to measure. Probably 



values are not absolutely measurable. Values may be re

cognized, symbolized to some extent, interpreted, . but as 

values it is difficult to completely capture them in a sys

tem of symbolic reference. Baker Brownell says: 

"Though Dewey says that recognition is itself de
finition, I am inclined to think that values in 
things may be recognized but never fully defined. 
Their meanings are intimational. They are sug
gestions of attitude and action, but are not fully 
verbal or delimitational. Their character is less 
to delimit and define, in the sense of a fixation 
or · meanihg, than to release action of fluidity in 
certain directions."2 

The educational contribution seemed to hinge upon, among 

other things, ade-quate planning, class participation in all 

phases of the tour, thorough evaluation, and competent · spon

sorial assistance. 

In the following section this study will attempt to 

incorporate recommendations which will assist in relieving 

some of the weaker aspects of the senior tour, and in fur

ther strengthening the other phases. It is hoped that they 

will at least assist one in sponsoring a more successful 

and a more satisfying senior tour experience. 

The following recommendations are being made with one 

outstanding thought in mind; namely, that if they were ob

served and followed closely the senior tour probably would 

serve a more worthwhile educational pu~pose. They are in

tended to encompass as completely as possible the findings 

of this study, and are an attempt to include the average

best methods for approaching the multi-faceted problem of 

2Brownell, ~ Hum.an Community, 145. 
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successfully completing a senior class tour so -as to im

prove upon the way it is now being done: 

(1) The tour can contribute more positively to educa

tional objective if it will fulfill the previously mention

ed criteria for this activity.3 

( 2) The senior tour should be used as a very vital· 

contact between the prospective citizen and his community, 

state, and nation; it should be used for the enrichment and 

the supplementation of other curricular experiences; and it 

should capitalize for educational profit one of the strang

est urges of youth, the drive to be on the "go." 

This writer would wish to reiter~te that one of the 

main functions of the school is to ~evelop good citizens. 

Being a good citizen implies intelligent interest and re

sponsible membership in the community, the state, and the 

nation. Such interest and membership derive better from 

first-hand experiences. According to McKown, 

"To the average student most of our school sub
jects lack vitality; they are book-bound, formal, 
academic •••• How much more interesting and mean
ingful they become when they are supplemented by 
actual first-hand experience with these !tems in 
their functional relationship settings."4 

The senior tour supplies experiences that are personal and 

genuine, not vicarious. 

(3) The destination of the senior tour should be de-

termined jointly by the school authorities, the parents, 

the sponsors, and the pupils. 

3supra, 23. 

4MeKown, Extracurricular Activities, 307. 
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All of these people specified above have a very direct 

interest in the activity, and t .hus should be included in · 

making this selection. Probably the students would not be 

needed in· order to determine a satisfactory destination, 

but much of the educational value---experienee in democratic 

procedures---would be lost in excluding them. The school 

that would educate students for democratic living should 

probably operate, at least when possible, democratically. 

(4) The choice of the destination of the senior tour, 

and even sub-destinations along the way, should relate to 

the educational objectives of~ the school involved. 

The type of school a community supports is determined 

by geographical and economic interests which will determine 

special interests to be considered in planning the destin

ation; for example, a rural western Nebraska high school or 

a county high school m;ght wish to include a visit to a 

large stock show in its tour, whereas a large city high 

school might not desire such an activity---but there are 

some general interests that are fundamental to all second

ary schools that should be commonly included. A senior tour 

to the state capital by any s ehool, for example, should by 

all means arrange for a visitation to the capitol building 

and to the historical museum. Fr~m whatever part of the 

state, a senior ~our having the state capital as a destina

tion should attempt to arrange to see the legislature in 

action. Such a tour as this should be valuable educationally 

to any touring group. 
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(5) The determination of the destination should be 

based upon significant educational criteria. 

The primary consideration when determining the destin

ation should be the availability of worthwhile educational 

opportunities, and · the availability of guide services for 

side-light tours. After the determination of the above 

criteria, then finances, time, distance, and such similar 

criteria can be considered. 

Other things being equal, many destinations can be ed

ucational. However, · there are some which better lend them

selves to educational opportunity. McKown suggests the 

following suitable educational destinations, and this writer 

would like to recommend them for consideration when select

ing senior tour destinations: (1) City, county, federal, 

and state governments; (2) community industries; (3) ed

ucational institutions; and (4) miscellaneous ones---(such 

as large newspaper offices, and baking companies); (5) 

churches; (6) colleges; (7) concerts; (8) dramatics pro

ductions; (9) exhibitions; {10) lectures; (11) libraries; 

{12) literary shrines; (13) music producti.ons; {14) observ

atories; (15) operas; (16) picture exhibits; (17) YMCA's; 

(18) YWCA's; and (19) zoological gardens.5 

( 6) Pre-tour instruction should precede the senior tour 

so as to assure as rich an experia-i ce as possible. Probably 

several methods should be employed in this phase of the 

tour---discussion to high-light the educational . possibilities; 

5MeKown, Extracurricular Activities, 315~316. 
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formal lecture for orientation briefing; audio-visual aid 

for anticipatory experiences; and question and answer tech

nique to list points to observe for later evaluating the 

tour. 

(7) The students should :participate in planning the 

tours~ as to experience practical group interaction. 

Probably the average-best method to incorporate this 

procedure is by selecting committees of students, who will 

operate under supervision, to do most of the planning. Sug

gested committees might be: 1. The arrangeioonts committee--

to make hotel or motel reservations, to guide the planning 

of the itinerary, to make appointments for guided tours and 

scheduled entertainments, to make arrangements for eating, 

and to arrange to meet all financial obligations incurred, 

as they are incurred. A~so, t his committee should so pub

licize the activity so as to gain the approval and best 

wishes of local patrons, parents, and newspapers; 2. · The 

transportation oommittee---to arrange the means of travel 

for the tour, after studying the relative costs of the dif

ferent ways available, and the safety factors involved in 

the different possibilities. The American Automobile Ass

ociation, railroads, major oil companies, and the larger bus 

lines would probably be of immeasurable assistance to this 

committee; 3. The preparation committee---to bring before 

the class information which will tend to make the tour more 

educational and more enjoyable. Also, another importa~t 

function of this committee is to direct decision toward the 



formulation of rules and regulations necessary ·for the tour;6 

and, 4. The evaluation committee---to assist in determining 

values to be derived from the tour, and then to assist in 

checking after the completion of the tour to see if such 

learning has occurred. Supervision and assistance by a 

teacher well-acquainted with the e_ducational possibilities 

of the tour would be of invaluable assistance to this com

mittee. . Probably a_ combination of methods could be best 

employed for this particular phase---observation, discussion 

and questionnaires, for example. The main purpose of this 

committee should be to expedite the maximizing of the educa

tional experiences or the tour. Also, tour experiences 

proper1y ·evaluated could be used to advantage in future 

planning in order to avoid discovered weaknesses and pit

falls. 

(8) The students should participate in the execution 

of the senior tour. 

· Insofar as possible, the students should be in charge 

of the entire tour. Sponsors should not permit the tour to 

lose direction, but, on the other hand, should not be too 

paternalistic either. Some free time should be allowed the 

students, but not too much; the amount would be relative, 

depending upon the circumstances. 

(9) The students should participate in the evaluation 

6James Brockman, "Educational Tours for Seniors," The 
Bulletin of the National Association of Secondary-Schoo!' 
Princi~ls;" ".i1xxV (April, 1951), 19-22-:- This writer pre
sentserein an excellent listing of suggested rules and 
regulations that planners might find beneficial. 
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of the tour.? 

Definite, adequate, a:md appropriate follow-up sho.uld 

occur subsequently, and the evaluation should be made by 

all who have participated in the tour, and other interested 

school personnel and patrons. A post-graduate tour would 

not come under this type of evaluation, but would be more 

recreational. 

(10) The tour should utilize guide-services whenever 

possible so as to increase the educational possibilities 

of the tour. 

Whenever it is necessary and guide services are avail

able they should be obtained. Again, the American Auto

mobile Association would be of invaluable assistance in 

this respect, as would most large Chambers of Commerce. 

(11) Educational experiences should be maximized sur

f iciently during and after every senior tour. 

Such capitalization can come about only ·through much 

diligent work by the sponsors, preparation and evaluation 

committees, and by the wholehearted co-operation of the en

tire group. Some proper type of follow-up should be em

ployed in order to determine the most valuable aspects of 

the tour, and also those that were viewed by most to be un

satisfactory. The students should honestly attempt to de

termine if the tour bas assisted them in some small way in 

becoming better American citizens. 

( 12) The tour should actually f'i t into a proper niche 

?supra, point four under recommendation (7),68. 
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in the total school program if it is to remain a part of 

the program. The senior tour can better be made a more 

integral part of the program by the planners being extreme

ly careful in the selection of the destination, by their 

relating the tour more closely to educational objective, 

and by their adhering to the definite, significant criteria 

herein established for senior tours. 

(13) The tour should follow the principles and proced

ures quoted from McKown,8 and 

(14) The tour should be planned, executed, and evalu

ated in the light of the "Four Aspects of Educational Pur

poses" as advanced by the Educational Policies Commission,9 

and cited previously herein: 

1. Objective of self-realization: The tour contains 

exceptional potentialities to stimulate interest 

in esthetic appreciation by the travelers attend

ing ou ts.tanding presentations while on the t-our--

or viewing great works of art, or visiting museums. 

Also, the planning part of the tour provides excel

lent training in practicing the learnings needed 

to give responsible dtrection to the pupil' ·s own 

life. 

2. Objective of human relationship: The tour can pro-

vide much practical experience in human relation

ships and can assist pupils in learning to live a 

Bsupra, 24. 
9supra, 18. 
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rich, sincere, and varied social life, · The student 

on a tour should learn to appreciate the importance 

of co-operation and courte~y. 

3. Objectives of economic erficiency: A bountiful- ex

perience in practical personal economy, · consumer 

judgment, and ef'ficiency in buying is provided in 

student participation in the planning -the senior tour • 

. A great deal of practical experience in financing 

the trip and budgeting the money and alloca~ing 

funds for various phases of the tour is available 

to all the students assigned to the finance commit

tee. In fact, the possibilities for experience in 

this area of the tour .are practically unlimited. 

4. Objective of civic responsibility: The tour should 

provide students with a practical experience with 

the corresponding privileges and responsibilities 

inherent in our society, and should also assist 

pupils in becoming more tolerant toward honest dif

ferences of opinion. 

(15) The tour should be conducted early enough in the 

school year so that follow-up and evaluative processes can 

follow its completion: both processes are absolutely nec

essary if the tour is to be educational. 

(16) The tour should be made a part of the regular 

curriculum if it is to be continually improved as an educa

tional device. 

(17) The tour should be directed by educational leaders 
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towa~d the incorporation and achievement of appropriate 

criteria, the attainment of the desired ends in education 

for democracy, and, in general, the adequate, practical 

training requisite for full living in this modern .age. 

In a lecture at the University of Pittsburg during the 

school year 1946-1947, Robert M. Hutchins discussed the 

question "Is the Educational System Obsolete?tt This well

known l _iberal educator indicted all education and all those 

engaged in the profession. However, there ts merit in much 

that he says. Probably most of those in the field would be 

inclined to agree that much needs to be done to modernize 

education but that reading great books alone will not suf

fice to bring about the needed up-to-dateness. It might 

be that actual first-hand experiences and observations would 

assist in bringing the great books into focus. Possibly 

visiting historical settings, art museums, museums of natur

al history, would enhance one's perception of man and civil

ization, and may, in addition, provide stimulation for fur

ther individual study that might otherwise be lacking. See

ing state and national legislatures in action might assist 

in improving a student's knowledge of democratic govern

ment. It is entirely possible that Dewey's "doing~ might 

be used as a supplement of Hutchins 1 "great works" in ac

quiring liberal education. 

The senior tour can provide much increased educational 

value to the school program when occuring under the fore

going recommendations . The senior tour is educational to 
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the degree that adequate and correct supervision accom-

pany it, but the supervision should not be too paternalis

tic; the senior tour is educational to the degree that it 

is integrated with the remainder of the curricular program, 

and preferably it should actually culminate a unit of class

work; it is educational to the degree that students active

ly participate in all phases, and that they exercise an in

telli'gent leadership and followership relation and t ·hat 

they work together to build a harmonious undertaking; it 

is further educational to the degree that the students 

not only recognize the value of the senior tour but that 

they actually participate later in similar activities~ 

It is hoped that the writer has indicated in this 

study that the educational system of America has a role 

to perform in assisting in the perpetuation of democratic 

values, and within that role, that the activity, the s~nior 

tour, can have a positive place. What better opportunity 

could the school offer for working together than the co

operative planning, conducting, and executing of the senior 

tour do offer? And what is more important today toward the 

preservation of our democratic values than learning to work 

together and lear~ing that all of life is a give-and-take 

proposition? 

Also, is not there something inspirational for any 

American just to travel and see parts of all of which one 

is a part? It would seem that visiting great places of 

history~ great museums, seats of government, and viewing 
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great works of art would give something to any American 

that could not be objectively measured nor adequately ex

pressed, but nontheless would be something that was very 

real to the viewer. 

True, there is much to be done in the wa_y o:f maxi

mizing and capitalizing senior tours to further educational 

contribution, but they are still a very positive contri

bution to education for democracy; they are living democ

racy---actual, first-hand experience with it. 
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APPENDIX 

LIMITATIONS OF STUDY 

Some of the material presented herein will probably 

be incomplete, and consequently, some of the conclusions 

may be of limited usefulness. Different factors tend to 

limit such a study. First, the human element being pres

ent in both the writer and the ones answering the question

naire, the former probably made some errors in his inter

pretation of the answers on the questionnaire, and the 

latter probably inferred from the questions different con

notations from what the writer intended. The attempt to 

avoid this weakness, however, was made in constructing the 

questionnaire carefully and precisely. Secondly, the sam

ple, since not a whole, is assumed to be representative. 

Thirdly, the correspondents varied in their answers from 

the general to the specific---some answers being very broad 

and others being very explicit and detailed. Others appar

ently had difficulty in recalling accurately some of the 

information needed; for other reasons, some of the questions 

were omitted. 
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UNIVERSITY OF WICHITA 

DEPARTMENT OF EDUCATION 

LETTER OF INQUIRY 

1. Did the seniors of your school participate in any type 
of Senior Tour, Senior Trip, or Sneak Day during the 
school year 1952-53? 

2. Is this year's class planning such an activity? Yes 
No __ 

3. Would you be willing to assist the writer in this study 
by answering a more detailed questionnaire? Yes 
No_ 

Dear Sir: 

November 16, 1953 
Oshkosh, Nebraska. 

The author is attempting to write a thesis on Senior Tour 
Purposes and Conduct, and is soliciting your assistanc'e:
First, he is attempting to determine how many Class C 
high schools in Nebraska sponsor such an activity, and, 
secondly, how many of those that do would be willing to 
assist in the proposed study. 

Would you please check the proper answer on the question
naire and return it at your earliest convenience? You 
will find enclosed a stamped, self-addressed envelope. 

Thank you for your co-operation. 

Sincerely, 

JAMES B. CHARLES. 



Dear Sir: 
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UNIVERSITY OF WICHITA 

DEPARTMENT OF EDUCATION 

INTRODUCTORY LE.TTER 
TO FINAL QUESTIONNAIRE 

April 28, 1954 
Oshkosh, Nebraska. 

Some time ago the writer contacted you for assistance 
in collecting information to write a thesis entitled 
Senior Tour Purposes and Conduct and you indicated 
your willingness to help. I received an excellent 
return from my initial questionnaire-119 of 129 con
tacted agreed to a id me in the study. 

Contained herein you will find my final questionnaire, 
and I do believe that it will not demand too much of 
your time to answer it. The author has done his best 
to limit the questions insofar as possible. 

Thank you again for your excellent co-operation, and 
as soon as final results are available I will forward 
you a summary. 

Sincerely, 

JAMES B. CHARLES. 
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UNIVERSITY OF WICHITA 

DEPARTMENT OF EDUCATION 

QUESTIONNAIRE 

SENIOR TOUR PURPOSES AND CONDUCT, 

CLASS C HIGH SCHOOLS, NEBRASKA. 

1. {a) .How and by whom is the destination of the senior 
tour determined? 

(b) How does choice of destination relate to educational 
objective? 

(c) What criteria are established for determination of 
destination? 

2. (a) Is there advance preparation via instruction? If so~ 
what kind? 

(b) Do students participate in planning and carrying out 
the tour? 
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3. Is the actual conduct of the tour planned, and is 
the group met at selected destinations by a well
informed person prepared to guide the group? 

4. What follow-up is used at the conclusion of the tour 
in order to maximize the educational experiences? 
(Instruction, experience review, and the like.) . 

5. From your experience with tours of this sort, what is 
your opinion as to the actual contribution that they 
make to the total educational program? 



.8% 
Plans tentative 

(1 school) 

.8 'O 
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REIDRNS FROM 
LETTER OF IN~UIRY 

81.8% 
Planning tour in 

1954;· has one in 1953 
(97 schools) 

Had discontinued 
senior tours* 
(11 schools) 

5.8% 
Did not lmow 

(1 school) 1.6% 
Failed to 
answer 

Not usable 
( 7 schools) 

(2 schools) 

Graph I 

*Two of these schools were tentatively planning tours for 
1954 and were mailed fina 1 questionnaires. 



*103 mailed. 
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RET\JRNS FROM Q.UESTIONN.A IRE* 

86.4% 
Usable returns 

(89 schools) 

Graph II 

13.6% 
Did not return 

final questionnaire 
(14 schools) 
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SCHOOLS CONTACTED 

IN SURVEY 

*C. P. Nickeson, Supt., 
Adams High School, 
Adams, Nebraska. 

*K. R. Mi t .chell, Supt., 
Allen High School, 
Allen, Nebraska. 

*M. R. Stovall, Supt., 
Alma High School, 
Alma, Nebraska. 

*Donald K. Yost, Supt., 
Ansley High School, 
Ansley, Nebraska. 

*Warren w. Witham, Supt., 
Arapahoe High School, 
Arapahoe, Nebraska. 

~Virgil V. Bugbee, Supt., 
Arcadia High School, 
Arcadia, Nebraska. 

*Glenn Tabor, Supt., 
Arlington High School, 
Arlington, Nebraska. 

*Jack Welch, Supt., 
Arnold High School, 
Arnold, . Nebraska. 

Harold Hutcheson, Supt., 
Atkinson High School, 
Atkinson, Nebraska. 

*Lester W. Hunt, Supt., 
Axtell High School, 
Axtell, Nebraska. 

*Rollins Craig, Supt., 
Barneston High School, 
Barneston, Nebraska. 

*LaVern Cunningham, Supt. 
Battle Creek High School, 
Battle Creek, Nebraska. 

*Norman E. Ash, Supt. -, 
Beaver City High School, 
Beaver City, Nebraska. 

*Sammy Porter, Supt., 
Beaver Crossing High School, 
Beaver Crossing, Nebraska. 

Louis H. Siekmann, Supt., 
Benkelman High School, 
Benkelman, Nebraska. 

Robert Carmichael, Supt., 
Bertrand High School, 
Bertrand, Nebraska. 

*Nels Sullivan, Supt., 
Big Springs High School, 
Big Springs, Nebraska. 

*Ralph L. Gray, Supt., 
Blue Hill High School, 
Blue Hill, Nebraska. 

Superintendent, 
Brainard High School, 
Brainard, Nebraska. 

*Maurice Wolff, Supt., 
Butte High School~ 
Butte, Nebraska. 

*Harlan Nelson, Supt., 
Cairo High School, 
Cairo, Nebraska. 

*John B. Priest, Supt., 
Callaway High School, 
Callaway, Nebraska. 

*Fred Anderson, Supt., 
Cambridge High School, 
Cambridge, Nebraska. 

*Max R. Bernard, Supt., 
Cedar Blufr High School, 
Cedar Blufr, Nebraska. 

*Schools participating in final survey: 



*Franklin Anderson, Supt., 
Cedar Rapids High School, 
Cedar Rapids, Nebraska. 

*Dick Hock, Supt., 
Ceresco High School, 
Ceresco, Nebraska. 

*K. W. Findley, Supt., 
Chadron Training School, 
Chadron, Nebraska. 

*George M. Miller, Supt., 
Deuel County High School, 
Chapp~ll, Nebraska. 

*Robert Strickland, Supt., 
Clarks High School, 
Clarks, Nebraska. 

*Milo K. Blecha, Supt., 
Clarkson High School, · 
Clarkson, Nebraska. 

*William T. Classen, Supt., 
Clay Center High School 
Clay Center, Nebraska. 

*Russell Pederson, 
Coleridge High Sehool, 
Coleridge, Nebraska. 

*Gordon Watkins, Supt., 
Creighton High School, 
Creighton, Nebraska. 

*Willis Fleming, Supt., 
Crofton High School, 
Crofton, Nebraska. 

{•Harvey Jensen, Supt., 
Culbertson High School, 
Culbertson, Nebraska. 

*Loren Bonneau, Supt., 
Decatur High School, 
Decatur, Nebraska. 

William L. Little, Supt., 
Deshler High School, 
Deshler, Nebraska. 
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*Perry T. Johns, Supt., 
Dewitt High School, 
Dewitt, Nebraska. 

*C. B. Cowger, Supt., 
Dodge High School, 
Dodge, Nebraska. 

*Kenneth Stiers, Supt., 
Elkhorn High School, 
Elkhorn, Nebraska. 

*Richard Behrends, Supt., 
Elwood High School, 
Elwood, Nebraska. 

Larry Lenhouts, Supt., 
Emerson High School, 
Emerson, Nebraska. 

L. M. Carter, Supt., 
Ewing High School, 
Ewing, Nebraska. 

.;~William J. Ptacek, Supt., 
Exeter High School, 
Exeter, Nebraska. 

Charles c. Foley, Supt., 
Farwell High School, 
Farwell, Nebraska. 

Walter Wohlers, Supt., 
Filley High School, 
Filley, Nebraska. 

Earl E. Lowe, Supt., 
Firth High School, 
Firth, Nebraska. 

Kennis K. Maine, Supt., 
Fort Calhoun High School, 
Fort Calhoun, Nebraska. 

*Kenneth Willits, Supt., 
Franklin High School, 
Franklin, Nebraska. 

*Don Haberman, Supt., 
Friend High School, 
Friend, Nebraska. 

*Schools participating in final survey: 



*Glen E. Felix, Supt., 
Geneva High School, 
Geneva, Nebraska. 

*Dale J. Coonley, Supt., 
Genoa High School, 
Genoa, Nebraska. 

*Glen E. Shafer, Supt., 
Gibbon High School, 
Gibbon, Nebraska. 

*Lee E. Todd, Supt., 
Perkins County High School, 
Grant, . Nebraska. 

E. P. Peterson, Supt., 
Gretna High School, 
Gretna, Nebraska. 

*David Jesser, Supt., 
Sioux County High School, 
Harrison, Nebraska. 

c. A. Carkoski; Supt., 
Hartington High School, 
Hartington, Nebraska. 

Stewart B. Hanley, Supt., 
Hays County. High School, 
Hays, Nebraska. 

*Leslie T. Chamberlin, Supt., 
Hay Springs High School,. 
Hay Springs, Nebraska. 

A. V. Halsted, Supt., 
Hemingford High School, 
Hemingford, Nebraska. 

Allen M. Friesen, Supt., 
Henderson High School, 
Henderson, Nebraska. 

*Robert Barber, Supt., 
Hooper High School, 
Hooper, Nebraska. 

*John A. Shimonek, Supt., 
Howells High School, 
Howells, Nebraska. 
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Evan Van Zant, Supt., 
Humboldt High School, 
Humboldt, Nebraska. 

*A. s. Hansen, Supt., 
Indianola High School, 
Indianola, Nebraska. 

E. Paul Morris, Supt., 
Kearney High School, 
Kearney, Nebraska. 

*Ernest J. Davis, Supt., 
Laurel High School, 
Laurel, Nebraska. 

*William J. Dunn, Supt., 
Leigh High School, 
Leigh, Nebraska. 

Robert c. Sweenie, Supt., 
Litchfield High School, 
Litchfield, Nebraska. 

*L• E. Lyduatt, Supt., 
Lodgepole High School, 
Lodgepole, Nebraska. 

*R. F. Whitmore, Supt., 
Louisville High School, 
Louisville, Nebraska. 

Karl Pecht, Supt.; 
Loup City High School, 
Loup City, Nebraska. 

*M. R. Colson, Supt., 
Lyman High School, 
Lyman, Nebraska. 

Eldon Koplin, Supt., 
Lynch High School, 
Lynch, Nebraska. 

*Lloyd W. Sexton, Supt., 
Lyons High School, 
Lyons, Nebraska. 

*Corwin Enevoldsen, Supt., 
Madison High School, 
Madison, Nebraska. 

*Schools participating in final survey: 



Kenneth Anderson, Supt., 
Mead High School, 
Mead, Nebraska. 

H. W. Adams, Supt., 
Meadow Grove High School, 
Meadow Grove, Nebraska. 

Clarke Adams, Supt., 
Merna High School, 
Merna, Nebraska. 

~a.Henry D. Hayen, Supt., 
Morrill High School, 
Morrill, Nebraska. 

J. Stewart Catlett, Supt., 
Nelson High School, 
Nelson, Nebraska. 

*John W. Glock, Supt., 
Newman Grove High School, 
Newman Grove, Nebraska. 

*C. Roland Brown, Supt., 
North Bend High School, 
North Bend, Nebraska. 

*Charles H. Madden, Supt., 
Oakland High School, 
Oakland, Nebraska •. 

{t-Harry A. Burke, Supt., 
Omaha West Side High School, 
Omaha, Nebraska. 

{f-Wal ter K. Gray, Supt., 
Orchard. High School, 
Orchard, Nebraska. 

Clair W. Wulber, Supt., 
Osceola : High School, 
Osceola, Nebraska. 

*James B. Charles, Supt., 
Garden County High School, 
Oshkosh, Nebraska. 

*s. N~ Westergard, Supt., 
Osmond High School, 
Osmond, Nebraska. 
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Joe Horner, Supt., 
Oxford High School, 
Oxford, Nebraska. 

*C. E. Clarke, Supt., 
Pipillion High School, 
Papillion, Nebraska. 

*Lyle L. Mullens, Supt., 
Paxton High :School, 
Paxton, Nebraska. 

Martin Buschkamp, Supt., 
Pender High School, 
Pender, Nebraska. 

Leo Eastman, Supt., 
Peru High School, 
Peru, Nebraska. 

*Thomas J. Johnson, Supt., 
Pilger High School, 
Pilger, Nebraska. 

Don F. C~hill, Supt., 
Platte Center High School, 
Platte Center, Nebraska. 

{•H. E. Warren, Supt., 
Polk High School, 
Polk, Nebraska. 

*G. G. Hansen, Supt., 
Ponca High School, 
Ponca, Nebraska. 

{t-0. L. White, Supt., 
Randolph High School, 
Randolph, Nebraska. 

*D. J. Bunch, Supt., 
Red Cloud High School, 
Red Cloud, Nebraska. 

*Walter Skelton, Supt., 
Rushville High School, 
Rushville, Nebraska. 

*Walter Schlichting, Supt., 
St. Edward High School, 
Bt. Edward, Nebraska. 

*Schools participating in final survey: 



*Thomas F. Organ, Supt., 
St. Paul High School, 
St. Paul, Nebraska. 

*Walter R. French, Supt., 
Stromsburg High School, 
Stromsburg, Nebraska. 

*C. G. Hillyer, Supt., 
Sargent High School, 
Sargent, Nebraska. 

Donald Nelson, Supt., 
Scotia High School, 
Scoti~, Nebraska • . 

George c. Campbell, Supt., 
Scribner High School, 
Scribner, Nebraska. 

W. L. Whiting, Supt., 
Shelton High School, 
Shelton, Nebraska. 

Leo Marx, Supt., 
Spencer High School, 
Spencer, Nebraska. 

*Hugh Pursel, Supt., 

89 

Keya Paha County High School, 
Springview, Nebraska. 

Willis Ludington, Supt., 
Stanton. High School, 
Stanton, Nebraska. 

*Spencer N. Leger, Supt., 
Sterling High School, 
Sterling, Nebraska. 

W~ s. Wingred, Supt., · 
Stratton High School, 
Stratton, . Nebraska. 

-ttMil ton Black, Supt., 
Stuart High School, 
Stuart, Nebraska. 

*W. A. -Lerner, Supt., 
Sutherland High School, 
Sutherland, . Nebraska. 

E. A. Schaadi Supt., 
Sutton High School, 
Sutton, Nebraska. 

*Donald W. Craig, Supt., 
Syracuse High School, 
Syracuse, Nebraska. 

*D. w. Churchill, Supt., 
Loup County High School, 
Taylor, Nebraska. 

Neal A. Grubb, Supt., 
Tilden High School, 
Tilden, Nebraska. 

Don Dallam, Supt., 
Trenton High School, 
Trenton, Nebraska. 

*C. L. Retelsdorf, Supt., 
Valley High School, 
Valley, Nebraska. 

*J. J. Van Hoff, Supt., 
Verdigre High School, 
Verdigre, Nebraska. 

*R. E. Richards, Supt., 
Wakefield High School, 
Wakefield, Nebraska. 

*Waldo Johnson, Supt., 
Wausa High School, 
Wausa, Nebraska. 

{~John R. Piper, Supt., 
Weeping Water High School, 
Weeping Water, Nebraska. 

*F. A. Schweizer, Supt., 
Winnebago High School, 
Winnebago, Nebraska. 

*George Morris, Supt., 
Winside High School, 
Winside, Nebraska. 

-,~Norman Youngquist, Supt., 
Wood River High School, 
Wood River, Nebraska. 

•Schools participating in final survey: 



Glenn M. Corum, Supt., 
Wymore High School, 
Wymore, Nebraska. 
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