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PREFACE 

Modern educators, stressing democratic education, put 

much emphasis upon the offering of equal opportunities for 

all children. Music training in the elementary and the 

secondary schools has long been considered essential. How

ever, this music training now offered in most public schools 

consists of vocal and instrumental group instruction with no 

opportunity for training on that instrument which is consid

ered by most musicians as basic and fundamental to the de

velopment of well-rounded musicianship--the piano. If group 

instruction has been proven to be possible and practical in 

instrumental and vocal music it would seem reasonable that 

similar results might be obtained by group study of the 

piano. 

Within the past thirty years many educators in the coun

try have recognized the need of offering piano instruction 

to a larger number of children than those few who were finan

cially able to afford private teachers. As a result many of 

the larger schools and some of the smaller schools have es

tablished piano classes open to all interested students· with 

little or no monetary fee involved. 

As with any new course these schools met many problems 

in establishing and conducting the piano classes. Many of 

these difficulties have been overcome but many others such 

as lack of funds, lack of suitable materials and methods, 

inadequately prepared teachers, and the like, still exist. 
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The purpose of this thesis is to investigate what has 

been done and what is being done concerning piano classes 

in the public schools, to attempt to investigate and offer 

possible solutions to the problems still facing class piano 

in the public schools, and also to present and evaluate 

definite pedagogical methods which are most commonly used. 

This thesis is being written in the hope that it may 

be of some practical use in making the study of the piano 

available to all children who desire this form of music 

expression and who might not otherwise have had the oppor

tunity. 
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CHAPTER I 

HISTORY OF CLASS PIANO 

The first public schools established in the United 

States were the result of a new educational philosophy. 

They offered for the first time in the new world basic train

ing and equal opportunity for all. These schools offered 

subjects directly related to the economic and social problems 

of the times--reading, wr1ting1 and arithmetic--the tradi

tional three R's. 

Throughout the years since their establishment the 

public schools have constantly changed and expanded the cur

riculum in order to meet the needs of a more complex society. 

As a result of the complex society in which the child is sur

rounded, the public schools now consider it their duty to aid 

in the emotional and social development of every child in ad

dition to the intellectual development. 

In this new concept or education, music assumes im

portance since in the words of W. Otto Miessner: 

Music is absolutely fundamental in a scheme 
of socialized public education that aims to make 
of every child an intelligent, useful, and moral 
citizen •••• Therefore, I would propose as a super
structure to the fundamental three R's the three 
M's of !usic--for manual, mental and moral devel
opment. 

lw. Otto Miessner, "The Piano Class Movement," Music 
Educator's National Conference Yearbook, 1931, 238. 
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Since its first appearance in 1837, in the form of sing

ing classes in the Boston schools, music has slowly become an 

integral part or the public school curriculum. Many school 

bands and orchestras have become established and almost all 

schools now offer vocal and instrumental instruction and tn

clude glee clubs and choruses in the curriculum. 

Within the past thirty-five years another movement has 

appeared on the education horizon. This movement is the in

troduction of piano classes in the public schools. In order 

to understand the contribution the piano class can make in 

the intellectual, emationai and social development of the 

child, it is necessary to define class piano. In the words 

of the late Raymond Burrows, who was chairman of the National 

Piano Instruction Committee of the Music Educators National 

Conference: 

The piano class is not merely a place where 
students learn the mysteries of musical notation 
and acquire the skill of virtuoso finger technique. 
It is a place where listeners, performers and com- · 
posers are developed. It is a place where the joy 
of musical participation is discovered. It is a 
place Where the strength of making music as a so
cial activity is realized. It is a place for broad 
fundamental techniques and for fine subtle appre
ciations. It is · a place for creative activity 
It is a place for development of musicianship.2 

As with any new movement, the establishment of the 

piano classes in the school met with hearty support from 

2Raymond Burrows, "Developing Musicianship," Music Educa
tors National Conference Yearbook, 1937, 325. 
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some andw.t.th violent opposition from others. 

Some of the traditions of piano instruction were so es

tablished in the minds of many private piano teachers, music 

educators, and laymen that it was difficult for them to see 

the real contributions which class piano could make. They 

could not conceive of piano instruction provided by anyone 

other than a private piano teacher. These people were un

aware of the fact that many of the great masters taught most 

of their pupils in classes. For example: 

The sunlight cut a slanting path into the 
room and fell on the white hair of Liszt as he 
stood by the piano. Around the room sat an in
tent group of people. Music lay idle in their 
hands as each one concentrated on the playing 
of the pupil at the piano. Soon the master 
teacher interrupted with a suggestion. Liszt in 
the year 1866 was conducting a piano class, for he 
as well as many of the great teachers of bis day 
instructed most of his pupils in classes.3 

While some of the great masters such as Liszt and 

Le-sehetizky first discovered the advantages of the group 

teaching idea, it remained the task of later pioneers to 

work out the problems of adapting the plan to school con- . 

ditions. 

Some of the earliest of these pioneers were Osbourne 

Mcconathy, then head of the Department of Public School 

Music of Northwestern University; T. P. Giddings, Director 

of Music in the schools of Minneapolis; Hazel Gertrude 

Kinscella of the University of Nebraska, originator of 

3piano Classes and the Private Teacher, 1. 
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the Lincoln Way; Inez Field Damon, music director in the 

State Normal School at Lowell, Massachusetts, who did 

pioneer work in Schenectady, New York; Mr. and Mrs. Charles 

Hdake or Northwestern University; W. Otto Miessner or Mil

waukee, formerly president or the Music Supervisors National 

Conference and originator of The Melody Way; and Mrs. Addye 

Yeargain Hall, formerly chairman of the Junior Department, 

National Federation or Music Clubs. 

These pioneers in class piano were instrumental in see

ing the movement through the first period of indifference 

on the part or those who knew nothing "and cared less" of its 

existence. They also aided in its survival through the sec

ond stage of artificial prosperity oaused by a rush to get 

on the piano-bandwagon. In these years appeared the evils 

of improperly prepared teachers and get-rich-quick methods 

and devices. 

During the years of the early 1930's when the demand 

was for large school bands and orchestras, the class piano 

movement dropped into the background as attention was fo

cused on instrumental instruction. 

In the past decade, however, because or the tireless 

work of many modern pioneers in cooperation with national 

music organiza tions, the class piano movement has entered 

a healthy period of experiment and development. Credit 

must be given the late Raymond Burrows, Teachers College, 
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Columbia University; Polly Gibbs, Louisiana State University; 

Fay Templeton Frisch, Supervisor of Piano Classes, Public 

Schools, New Rochelle, New York; Leah Curnutt, Depauw Uni

versity; John Crowder, Montana State University; and Char

lotte DuBois, University of Texas, for the fact that class 

piano is now offered in some schools in every state of the 

union. 



CHAPTER II 

SCOPE AND ,LIMITATIONS OF CLASS PIANO 

Socializes Piano Instruction 

Under a well integrated program and with a well trained 

teacher the piano class offers many advantages of a social 

nature. A survey of piano teaching in the United States in

dicates that "less than 45~ of piano pupils continue their 

studies after the first three months, and that over 90% dis

continue lessons before reaching the third grade of piano 

music."1 There are many reasons for this but perhaps the 

main reason is that the pupils lose interest because of 

tiring and uninteresting lessons and practice. 

Children are social minded. They like to be with their 

friends and to do things together. This accounts largely 

for the interest children take in class piano. The prac

tice of singing, clapping, running, walking, and hopping to 

music appeals to the children when it is group activity. In

terest mounts as they begin to play simple pieces 1n unison 

at the pianos and reaches boundless heights when they first 

experience the joy of playing duets, trios, and quartets to

gether. 

Class instruction stimulates more children to want to 

begin their piano study. Their progress will likely be ac

celerated by the spirit of friendly competition, which is an 

important factor in the success of class work. Since every 

lAlbert E. Wier, The Piano, Its History, Makers, Players, 
and Music, 258. 6 

·I' 
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child wishes to be on an even basis, each student will be 

more attentive to instruction; thereby profiting from his 

fellow student's performance as well as spending more time 

in practice. As Harold Bauer, the enu.nent pianist says: 

In the elementary stages children will 
learn quicker and will take greater interest 
in their work, if instead of being isolated 
the~ are stimulated by each other's example 
in groups under the guidance of the teacher. 2 

Perhaps one of the greatest advantages of class piano 

is the development of self confidence in the pupils. Play

ing often before fellow students develops confidence and 

ease instead of the nervousness, fear, and mental discom

fort so often noticed in private pian-0 students. Since 

each student spends some time playing alone at the piano 

during every class lesson, he becomes adjusted to playing 

before an audience from the very first. Thus, when recital 

time arrives the student looks forward to it with anticipa

tion. "Our music study is worth while if it makes the pupil 

happier and capable or bringing happiness to others."3 

Economizes Piano Instruction 

Until a few years ago a child's musical training was 

largely determined by the family's income. The children of the 

wealthy were the only ones fortunate enough to obtain private 

2Piano Class Instruction, 5. 

3Raymond Burrows, "The Broadening Scope of Music Education," 
Music Publishers Journal, July, 1943 (Reprint). 
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piano instruction. In an address before the Music Super

visors National Conference in 1925, Otto Miessner stated: 

"consequently it is not surprising that less than one-fourth 

of the children have had a chance at learning to play."4 

Today the piano class is opening the door of opportunity 

to many who might otherwise never have benefited from it. In 

the piano class one teacher can instruct several students in 

the same amount of time that is required for one pri vate 

lesson. For this reason, the fee for each class lesson will 

be a fraction of that which is charged for a private lesson. 

Since it is possible in some cases to schedule the 

class sessions several times a week, the instruction is fre

quently made available to students with no piano at home and 

no opportunity for outside practice. Thus the children of 

families who could never afford to buy a piano have the op

portunity or an introduction to the piano. 

Discovers Talent 

The class system of piano instruction can be used to . 

discover talent among students. Because of the low and in

expensive cost, many students of high mentality and with 

great musical talent will be able to begin piano study, who 

might otherwise have been denied the opportunity. These 

4w. Otto Miessner, "Modern Pedagogy in Class Piano Teach
ing," Music Educators National Conference Yearbook, 1925, 
195. 
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talented students receive a good basic foundation in the 

piano .class upon which to base further study under private 

instruction. 

The piano class teacher is also in a favorable position 

to see which students should be encouraged to take up a band 

or orchestral instrument. Students who do not show special 

talent for the piano might be recommended to study a band or 

orchestral instrument. With some piano knowledge the stu

dent might very easily continue his school music education 

by studying some other kind of instrument more appealing to 

him. Fay Templeton Frisch has found this to occur in the New 

York public schools: 

It is not unusual for a pupil who has had a year 
of class piano to be put into advanced instru
mental groups. After some study on the piano a 
pupil may find he is better suited to some other 
instrument, and so becomes a happy member of the 
band or orchestra.5 

Teaches Basic Fundamentals 

Certain fundamentals must be presented to every be

ginning pupil in piano. Methods of teaching these funda

mentals vary, naturally, with each course. The following 

factors should be included under fundamentals in the piano 

class--ear training, rhythmic development, music reading, 

harmony, creative work, memorization, transposition, sing

ing, terminology, signs, form, history of music, and 

5Fay Templeton Frisch, ~'Piano Classes in the Public 
Schools," Music Publishers Journal, July, 1943 (Reprint). 
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listening. 

By presenting these fundamentals in ensemble style 

much time is saved for the teacher. The real education.al 

value is the more meaningful way in which drill material 

can be given by the effi~ient class piano teacher. Thero

tation system at the piano makes repetitious drill of lesson 

material more interesting for the students. 

Problems which arise for any student can be handled 

within the group. It is possible for the piano instructor 

to present the problem to the class as a whole and as a re

sult a general understanding is developed among the class 

members. Therefore, all the class will benefit from an 

understanding of each others' problems. 

Develops An Appreciation For Music 

Aside from the acquirement of some pianistic skills, 

the piano class helps to develop an appreciation for music. 

As a rule the more we know about any subject the greater is 

our understanding and appreciation of it. This should es

pecially apply to the field of music. In the piano class 

the pupils will begin playing little pieces from the very 

beginning of their instruction. It is by doing this that 

they find that music can be a part of them. 

Simple folk tunes have a great deal of appeal to be

ginning piano students, and may well serve to promote an ap

preciation for music. Through these simple well known folk 

melodies the students first begin to acquire an appreciation 
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for form and rhythm in music. As the students advance they 

are introduced to the more beautiful and inspiring music of 

the simpler classics which will likely promote their appre

ciation for music. 

It is through the piano class that ·J the students are in

clined to develop an appreciation for music by acquiring a 

knowledge of music literature and by their listening to and 

evaluating the performances of other class members. 

Strengthens School Music Program 

Much or the success or a piano class is dependent upon 

its relation to the general music program in the school. 

Schools today are correlating piano with other music sub

jects more than in the past. Class piano should be viewed 

as a reinforcement of the regular music program, both vocal 

and instrumental, and not as an extra. Piano study is an 

indispensable aid in the study of theory and harmony. If 

the student is to continue his study of a band or orchestral 

instrument, he will have a good musical foundation from his 

piano knowledge. In the piano class he will have acquired 

knowledge of rhythm, phrasing, and tone quality. He will now 

need only to acquire the skill in. the technique of the instru

ment he studies. Likewise, the student of voice will benefit 

from class piano study. The necessary musical background es

sential for the singer can be acquired from the experiences 

of the class piano. 
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The study of piano is the foundation to all music, in

strumental and vocal, in the school program. Joseph Lhevinne 

is reported as having advtsed a cornet student: "For your 

general music development, the study of the piano would be 

. splendid. Piano study must be considered the foundation 

for any branch of music study."6 

Benefits the Private Teacher 

The relation of the school piano class to the private 

piano instructor needs clarification for both the private 

piano teacher and the class piano teacher. Many private 

teachers believe that the piano class will take away some of 

their pupils .• Rather, the class piano will usually create a 

desire for continued piano study by many of the class piano 

students. Thus, the private piano teachers will very likely 

acquire more students as the result of the piano class in 

the public sc~ool. 

From their study in the piano class many students will 

be ready to continue piano lessons with some private teacher. 

Having the necessary basic rudiments learned through class 

instruction, the piano students may begin their private study 

with a good background. Therefore, the private piano teacher 

is relieved of the toil of teaching beginners. 

The interest and talent discovered in the child through 

5w. Otto Meissner, "The Piano Class Movement,'' Music 
Educators National Conference Yearbook, 1931, 238. 
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the piano class may result in the parents' enthusiasm for 

private instruction for their child. The parents, therefore, 

are likely to be more willing to finance the private piano 

lessons for their children. 

Thus, group instruction in the schools can be a stimu

lus to further piano study and therefore lead to a demand 

for private piano lessons. 

Requires Qualified Instructor 

Perhaps the most important factor in determining the 

success of the piano class is the . instructor. In addition 

to being able to play the piano well, the teacher must be 

class minded and have a sincere liking for children. It is 

one thing to be able to teach one student at a time with 

proficiency and entirely another to see that eight or ten 

children are busily, pleasantl~ and profitably occupied 

during the class lesson. 

The successful class piano teacher must be interested 

not only in teaching piano, but also in understanding his 

subject in relation to general education and society. He 

must have the desire to do everything possible to make the 

music function in the everyday life of his pupils. In ad

dition he must possess that sensitiveness to musical feeling 

in others which enables him to evaluate properly the talent 

of his students. 

The Music Educators National Conference suggests these 

qualifications for the class piano teacher: 
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In order to carry on class piano instruc
tion successfully, the teacher must be equipped 
with many qualities. He should be physically 
fit; have an attractive personality, radiating 
cheerfulness, sincerity and assurance; have a 
broad musical knowledge, at least the equivalent 
of a Bachelor of Music degree, besides special 
training in modern normal methods of teaching 
class piano under supervision. The piano teach
er should have a thoroughly organized plan of 
procedure and follow it through. He must have 
specific knowledge in child training and de
velopment, as well as a love for children. He 
must be kind but firm and have the ability to 
adapt his program to the setup which is peculiar 
to the school in whiah h~ is teaching. He must 
have definite goals to be reached by the pupils 
at a certain time and must know the orderly 
steps to reach these goals. The class piano 
teacher must be a salesman. He must have enough 
business ability to keep his monetary accounts 
accurate, his reports clear, concise, and on 
time. Good discipline and fine cooperation are 
as necessary as is an adequate education. The 
class piano teacher should make his department 
indispensable to the school and community.7 

Provides for Individual Progress 

In the piano class as in any class in the school, care 

must be taken at all times to provide for the individual 

progress of each student. In starting the piano class, it 

is necessary in some cases to use some sort of screening 

and guidance to control class enrollment. In cases such 

as these either or both of the following procedures can be 

used. 

1. Include some pian.o class work in the basic music 

class for all children in an elementary grade. Only those 

7Music Education Source Book, 85. 
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children· who exhibit the necessary talent and interest for 

continued study will be permitted to elect piano class in

struction. 

2. Administer standardized class aptitude tests as a 

guide in the selection of pupils. 

The grouping of piano classes is very i mportant to the 

teacher. The success of the group instruction depends large

ly on the teacher's ability to make proper student groupings. 

It is obvious that the moderately small group is better. A 

large group of varying abilities assembled together is apt 

to produce more unsatisfactory results than a small group. 

The problem is simplified when several beginning classes 

can be formed at one time. If the enrollment in beginning 

class piano is large enough to form several groups, then 

the teacher can have several classes of similar talents. 

One class may consist of children who make rapid progress; 

another class of children who may progress slowly,and still 

other classes of children who represent the in-between 

stages of progress. 

If the ideal situation does not exist for the class 

teacher, much ingenuity on his part will be needed to obtain 

good results. It is not infrequent that the teacher finds 

a group of students who must be taken together, even though 

they are not ideally suited to work in the same class. 

When , t.here is a wide differentiation in talent there 

is a problem for the teacher to solve. For example, the 



16 

more talented students may be guided into taking a helpful 

interest in the pupils whose progress is less rapid. The 

amount of teaching done by talented students may surprise 

the teacher. By formulating knowledge and giving some guid-
. 

ance to others, these students strengthen their own under-

standing . It is important, however, that the instructor 

guard against retarding the talented pupils. It is necessary 

that they continue with music of a proper grade of difficulty 

and that they receive their due amount of attention in the 

class . 

When two or more sets of music are being used in a single 

group, the teacher may demonstrate that the same musical and 

pianistic principles apply to easy as well as to the more dif

ficult compositions. Whether it . is the more talented or slow

er pupil playing, all the class members are working together 

for a quick recognition of the musical elements of the per

formance. It is only natural for the slower pupils to notice 

similarities between their studies and those of the more ad

vanced. 

If a piano class is so unbalanced as to make a more 

drastic procedure necessary, the teacher then may make two 

di visions, such as the ''A's n and the ttB 's O • During a part of 

the instruction period the "A's" may be grouped around the 

piano playing music of one type while the "B" group is doing 

some prepared notebook work. Next, the "B" group may take 

their places at the piano while the "A" group does the 
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written work. It is necessary that the teacher find some 

part of the lesson in which the "An and "B" group can work 

together, thereby maintaining the important ensemble char

acteristic of the group instruction. 

A teacher of skill and resourcefulness will find a way 

to manage almost any group he must take, if he has a keen 

desire to bring music to his pupils. The good class teacher 

will constantly look for better ways of grouping his pupils 

but in the meantime he should be teaching to the best of 

his ability and opening the doors of music to every child 

in his class. 
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CHAPTER III 

INTRODUCING CLASS PIANO 

Promoting Community Interest 

In obtaining support for class piano in the public 

schools it is necessary to arouse community interest for it. 

The parents of the school children will become interested in 

the program when they are informed of it . The economy of 

instruction and the fact that it acts as a laboratory in the 

discovery of talent will be strong selling points for them . 

The support of the private piano teacher will likely be 

obtained when he is shown how it will benefit him by bring

ing him more students whose interest is aroused or whose 

talent is discovered in the piano class. An enthusiastic 

interest on the part of the private instructors will help 

promote greater community interest for the adoption of class 

piano into the school music program. 

The above mentioned groups in the community can be 

reached and their interest stimulated through attractive 

window displays in ·the local music stores which help to make 

the people class piano conscious; through addresses and lec

tures before parent-teacher organizations and various civic 

groups, and through clinics for piano teachers. Perhaps, 

the one thing which will arouse more interest than any other 

project is the piano workshop. The workshop conducted by a 

qualified <! lass piano teacher and usin.g a representative group 

of children in the same school grade could be open to a public 

18 
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audience. After attending a few sessions, seeing the re

sults obtained and the Joy and anticipation with which the 

children approach the class sessions, few parents will like

ly be found who are not sold on the class piano idea. News

paper publicity is also a valuable and an a.rousing aid in 

obtaining the interest among school patrons. 

Obtaining Support of the Administration 

Organization of piano classes in the schools involves 

a pertinent public relations program. It is necessary that 

classroom teachers, private piano teachers, and the school 

administrators as well as parents and children be enthus

iastic about the project if it is to succeed. The school 

administrator who has been well informed concerning the edu

cational and psychological principles underlying class piano 

a~tivities will heartily endorse the work for the public 

schools. Since the administrator is the school's main public 

relation officer he is eager to satisfy the school patrons by 

i ncluding in the curriculum those classes for which there is 

shown a definite need. The interest in piano classes aroused 

in the children, parents, and private teachers cannot long 

escape the attention of the administrator. 

At the same time the administrator should be made aware 

of the educational values of class piano. Piano instruction 

in public school classes meets the requirements of American 

educational philosophy of offering basic training and equal 

J, 
1· 

! 
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opportunity to all. One of the basic purposes of American 

public school education is to eliminate illiteracy and to 

promote fundamental knowledge and skills in areas such as 

language, mathematics, and, today, music. The piano as the 

basic music instrument provides a means of learning to read 

and make music in a practical way. And piano instruction 

presented through public school classes can be made avail

able to all children, rich and poor alike, who desire it. 

For every child it affords the easiest and most effective 

way of introducing all the essential elements in music: 

melody, harmony, and rhythm. Therefore, a firm music founda

tion is laid for every child, upon. which vocational as well 

as avocational interest may be developed. 

In convincing the administrator of the educational value 

of class piano it would be well to show how easily it can be 

correlated with some other school subjects. Geography, his

tory, literature, language, and physical education are among 

the subjects with which the piano class has been successfully 

correlated. 

For example in a one-room school, the season's first 

snowstorm motivated a class project of original piano com

positions with words and music about the snow. In two weeks' 

time the very wall of the room displaying snow poems, paint

ings, and essays gave evidence of how far-reaching the project 

had become. The class also wrote and produced a drama with 

music based on adventure in the snow. 
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Class piano can aid in geography study by furnishing 

the folk tunes of the land and people being studied. When 

a famous character is being studied in the history class, 

the music of his period can be used. How fortunate is the 

child who associates the minuets of Haydn with Washington's 

11-fe at Mount Vernon compared with some of his elders who 

learned American. history and the cultural development of 

Europe as two entirely different channels. 

The benefits of class piano instruction in relation 

to other subjects is expressed by one classroom teacher 

thus: 

The class lessons in piano seem to have many 
beneficial effects on the pupils. Their work 
in other studies 1s more carefully and accurate
ly done. Two thirds of the class have raised 
the grade level. The upper third has progres
sively w~rked up to and even beyond its grade 
ability. · 

As another example of the value placed on alass piano 

by an administrator: 

The principal of one New York City high school 
remarked that _if necessary he could take one
fifth of the time allotment to each academic 
subject and devote it to piano dlasses with 
a resultant profit rather than loss to the 
academic subjects. 

lsister Yvonne, "Effect of Piano Classes on Scholastic 
Achievement and Pupil Morale," Traveling the Circuit With 
Piano Classes, 31. 

2Raymond Burrows, "The Why and How of Class Piano," 
National Education Association Journal 38 (January, 1949), 
36. . 
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Perhaps the biggest question in the administrator's mind 

when confronted by the class piano movement is, "Will it work?" 

Naturally he wants no part of any movement which is not educa

tionally and economically sound. The following are but a few 

of the many examples now on record of the success of piano 

classes in different school systems: 

The New York City board of education has main
tained 'after-school' piano classes since 1925. 
Classes are limited to six students, and parents 
pay fifty cents per class lesson. The teacners, 
while approved, are not paid by the board of edu
cation . They are private piano teachers who have 
prepared themselves for this type of work.3 

Piano classes have been conducted contin
uously in ¥ork, Pennsylvania,schools during the 
past twenty years. The 1948-49 school year finds 
the greatest number of classes in operation. At 
no time during the twenty years of school piano 
classis has any charge been made for the instruc
tion. 

In 1940-51 there were eight hundred children 
taking piano class lessons in the Arlington, Vir
ginia, schools. The classes are taught on school 
time and each child receives one fifty-minute 
lesson every week. The students pay ten dollars 
for the semester of nineteen lessons. Twelve pri
vate piano teachers teach the classes. The teach
ers are paid three dollars per teaching hour. The 
remaining amount in the treasury is used to buy 
keyboards and other necessary supplies for the 
classes.5 

3oeorge H. Gartlan, Director of Music, New York City 
Public Schools, (Personal Letter) July 1, 1952. 

4Evelyn Waltman Becker, "Successful Mass Participation 
in School Piano Class .Activity, 11 Music Trade Review, Feb
ruary, 1949, 10. 

5Raymond R. Reed, "Arlington Story," Traveling The Cir-
cuit With Piano Classes, · 14. --- -~ 
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Class piano in the elementary schools of the 
New Orleans system was begun in 1947. It is 
taught by nine instrumental teachers who take 
in-service training on methods and procedures. 
Class piano instruction begins in the fourth 
grade and the students purchase their own 
music books. After one year of piano class 
instruction the students are encouraged to study 
privately. Since 1947 the number of piano 
classes has increased to seventy-three in thirty
seven schools with approximate6y five hundred and 
eighty students participating. 

In the La Porte, Indiana, public schools 
class piano is introduced at the fourth grade 
level. It meets four times a week in twenty 
to thirty-five minute periods. The piano class 
here merely replaces the regular school music 
class at this grade level. On the fifth day of 
the school week the class sings with their reg
ular grade classroom teacher. 

The motivating idea in introducing piano 
work in this particular way was to provide a 
stimulation and an enrichment of the music 
program of the school. Several students did 
not have pianos in their homes and they felt 
that it was the basic instrument necessary for 
the music education of the child. In this un
usual class piano arrangement the size of the 
class varies. However, the piano instructor 
feels that she can work successfully in classes 
as large as thirty-five pupils.7 

Class piano in the Little Red School House 
and the Henry Street Settlement School of New 
York City are limited to four students for be
gimiers and to two students for the intermediate 
and advanced pupils. They use two pianos, one 
large xylophone and one Haitian drum. When two 
pianos are not available they use an additional 

~ene A. Louapre, Jr., "First Year Class Piano Instruc
tion New Orleans Public Elementary Schools, 0 Traveling The 
Circuit With Piano Classes, 24. ~-

7Paul Boston, "Class Piano As An Integral Part Of The 
Elementary School Curriculum," Traveling The Circuit With 
Piano Classes, 5. 

I 
I 
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xylophone known as Song Bells which has good tone 
quality and the same keyboard as the piano. All 
the students participate all the time except when 
solos an.d original compositions are heard. At 
this time they listen carefully and give criti
cism which is constructive for the class members. 

The length of classes in the settlement 
schools of New York City is one hour for the 
four beginning students and alsQ one hour for 
the two more advanced students.~ 

These above model systems showing the success of many 

different types of class piano instruction should be quite 

useful in showing the administrator that class piano is ed

ucationally and economically sound. 

Adapting Instruction to the Curriculum 

Adapting the piano class to the school curriculum is 

a matter of skillful scheduling for the superintendent. 

Unlike regular classes which meet together, the smaller 

piano classes are more difficult to schedule since they 

are not a regular part of every school day. 

In -the grade school it is possible to combine one sub

ject with piano time and have the piano class neeting in 

two or three groups while the grade teacher is teaching the 

other half or two-thirds of the pupils. This procedure is 

recommended for small type schools whereas in ,the larger 

type schools, with bigger teaching staffs, it is possible 

to have three piano classes going on at the same time. In 

such an arrangement the piano class may be scheduled at the 

same time for all the students in a grade. 

8auy Maier, 0 Adventures of a Piano Teacher," Etude, 
October, 1951, 26. 
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In the more crowded school curriculum it is necessary 

to schedule class piano with as little loss of time from 

other subjects as possible. In these cases the stagger 

system of class scheduling .is used. According to this plan 

students are excused from a regular class period; however, 

since the class piano time will be rotated each week, con

tinuous loss of time from any one class is avoided. Another 

method is to excuse children regularly from work in which 

they are particularly strong. Still another plan is to ex

cuse students from work in which they show very little in

terest. The theory under this plan is that the time the 

student spends in class piano will be more profitable for 

him. 

The use of time before and after school for class les

sons is quite common. Saturday morning is an uninterrupted 

time for those who desire to utilize out-of-school hours in 

this manner. 

Most educators agree that the ideal years in the stu-

dent's school life for class piano instruction are the 

~ third, fourth, and fifth grades. Experience has shown that 
~ 

~ the study of piano begun at an early age develops a firm 

musical foundation for further study before the child be

comes involved in extra-curricular activities. The mastery 

of technical and reading skills and the development of musi-
J JI ) J I 

cianship thereby parall~ls }i{~ ' rilentax ·· deV>~le,pment· ' iri other 

Scholastic Studies and re~t\l'ti~ "·tn ·,8: 0 grea7t~r , ·cDnf;:J.;mi ty of 

interest. 
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However, it is felt that it is the duty of the public 

school to offer class piano in the junior and senior high 

levels as well as in the grade school. There are many 

children at this age level who honestly desire piano in

struction. Certainly they should not be deprived of it 

merely because it was not offered in the schools while they 

were in the grade school level. 

In the junior and senior high school the ideal time 

for class ts the regular class period. However, in these 

schools in which this is not possible because of teacher 

shortage or an over crowded curriculum, the activity period 

may be utilized for this instruction. This period, sched

uled for different interest groups, offers a suitable time 

for the class piano period. In using this period there 

should be time enough for all the activities so that no 

choice between two essentials such as piano and swimming 

must be made by the student. 

Also in scheduling class piano in the junior and senior 

high school curriculum it is often possible to make use of 

the students' study periods. After enrollment when each 

student is sure of his schedule, all those who are inter

ested in taking class piano should fill out a student sched

ule card shown in Table I. From these individual cards a 

master card such as the one in Table II could be compiled. 

From this master card, the class piano instructor can deter

mine which students are available at a given hour during the 

school day. 
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TABLE I 

S'i'UDENT'S SCHEDULE CARD 

Tue. Wed. Thur. 

Mark x for class periods filled 

~lease write with ink 

NAME TELEPHONE NUMBER 

Fri. 

------------ --------+ 

ADDRESS CLASSIFICATION ----------- --------. 

, 
.r 
t 



Mon. 
l ~ ~'+ 56 ~B 

FRRSHMF.N 
Helen Smith 'XIX :x X' 

Dan Youna: tx txtx ~ 

K'An R1 'nQ' IX tx txlr 
-

SOPHOMORE 
Jack Jones 
IA.nn Brown 
led Gray 

JUNIOR 
Jean · Davis 
Carl Shore 
Al Wells 

SENIOR 
Jan Allen 
Linn Hall 
Kay Snell 
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TABLE II 

MASTER SCHEDULE CARD 

Tue. Wed. 
1~ 34 - - 02 ... 111 le::: ~c (0 

... 7M .... .,. ~u I.._. 

IY De y IX IYIY X X IY 

Thur. 
, 

73 ~e -= l'1 

rx 'X IY 

~ txlY tx IX xx X IJ<Xrx IX 

!Ytx 'XIX 'XIX XIX IX)[ l'XY 

Fri. 
1~ ': 4 - -

·- ....... ( ~ 

Y'Y tx y 

t,c XIX IX 

l'XIX txl'X 

I . ,, 
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Securing Qualified Teacher 

The success of the piano class depends largely upon 

the skill and preparation of the teacher. At the present 

time there is no uniformity of practice as to the academic 

requirements for piano teaching in the schools. Few schools 

require the teacher to have earned a degree in music from 

a recognized school. Various state departments of public 

instruction are aware of this situation and are working on 

licensing and certification laws to be submitted to their 

state legislatures. At the same time the colleges and uni

versities are aware of the situation and are working to 

relieve it. Courses in class piano pedagogy have been added 

to the curricula of over one hundred and fifty colleges and 

universities, located in almost every state in the union. 

In addition, all music majors and many future elementary 

teachers are being urged to include a course in class piano 

pedagogy in their schedule. 

until such time as a sufficient number of qualified 

teachers is furnished by the universities, class piano in

struction can be effectively carried on by other persons in 

the community who have the necessary personal qualifications 

and have taken in-service training in class piano methods. 

Outstanding results have been obtained by such teachers. 

One such type of piano teacher is the regular classroom 

teacher. Many elementary classroom teachers are capable 

pianists and because of their experience in handling groups 
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are well suited for class piano teachers upon completion of 

a course in piano pedagogy. 

In those systems in which the regular school music 

teachers are able to carry additional assignments, they are 

often used as the piano class instructors. In these cases 

the vocal teacher rather than the instrumental teacher 

handles the piano classes. 

In some schools private piano teachers,who have pre~ 

pared themselves by special training or strong interest in 

working with groups, serve as the class piano instructors. 

It depends upon the peculiarities of each school system 

as to which of these types of class piano instructors best 

suits 1 ts needs • . In the final selection of a teacher, the 

utmost care must be taken to see that the individual has 

the personal characteristics necessary for a successful 

class piano instructor. 

Obtaining Necessary Equipment and Facilities 

The next step in introducing class piano into the school 

is obtaining the necessary equipment. The equipment neces

sary will vary according to the size and the needs of each 

piano class. The essentials necessary for the average class 

of ten students would include a piano (two, if possible), 

tables, chairs, blackboards, portable keyboards, and music 

racks. The use of tables rather than desks is recommended 

since a greater surface space provides more room for the 

portable keyboards. Small size pianos mounted on wheels are 



31 

suggested and should be well-tuned and if possible they 

should be on a platform so that everyone in the class can 

see the keyboard. Regular classrooms can afford adequate 

space for the instruction. Even the stage of an auditorium 

can be used effectively. 

Table III shows the arrangement of a typical class 

piano room. The four octave portable keyboards, silent with 

movable keys, which have keys similar in size and action to 

the actual piano are recommended. The use of silent key

boards will enable the children to work with noiseless 

finger action at the same time the other pupils are playing 

at the piano. In thi's manner the students who are busy at 

their silent keyboards actually hear the piano tones as they 

are produced by the students playing the pianos. 

Portable keyboards may be purchased from local music 

dealers or made by the school manual training department at 

a n9minal cost. If they are made by the manual training de

partment, a board the length of four octaves, six inches 

wide, should be painted white. The piano keys may be drawn 

with black paint or pencil on this white-painted keyboard. 

As a means of making raised black keys, regular wooden 

molding board strips may be painted black and tacked onto 

the white keyboard. 

Individual piano keyboard charts four octaves long may 

be purchased from most music stores. Two recommended charts 

are the Jen~ins Piano Keyboard Chart and the John W. Schaum 
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TABLE III 

CLASS ARRANGEMEN"l' ... ARD EQUIPMENT 

Piano Blackboard 

Bench 

I I l 
D 0 D 

I I 
D D D 

Visitors' Chairs 

DODOO 

[ 
Piano 

(. 

Bench 

I l 
D D 
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Keyboard Chart. Each chart may be purchased for twenty-five 

cents. When each individual has his own chart he may famil

iarize himself with the keyboard by placing the cardboard 

chart behind his keyboard with the arrow pointing to middle 

c. 
A good blackboard and a staff-liner are essential for 

illustrating and explaining fundamentals to the class mem

bers. The blackboard may be used by the students to answer 

guestions -th~ough illustration which serves as a means of 

promoting more interest and obtaining better classroom at

tention among the group. 

It is best if each student owns his own piano method 

book. By having his separate book his individual progress 

will not be hindered by lack of material. It is suggested 

that supplementary material chosen by the piano teacher be 

assigned to the · group as the teacher sees a need. Likely 

the teacher will prescribe notebooks, pencils, and manu

script paper as essential for each pupil to have. 

As a rule the preceding equipment which was discussed 

is most generally used. However, when financial conditions 

make it possible, improved toy pianos have sometimes been 

used. There has been invented a Master Piano with electric

ally operated keys on an unlimited number of consoles which 

are played the usual way. It is sometimes possible to pro

vide each student in the class with a piano. For example, 

there may be five pianos available for class use with two 
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students at each piano. Where such a situation is possible 

the students will first play in unison. As they progress 

they can possibly play four-hand music. 

Financing the Program 

The initiation of class piano into the school system 

necessarily involves the expenditure of money as do the 

other departments of the school music. In a recent survey 

taken for the Music Educators National Conference by the 

firm of Foote, Cone, and Belding the obstacle to piano in

struction given by most schools was the lack of funds. Of 

3,787 schools responding that did not give piano instruction 

27.3 per cent stated the greatest obstacle was the lack of 

funds.9 However, after the initial cost is met, class piano 

instruction can be carried on at a nominal expense. It is 

necessary to impress school administrators with the fact that 

class piano instruction can benefit more people at less cost 

than band or orchestral instruction. 

The piano or pianos necessary in the piano classroom 

are often already in the school. The piano used in the regu

lar music classes is often available for the piano class. If 

it is necessary to purchase one, it is often possible to find 

a good used piano which will serve the purpose very well. 

Providing the piano for the class involves the greatest ex

pense with the exception of the teacher's salary. 

9piano Instruction in the Schools, 25. 



35 

The tables used by the students may be very plain and 

if large enough they may accommodate two students at a time. 

These tables may be made in the industrial arts class at 

small cost. 

The wooden keyboards can be made in the school in

dustrial arts shop for sixty cents each, or may be purchased 

commercially for three dollars. In the schools where more 

funds are available keyboards with movable keys may be pur

chased for about thirty dollars a keyboard. Regardless of the 

type keyboard purchased, they will last for several years. 

Perhaps the greatest expense involved in the operation 

of the piano class is the teacher's salary. However, there 

are some systems in which the board of education is not able 

or ready- to assume responsibility of paying the teacher.ts 

salary. In these systems it is customary fo-r the parents to 

pay part or all of the cost of instruction. 

When fees are collected they usually range from twenty

five cents to one dollar a lesson, the largest proportion of 

schools(46.8 per cent) charge between fifty cents and one 

dollar. 10 These fees are collected in advance for each term 

by the teacher or school administrator. The amount of fees 

charged and the method by whihh they are collected depend 

upon the different school policies. All progressive schools, 

however, striving to provide all the education for all the 

children will consider this as a temporary measure to be re

placed as soon as possible with free instruction to all stu

dents. 

lOibid., 26. 



CHAPTER IV 

MATERIALS 

In group instruction, as in individual work, the aim 

should be to encourage the pupils to think for themselves. 

It is important that pupils should be led to venture and 

discover for themselves. The quality of teaching materials 

accounts for much of the students' progress and success. The 

success of the piano class and the individual progress of the 

students depends much upon the use of qualified teaching ma

terials. 

There is no one method that will meet every situation 

that arises within the group. It is necessary for the teach

er to know as many methods as possible so that different 

treatments for various problems are constantly available. 

In group piano teaching, as in individual teaching, the 

choice of teaching material is very important. Nevertheless, 

it is necessary that the pupil like the music, if his inter

est is maintained. Caution must be taken to supply good ed

ucational music when selecting likable music. In the pian.o 

class it is vitally important to avoid uninteresting music 

as much as possible and maintain group interest among the 

pupils at all times. 

In this modern age the piano teacher cannot cling to 

outmoded methods. The class piano teacher should strive to 

impro·ve his teaching routine. It will be a stimulus for him 

to keep in touch with new music publications which will help 

36 
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give him a more modern outlook on educational trends. 

As seen in the piano class, where the modern child is 

concerned, the results must come rather quickly. Otherwise, 

when the student's interest becomes less he very likely will 

substitute some more interesting activity in the place of 

his piano class. 

Regardless of whatever method is used for the piano 

class the group should be taught that music is an art rather 

than a science. Whatever method is used it is essential that 

all efforts be directed toward the beauty of the music. 

A class piano instructor must be cautious in the final 

selection of a method book. It takes more than a glance to 

fully evaluate the book. At sight it might appear attractive

ly printed and well illustrated. It is also important to con

sider the size of the print when considering the subject 

matter. The drawings and illustrations should be well ar

ranged. Attractiveness in appearance is deemed important in 

choosing the class piano materials since a favorable impres

sion has much value for the piano students. 

The music text requires serious consideration. The 

criteria for evaluation includes the merit of the music, the 

organization of the contents and the underlying educational 

principles. These features of evaluation are discussed in 

the following paragraphs. 

From the beginning of piano training the child should 

enjoy good music experiences. Few children will be satisfied 
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with playing colorless, uninspired music merely because it 

contains illustrations of a technical point being studied. 

All music offered must be good music even though it is of a 

simple nature. Material must be used which leads through 

growth to more growth. For example, a book which stays for 

a long time in the key of C with no sharps or flats will be 

easy to teach during the first year; however, it would be 

unacceptable to the well trained teacher who realizes that 

the child must read in all the keys. In choosing a method 

the teacher must look for a variety of keys which the stu

dent will work from the beginning of his class instruction. 

Equally important are interesting rhythms and harmonies 

which should be introduced early to the class piano student. 

In so doing the student will grow in musical understanding 

through contact with this type of good music. 

Although the importance of choosing good materials can

not be overlooked it is necessary that the teacher supple

ment the methods used with much creative activity. As an 

approach to creative work the teacher may use a situation 

which is common to the class. For instance, if the weather 

outside appears cloudy and snowy the students might wish to 

sing "Jingle Bells" or "I'm Dreaming of a White Christmas". 

Then by listening and singing they will determine the cor

rect scale steps of the melody and learn to play it on the 

piano. Any similar situation might well serve to lead the 

students into interesting creative work. By the same 
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procedure of listening and singing the class might enjoy 

using familiar folk tunes and learn to play them on the key

board. 

The ability to improvise is an important skill that 

should be a part of the teaching policy in the piano class. 

By using their abilities to improvise the students develop 

i nt e rpretative powers which are at the beginning more ef

ficient than scales and arpeggios in acquiring technical 

facility by the class group. 

Close to the ability to improvise is the habit of play

ing well-known melodies by ear and supplying their accom

paniment. The efficient piano class teacher will likely 

teach the three inversions of the I, IV, and V chords to 

the students and encourage their use in supplying accompan

iments to the melodies which they learn. 

The organization of the contents should be logically 

arranged as to the steps of advancement. It is necessary 

that the experiences of the past lessons should prepare the 

students for new learning experiences of each future lesson. 

At the same time there should be variety in the music so it 

will be appea ling to the students. 

In the past much of piano instruction has largely been 

training instead of educating. Present day educators believe 

that music is not fundamentally different from other areas of 

learning; therefore, the same procedures of teaching are em

ployed in the piano class as in other academic subjects. 
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According to Music Education Source Book the criteria 

for evaluating material for elementary piano classes are 

as follows: 

(f) 

Is it interesting and musical! 
Is it suitable pitch range for singing? 
Does it have simplicity of finger 
pat,terns? 
Is there repetition of phrases? 
Does it stimulate a desire to read 
ahead of the assignments? 
Is the development logical?l 

The criteria for evaluating junior high school class 

piano materials is listed: 

Is the music well-phrased and written? 
Does it have grown-up titles? 
Is it music characteristic of the 
nationalities studied in other 
classes?2 

The criteria for evaluating senior high school class 

piano materials follows: 

(a) 

(b) 

( C) 

Is the material musical, does it arouse 
in the performer and listener an intel
lectual, emotional and physical re
sponse? 
Is there a systematic advancement in 
the technical difficulty? 
Is there recognition of the interests 
of the age group for which the material 
is selected?3 

In the pages which follow class piano music which is 

recommended for the elementary, junior high, and the senior 

high sohool level will be listed. A brief description of 

lMusic Education Source Book, 89. 

2Ib1d,, 90. 

3rbid., 90. 
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the music will be given in an attempt to clarify some of 

the author's aims in each method book. 

Elementary Class Piano Music 

1. Teaching Little Fingers to Play by John Thompson 

was written for private lessons but it could be used in the 

piano class as the regular method or as a supplementary 

material. It is designed so that the children will learn 

to play a tune by rote at the beginning of their first les

son. The author believes that the s.tudents acquire a feeling 

of confidence and satisfaction in this manner. Mr. Thompson 

has the following to say: 

This book has been planned to combine the ad
vaptages of rote teaching so that pupils cheerfully 
make music while they simultaneously ma~ter the 
necessary rudiments of playing by note. 

The beginning procedure should teach the pupils to play 

a melody within five minutes of the first lesson, and he 

should be able to play by note by the fourth lesson. Imita

tion is the basis for learning the pieces in the first three 

lessons. Only the names of the keys are to be taught. The 

notes are to be learned later. 

2. Mz. Piano Book by Ada Richter is a method written in 

three books for class instruction. The books progress very 

slowly and each lesson introduces but one new point. The 

author uses familiar tunes to present rhythm work which might 

prove difficult. Short exercises are included at the end of 

4John Thompson, Teaching Little Fingers to Play, 2. 
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each book which are prescribed for study at the end of each 

lesson. The author believes that exercises are definitely 

needed for the students but she also believes that they must 

be short and interesting. Therefore, she presents them as 

"stunts". 

As a special interest for class work she has given con

sideration to all important holidays as they occur during 

the first year of piano study. This should prove motivating 

for the students. The test at the end of each bo-o-k serves 

as an interesting method of review for the pupils and is 

helpful to the te_acher as a check-up. 

A dictionary or all musical terms and symbols used in 

the books is provLded on a separate page where the pupil may 

refer to correct explanations. At the end of each lesson the 

"Busy Work'' is given as a concluding project for the lesson 

just studied. The "Busy Workn is planned especially for 

class participation and gives each pupil an opportunity to 

answer questions. 

This book appears to be a thorough method which is not 

very difficult. It does not use the singing approach as do 

several other class piano methods. 

3. ~ First Efforts At The Piano Class No. 1 followed 

by Making Progress In The Piano Class No. II and the No. III 

book ~roficiency In The Piano Class are class piano method 

books published by Theodore Presser and Company. These 

methods do not try to make a short cut to learning the piano; 
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instead they attempt to make the class piano study smoother 

and more pleasant for all students. 

The above methods were written for the student to start 

playing immediately. They advocate playing a little piece 

by both hands for each class member at the end of the first 

class lesson. The students hear something beautiful as it 

is played by the teacher as soon as is possible and techni

cal exercises are foreign to the class idea of piano instruc

tion in the beginning. Playing the piano, not theory study, 

is stressed throughout the Presser and Company Publishing 

books. 

The publishers advise that these three method books be 

followed just as they stand, going along by easy stages and 

explaining i~ simple language the few necessary details of 

notation, rhythm, and fingering. 

These three class piano books are designed for yo_ung 

pupils but they could very well be used for the junior high 

as well as elementary piano classes. 

4. Little Players by Robert Nolan Kerr is a class 

piano method which combines rote an.d note approach for group 

instruction. It is a book for young beginners who do not 

read; therefore, there are no unnecessary explanations by 

the teacher. Mr. Kerr leaves all directions, where neces

~ary, up to the judgment of the teacher. It is a book with 

many attractive illustrations for young pupils to admire. 

The aim of Little Players is to have the students acquire 
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good hand positions; can locate the notes they use and can 

identify the note values. By the end of this book they 

should be making good progress on the study of correct rhythm. 

5. Tunes For Little Players by Robert Nolan Kerr fol

lows the above described method. It has some very good 

tunes and is well illustrated. Before each little tune is a 

"Finger Parade" designed for exercise work. As pupils pro

gress they will likely become familiar with some musical 

notation, develop a sense of rhythm, strengthen and develop 

the control of their fingers. Throughout the entire book 

the material is presented which develops good basic habits 

in piano playing. 

The foregoing books by Mr. Kerr are very attractive in 

their appearance and are well illustrated with pictures which 

will appeal to the elementary school children. 

6. The First Period At The Piano by Hope Kammerer is 

a method written as an inspiration from the author's own 

teaching of different piano classes. She has written teach

ing material that can be graded consecutively, according to 

definite principles of piano technique and that could, at the 

same time, contain many folk tunes which she considers the 

classics of the beginners. 

Throughout her book the author uses many folk tunes for 

technical purposes. Annotations in the margins indicate any 

new point as it occurs in each of the pieces. She has pre

sented a helpful guide for teaching of these little tunes in 
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the back of the book. The author uses the same piece more 

than once under different conditions for comparisons. The 

marks of expression are purposely omitted in order that the 

student may put them in to practice when he is able and not 

before. 

This particular method book is an easy method and it is 

a book which can almost teach itself. At the beginning all 

the new notes are approached by easy intervals from a note 

which the student already knows. The advantage of this 

type of approach is to save the teacher much explanation and · 

at the same time give the class more time for needed ear 

training. The middle C approach is used in order to avoid 

any pitfalls in technique and fingering for the beginning 

piano students. 

7. Oxford Piano Course by Ernest Schelling, Charles J. 

Haake, Gail M. Haake, and Osbourne Mcconathy seems well 

adapted for the piano class of the elementary level. Sing

ing and Playing is the book prescribed for the first half 

year and the First Book is for use during the second half 

year. 

The approach to piano playing in the Singing and Playing 

is from a background of the pupils' singing experience. All 

the songs are intended to be sung before any playing is done, 

except the playing which is done by the teacher. The music 

should be treated as rote songs but the books should be open 

and the children must follow the notation as they learn the 
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song. 

Playing by imitation is stressed as an important phase 

of the teaching. The middle C approach is avoided since it 

often makes a break between the two clefs, and is confusing 

to the students. The key of G is used to show the five 

finger position in the right hand. When the children have 

drilled on this five finger position the teacher then will 

play and sing the first phrase of the first song in the 

book. After carefully listening the children imitate what 

they have heard on their silent keyboards. Children next 

take turns at the piano playing what they have heard. The 

second phrase will be presented in the same manner as the 

first phrase. Finally each child plays the entire song on 

the piano with his right hand alone. While one child is play

ing at the piano the other children are playing at their si

lent keyboards in unison with the child at the piano. 

The Oxford Piano Course is opposed to the old form of 

compulsory home practice. It relies on class motivation 

to interest the children to play and experiment with their 

lessons at home. A stress on creative practice in the class 

work is intended to result in it becoming a natural and easy 

thing for the child to do at home. Sight-reading is an im

portant objective of this course. The child does not read 

any of the material at sight; rather he is intended to develop 

a background of sight-reading by drilling from the marginal 

material. These drills are small tonal patterns, some of 
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which are taken from the song printed on the same page. The 

purpose of these five finger drills is to provide experience 

in creating a feeling for correct hand-position. Sight read

ing should be improved, therefore, as a result of practicing 

the marginal drills. 

Theory of music, such as notation, key signature, and 

the names of chords should be constantly called by their 

names, but they are to be learned incidentally and not 

drilled at the beginning. The tonic chord is presented as 

sound--not as its notes. The blank staves in the margin 

provide space for children to write music, thus giving them 

experience in notation. 

Rhythm drilling includes rhythm, tempo, and time. The 

physical expression of rhythm is explained. Bodily move

ments, rhythmic games, marching, and skipping, as well as 

dramatizing the songs are suggested ways to teach rhythmic 

feelings. The clapping of the hands is recommended to clar

ify the meaning of the notes with respect to time. Phrasing 

is taught from the beginning of the instruction and not just 

as the beats in music. Each phrase is played as a unit. 

Counting time is to have a background of rhythmic experiences 

and counting of the time is used only occasionally by the 

teacher. Transposing is based on the principle that every 

piece of music should mean tones to the pupil and not finger 

adjustments. The first means of transposition consists of 

finding the five-finger positions in various keys, always 
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using the same fingers • . Gradually the ear is to become the 

guide in transposing. 

Studying chords begins with the third song when the 

children first learn the chords by .imitation. Later they 

learn to use the chords in accompanying melodies. Among 

other features of this course, scales of five notes are 

played in various keys. The book includes some good four

hand duets; accompaniments for singing, playin.g solos, and 

methods to harmonize melodies. Space for written work has 

been provided. By the time the students have completed the 

book they should have learned that music is a means of self

expression. 

The First Book of the Oxford Piano Course is to follow 

the Singing and Playing book for the second half of the year. 

The contents of The First Book continue very closely to that 

of the Singing and Playing. The students now play the five 

finger melodies learned in the former book with chord accom

paniments. Thus the students have a feeling of confidence 

in their playing which now sounds big and full as it contains 

the chords of the left hand accompanimen.t. Early in this 

second half of the Oxford Piano Course book a discussion of 

form in music is presented and clarified to the students 

through the music "Soldiers' March". The tonic and domin.ant 

seventh chord previously learned in the first book are now 

used for class drill and individual recitation.. The playing 

of melodies in the left hand is continued and an occasional 

changing of the melody from the right hand to the left hand 
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is a progressive step for the students. 

The important creative work is expanded in this phase 

of the Oxford Piano Course by having students complete un

finished compositions. As the students progress there is a 

more technical demand and it is obtained through a variety 

of fingerings as the students play various melodies. Thus 

the music gradually begins to make definite demands on. the 

technic of the pupils as well as on their musical taste and 

powers of expression. Finger independence, a smooth legato 

style of playing in both hands, and an ever increasing at

tention to detail are among the requirements of the new ma

terial in the First Book of the Oxford Piano Course. The 

teacher should be careful to see that each new step of this 

method book is clear to the students so that they may prac

tice intelligently at home. 

As the students continue with this method they come to 

music without words. Heretofore every selection has been a 

song. · The children have first learned to sing the songs and 

then they have learned to play the melody and its accompani

ment. Now, however, they are ready to study some simple 

pieces without the words to guide them along, which is a 

more advanced step in their class piano experience. 

8. Young America At The Piano by Raymond Burrows and 

Ella Mason Ahearn presents piano pieces which American boys 

and girls like to play. There are three books of this series 

which will provide for a year or a year and a half of study. 
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These books may be supplemented with additional reading and 

repertory material as the teacher deems advisable. 

An important characteristic of the Burrows-Ahearn meth

od is the American ideal of bringing together the best cul

ture from all parts of the world by using folk tunes from 

fourteen different lands by such composers as Beethoven, 

Brahms, Foster, Gluck, Haydn, Heller, Mozart, Reichardt, 

Schubert, Schuman, and Tschaikowsky. 

An equally important characteristic of these methods 

is that the music is designed according to the principles of 

modern education and the development of sight reading, ac

curate memorization, interpretative skill, creative ability, 

functional knowledge of keyboard harmony, and aural develop~ 

ment may be promoted by the efficient class piano teacher. 

The class lessons are likely to be more pleasurable 

when they begin with pieces played for the joy of musical 

experience. The composer believes that a basic rote founda

tion results in better reading facility as the piano student 

progresses. 

The composers use a rich variety of keys and rhythm 

from the beginning of class instruction and they maintain 

that the secret of success in reading this more interesting 

material lies in a well organized evolution from the known 

to the unknown, or from rote to note. 

Young America At The Piano should result in an inter

esting and happy musical experience for the elementary class 
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piano students. 

Junior High Class Piano Music 

1. All In One by Robert Nolan Kerr is intended to 

develop good foundation in piano playing. It is likely to 

be pleasing to the junior high age level since each piece 

contains elements that usually please the students' ears 

and at the same time it gives them a feeling of progress. 

Mr. Kerr believes that all work should be done hands sepa

rately before playing with both hands together. He suggests 

that the pupils read the notes and clap the rhythm. The 

author believes that the use of little rhymes helps to give 

a correct idea of phrasing which he considers the basis of 

all good piano playing. 

Easy attrac.tive pieces and material that is within the 

grasp of the child's ability are presented in this book. 

After the preliminary work has been done the author believes 

that every lesson should contain rhythm, ear-training, theory, 

technic, and sight-reading. 

This method is one which could meet the requirements of 

the junior high age level. The same book could be used for 

elementary class piano teaching, if it follows directly the 

first two books by Mr. Kerr. 

2. The First Grade Book by John Thompson seems well 

designed for the junior high age pupil and may be used for 

class piano teaching. The author's purpose is to "make 

haste slowlyn so that only good profitable habits will result. 
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Mr. Thompson has used the five finger position again in 

this method book. For best results with The First Grade 

Book it should follow Teaching Little Fingers to Play by 

the same author. Mr. Thompson stresses melody patterns, 

rhythmical patterns, harmony patterns, and finger patterns 

throughout this book. It is his belief that the ability 

of the student to recognize patterns should make him a bet

ter sight-reader, memorizer, and interpreter. 

The following touches are stressed a good deal in this 

book--finger legato, phrasing, attack, wrist staccato, fore

arm legato .. and staccato. If these keyboard attacks are 

properly applie~ the piano class members are very likely to 

play with precision and a musical understanding. He advises 

that all the material should be played with much expression 

by all the class members at all times. 

The author advises also that the teacher should play and 

sing the first melody until the students learn the song quite 

well. Next the pupil is taught to play it at the piano by 

singing patterns. Continuing this procedure Mr. Thompson 

teaches the number names of the fingers on both hands. Drill 

or these number names by playing and singing them to the first 

pattern of the song is suggested. After the pupil can imitate 

the first pattern, the second and third patterns are taught 

the same way. After all three patterns are learned the chil

dren should be instruc·ted to play them in both hands in dif

ferent octaves on the piano. 

At the end of the first lesson the pupils should have 
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learned to recognize and play three keys on the keyboard. 

They should also be able to recognize the treble and bass 

clef signs, bar lines, and measures. 

The second lesson by the class should use the same pro

cedure as the first lesson. First they should sing the music 

as a song, then learn it by finger patterns and next the 

students sing the letter names of the keys. Continuing on 

they combine the left hand group with the right hand group 

to form a piece. 

By now Mr. Thompson has presented five keys of the key

board and the students can play and sing a tune of eight 

measures using both hands. A lesson in notation is intro

duced following the eight measures pl ayed by both hands 

which includes teaching the value of~ quarter, half, and 

whole note. In order to avoid fractions -the students use 

the quarter-note as a unit instead of the whole-note. 

The letter names of E, F, and Gare taught by present

ing them in a new key. After playing this new example, both 

hands, in various octaves, group three and one may be com

·1;,1ned. 

Mr. Thompson believes that rote teaching should be used 

as a means toward an end and by this process he has taught 

time signatures, bar-lines, all the seven white keys--A, B, 

C, D, E, F, and G. The student should be able to read with

out dictation after the three lessons as presented through 

the rote teaching method. 
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3. You Can Play The Piano by Ada Richter appears very 

well suited for junior high class piano. This book was 

written for the adult beginner as well and it will also 

serve well as a review book for the student who wishes to 

continue his past music experiences. It is possibly best 

suited for the junior high age student since its purpose is 

to get the student, as rapidly as possible, to the place 

where he can play fluently. While attempting to do this the 

author gives the student enough technic to satisfy his needs 

and a little understanding of how music is constructed. This 

book seems especially appropriate for junior high class piano 

since it includes music which the students are more familiar 

with--chiefly arrangements instead of original material; 

therefore, better class interest will more likely prevail. 

The author has assumed that many of the fundamental 

rudiments of music have been learned through the elementary 

general music class and that it is not necessary to now fill 

the pages with explanations which have already been. learned 

by the students. As a refresher for the piano student, the 

author has listed the facts the students should know, in the 

back of the book where he can refresh upon them when he sees 

the need. Unfamiliar facts are explained as they occur in 

the music. 

Ada Richter has intended for the students to play 

musically, which she maintains is more important than for 

them to know how a chord or seal is constructed. 
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You Can Play The Piano is in three parts. Part I con

tains simplified arrangements of familiar melodies, some 

original compositions and a complete review of the funda

mentals of the piano. Part II furthers the interest with 

the type of music the students enjoy and includes the neces

sary technical exercises important for their progress. Part 

III advances the pupils with a variety of more difficult ar

rangements and original compositions. 

Senior High Class Pian-0 Music 

1. The Adult Explorer At The Piano by Ahearn, Blake 

and Burrows is a book designed for adults. It is recommended, 

however, for senior high class piano and has been found es

pecially appealing toolder students. The high school boys 

will more than likely find it interesting. The contents in

clude familiar pieces which older school students like to 

play. These pieces are arranged in a style suited to the 

larger hand of this age group. The very nature of the music 

presented appeals to the more adult intelligence. 

This particular class piano method book, in its first 

pages, is self-explanatory for students who attempt piano 

experiences without the guidance of the piano teacher. As 

a helpful guide there is a two-page diagram of the keyboard 

with explanatory remarks clearly defining the keys and out

lining the correct finger positions. 

It is deemed necessary that the teacher of class piano 

who uses this method book should know the aims of the authors, 
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which are listed as follows: 

1. To provide pleasure in playing the piano. 
2. To provide a repertoire of useful pieces. 
3. To teach expressive playing from the beginning. 
4. To provide facility at the keyboard. 
5. To present material in many different keys. 
6. To give a background for playing by ear with 

correct harmonizations. 
7. To encourage improvisation at the piano. 
8. To teach reading through the following means: 

a~ Keeping eyes on the page. 
b. Grasping a group of notes at a time. 
c. Recognition of repetition and sequences. 
d. Reading by direction and shape. 
e. Reading harmonically. 
f. Much practice in reading.5 

The essence of The Adult Explorer At The Piano is its 

simplicity and conciseness. These characteristics enable 

the class piano student to progress by his own initiative 

and not rely on the class piano teacher for total motiva

tion and assistance. 

The teacher is not bound by teaching details with this 

particular method but rather she is able to present addi

tional musical background during the lesson. Thus the op

portunity for much creative activity is ever present. 

Chord and arpeggio material is introduced at the very 

beginning by rote in a variety of major and minor keys. To 

avoid monotony and maintain the students' interest familiar 

themes and well-known folk tunes are utilized. 

To encourage further development of playing by ear and 

5Ella Mason Ahearn, Raymond Burrows, and Dorothy Gaynor 
Blake, The Adult Explorer At The Piano, 1. 
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improvising the author introduces the three notes of a 

chord and has the students play it in different inversions~ 

After familiarizing the students with playing the bass with 

the left hand, the author combines the melody of the right 

hand with the accompaniment of the left hand chords. 

The importance or ear training is stressed throughout 

the book. It is suggested that students listen to some 

well known melodies and then hum them. Afterwards they 

should follow the .music noticing the direction of ·the notes 

and attempt to play familiar chords in the left hand. The 

author thinks expression in playing is largely creative and 

it is the duty of the players to experiment and alter it 

when they wish. 

After completion of this particular method the students 

should be able to read material in all the keys. By his 

sound ear training and ability in adding correct harmoniza

tions to melodies, the students should obtain much real 

pleasure from playing the piano. 

2. Music To Play and Sing by Elin K. Jorgensen is a 

new 1951 second edition. Although this book was prepared· 

to help adults with no previous musical training, it can be 

adapted for senior high school class piano. Its contents 

appear to be for the more mature level of thinking as found 

in the senior high age group. 

It is a book which begins with familiar melodies so 

that the ear can be a help. This book has been written for 
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the entire class to first sing the words of the songs before 

playing them on the piano. The letter names of the melodies 

are to be sung while the teacher plays on the piano. Like

wise, the letter names of the chords are sung by the group 

when studying the harmony. One or two students may play at 

a time while other class members sing in three or four part 

harmony. 

Although the-approach by Miss Jorgensen is conducted 

through the ear and by singing, the music is arranged in many 

keys and covers a wide range of the keyboard so that the stu

dents' reading ability may be developed as well as their 

piano facility. 

Various styles of accompaniments are presented and the 

students are encouraged to fill in by improvising some of 

their own accompaniments. 

There are informational notes about the form and beauty 

of the music and all of it has been prepared with the hopes 

of increasing the students' interest and musical understand

ing. It is recommended as a good new method for high school 

level students and may be an ideal supplementary book to 

other class piano methods. 

3. Beginner's Book For Older Pupils Oxford Piano 

Course by Schelling, Haake, and Mcconathy has been spec ially 

prepared from the point of view of the older beginner. It 

is a method book which includes all the phases of piano teach7 

ing that was discussed in the Singing And Playing and The 
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First Book of the Oxford Piano Course series. The form of 

the book and the pieces presented throughout the contents 

have been considered carefully from the point of view of 

the older students. 

Supplementary Materials 

In addition to the methods discussed above the nature 

of the piano class necessitates the use of a great deal of 

supplementary materials. There are in the following 11st 

of supplementary materials many methods which would serve 

some classes as well, perhaps better, than those which were 

discussed above. The selection of materials depends largely 

upon the discretion of the individual class piano teacher. 

In addition to piano methods the material includes solos, 

duets, ensembles, and appreciation material. 

Abrams •• 

Abrams •. 

Anderton. 

Bartok •• 

. . . . . 

. . 
. . . . . 

. . 

MEET MODERN MUSIC (Mercury) Vol. I 

TREASURY OF EASY CLASSICS (Heritage) 

ADULT BEGINNERS ALBUM (Wood Music Co.) 

• • ALBUM OF SELECTED PIECES FOR THE 
PIANO (Schirmer) 

Bate. . . . . . . . . . SIX PIECES FOR AN INFANT PRODIGY 
(Music Press) 

Blake •• 

Blake •• 

Bloch • • 

Bowles. • 

Burrows • 

•• CHORD PLAYING AT THE PIANO (Willis) 

. . . TALES AND TUNES FROM GRAND OPERA (Willis) 

. . . . . . • ENFANTINES (Carl Fischer) 

•• FOLK PRELUDES (Mercury) 

. . . •• HORACE MANN PIANO BOOK (Boston Music Co.) 
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Burrows-Ahearn •..• LET'S WRITE AND PLAY {Willis) 

Burrows PIANO SERIES FOR THE OLDER BEGINNER 
Book One {J. J. Robbins and Sons) 

Casella . . . . . . . ELEVEN CHILDREN'S PIECES 
{Associated Music) 

Chasins • 

Cobb. . 

Corbman. 

Corbman • . . . . 
Cowell. . . . . . 

• • TWENTY-FOUR PRELUDES 

•• POLLY WOLLY DOODLE {Summy) 

•• FINGER FABLES {Willis) 

. . FINGER FREEDOM {Willis) 

THE IRlSHMAN DANCES {Carl Fischer) 

Creston. 

Curtis. 

Diller. 

. . • SIX PRELUDES (Leeds Music Company) 

. . . 

Diller-Page. . . 
Diller-Quaile •• 

. . 
CURTIS CLASS PIANO COURSE {Roosa) 

A BAKER'S DOZEN {Boston) 

• • THE DILLER-PAGE SONG BOOK (G. Schirmer) 

FIRST SOLO BOOK {O. Schirmer) 

Diller-Quaile .••• TWENTY-FIVE FIRST GRADE PIANO PIECES 
(G. Schirmer) 

Ec.khardt. 

Eckstein •• 

. . 

Felton •• . . . . 
Fish-Moore. 

Fleming • 

Fletcher •• 

Frost. 

Frost. 

Gest •• 

. . . 

•• SONGS OF AMERICA {Century) 

• • LET US HAVE .. .MUSIC FOR PI.ANO { C. Fischer) 

. • GROWN-UP BEGINNER'S BOOK (Presser Co.) 

. . 
THREE R'S IN MUSic · (schroeder & Gunther) 

SHADOWS IN THE WATER (Ditson & Company) 

THEORY PAPERS (Boston & Company) 

.• AT THE PIANO (Books 1,2,3,4) (Boston) 

• • COMPANION BOOKS 1, 2, 3 (Boston) 

• • THROUGH ALL THE KEYS WITH THE GREAT 
MASTERS {Boston) 

Gretchaninoff . . . . CHILDREN'S BOOK OP. 98 (Associated 
Music) 
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•• TECHNIC IS FUN (Musicord) Hirschberg. 

Hughes •. . . . . . • MASTER SERIES FOR THE YOUNG (G. Schirmer) 

King. 

King. 

Kasschau. 

Machaohlan. . 

. TUNEFUL TECHNIQUE (Heritage) 

• • SELECTED STUDIES FOR PIANO SOLOS (Mills) 

• FAMOUS INTERNATIONAL TUNES 
(Schroeder & Gunther) 

PIANO BOOK FOR TEEN-AGERS AND OLDER 
BEGINNERS (Schroeder & Gunther) 

Maier-Liggett • • • •- CHILDREN'S TECHNIC BOOK (Di tson) 

Mana-Zucca •••••• FIRST MONTH AT THE PIANO (Summy) 

Mason •. 

McGrath. 

Miessner. 

Milhaud. 

Mirovitch 

O'Toole. 

Perfield. 

Prokofieff. 

Rich ••• 

. THE ADULT APPROACH TO THE PIANO {Ditson) 

• • BAGATELLA {Carl Fischer) 

. MASTER MELODIES (Miessner Institute) 

• • UNE JOURNEE (Mercury) 

• • INTRODUCTION TO THE PIANO CLASSICS 
{G. Schirmer) 

• CREATIVE PIANO TECHNIQUE (Creative Music) 

CONSTRUCTIVE MUSIC BOOK (Perfield Music 
Society) 

• MUSIC FOR CHILDREN, OP. 65 (Am-Rus) 

Richter. 

Richter. 

Roland. • 

. . . . 
• • LET'S PLAY THE PIANO (Boston) 

. • FAVORITE HYMNS (Presser) 

. . . . STUNTS (Presser) 

••• TUNES OF THE NATIONS (Summy) 

Rosemonde •.•••• ART OF MUSIC FOR ADULT BEGINNERS 
(Willis) 

Rosemonde 

Rosemonde • 

Rosemonde. 

. . 
••• PIANO COURSE BOOKS I & II (Willis) 

.•• TREASURY OF EASY CLASSICS (Century) 

• WHERE THE TONE FOLK LIVE (Willis) 



Rovenger. 

Schaum. • 

Schaum •• 

Scionti. 

Sibelius. 

Sousa • • 

Tansman.. 

Thompson. 

. . . . 

Weybright 

Weybright 

Whitemore •• 

Whitefield. . 

Whitefield. • 

Williams. . . 

Williams. . . . . 
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FAMOUS STRAUSS WALTZES (Schroeder & 
Gunther) 

• ARPEGGIOS AND PIECES IN ALL KEYS (Belwin) 

• . SCALES AND PIECES IN ALL KEYS (Belwin) 

• THE ROAD TO PIANO ARTISTRY, Book 1 
(C. Fischer) · 

• VALSE TRISTE (Arr. Felton) {Presser) 

• SIMPLIFIED MARCHES FOR BEGINNERS (Presser) 

• POUR LES ENFANTS (Associated Press) 

• INTRODUCTION TO THE CLASSICS 
(Schroeder & Gunther) 

• PIANO COURSE BOOK 1, 2, 3 (Willis) 

• OFT HEARD TUNES (Summy) 

. HUNDRED BEST SHORT CLASSICS, Book 1 
(Carl Fischer) 

• FOLK SONG SERIES (States) 

. MODERN MINIATURES (Mercury) 

• FAVORITE MELODIES FOR THE ADULT BEGINNER 
(Boston) 

. FIRST BOOK FOR ADULT BEGINNERS (Boston) 

Williams-Turner •• GRADED SIGHT-READING BOOKS (Boston) 

Bach-Crosby. 

Burrows • • . 

DUETS 

• THIRTY CHORALES (Schroeder & Gunther) 

• FIRST ROUNDS FOR PIANO FOR TWO PLAYERS 
(Century) 

Diller-Quaile ••• FIRST DUET BOOK (G. Schirmer) 

Dittenhover. • LET'S PLAY DUETS (Presser) 

Gest. • • • MINIATURE DUETS FROM MASTER SYMPHONIES 
(Boston) 

Godowsky •••.•• MINIATURES IN SIX VOLUMES (C. Fischer) 



Greim .... 

Inghelbrecht • • 
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• JIG (C. Fischer) 

• LA NURSERY (A. z. Mothot, Paris, France) 

Kassachau. . . . . . • FAMOUS FOREIGN TUNE (Schroeder & 
Gunther) 

Kassachau. . . . . . . FAMOUS AMERICAN TUNES (Schroeder & 
Gunther) 

Kassachau. . . . . . . PIANO DUETS FROM THE MASTERS 
(Schroeder & Gunther) 

Kassachau. 

Loew. 

Lommis 

. . 

FAMOUS SYMPHONY THEMES 
(Schroeder & Gunther) 

•• TEACHER AND PUPIL (C. Fischer) 

Stravinsky . . . . 
. AFTER THE LESSON 2 Vols. (C.C.Birchard) 

FIVE EASY PIECES (Henn, Geneva) 

Stravinsky. . . • THREE EASY PIECES (Henn, Geneva) 

ENSEMBLES 

Bach . . . . . . . . . PASTORALE (edited by Guy Maier 
(J. Fischer) 

Bach . . . . . . . . . THREE PIECES (arr. by Cyril Scott) 
(Boosey & Hawkes) 

Bach-Gest. • 

Bach-Maier. 

Burrows. 

Clementi • 

Couperin • • 

. . 

• CHORALE (G. Schirmer} 

•• SICILIENNE (J. Fischer) 

• FIRST ROUNDS FOR PIANO FOR THREE 
OR FOUR PLAYERS (Century) 

••• TWO SONATAS (Peters Edition) 

• •• THE LITTLE WINDMILLS (G. Schirmer) 

.•• BLITHE BELLS (G. Schirmer) 

••••• SHEEP AND GOAT (G. Schirmer) 

Grainger 

Guion. • 

Gurlitt. 

Harris. 

. . . . . .• EIGHT MELODIOUS PIECES (G. Schirmer) 

GALLANT MUSIC BOX (J. Fischer) 



Keenan • • . 

Macgregor .. 

Macgregor •• 

Macgregor •• 

. . . 

. . . 

. . . 
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. PADDY, THE FIDDLER (Boston) 

• ITALIAN DANCES (G. Schirmer) 

• POPULAR ROUNDS (Willis) 

• THREE PIECES FOR PIANO ENSEMBLE 
(G. Schirmer) 

Mozart-Saar. 

Rameau . 

Repper. 

Schuman. 

. . . . SUITE FROM SERENADE NO. 7 (G. Schirmer) 

Blake •. 

Richter. 

Richter. 

. . . • A DAY MELODY (J. Fischer) 

. . . • THE DANCER IN THE PATIO (Birchard) 

. . . • SICILIENNE Op. 68 No. 11 (J. Fischer) 

APPRECIATION 

. . . . . . TALES AND TUNES FROM GRAND OPERA 
(Willis) 

. . . • NUTCRACKER SUITE (Presser) 

. . . • PEER GYNT SUITE (Presser) 

Robinson. . . • ONCE UPON A TIME STORIES OF THE GREAT 
MUSIC MASTERS (Presser) 

Thompson •.•.•• THEMES FROM THE SYMPHONIES (Schroeder 
& Gunther) 



CHAPTER V 

ACTIVITIES AND ACHIEVEMENTS OF THE PIANO CLASS 

One of the first questions confronting the class piano 

teacher is how much can a student be expected to accomplish 

during a year of piano class study. This likely depends 

upon many factors such as talent, industry, age level, and 

the student's practice conditions. Many lists of expected 

achievements stress technical proficiency represented by 

the ability to play difficult compositions appropriate for 

recital use . While this accomplishment may represent normal 

progress for the talented and exceptional child, it is not 

in keeping with the abilities of the average child. Since 

piano classes in the school are designed for all the chil

dren, the instructor must accept the responsibility of 

providing useful and enjoyable experiences for the average 

of children as well as discovering and developing the tal

ent of the exceptional children. 

The goals for each year's work should be definite in 

the mind of the teacher but no student should be pushed 

beyond his individual rate of learning to attain them. In 

the pages which follow, the general objectives and the ex

pected achievements for the first year of piano instruction 

in each of the grade levels will be presented as well as the 

classroom activities employed in attaining these goals. 
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Elementary 

The desirable outcome for the first year piano class 

students is the development of a workable knowledge of the 

keyboard and music fundamentals sufficient for artistic 

self-expression in first-grade pieces; the development of a 

keen enjoyment in piano playing; the development of a desire 

to create; and the formation of intelligent practice habits. 

In the elementary class recognition must be made of the 

need for much body movement among the children. For this 

reason clapping., walking., running, swinging, and hopping to 

rhythms will be given much class time., in addition to their 

singing. Listening, transposing, and creating, as well as 

playing, will round out the elementary classroom activities. 

Some achievements expected of the students from the 

year's work include completing method book used by the class, 

recognizing whole, half, dotted half, quarter and eight notes 

as such, playing I, IV., V., chords in the keys of G, D, A, E., 

E flat, A Flat, and D flat, recognizing key signatures of G, 

D, A, F, and E; transposing in the above mentioned keys, har

monizing simple tunes, creating original five-tone pieces for 

special occasions, playing at least ten little pieces from 

memory, recognizing phrase repetition., and playing major 

scales in the right hand. 

Junior High 

Planning and working with adolescents requires much im

agination and planning since these children are at the age 



67 

level when. rapid growth is accompanied by emotional dis

turbances causing much anxiety and concern to the children. 

The teen-ager is very critical and desires results in his 

piano study at once. Materials and class activities must 

be related to the interest of his personal life and sur

roundings if they are to have real meaning and significance. 

During the year in the junior high school piano class 

the activities should consist of clapping and conducting 

rhythmic patterns, analyzing the form of the pieces, har

monizin.g simple melodies, creating melodies and harmoniz

ing these melodies, playing duets and two pLano music as 

well as solos, accompanying singers and instrumentalists, 

and playing in ensembles. 

The expected achievements include completing these

lected text, playing supplementary music to provide reading 

experience, transposing familiar tunes at sight, playing the 

tonic, dominant-seventh and sub-dominant chords in all major 

keys, harmonizing familiar melodies by ear, analyzing pieces 

harmonically, playing all major scales, playing arpeggios in 

all the major keys, acquiring memorized repertory of five 

pieces, and learning to listen carefully and to make con

structive criticisms. 

Senior High 

In the senior high school piano class the gen.eral aims 

are to give the students an understanding of the relation 
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of music to general cultures as well as to prepare each 

student to read and perform the piano music. The instructor 

should work for the development of aural appreciation and 

an appreciation of styles and the historical evolution of 

structure. 

There is greater potential motivation for the high 

school piano class than for the grade school piano class. 

It is necessary, therefore, in planning the senior high 

piano class to make the instruction more functional than 

that for the younger beginners. The music learned should 

have more connections with ideas and events outside the 

music class than is necessary in the case for the younger 

grade students. 

The use of material for this purpose should necessitate 

frequently revised lists of music and more encouragement of 

playing by ear than is common in older methods. The piano 

instructor for the senior high class piano work would do 

well to select piano books whic;.h contain simple arrangements 

of many songs which are found in the ordinary community song 

books and which are familiar to the young people through fre

quent singing. Such music includes Annie Laurie, Auld Lang 

Syne, Old Folks At Home, Jingle Bells,~ Bonnie, Aloha Oe, 

I've Been Working On The Railroad, and the like. Such tunes 

as are in current use in the musical life of the high school 

students should be a part of their class piano pedagogy. 
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Some of the expected achievements of the senior high 

class piano might include making up chord accompaniments 

to rounds requiring only the tonic chords on the strong one 

beat of each measure and using the tonic and dominant seventh 

chords on familiar pieces. Duets and solos may introduce 

this chord study and students must sense the duple or triple 

meter and change chords on the right accented beat. Creative 

work should include completing a tune when given the first 

phrase. It also should include making up of a complete mel

ody and the inventing of variations and chords. Senior high 

school piano students should learn the use of the sub-dominant 

chord in the uAmen" of hymns and cadences . Their creative 

abilities should expand as their piano knowledge increases. 

It is necessary that senior high students be able to trans

pose simple melodi-es and cadences and read at sight the 

tempo of new music. Achievements of this age group should 

include the reading of hymns at sight and the acquiring of 

a repertory of pieces with hand crossings, arpeggios, and 

complete chord structures. 



CHAPTER VI 

CONCLUSIONS 

Sununary 

Class piano instruction can be traced back to the time 

of the great music masters who realized the advantages of 

the master piano classes as~ means of instruction for their 

students. Its significance as a part of our present day 

music education. was recognized and promoted by the efforts 

of various music organizations which advocated its possibil

ities as a regular part of the public school music program. 

Piano instruction as a regular part of our present day 

music program in our public schools has many advantages which 

outnumber any weaknesses of the course. Class piano should 

not be overlooked as a valuable way of discovering talent 

which is beneficial for the instructor, parent, and student. 

The economy of class piano training provides an unlimited 

opportunity for all children to study this fundamental of 

all instruments. 

The important social aspect of the piano class strength

ens its position in the present day school music program. 

Perhaps the greatest advantage is in the promotion of self

satisfaction within each student. 

The piano class was not favorably received as a public 

school project since the relation between the local private 

piano teachers and the class teacher was not fully under

stood. However, when the situation was clarified and class 
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piano and the private teacher understood its purpose, it 

became advantageous to both teachers. 

The inclusion of the piano class in the school curri

culum has not always been feasible due to the lack of qual

ified instructors, but the present day aim is to offer in- · 

service training as well as better training through the 

colleges and universities in order to better prepare the 

class piano teachers. 

It ls necessary that the finances for the music pro

gram be planned to include the class piano course and also 

provide for additional equipment and facilities and possibly 

pay the piano teacher's salary. The less wealthy as well as 

the wealthy school can usually provide the equipment and 

facilities necessary for class piano instruction. The in

genuity of the piano class teacher and the school adminis

trator can usually provide whatever equipment is necessary 

to facilitate its operation in the school. 

Often the crowded school schedule affords little chance 

for class piano to be offered on school time. If the idea is 

backed by the enthusiasm of the parents, school officials, 

and students its out-of-school progress will warrant its 

presence in the school schedule. 

Students need good piano materials to guide them in 

their quest for keyboard knowledge. It is the wise piano 

teacher who knows many materials and always seeks all the 

new publications in order to promote her class instruction. 
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The story of piano instruction in the schools is the 

story of slow, steady, and healthy growth taking place over 

a long period of years. According to a recent survey more 

than half the schools offering it have had the instruction 

for ten or more years.l It has justified its place in the 

schools and only in a few cases has it been dropped from 

the school program. In particular cases where it has been 

dropped from the school curriculum, it has usually been be

cause the school was unable to obtain a competent teacher. 

The need for qualified class piano teachers is great and there 

is a good opportunity for teachers of piano in this field of 

music. 

Future Possibilities or Class Piano 

All music educators are working toward the goals stated 

in the creed prepared by the council or past presidents of 

the Music Educators National Conference which was adopted by 

the conference at Detroit, April 22, 1948: 

More Music In Education 

More Education. Through Music 

Children naturally love music: through it 
their spirit may be quickened, their feeling ex
alted, and their wayward impulses disciplined 
for richer indivi-dual and social living. Educa
tion will steadily develop their appreciations 
and skills so that they may participate in music 
adapted to their expanding powers. 

All teachers worthy of guiding the well
rounded development of children must be sensitive 
to music and at least moderately skilled ·in its 

lPiano Instruction In The Schools, 18. 
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performance. They will focus upon what music 
can do for the child, rather than upon the en
tertainment the children can give with their 
mus :t cal accomplishments. 

Schools must recognize that the emotional, 
aesthetic, and spiritual welfare of our chil
dren and teachers is as essential and demanding 
as are provisions for intellectual and physical 
advancement. Only when capable teachers are 
reinforced with adequate time allotments and 
generous budgets can the possibilities for 
growth of the widely varying musical powers 
of our population be realized . 

A nation's musical standards and accom
plishments will largely be determined by those 
of its schools. Music rightly presented to 
youth can be a vital force in developing that 
understanding and tolerance, that mutual re
spect and brotherhood, upon which the community 
of all human beings and the peace of the world 
must rest . 2 

In attaining these goals, the piano class can play a 

prominent role, since the primary purpose of the class is 

to enrich the individual and social life of the child, 

rather than to produce a piano virtuoso. 

There is reason to believe that the class piano move

ment which is again coming into prominence after the decade 

spent in the educational background will expand. It is now 

in a healthy period of experiment and development. Some of 

the general weaknesses--lack of qualified teachers, lack of 

funds, scheduling, conflicts, and the like--have been recog

nized and are in the process of being removed by intelligent 

planning on the part of the school administrator and the 

piano teacher. 

2Handbook For Teaching Piano Classes, 88. 
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The class piano movement has already impressed many 

educators with its success and value in the educative 

process. Therefore, it deserves serious consideration by 

school music teachers, administrators, and state depart

ments of public instruction as to its rightful place in 

public school education. 
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