


.JIBLATIONSHIPS BETWEEN FAMILY SOCIAL 

STATUS AND CHILD BEHAVIOR IN THE 

MULVANE, KANSAS, PUBLIC SCHOOLS 

BY 

fREILYN GEORGE FARMER 

) . ) ) ) 

) ) '?) 

) > ) 
> ) 

) \ ' ) ) } 

1 .1 l t ) ) 

} () >,) ) ) .} )) 
) ) ) ) ) ) ) 

~ !") )J'"I }) ) ) I 

~A DISSERTATION,'<'~ ) ,~,, ', :·. \:\,\ · .. 

SUBMITTED TO TijI{d~i~~;i:D~~s·~~N 

IN PARTIAL FULFii:Jm~:~; 'T~ REQUIREMENTS 
) > 

~ ) 

FOR THE DEGREE OF MASTER OF ARTS 

.DEPARTMENT OF EDUCATION 

.THE .MUNICIPAL UNIVERSITY OF WICHITA 

WICHITA, KANSAS 

DECEMBER, 1951 · 



TABLE OF CONTENTS 

LIST OF TABLES 

Chapter 

. . . . • • • • . . . . . . . 

I. INTRODUCTION •• • • • • • • • • • • 

Importance of the study • • • • • • 
The purpose of the study. • • . • • 
Method of investigation • . • • • . 
Limitations of the study ; • • . • • 
Definition of terms • • • . • . • • 
Organization or thesis. • • . .. . • 

II. THE IMPLICATIONS OF SOCIAL CLASS •• 
I•-. ,._ • -

• • • • 

• • • • 

• . • . 
• • • • 
• . • • 
• . • • 
• . • • 
• • . • 

. . . .. 
III. CLASSIFICATION OF THE FAMILIES IN MULVANE . 

Page 

111 

1 

2 
3 · 4 
4 
5 
6 

8 

INTO SOCIAL . CLASSES • • • • . • • • • • • • • 16 

IV. 

. . 
Determining the s.ocial status of the 
children of the Mulvane Grade School. 

THE RESULTS OF ACTIVITY SCHEDULES AS 
REPORTED BY SOCIAL CLASSES •••••• 

• • • 

• • • 

The instrument used •••••••••• • • 
Findings •••••••••••••••• . . 

V. THE RESULTS OF MENTAL MATURITY AND 

18 

28 

29 
32 

PERSONALITY TESTS REPORTED BY SOCIAL CLASS. 63 . 

VI. SUMMARY AND CONCLUSIONS • • • • 

BIBLIOGRAPHY. • • • • • • • • • • • • • 

APPENDIX • • • • • • • • • • . . . • • • 

11 

• • 

• • 

. . 

• • • • 

• • 

. . . . 

70 

75 

77 · 



T,able 

I. 

II. 

III. 

· LIST OF TABLES 

Occupational and social status of judges. . . 
Family· name on cards .••••• • • • • • • • • 

Recording procedure for judging. . . . . . • • 

IV. Social class composition of the fifth, sixth, 
seventh and .eighth grades of Mulvane Grade 

Page 

21 

25 

25 

School for the year 1950-51. • • • • • • • • • 27 

V. Per cent of student participation in leisure 
time activities at the various socio-economic 
levels. • • • • • • • • • • • • • • • • • • • 33 

VI. An equated comparison of the percentage of 
partic.ipation in the activities listed in · 
Table V by the children of the lower-lower 
and upper-middle classes •••••• ·• • • • • 34 

VII. Per cent of student participation in homework 
activities at ·the various socio-economic 

VIII. 

IX. 

x. 

levels ••••••• . . . . . . . . . . . . .. 
Percentage inventory of church affiliations 
by social classes ••••••••••••• • • 

Club · _!nventory for girls ••• • • • • • • • • 

Girls clubs to which they would like to 
be long but do not. • • • • • • • • • • . . • • 

35 

45 

49 

51 

XI. Club inventory for boys. • • • • • • • • • • • 53 

XII. Boys clubs to which they would like to belong 

XIII. 

but do not • • • • • • • • • • • • • • • • • • 55 

Distribution of choices of friends through 
social classes as chosen by the subjects 
in this study •••••••••••• ~ •• 59 

XIV. A comparison of the scores earned by children 
of the different class levels on standardization 
tests of mental maturity, personality adjust-
ment, and grade indices. • • • • • • • • • • • 64 

111 



ACKNOWLEDGMENT 

The author wishes to express his appreciation to 

Dr. Horace Baker and Dean Jackson Powell for helpful 

suggestions which made this . study possible. 



CHAPTER I 

INTRODUCTION 

.· It has been said that all forms of human cooperation 

are generated from human hungers. To this end governments 

have ~een established, schools erected, and societies 

divided into social classes which denote real or fancied 

power and prestige positions. 

In America, the ideal of individual equality and dig

nity is avowed in such statements as., "All men are created 

free and equal, 11 and the schools in general hold forth the 

idea that all youth should have an equal opportunity· for 

maxim'1Jll self _development and life achievement. By a neat 

psychological device, which K1lpatrick1 calls ncompart

mental1zation", our society continues to accommodate within 

itself, many mutually contradictory ideas flourishing be

c·ause the average citizen is unaware or the basic conflicts 

which exist among them. 

For instance, schools, 1n their stress upon the ideals 

of democracy and in their efforts to stimulate our youth to 

aspire for the top, often fail to encourage the student to 

a realistic appraisal of his limitations and possibilities. 

Much has been written to defend the ideals of democracy but 

comparatively little has been done to reveal the limitations 

1William H • . Kilpatrick (Edi tor), Boyd H. Bode., John L. . 
Childs, H. Bordon Hullfish, John Dewey, R. B. Roup, and 
V. T. Thayer., The Educational Frontier. New York: D. Ap
pleton-Century Company, Inc., 1933, p. 15. 
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imposed ·by social class upon the working of democracy and 

the equality for ·the individual. The satisfactions of many 

people have been greatly reduced and their ambitions 

thwarted because they did not understand the effects of 

social class upon our society. 

Importance of the Study 

It has long been accepted in America that a basic 

function of our schools is to develop in our country an 

enlightened and progressive electorate. It has been ob

served that the educational system maintains one of -the 

surest ways for the individual's climb to success, a climb 

that should only be limited, ideally, by the ability and 

effort of the individual. Out of this it is believed that 

the greatest possible benefits accrue directly to the in

dividual and · .indirectly to society • 

. At the very time when the United States needs, and 

increasingly will need, all of the trained and able people 

that it can get, evidence is accumulating that strongly 

suggests our schools are wasting or misdirecting the abili

ties of at least half of our children. 1 According to Allisnn 

Davis, this fund of high ability to be found among the major

ity of the people, our lower socio-economic groups, is wasted 

1socio-econom1c Influences Upon Children's Learni~, 
Allison Davis {a mimeographed report of the speech de1vered 
at the M1dcentury White House Conference on Children and 
Youth, National Guard Armory, Washington, D.C., December 5, 
1950), p. 2. 
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because ·the teachers of the children of these groups under-

stand or appreciate poorly the basic culture habits of the 

working groups.· 

Within its responsibilities to the society the school 

must perform the function of providing for the needs of the 

ttwhole child". This requires that it act as an instrument 

for perpetuating the ideals of democracy. The particular 

ideal with which this study is concerned is that of social 

mobility. It is important that teachers and parents know 

and rec~gnize that children of different socio-economic 

cultures differ in their out-of-school and in-school be

havior and in their evaluation of such activities. It 

follows that these behaviors are reflections of differing 

values placed on democracy's ideals. 

Since 95 out of every 100 teachers are from the middle 

socio-economic groups, and therefore come from a culture 

significantly unlike that of the other groups, it is impor

tant that they become acquainted with, and gain an apprecia

tion for, the cultural content of all other social levels. 1 

Without such knowledge, the task of guiding youth into ac

ceptable life choices becomes doubly difficult. 

The Purpose of the Study 

The _purposes of this study are: 

1. To establish the existence and extent of social 

stratification in Mulvane, Kansas. 

1Ib1d., pp. 2-3. 
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2. . In the event s·tratification is found, to de

scribe and evaluate some of the effects of 

.social strati.fie tion upon the academic, per

sonality, and social achievement of· the child. 

3. To make recommendations, if possible, for 

better utilization of the abilities of 

the children from the lower socio-economic 

groups. 

Method of Investigation . 

There were three procedures selected for assembling 

the data of this study. First, direct interview was used 

to establish the existence of social stratification in 

Mulvane, Kansas, and to rate or divide the families of the 

children of the fifth, sixth, seventh, and eighth grades. 

Secondly, activity schedules were examined for each child 

and the frequency of participation in selected activities 

was ascertained on social class basis. Thirdly, standard

ized tests of mental maturity and personality adjustment 

were administered and scored. The scores of these two 

tests were then compared with school grades grouped py so

cial class. 

Limitations of the Study 

1. Mulvane was found to be a city of rather uniform 

middle-class culture. 

The thesis proper 1s a comparison of the middle 

classes with the lower classes as no children from the 
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upper c.la.sses were represented in the fifth., _sixth., seventh·.,· 

and eighth grades ·or the Mulvane., Kansas., Grade School. 

2. In the writing · of the weekly activities schedules 

the children of the fifth and sixth grades needed help and 

encouragement from their teachers. The effect or this 

help is not known in. the results obtained. 

3. Ant1-socia:l behavior was not reported in the 

schedules. 

4. There was. reliance upon the validity of a lim

ited number of standardized tests. 

Definition or Terms 

1. Weekly Schedules. Records of the child's daily 

in-school and out~of-school activities prepared in diary 

form each day and under the supervision of the home room 

instructor. ·since these schedules were filled out .for 

two different weekly periods., hereafter they shall be re

ferred to as Schedule I and Schedule II. Schedule I was 

filled out for the week of February '27 to March 6 and 

Schedule II for the week or April 27 to May 4, 1951. 

2. Social Class. A simple definition of status 1 s 

that it represents the position of the individual in the 

group. 1 Since this suggests the idea of rank and a type 

of behavior we shall define social class as a rank order 

lw1111am F. Ogburn and Meyer F. Nimkoff, Sociolof 
(2nd edition). Chicago: Houghton Mifflin Co • ., l95., 
p. 138. 
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which has been assigned to individuals who are thought to 

perform certain functions necessary for group survival. 

3. Warner-' s Method of Establishing Social Class •1 

A technique for establishing social status., developed by 

W. Lloyd Warner., Marchia Meeker, and Kenneth Eells of the 

University of Chicago -- it consists of two methods which 

may be used to establish social status either separately 

or in conjunction with each other. The two methods are 

termed (a) The Method of Evaluated Participation and (b) 

The Index of Status Characteristics. In this study only 

the former method was used. 

4. The Method of Evaluated Participation. 2 This 

method comprises several rating techniques: It is prem-

ised that those who interact in the social system of a 

community evaluate the participation of those around them., 

that the place where an individual participates is eval

uated, and that the members of a community are aware of 

the social class rating of the participants and can 

translate such social class ratings to the investigator. 

Organization of Thesis 

This manuscript is divided into six chapters. Chapter 

I describes the importance., pu~pose, and method of investi- . 

gation of the study. In it are found the limitations., 

1w. Lloyd Warner, Marchia Meeker, and Kenneth Eells, -
Social Class in America. Chicago: Science Research As
sociates, Inc:; 1949. p. 35. 

2~ • ., p. 35. 
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definitions, and organization of the thesis. 

Chapter II is a brief review of the research being 

done or completed upon the subject of social stratifica

tion. 

The third chapter is a description of the classifica

tion of the families· of the children of the fifth, sixth, 

seventh, and eighth grade children of the Mulvane, Kansas, 

Grade School, into social classes. 

Chapter IV is a report or the results or the activi

ties of the children under investigation and a comparison 

of these activities by social classes. 

In Chapter V the results of the mental maturity and 

personality tests are compared with the child's achieve

ment as indicated by teachers•marks and the whole com

pared by social class levels. 

Chapter VI contains a summary of the· research with 

the writer's recommendations. 
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· CHAPTER II 

THE IMPLICATIONS OF SOCIAL CLASS 

It has be~n found that to preserve a complex society 

some form of social stratification is necessary for per

formance of functions thought to be necessary for group 

survival. 1 To some,. such as the Marxians, this class 

division is one of the chief bases for all conflicts and 

such conflicts can be resolved only through a classless 

society. Very probably, however, class distinctions will 

always exist, for even in Soviet Russia, where a form of 

scientific socialism exists today, generals outrank pri

vates-and the· commissars are a great distance above#the 

ordinary citizens. 

But let us return to our own United States. Warner 

states2 that the more complex the technological and eco

nomic structure, the more complex the social class struc

ture. If this is true, the increasing technological 

improvements in our country offer little hope of our re

turning to the equalitarian bases which developed on the 

American Frontier. If we cannot prevent an increase -in 

social stratification, then our task is to work to keep 

it as democratic and equalitarian as possible. 

We must constantly re-examine the permissiveness in 

1w. Lloyd Warner, Marchia Meeker, and Kenneth Eells, 
Social Class in America. Chicago: Science Research As
sociates, Inc7; 1949. p. 8. 

2 ill.£., p. 9. 
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our society flor individual mobility up and down the social 

scale. It is assumed that opportunities for social mobil

ity are to be maintained_. 

What are some of the implications of social class as 

reported by investigators in the field? Perhaps · the most 

fundamental proposit1on is that children are automatically 

given the social status which their parents enjoy. 1 This 

is not to say that they will forever keep this status, 

for many of them will move within the social scale. How

ever, the tendency is for the great majority of individuals 

to remain in the classes into which they were born. 

Robert and Helen Lynd2 report that in Middletown 

economic forces are moving in such a manner as to tighten 

social class lines. One ·of these forces is the decrease 

of small busi-ness establishments in favor of. large., power

ful business concerns. This results in the crowding of 

more 1ndividu~ls into the ranks of labor and a loss of 

contact between the business owner and his workers. An

other force working for social immobility is the policy 

or large business organizations to recruit their manager

ial forces from trained sources outside the company, rather 

than from their own workers. This poiicy effectively blocks 

the legitimate aspirations of the laborer. 

1Ib1d., p. 10. 

2Robert and Helen Lynd, Middletown 1n Transition. New 
York: Halcourt Brace and Company, 1937. pp. 70-71. 



10 

It would seem, then, that if education is the road 

to success and if our schools are free to all, our educa

tional system w.ould be used by children ,of the lower classes 

as instruments of social mobility. Doubtless for a few this 

is true, but for many our educational systems are aet-1ng as 

effective instruments to hinder such mobility. Warner1 

quotes Hav1ghurst and Taba as finding that whereas 80 per 

cent of the upper and upper-middle class children go to 

college, only 20 per cent of the lower-middle and 5 per 

cent of the lower-class children so attend. _ 

One of the important implications of social class for 

children lies in the fact that one's status largely deter

mines the social rewards that one receives. The children· 

of the higher social classes not only find the road to suc

cess much less hazardous but also much short~r than do 

children of the low~r classes. This tends to be justified 

on the assumption that the children of the lower socio

economic levels are not as intelligent as those of the up

per classes~ 

Each year, especially in our elementary schools, 

~=- millions of our children are given standardized tests or 

mental maturity and on the basis or scores derived are 

placed in classes of uslow 11 and 11rast" learners. Davis 

states: 

1w. Lloyd Warner, Marchia Meeker, and Kenneth Eells, 
Social Class in America. Chicago: Science Research As
sociates, Inc7; 1949. p. 25. 
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School systems have attached such importance to 
these culturally biased tests that they usually 
provide poorer buildings and eqµipment and 
higher teacher loads for school in lower socio
economic neighborhoods, because the pupils there

1 are supposed to be 'inferior' in mental ability. 

Certainly test results from the present leading stand-

ardized tests for me?tal maturity can lead us to this con

clusion. At the ages of six to ten years, children of 

lower classes earn an average Intelligence Quotient eight 

to twelve points below the average Intelligence Quotient 

earned by higher socio-economic groups. When they reach 

the age of fourteen, children of the lowest classes will 

score twenty to twenty-three Intelligence Quotient points 

below that of the higher occupational groups. 2 Recent in

vestigations conducted .at the University of Chicago under 

the direction of Dr. Earnest Haggard3 provide evidence 

that the ten most widely used standard teats of intelli

gence are overwhelmingly weighted with questions on which 

t~e higher occupational groups are superior. These items 

favor those who have had rich opportunities to acquire 

vocabularies and in turn penalize classes who have rela

tively less chance for such experiences. 

1Allison Davis, Socio-Economic Influences Upon Children's 
Learning (unpublished:.mimeographed copy of speech), Mid
centuryWh1te House Conference on Children and Youth, 
National Guard Armory, Washington, D.C., December 5, 1950. 
p. 9. 

2Ib1d., P• 9. 

3Ibid., p. 11. 
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One effort to alleviate the vocabulary disparity 

existing among social classes and to measure traits less· 

directly related to environme~tal opportunities was a re

cently published experimental test standardized upon chil-
. . . 1 

dren aged six to nine.· Its authors claim it to be a test 

composed of culturally fair problems. '!'he results were 

surprising. Children from the lower socio-economic white 

group earned slightly higher average scores at the age of 

· six than did the higher socio-economic white group and 

they equaled the performance of the upper socio-economic 

white group at each of the other three levels. 

This 1ed. Da.vis2 to conclude that when one controls 

the socio-economic cultural factors in a test there is 

sound statistical evidence that the actual intellectual 

ability is., on the average., about the· same ~or all socio

economic groups. 

Thus far in our review of the reports of investiga-

tors of social class we have settled upon two main proposi

tions. The first being that social class lines are becom

ing increasingly fixed and that movement of individuals 

from one social class to another is becoming more difficult. 

Our second propos1 tion dea_ls .with the evidence that children 

of lower classes do have a great fund of ability., and since · 

----------------------------~ 
l Ibid., p. 11. 

2Ibid., p. 10. 

.. , 
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they represent about 60 per cent of our school population, 

efforts should be made to use more adequately their abili

ties. 

It seems pertinent to consider at this point the ef

fects, if any, that social .status has on personality and 

behavior patterns or ·children. The evidence is fragmentary. 

· Each class seems to have certain tensions which bear heavily 

upon some of its members. Furthermore, it must be remem

bered that the compulsion to maintain a high standard of 

achievement is., 1~ itself., a source of anxiety for many 

children. Contrary to general belief., it is the middle 
. . 

class child who is pressed by · his parents to learn too fast 

and at an early date. 1 He is required to help with chores 

and assume responsibilities for taking care of other chil

dren earlier than are children from the other social classes. 

His parents stress the desirability of high scholastic 

achievement and the shame of failure. Therefore., he shows 

more anxiety and works _at his lessons longer than do the 

lower class children. It is this early pressure to achieve., 

to · develop good work habits., and to strive to please which 

endears the average middle-class child to his teachers. 

Neugarten., 2 in a study of children's rating of other 

lfilg_., p. 5. 

2Bernice L. Neugarten., ''Social Class and Friendship Among 
School Children., 11 American Journal of Soc1ologz Ll1 No. 4, 
January., 1946, p. 308. 
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children, round that those in the upper and upper-middle 

classes were rated high by all children for such traits 

as good looks, friendship, leadership, and other personal 

traits. In this same study children of the lower classes 

were ranked low on such traits and, more often than not, 

were given negative ratings, said to be bad looking, dirty, 

and were listed as people whose friendship was not consid

ered desirable. 

If the fact that the majority of teachers are of 

middle class origin, and therefore teach the values which 

a.re held as correct forms of behavior by the middle class, 
. . 

is related to the above fin ings, student-teacher relation-

ships are more easily understood. What is not so generally 

understood is the role of the teacher in inducing such at

titudes into the thinking of the pupil. While it must not 

be assumed that teachers are the sole conditioners of at

titudes held by children, nevertheless Neugarten concludes, 

"It is undoubtedly true that the teacher plays a central 

role in· influencing the opinions of one child toward an

other. nl 

If it can be said that the cultural habits of the 

middle class child tend to be pleasing to his teachers, 

certainly the behavioral habits of the lower classes can be 

said to have just the opposite effect. The lower classes 

are found not to be too concerned about personal cleanliness 

and to be much more permissive in the expression of sexual 

1Ibid., p. 308. 
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behavior. 1 The lower class child at an early age learns 

to adjust to his environment by physical aggression. He 

learns that if he is to be accepted by his play group or 

to gain the approval of his father he must learn to fight. 2 

On the· lower levels or society, physical aggression is as 

acceptable and as socially approved a form of behavior as 

it was on the .American Frontier • 

. Thus it would seem that many of the personal char

acteristics which we ascribe as innate behavior are but 

learned forms of behavior which result largely from asso

ciations made within the fortuitous realm of social class. 

To whatever degree teachers and administrators are 

responsible for perpetrating into our society the belief 

that the "superiority,. or 1'inferiority" of an individual 

rests upon an. inherited social position and not upon true 

ability., to that extent., schools must re-examine their 

philosophy and rearrange their curriculum to meet the 

needs or individuals preparing to take their place in a 

democratic society. 

1w. Allison Davis and Robert Havighurst., Father or the 
!!a• Boston: Houghton Mifflin Company., 1947. p. Ig.-

2Allison Davis, Socio-Economic Influences Upon Children 1 s 
Learning., p. 8. 

I . I 



CHAPTER III 

CLASSIFICATION OF THE FAMILIES IN MULVANE 

INTO ·SOCIAL CLASSES 

Mulvane, Kansas, is a third class city located 

eighteen miles south of Wichita on Kansas Highway Number 
.. 

15. It has a rapidly growing population which at the time 

of this writing numbers about 1,850 people. 

It was originally founded as a depot by the Santa Fe 

Railroad Company and quickly became a trading center for 

the rich farming area in which it is located. Until re

cently it was the home of business men of the city and a 

place for the .well-to-do farmers to live upon retirement. 

Due to its proximity to Wichita, it is now the home of a 

goodly number of defense workers who commute daily to their 

work in Wichita. 

The writer was a member of the faculty of the Mulvane 

Public Schools for five years, two years as a high-school 

instructor and three years as Principal of the Grade School. 

During this period he observed the marked effect upon the 

complexion of the community and the enrollment of the schools 

c~used by the influx of workers. The grade school enrollment 

for the school year of 1949-50 was 318; for 1950-51 it had . 

increased to 428. Over 42.2 per cent of the total enrollment ., 

·for the .school year of 1950-51 was composed of children whose 

parents were working in defense plants. It would seem that 

many more of these people were new to the community than -
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actually is the case. For many of the families it meant 

that the mother was working, or it meant that the families 

moved from Wichita back to their former home when housing 

became available. 

The moat commonly expressed economic philosophy of 

Mulvane's citizens is that a man should work, save for a 

ttrainy day 11
, pay his debts, and give his children as many 

of life's better things as possible, but the prime requisite 

is that he must give his children "a good education". 

Mulvane places great faith in the economic value of 

a good education. Those families of relatively high in

come look to the public schools to give their children an 

academic background which will serve them in good stead 

when they reach college. The attitude of the poorer classes 

is somewhat different. Their conception of what constitutes 

a good education is not too clear, but they have deep and 

abiding faith that if their children can complete success

fully the work given in the Mulvane public schools, then 

opportunities for personal advancement have increased for 

them. For these lower socio-economic classes, a good educa

tion is synonymous with "a chance to get aheadu. 

The 11rank and filen of the patrons of the schools 

feel that the district's schools are doing an excellent 

job of providing for the democratic training of the in

dividual student. It is for this reason that they loyally 
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support the schools with their interest and tax dollars. 1 

It was not the purpose of this research to take issue 

with the above .belief, but ra~her to aceept the proposition 

that "Mulvane is a good place to raise children,. and to ex-
' · 

amine the forces which tend to prevent this from being as 

true as would be desirable. 

Determining the Social Status or the Children 

of the Mulvane Grade School 

As a high school instructor and later as a principal 

or the Mulvane Grade School, the writer came in contact 

with nlllllerous .social class pressures which did not work 

always to the best interest of the children of the lower 

socio-economic classes. In the high school the marked ef

fects of being from the wrong section of town were all too 

visible at any important social function. In the grade 

school one of the problems of the principal is how to pre

vent the school from being used by ambitious parents as an 

instrument to further the welfare of their children to the 

neglect of the less fortunate. 

In an effort to define these pressures in terms of 

social class and to evaluate them in reference to their ef

fect upon the lives of children, the parents of the grade 

school children of the fifth, sixth, seventh, and eighth 

1Personal interview with Florence Quinton, Mulvane, .Kan
sas, December 29, 1951. 
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grades were grouped by social classes. This was aecom

plished by a modification of Warner's technique to deter

mine social status, called th~ M~thod of Evaluated Parti

cipation. The basic principle of this method1 is that 

those whe interact in the social system of a community 

evaluate the participation of those around them, that the· 

place. where an individual participates is evaluated, and 

that the members of the community are explicitly or impli

citly aware of the ranking and can translate their evalua

tions of such social participation into social class rat

ings that can be communicatea ~to the investigator. 

Since the population of Mulvane is largely composed of 

people who have lived most of their lives either in Mulvane 

or the surrounding country side, the number of people who 

know each other personally is great. ·Therefore., many of 

these people should be able to rank each other into what

ever social class gr.oups that the people themselves believe 

to exist. 

The first step consisted in finding what social classes 

do exist, what criteria place a person in his social class, 

and in selecting qualified .Judges to rank the parents of 

the children under investigation. After consideration it 

was thought that the judges should be scattered over as 

lw. Lloyd Warner, Marchia Meeker,and Kenneth Eells, 
Social Class in America. Chicago: Science Research As
sociates, Inc:-:;- 1949. p. 35. 
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many social classes as possible and, in order to create uni

formity in the definition of social class divisions, that 

they should agree on the soci~l rating of each other. 

To accomplish this classification of judges, it was 

necessary to start with a person who was known to be well 

acquainted with the community. The town marshall was se- · 

· lected. He had lived in the 'community all of his life ex

cept for time spent in college and military service. During 

his eighteen years as the law enforcing agent of the city 

he had not only become well acquainted with . the families 

of the community but had gained considerable insight into 

their interrelationships. 

In the first interview the marshall was asked to · de

scribe what class divisions existed, what caused a person 

to fall in one of these classes, and to give .the names of 

persons he felt were good examples of each class. From his 

ranking a second person was selected who had been named as 

a good example of a social class an~ he was asked the same 

questions. In addition the second rater was requested to 

adjudge the social class · of the first interviewer. This 

process was repeated until eight people had been chosen as 

judges and the social class of each judge agreed upon. The 

occupational and social class composition of this group is 

shown in Table I. 

No sharp distinctions are seen between the social groups. 

They might be thought of as fusing imperceptibly one into 



Name 

1. Mr. 

2. Mrs. 

3. Mr. 

4. Mrs. 

5. Mrs. 

6. Mr. 

7. Mr. 

8. Mr. 
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TABLE I 

OCCUPATIONAL AND SOCIAL STATUS OF JUDGES 

Occupation 

. P. Investor -
P. Housewife 

G. Politician and - Newspaper 

E. Housewif'e and - Teacher 

N. ,; ; Housewife and - Teacher 

G. Law Enforcement -
F. Farmer and -- Mechanic 

w. Service Co. -

Time in 
Social Class Mulvane 

Lower-Upper Most of life 

Lower-Upper Born and lived 
_ most of life 

Upper-Middle Most of life 

Upper-Middle 

Middle-Middle 

Middle-Middle 

Lower-Mi dale 

Upper-Lower 

Born and 
. reared 

Born and 
. reared 

Born and 
. reared 

Most of life 
in or around 
Mulvane 

Most of life 
in or around 
Mulvane 

another. No single condition, ordinarily, places a person 

in a groµp, for such placement seems to be the result of 

several factors. However, it can be stated that the one 

test for determining whether or not a person is a member 

of a class 1B the rejection or acceptance by that group of 

him.l 

While a complete listing of the characteristics of the 

lRobert L. Sutherland and Julian Woodward, Introductory 
Sociology (second edition revised). Chicago: J.B.Lippin
cott Company, 1939. p. 362. 
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different social classes is not attempted in this report, 

the .following represent a brief summary of the outstanding 

characteristics .of the different status groups. 

The upper-upper social class in Mulvane consists of 

approximately four families. They are known locally as 

"the old families", "the upper crust," and "the people 

·with lots of money". They tend to have small families, to 

marry within their group, and take little part in the af

fairs of the conununity. Their status rests chiefly upon 

inherited wealth, family connections, and a reputation for 

sound investment ability. 

The lower-uppers are not numerous in Mulvane and are 

composed mainly of people who have not had their wealth 

for a long time. They are the successful business men and 

professional members of the community and, as . a group, are 

the most highly educated. They take an active part in 

church and civic ar~airs and, if they are not at the head 

or civic and business organizations, they dictate who shall 

be. Their families are considered good but not as good as 

those of the upper-qpper group. 

The upper-middle class is composed of the elite members 

of the middle class. It is this class which runs the small 

businesses of Mulvane and includes a few of the "well-to-do" 

farmers. They are strong believers in hard work, education, 

religion, and respectability. These people are respected by 

all groups and their children often achieve high honors in 
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scholastic achievement. 

The middle-m!°ddle class represents the average citizen 

of Mulvane. He _generally has a steady job, is able to feed 

and house his children in a very respectable manner, but 

for some reason is unable to save any large amount of .money. 

He may aspire to be a leader, but is generally found being 

directed by other people. It is the people of this group 

who are prone to join as many organizations as possible. 

The lower-middle class is the second largest group in 

Mulvane. They rarely hold jobs with long tenure or which 

require a great deal of skill. In times of prosperity they 

are able to provide their families with the basic necessi

ties but in. time of depression their families are apt to 

be in want. They are hardworking people whose chief defi

ciency seems t .o be that they are lacking in money-making 

abilities and also lacking somewhat in cultural refine

ments. 

The upper-lowers constitute a sizable group of people 

and are held to be superior only to the lower-lowers. They 

are less well educated, they occupy low income Jobs, and in 

general they live in shabby houses. Their group reputation 

for honesty is none too good and quite often they are con

sidered unreliable and lazy by the classes above them_. They 

rear large families and as a rule marry in their late teens. 

Their attitudes .toward polit~cs and religion are considered 

erratic, undependable, and unsophisticated by members of the 
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upper classes. 

The lower-lowers are at the bottom of the social hier

archy. In Mulvane they are g~nerally thought synonymous 

with the Mexican settlement and the very poorest of the 

white population. One in this class., in the eyes of the 

upper classes, is thought to be or low moral character and 

· of undesirable physical appearance. These are .the ones 

first suspected when a petty theft occurs and in general to 

them are given-the most undesirable jobs. The life which 

these unfortunate people live is one of unceasing hardships. 

One interesting evaluation which was expressed in the 

interviews was· that the . various organizations of the city 

tend to draw their membership from different social classes. 

The Eastern Star is considered the elite organization in 

Mulvane. This was followed by the Chamber of Commerce, the 

Masonic Lodge, and the American Legion., in the precedence 

named. 

Among the churches the Methodist church is considered 

to , be the most fashionable. The Church of Christ ranks 

second,, and the Brethren and Baptist ohurches share honors 

for third place. The Catholic church, enrolling but a few 

members., was given fourth ranking. 

Having determined the existence of social stratifica

tion in Mulvane, the next step was to assign each grade 

school child of the fifth, sixth, seventh, and eighth grades 

his social class rating. The family names of the o·ne 
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hundred and eighty six children were placed on cards to-

gether with other pertinent information as shown by the 

sample card in Table II. 

TABLE II 

FAMILY NAME ON CARDS 

Mr . and Mrs. John Doe 

Children 
.1. Donald 
2. Jimmy 

Grade · a 
6 

Residence: Town 
Occupation: Boeing Worker 

At the second interview with each judge, the cards 

were given, one at a time, to the judge who read the name 

of the family and then handed the card back to the writer, 

reporting :verbally his rating of the s·ocial c.lass of .the 

family. On the back of the card the wri te·r recorded ini

tials representing the last name of the rater and a code 

indicating the rating which he had given the family. 

Table III illustrates the recording procedure. 

TABLE III 

RECORDING PROCEDURE FOR JUDGING 

S O T L PL C M S 
LM LM LM MM LM LM LM LM 

Final Assignment 

,' ) ) , ~ ~ :',~ Lowe:r ~1dd:ie: ; ', :·: 
~ J • .> ! ) .> ~ J ; J I J / ) J J ) J ~ J J J 

J· J} 

J J J J 
)) ) ) ) 

J ; ~ 

/I , )J .. 

J 

) .,,, 1)) 

) ; ) 

J 

) , J J } ) J ; J J J J J, 
) \) J .) J ~ J J 

J J J ) J .J \ 
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An arbitrary measure was set up for determining the 

final assignment of the social class of each family. In · 

order to be . placed in a major_ class division (upper, 

middle, or lower class) the family had to receive six of 

its ratings in that division. Since this did not occur 

for every family, especially where they tended to distri- · 

· bute among the subdivisions of the middle class, (upper

middle, middle-middle, or lower-middle) it was thought ad

visable to modify the req.uirement to five of eight judges 

when the ratings affected this division alone. The six of 

eight criterion was retained for classification in the 

other -division. If a judge did not feel well enough ac

quainted with a family to rate it, his failure to do so 

was considered an out of agreement rating. By using the 

foregoing conditions for class assignments, nine pupils 

out o~ the total of one hundred eighty-six pupils were dis

qualified from the study. For lack of data on other aspects 

of the study, four others were .disqualified, leaving a total 

of one hundred and seventy~three pupils to be used as sub

jects for the investigation. 

In Table IV is found the number of pupils assigned 

to each social class subdivtsion and the percentage of 

the total group represented by each class. 
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TABLE IV 

SOCIAL CLASS COMPOSITION OF THE FIFTH, SIXTH, 
· SEVENTH, AND · EIGHTH GRADES OF MULVANE 

GRADE SCHOOL FOR .THE YEAR 1950-51 

Percentage 
of the 

Class Boys Girls Totals Grand Total 

Upper-Upper 0 0 0 0 

Lower-Uppers 0 0 0 0 

Upper-Middle 3 9 12 6.94 

Middle-Middle 32 25 57 32.95 

Lower-Middle 18 33 51 29.48 

Upper-Lower 19 28 47 27.17 

Lower-Lower ·2 4 6 3.46 

Totals 74 99 173 100.00 

It may be seen that the middle-middle class represents, 

in the population studied, the largest group. It is regret

table that in this population no children of the upper-upper 

or lower-uppers are included. This limits the investigation 

to a comparison of the middle classes to the lower classes. 

It may be seen .that in this predominately middle class city 

social divisions do exist and that people are implicitly or 

explicitly aware of the divisions. 



CHAPTER IV 

THE RESULTS OF ACTIVITY SCHEDULES AS REPORTED 

BY SOCIAL CLASSES 

It has been inferred .-that _behaviors of an .individual 

are indications of the mental picture which he has of him

self and his role in society. Thus, one may observe be

havioral differences between men and women, the pugilist 

·and the clergyman, the nun and the prostitute, as well as 

between man and man, woman and woman, pugilist and pugilist. 

There is little, if any, indication that these behav

ioral patterns are present at birth, but there is strong 

evidence to support the conclusion that psychological be

haviors, whether in regard to differences or similarities, 

are but selected or learned forms of response with which 

to deal with the environment. 1 Through an infinitely com

plex chain of trials the child learns to adjust himself to 

the conditions of his world. Further, he must learn to 

alter his adjustments in such a manner that they are not 

only consistent with the expected behavior of his age 

group, but promise a reasonable degree of success in gain

ing the goals which the child perceives as paramount at the 

moment. Consistently with this he conforms for survival 

and recognition to the conditions imposed upon him by mem

bership in his social class. Whether he remains in, falls 

lN. H. Pronko, and J. w. Bowles, Jr., Empirical Founda
tions of Psbchology. New York: Rinehart and Company, Inc., 
1951. p. 2 • 
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below, or rises above his ninherited" social position is de

pendent upon a number of personal and extra-personal facto,;-s 

such as motivati9n, education, marriage, and the state of 

crystallization present in his social culture. 

Factors of no mean importance, moreover, are how much 

is learned of the culture of other classes and the degree 

of adaptation and alteration which can be made of those 

responses which are socially rewarding. Since the school 

and the community represent two of the important agencies 

for socializing youth, it should prove of value in our un

derstanding of the behavior of persons in groups, to observe 

the working of social class upon the opportunities of chil

dren to engage in the desirable activities of these institu

tions. 

The Instrument Used 

In this study children of the fifth, sixth, seventh, 

and eighth grades were asked to record, in booklets prepared 

for this purpose, their daily activities for each of. two 

weeks . To prevent the sampling of the activities of chil

dren from being centered entirely in one season of the 

school year, two schedules were completed at different 

periods of the second semester. Schedule I was recorded 

for the week of ·February 27 to March 6, 1951, Monday through 

Sunday; Schedule II was correspondingly completed for the 

week of April 27 .to May 4, 1951.1 

lA copy of the schedules appears in the appendix, pp. 
78-85. 
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The schedules were distributed to the children by the 

home room instructor of each grade. At nine o'clock each 

morning the instructor would give to each child his or her 

schedule and answer any questions which the child might 

have concerning them. 

This supervision by the home room instructor served 

two purposes: First, there was assured the recording of 

pertinent and necessary information; and secondly, there 

was some control of the influence one child might have upon 

another through comparison of schedules. A weakness of 

this procedure is its use of recall rather than. the record

ing by the child or an observer of activities as they oc

curred. To what extent this situation encourages false 

reporting was not investigated. 

While the -schedules were being organized .it was real

ized that a major problem was the grouping ·of children's 

activities into suitable categories. It seems logical to 

divide each day's schedule into natural time .elements. 

Therefore, each schedule contained headings for "Time of 

Arising~., "Before School," "At Noon," "After Eating in the 

Evening," and nTime of Going to Bed"~ 

Space was provided for recording the activities appro

priate to each heading and along the right hand margins of 

the schedules were placed reminders or cues such as "chores", 

"comics," ''What clubs," and "movies". Some members of the 

fifth and sixth grades experienced difficulty in recording 
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in legible form their activities. In such cases a daily 

interview between the child and his teacher was necessary 

to clarify obscure notation_s. 

Since this investigation was concerned with the effects 

of social class upon the behavior of children and since the 

social class of each class had previously been ascertained, 

it now became important to divide the schedules into the 

known social class divisions of their authors and compare 

the findings accordingly. 

When such division had been completed for each of the 

five social classes represented in this study, a listing 

was made for each social class, not only of the activities 

found in the schedules, but of the frequency with which 

each social class had participated in that activity. By 

adding the totals for each activity found in the frequency 

chart of each social class, it was possible to know the 

total frequency of participation which all social classes 

had reported in the two week period. -By dividing the total 

frequency of participation in any activity as reported by 

any social class by the total frequency of participation as 

reported by all social classes, it was possible to say what 

per cent of the total participation of all groups belonged 

t ·o any one social class. 

Such information was necessary if two fundamental ques

tions were to be answered. First, do children of the social 

classes represented in this research engage in activities 
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which are essentially similar or different? And the corol-

lary, is there any appreciable difference among classes 

found participati~g in such activities? 

. Findings 

The data were examined for the answers to these two 

questions by selecting twenty-four activities listed in 

the frequency charts and making an interclass comparison. 

The basic data appear in Tables V, VI, and VII. 

In Table V are to be found those listed under the head

ing "Leisure Time Activities". With the possible exception 

of churc}:l and sc_out attendance, these activities are gen

erally thought of by children as those in which they exer

cise a great deal of self-direction. A word of explanation 

must be given here for the interpretation of Tables V and 

VII. Since the social classes are not equal in size, a 

direct comparison of the participation of any social class 

with other classes in any activity can be made only with 

reference to its relative size. 

Taking this factor into consideration, it is apparent 

from Table V that children of the various social classes 

do engage in leisure time activities which are essentially 

similar. It is also apparent that the children of the 

upper-middle classes participate in these activities to a 

significant degree more than do the children of the lower

lower social classes. This relationship can be more easily 

understood by referring to Table VI. Table VI is an equated 



TABLE V 

PER CENT OF STUDENT PARTICIPATION IN LEISURE TIME ACTIVITIES AT THE 
VARIOUS SOCIO-ECONOMIC LEVELS 

Leisure Time Activities The Social Classes and Their Per Cent of the 
Total Population 

Lower-Lower Upper-Lower Lower-Middle Middle-Middle U.ppe-r-Middle 
3.46 27.17 29.48 32.95 6.94 

Played with pets 

Listened to radio 

Read comics 

Attended church 

Games inside at school 

Games outside at school 

2.18 

1.75 

4.41 

11.17 

1.51 
2.34 

Games outside after school . 3.11 

Games inside after school 1.31 

Read .38 

Attended club or scouts 5.42 
Attended show 2.30 

Played cards , 2.78 

Pl_ayed away from home 4.93 

25.00 

36.84 

23.53 

14.72 

39.39 
24.44 

29.12 

41.58 

26.80 

6.97 
27.62 

22.22 

24.92 

30.43 

24.55 

36.03 

29.95 

23.74 
34.01 

27.29 

20.39 

29.80 

18.60 
33.76 

37.50 

38.27 

31.52 

21.06 

30.15 

32.99 

32.84 

33.90 

33.70 

33.50 

38.49 

49.61 
30.44 

30.56 

23.48 

10.87 

15.s·o 

5.88 

11.17 

2.52 

5.31 

6.78 

3.22 

4.53 

19.30 
5.88 

6.94 

8.40 
Note: This chart should be read as follows: 2.18 per cent of those playing 

with pets were in the lower-lower class. 

w 
w 
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TABLE VI 

AN EQUATED COMPARISON OF THE PERCENTAGE OF PARTICIPATION 
IN THE ACTIVITIES LISTED . IN TABLE V BY THE CHILDREN OF 

THE -LOWER-~OWER AND UPPER-MIDDLE CLASSES 

Lower-Lower Upper-Middle 
Social Class Actual Per-
of Total centaee of 
Population Population 

Leisure Time Activities Eguated to 6.22~ 6.24~ 

Played with pets Equated to 4.36% 10.87% 

Listened to the radio Equated to 3.50% -15.80% 

Read comic books Equated to 8.82% 5.88% 

Attended church Equated to 22.34% 11.17% 

·Games inside at school Equated to 3.02% 2.52% 

Games outside at school Equated to 4.68% 5.31% 

Games outside 
after school Equated to . 6.22% 7.78% 

Garnes inside 
after school Equated to 2.62% 3.22% 

Read Equated to .16% 4.53% 

Attended club or scouts Equated to 10.84% 19.30% 

Attended show . Equated to 4.60% -5.88% 

Played cards Equated to 5.56% 6.94% 

Played away from home Equated to 9.86% 8.40% 



TABLE VII 

PER CENT OF STUDENT PARTICIPATION IN HOMEWORK ACTIVITIES AT THE · 

Homework Activities 

VARIOUS SOCIO-ECONOMIC LEVELS . 

The Social Classes and Their Per Cent of the 
Total Population 

·Lower-Lower Upper-Lower Lower-Miodle Middle-Middle Upper-Middle 
. 3.46 27.17 29.48 32.95 6.94 

Outside chores 
before school 3.74 34.20 23.85 35.05 3.16 

Inside chores 
before school 4.80 26.14 31.66 31.66 . 5. 74 

Music practice before 
school .93 33.33 55~55 10.19 

Studied lessons before 
school 23.21 32.14 33.93 10.75 

Helped teacher during 
14.28 noon hour 1.43 47.14 32.86 4.39 

Worked to earn wages 7.32 17.08 43.90 29.26 2.44 
Outside chores after school 3.21 34.18 25.46 32.33 4.82 
Inside chores after school 3.84 26.14 32.54 27.42 10.06 
Music .practice after school 5.65 39.57 34.35 20.43 
Lesson assignments at home 4.56 18.23 37.80 33.51 5.90 
Personal duties 2.33 20.93 23.26 47.67 5.81 

Note: This chart should be read as follows: 3.74 per cent of the lower-lower 
class, which comprises 3.46 per cent of the total population, did out-
side chores before school. 

u) 
\Jl 
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comparison of the activities of children of the lower-lowers 

with children of the upper-middle class. It contains the 

same basic information found in Table V, except the two 

classes are compared as if they were _ equal in size. 

Since the number or· children in the lower-lower social 

class was one-half the number of children in the upper

middle class, it was convenient to double the values for 

the lower-lower social class to make the direct comparison , 

with the upper-middle class possible. 

Table VI reveals that with but four exceptions the 

children of the upper-middle class participated to a great

er degree·in each activity than did the children of the 

lower-lowers. Some consideration of those four exceptions 

seems profitable. · 

The superiority exhibited by the lower-lowers in the 

reading of comic books may not be to their r~al advantage 

for they scored low in the reading of other types .of liter

ature. It must also be noted that the policy of the school 

is to discourage the reading of comics in favor of other 

types of literature. 

Another activity in which the lower-lowers were appar

ently superior to the upper-middle class children was church 

attendance. The high percentage of total church attendance 

which was awarded the lower-lower social class may be ex

plained in this manner. One of the lower-lowers, a Mexican 

child, normally attends mass at the local Catholic church · 

each morning. During this two-week period he failed to 
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attend mass only once. His · church attendance had the saine 

effect as if thirteen . Protestant children in the upper-middle 

class had attended church on either of the two Sundays fall

ing within the period. The percentage of total attendance 

which was _earned by the lower-lower social class children 

would not have been in their favor, had it not been for 

this exceptional case. 

Under the heading "Games inside at school" were recorded 

the activities of children who for various reasons have not 

learned to play well in group activities with the majority 

of children. Realizing that this group needed ·aid in adjust

ing to sc~ool life with other children, the faculty made an 

organized effort to encourage these children to enter group 

play situations. While some progress was made in this di

rection, still the results were not too satisfactory. Ap

parently on a percentage basis there were slightly .more ·chil- . 

dren in this rather poorly adjusted group of "non-playersn in 

the lower-lower social class than in the upper-middle class. 

The heading · ''Played away from home" subsumes the act1v1-
. ' 

ties which occurred after school and outside the home of the 

child. Two observations should be made here: The parents of 

the upper-middle classes are not nearly as permissive in allow

ing their children to play away from home ~n unsupervised play 

situations as are the parents of the lower-lowers. It was not 

uncommon for the children and parents of the upper-middle 

classes to ua.e the office phone of the principal to arrange 

for after-school play situations which were essentially social 
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cla~s play groups under the sponsorship and approval of the 

parents. On the other. hand, the most frequently mentioned 

play situation listed. by the lower social classes occurred 

in a vacant block . of lots near the railroad tracks~- a play 

situation -which the upper-middle class parents would have 

considered undesirable. 

A condition which merits some consideration exists in 

regard to the lack of participation of the boys of the lower

lower social class in the local boy scout troop. This new 

organization, founded in Mulvane during the month of October, 

1950, is under the immediate sponsorship of the Methodist 

church and co-sponsored by all of the other churches, except 

one. It was observed by the committee members that the ma

jority of the boys were from the middle-middle and upper

middle classes. An effort was made therefore to "get the boys 

into scouting who · really need scouting". Despite such an ef-· . 

fort and the payment of dues for boys who could not otherwise 

afford to belong to this organization, after five months only 

one lower-lower class boy remained in the troop. Table VI 

reveals that the upper-middle class children attend clubs and 

scouts almost twice the amount attended by the lower-lower 

class children. 

In summary, it can be said -that on the basis of this in

vestigation the ~pper-middle class children not only partici

pate in leisure time activities to a greater extent than the 

children of the lower-lower social classes, but they engage 

in these activities under conditions which are generally 
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thought . by middle class parents to be superior in setting 

to those engaged in by children of the lower-lowers. 

Table VII, under the general heading of "Homework Activi

ties", contains activities which are essentially individualis

tic in nature and are considered by members of the middle 

class as being methods for 11 improving one's lotu. This is 

not to imply that all middle class parents require their 

children to engage in all of the activities listed. The de

gree of participation in these activities is somewhat indica

tive of the philosophy of the family and its need. Two items 

_greatly stressed by middle class parents, as being desirable 

activities, are "home lesson study':' and "music". 

One of the most notable aspects of Table VII is the com

plete absence of training in music for children in the lower

lower social classes. While some children in the upper-lower 

social classes report a small amount of such training, it be

comes apparent that training in music is largely reserved for 

children in the middle and upper classes. When the family bud

get can scarcely provide the common necessities of life, such . 

cultural luxuries as musical training are apt to be neglected. 

An educational tradition, which is still held by many of 

Mulvane's parents, is the belief that children should improve 

their scholastic standing by preparing lesson assignments at 

home. If a child's report card fails to satisfy the expecta

tions of his parents it is not unusual for one of the parents 

to visit the teacher and request additional home work assign

ments for his child. 
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A study of the home work activit1es or the children 

as shown by Table VII yields two interesting factors: 
' . 

First, some children in all .or the social classes represented 

claimed participation in this acti·vity. Secondly, whereas 

the schedules of the lower-lower social class children indi

cated they tended to prepare their home work assignments after 

the evening meal and chores were completed, the schedules of 

the upper-middle children indicated they used this period 

either to study or to attend various social organizations. · 

Should the upper class child elect to use this period to at

tend a social function, he was assured or an additional study 

period in the morning before coming to school. This condition 

· is consistent with the greater participat'ion or the upper

middle class children in group social activities normally 

held in the evenings and in their reduced participation in 

such work activities as "working to earn money" and "chores". 

The lower class child discovers that his status inhibits his 

participation in the socially rewarding activities or the com

munity. Instead, there is a compulsion for him to aid 1n the 

economic support or the family. 

The work activities mentioned in the schedules of the 

lower class children as methods for earning money contained 

many work items likely to be considered menial in character 

and temporary in nature. Apparently the child of low social 

status is given or is taught to seek Jobs or low prestige 

value. The employment of the few children of the upper-middle 
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class who worked for money tended to be of greater prestige 

than that or the children in the two lower classes. 

Under the heading "Helping the teacher at noon 11 were 

listed those "desirable" work activities such as helping to 

decorate the bulletin board, watering the flowers, et cetera. 

The request by a teacher, particularly in the case of younger 

children, to perform one or these necessary house keeping ac

tivities should encourage in a child a sense of worth and be

longing. Apparently whether he is or is not asked to assist 

in one or these activities is related to his social position. 

The upper-middle class children reported participation in this 

activity a~most twice as often as the size or their group leads 

us to expect. 

The organizations listed by these children in which mem

bership was claimed can be divided roughly into three groups. 

The first group contains the church and church organizations 

in which membership is voluntary and theoretically open to 

members or all social classes. In the second group is found 
. 

the organizations open to members or all social classes and 

which tend to be compulsory in nature. The third group con

sists or social and service organizations which are largely 

initiated by parents and children. In many of the organiza

tions of the third group, -membership is restricted on an in

vitational basis. 

To test the influence of social class upon the membership 

of these three organizational groups, a special booklet was 
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prepared in the following manner. 

The children or the fifth, sixth, seventh, and eighth 

grades were asked to· list on =sheets of paper all or the 

church, school, and club organizations to which they be

longed. These papers were collected and from the listings 

given an organizational inventory was compiled. 

An individual booklet was given to each child in which 

he was asked to check each organization listed to which he 

belonged and, in the space provided, to rank such organiza

tions as "poor, "good," or "excellentn.l These booklets 
,. .. . .. 

were distributed to the children and their 1mpress1one re-

corded under conditions similar to those used to fill out 

the information requested in Schedules I and II. 

In another section of this booklet . the ch1ldren were 

asked to cheek and rate the organizations to which they 

did not belong, but which they would like to belong. To 

ascertain the influence or social class upon the friendship 

of children., space also was provided in the last section or 

the booklet for children to record the names of their "three 

best friends". 

The churches or Mulvane, in general, subscribe to the 

equalitarian doctrines or Christianity. It should follow 

that since church membership is theoretically open to all 

people regardlees of social class distinctions, the churches 

lA copy of the booklet appears in the appendix., pp. 82-85. 
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would help to achieve among the children of all social classes 

a sense of equality and belonging. For many children the 

churches do open rewarding social contacts., but it is felt 

that for many other children the churches simply reflect 

the whole class system. 

The writer observed that the churches of all faiths in 

Mulvane make real efforts to eniist the loyalties of Mul

vane•s youth. Membership drives, revivals, clubs, and 

parties are used to secure youth's participation in the va

rious church activities. Nevertheless, the church programs 

for youth fail to satisfy the expectations of their members. 

The clergymen of the Protestant churches quite frequently 

complain at the lack of any real interest in religious mat

ters displayed by many or the students and point an accusing 

finger at the evil influence of commercial entertainment. 

Not the least or the difficulties -encountered by the clergy

men, in their efforts to increase church attendance and mem

bership., is the influence of social class. 

It is not unusual for a non-Catholic family., upon moving 

to -Mulvane, to attend church services in each of the Protestant 

churches. This allows the family to "visit around" and decide 

which church most nearly meets its needs. One of the most fre

quent reasons given by these people for the selection of a 

particular church to attend is that the family was impressed 

by the "type or people who go there". When a family is cast

ing about for . a church to attend, there are apt to be othe·r 
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considerations besides church doctrine to influence the 

final seleation. 

'l!ypically, the membership of each church in Mulvane con

tains members from nearly all of the socialclasses • . However, 

in each -church there is the tendency for a strong grouping 

of its members around certain class levels. Further, this 

grouping appears to limit the church itself to a social posi

tion. Verbally or not, many people are aware or the status 

of each church. Without exception the judges who ranked the 

social class position or the families of the children under 

investigation agreed that in Mulvane the Methodist church is 

not only the largest church but it is "the place where the 

people with influence and money gou. 

This estimate is in general agreement with the descrip

tion or their church affiliation by the children or the fifth, 

sixth, seventh, and eighth grades. Table VII.I, which gives 

by percentage the church memberships of each social class, 

reveals that 50 per cent of the upper-middle class children 

claim membership in the Methodist church, while only 16.·6 per 

eent of lower-lower social class children do so. It is inter

esting to note that the Methodist church is the only church in 

Mulvane which supports a junior choir. In this church are chil

dren from every social class represented in this study, yet at 

the time of this writing the membership of this choir was com

posed entirely or the ,.musically privileged" children of the 

upper-middle and middle-middle social classes. 



TABLE ,VIII 

PERCENTAGE INVENTORY OF CHURCH AFFILIATIONS BY SOCIAL CLASSES 
- \ 
Social Class Upper-Middle Middle-Middle Lower-Middle Upper-Lower Lower-Lower 

Percent of total population 6.94 32.95 29.48 27.17 3.46 

Number in social class 12 57 51 47 6 

Baptist~ Church 16.67 7.02 11.77 17.02 16.67 

Baptist S.S. 16.67 7.02 . 15.69 14.89 33.33 

Baptist Boys-Girls Fellowship 16.67 7.02 1.96 6.38 33.33 

Brethren Church 8.33 3.51 .84 31~91 

Brethren Christian Endeavor 3.51 1.96 12.77 -r=-
\J1 

Catholic Church 3.51 11.77 4.26 16.67 

Methodist Church 50.00 38.60 33.33 25.53 16.67 

Methodist Youth Fellowship 21.05 19.63 6.38 

Methodist S.S. 66.67 50.88 39.22 29.79 

Methodist Junior Choir 25.00 12.28 

Church of Christ 5.26 7.84 8.51 

Church of Christ s.s. 5.26 3.92 2.13 

,Lutheran Confirmation Class 16.67 3.51 
Brethren S.S. 30.51 9.88 25.53 16.67 
Christian Science S.S. 1.96 
Presbyterian Church 8.77 
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As .indicated by _the records of the grade school and the 

opinions of the Judge-a, the second largest and most 1nflu- · 

ential church •in Mulvane is the Church of Christ. In the 

popuiation studied the number of ·children who belong to this 

church is · not a true indication of its real size. Neverthe

less, the secondary status ascribed to this church by the 

Judges tends to be substantiated by a study of Table VIII. 

It can be observed that there were no children in either the 

upper-middle or the lower-lower social class who claimed mem

bership in it. Undoubtedly this church has its adherents 

from these two social classes, but the frequency from the 

middle-middle, lower-middle, and upper-lower social classes 

tends to confirm the opinion of the Judges that the social 

position or the Church of Christ in Mulvane is less than 

that or the Methodist church. 

It is difficult to rank exactly the Baptist and Brethren 

Churches. Both churches are new to the conun.unity and have 

had buildings in which to meet for less than six years. As 

the Judges were about equally divided upon the question of 

which church occupied third and fourth position, perhaps the 

estimation of one of the Judges, Mr. X, who holds an impor

tant position in the Baptist church, will be revealing. Mr. 

X stated, •1As I see it, the Baptist and Brethren churches 

fight it out for third place. Neither one of us have enough 

members to cut much ice in this town." 

- It will be noted that in the population studied the church 



membership of the children who belonged to the Baptist and 

Brethren churches ranged from the upper-middle to the lower

lower social classes. This preponderance of membership in 

these two classes tended to be the same as that found in 
I 

every church except the Methodist church~ This condition 

would seem to support the conclusion that in Mulvane the 

prestige rating of a church is determined not only by the 

wealth of its members, but also by the relative size of its 

membership and -the ethnical background of its adherents. 

Whatever importance can be attached to the social class 

significance of church membership for the children of Mul-

vane, it must be -remembered that church attendance and mem

bership are largely voluntary in nature. The wide distribu

tion of membership leaves little doubt but that the churches 

of Mulvane represent one of the most democratic social agen

c"ies to .be found in the community. 

The school, however, represents a social agency in which 

attendance is required by law. The state dictates the con

ditions unaer which school shall be held, prescribes the 

course of study, and selects its text books. The organiza

tions sponsored by the school tend to be compulsory 1n mem

bership. The child soon learns that his teachers intend tor 

him to develop into "a well rounded ind~vidual" whether he 

wishes to join "the socializing organization'! or not. It is 

true that for various reasons a few children manage to escape 

membership in many, if not all., or such organizations, but 

the price a child pays for non-conformity must be great. 
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Therefore, in studying the organizational inventories 

or boys and girls as given in Tables IX and XI, one must 

distinguish between- those organizations which are school 

sponsored and those which spring up at the initiative or 

the children and their parents. 

In Table IX are listed the organizations and the per

centage of each social class which claimed membership in 

each organization for girls. The first eleven organiza

tions in this table are not sponsored by the school. Two 

of these, the 4H Club and the Girl Scouts, are affiliated 

with national ~organizations. or the two, the 4H Club with 

its emphasis upon the improvement of rural life, tends most 

to be open to all classes. Girl Scouts, howeyer, .. j,s exclu

sive in its membership and draws from the upper social 

classes for leadership and members. 

A club of mo·re than usual interest is the Square Dance 

Club. This club 1s the outgrowth or a commercial entertain

ment venture or one of the local -citizens who operates a 

small dance platform outside the city limits. Traditionally 

dancing is not regarded as too respectable in· Mulvane and 

many citizens are actively opposed to it. Nevertheless, 

this club enjoys the enthusiastic support of the seventh 

and eighth grade girls in the upper-lower social class. If 

it were not for _parental objections it is probable that 

Table IX would have registered a more substantial percentage 

of participation for the upper-middle and middle-middle so

cial classes in the club. 



TABLE IX 

CLUB INVENTORY FOR ·GIRLS 

\ 
Per cent of each class belonging to each club or activity 

Social Class Upper-Middle Middle-Middle Lower-Middle !!l?,Eer-Lower Lower-Lower 

No. of girls in each 
social class 9 25 : 33 28 4 

1. Secret Club 11.11 · 6.06 7.14 

2. Annie Oakley Club 8.oo 12.12 

3~ Good Deed Club 3.03 3.57 25.00 

4. Rustic Triangle 4.oo 6.06 

5. Jr. Ladies Stitching Club 33.33 6.06 

6. Three Star Club 22.22 ~ 
\0 

1. 4-H Club 22.22 4.oo 15.15 7.14 

8. Girl Scouts 22.22 28.00 6.06 3.57 
':' 

9. ·3quare Dance Club 8.00 . 12.12 32.14 

10. Baton Class 12.·oo 12.12 

11. Modern Woodman 11.11 . 16.00 3.03 14.29 

12. Grade School Band 22.22 20.00 12.12 7.14 

13. Student Council 4.oo 6.06 7.14 

14. High School Band 11.11 24.oo 9.09 

15 • . G.-H Gals 22.22 4.oo 15.15 7.14 25.00 

16. Pep Club 11.11 28.00 21.21 14.29 
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The remaining organizations listed in this table 

( Items 12 to 16 inc lu-si ve) are organizations which are 

sponsored by the school. With the exception of the High 

School Band and the Student Council, compulsory membership 

in these organizations is more in evidence. The superior 

musical training of the _upper -class children allows them 

to be chosen in a much greater proportion for the High 

School Band than are lower class children. The Student 

Council is composed of twelve members elected from the fifth, 

sixth, seventh, and eighth grades. It is interesting to ob

serve that the girls chose as members to represent them on 

the Student ·counc11 girls who were from the middle-middle 

and lower-middle social classes. 

Table X lists the organizations which girls of the va

rious social classes declared they would like to belong to 

but do not. The ·percentages given in this table -refer to 

the number of girls in each social class who desired member

ship in a given organization and should be read as per cent 

of girls in each social class and not of the total popula

·tion. 

It was hoped from this table to determine whether or 

not girls who did not join certain organizations failed to 

join ~rom lack of desire or from other circumstances. It 

does not seem necessary to attempt an interpretation of each 

of the items listed. This table should be studied in con-__) . 

junction with Table IX. One can hardly fail to notice that, 

• 



TABLE X 

GIRLS CLUBS TO WHICH THEY WOULD LIKE TO BELONG BUT DO NOT 
\ 

Social Class 

Number in Social Class 

Girl Scouts 

4-H 

Good Deed 

Modern Woodman 

Square Dance Club 

Annie Oakley Club 

Jr. Ladies Stitching 

Teen Town 

Rustie Triangle 

Baton Class 

Nature Club 

F.H.A. 

Pep Club 

Kayettes 

Per cent of each class belonging to each club or activity 
Upper-Middle Middle-Middle Lower-Middle Upper-Lower Lower-Lowe·r 

2 

33.33 

22.22 

11.11 

33.33 

25 

24.o 

24.o 

4.o 

8.0 

8.o 

4.o 

33 

6.06 

33.33 

3.03 

6.06 

27.33 

18.18 

12.12 

6.06 

6.06 

12.12 

6.06 

6.06 

6.06 

6.06 . 

28 

17.86 

39.28 

7.14 

7.14 . 

17.86 

14.29 

7.14 . 

7.14 

7.14 

4 

50.0 

25.0 

50.0 

25.0 

50.0 

25.0 

50.0· 

\J'l 
i~ 
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whereas· actual participation in the majority of the organiza

tions listed in Table - IX tends to shift away from the lower· 

classes toward the upper-middle class girls., wishful parti

cipation as shown by Table X tends to shift in the direction 

of the lower-lower social class children. The most reason

able conclusion to be drawn from these two tables is that 

the small degree of participation of the lower class girls 

in the various organizations is not to lack of interest or 

choice but more likely to the circumstances attendant to 

their low socio-economic status. 

An examination of the organizations in which_ the boys 

claimed membershi-p., shown in Table XI., reveals certain dif

f ·erences which can be attributed to the sex differences of 

this age level. Greater degree or freedom from social class 

consciousness and slower rate or social maturation or boys . 

is perhaps substantiated by the smaller number or organiza

tions listed by them. The boys listed membership in only 

ten organizations as compared to seventeen by the girls. 

Moreover., none of the organizations listed by the boys could 

be classified as ''clique-relationships". The first five or

ganizations listed in this table are not sponsored by the 

school. 

The open class nature or the 4-H Club has previously 

been discussed.· The two athletic organizations . listed., the 

American Legion Baseball Team and the American Legion Midget 

Ball Team., are not consciously class organizations. Any boy 

who has the necessary skills and determination can become a 



TABLE XI 
\ CLUB INVENTORY ·FOR BOYS 

Per cent of each class belonging to each club or activity 
Social Class UEEer-Middle Middle-Middle Lower-Middle UEEer-Lower Lower-Lower 

. 
No. of boys in each 

social class 3 32 18 19 2 

1. 4-H 33.33 3.12 5.55 

2. Boy Scouts 66.67 18.75 11.11 10.52 

3. Legion Baseball team 33.33 15.6 11.11 

4. American Legion Midget 
Ball Team 33.33 12.5 5.26 \.J1 

u.> 

5. Modern Woodman 3.12 

6. Grade School Patrol 66.67 93.75 83.33 94.73 

7. Grade School Band 66.67 12.5 16.65 

8. High School Band 33.33 18.75 11.11 

9. Gray-Y 66.67 37.5 38.85 15.78 

10. Student Council 9.37 22.22 
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member of either organization. The factor which tends to 

limit participation b-y the lower classes in these two or

ganizations is the amount of time and incidental expendi

tures which each ·organization requires of its members. 

The one boys' organization which shows a strong social 

class bias is the Boy Scout Troop. The composition or the 

. troop was so noticeably upper and middle-middle social class 

that an effort was made by the connnitteemen to increase the 

participation of boys or the lower class. The small degree 

of success of this effort is shown in the percentage of par

ticipation accredited to the lower-middle and upper-lower 

social class boys. 

The remaini .JE items (6 to 10) show substantially the 

same results for the boys as did comparable school sp-0nsored 

organizations for the girls. The compulsory nature of grade 

school patrol is ·reflected by the b.1.gh percentage or boys 

from each social class who participated in this organization. 

· Gray-Y, which draws its membership from the seventh and 

eighth grade boys, included almost 100 per cent of the eli

gible boys. The same. favorable .~osition held by upper class 

girls in regard to musical training was enjoyed also by up

per class boys. 

Table XII shows the percentage of boys in each social 

class who indicated a desire to join the listed organiza

tions. Apparently the boys do not feel the restraining in

fluence of social class upon club membership to the same 



TABLE XII 
\___, 

BOYS CLUBS TO WHieH THEY WOULD LIKE TO BELONG BUT DO NOT 

Per cent of each class belonging to each club or activity . 
Social Class u122er-Middle Middle-Middle Lower-Midille UEEer-Lower Lower~Lower 

Number in social class 3 32 18 12 2 

1. Boy Scouts 6.24 · 16.65 15·. 78 50.0 

2. 4-H 28.11 16.65 26.30 50.0 

3. American Legion Ball Team 22.2 21.0 100.0 

4. _Midget Ball Club 28.11 5.26 

5. Mulvane Saddle Club 11.1 5.26 \JI 
\JI 

6. Joyland Ball Club 3.12 50.0 

I 

-----------""--.ta;.· 
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degree ·as did the girls. Whereas the girls indicated a de-_ 

sire to join fourteen -organizations, the boys listed only 

six. However, a compar~son· of Table XI, which shows the 

clubs to which the boys do belong, with Table XII, which 

shows the -organizations to which they would like to Join, 

indicates that general findings for girls apply equally as 

well as to the boys. Tables- IX, X, XI, and XJI show that 

the children of the upper classes find it much easier to 

join and to participate in group social activities than do 

the lower class children. Nevertheless it is the lower class 

children who exhibit the greatest desire to join organiza

tions from which, - for various reasons ·attending the social 

class to which they belong, they are excluded • 

. Let us now turn our attention to the influence of so

cial class upon the friendships among our group. In adult 

life social position determines in large part one's life 

chances. The occupation the individual enters, whom we 

marry, and the degree of admiration which we receive from 

our fellow men all are conditioned by the status position 

which we occupy. 

Ordinarily we do not conceive of social class as di

rectly affecting the friendships of children. We like to 

assume when we send our children to grade school that they 

will be accepted on the basis of individual .merit and that 

wit~in reasonable limits each will "share and share alikeu. 

Occasionally whispers are heard concerning the preferential 
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treatment accorded "the school board's children" by teachers 

anxious to retain their teaching positions, but very little 

concern is expressed by parents concerning the treatment ac

corded their children by other children because of the fam

ily's social stature. 

The children of this study are very much .like the chil

dren of any .other similarly situated city in Kansas. They go 

to the public schools, have the same anxieties about a poor 

report card, and in general their friendships seem to be in

formal and self-initiated. Sometimes a parent will complain 

to the principal that ft"so and so's child is a bad influence 

on my child. His - folks just let their children run wild." 

It is not unknown for a child to remark in the presence of 

another that "mama said for me not to play with you." Such 

chance remarks obviously reflect adult attitudes -- it can 

hardly be argued that children are born with .such attitudes. 

To examine the relationship of social class to the 

friendships of children, the children included in this study 

were asked .to list,in the last section of the booklet hereto

fore described, their three best friends. Since this informa

tion was collected during the month of April., there had been 

ample time for the formation of close friendships. Each child 

was assured when filling out the booklet that no person except 

his home room teacher and the principal would ever know of his 

friendship choices. To insure the greatest possible freedom 

from restraint., the listings took place in the regular home 
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room or each child. Since the social status of each child had 

previously been ascertained and as each signed his name to 

his booklet, it wa~ ·relatively easy to compute the social 

class distribution of friendships for each child, and col

lectively -for each social class represented. 

It may be recalled from Table IV that the social classes 
. . 

included in this study are not equal in size. Of the 173 

children-Observed, 6.94 per cent of the group came from the 

upper-middle class; 32.95 per cent from the middle-middle; 

29.48 per cent from the lower-middle; 27.17 per cent from 

.the upper-lower; and 3.46 per cent from the lower-lower so

cial class. If the pupils _ selected their friends on the basis 

of chance friendships alone, one would expect that the chil

dren in each social class would be selected as ubest friends" 

in approximately .the above proportions. 

Table XIII gives the social class placement or friends 

selected by each social class in percentages. The names of 

the children chosen as "best friends" of each child were 
. . 

placed in their respective social classes and a tabulation 

was made by social classes. The totals found for each so

cial class were divided by t ·he total number of friends in 

each social class. This established the percentage ·of friends 

chosen in each social class by each social class division. 

J This computation is more easily understood by the use of 

a hypothetical case involving the upper-middle social class. 

In this social class there are twelve members. If each member 



TABLE XIII 

DISTRIBUTION OF CHOICES OF FRIENDS THROUGH SOCIAL CLASSES 
AS CHOSEN BY THE SUBJECTS IN THIS STUDY* 

Social Class of Distribution of Choices 
Student Making 
Choice Lower-Lower Upper-Lower Lower-Middle Middle-Middle Upper-Middle 

Lower-Lower 66.66 11.12 16.66 

Upper-Lower 4.26 27.66 33.33 28.37 

Lower-Middle 17.00 27.89 45.59 

Middle-Middle 8.05 21.84 56.32 

Upper-Middle 11.12 13.88 61.12 

*Data obtained in survey by having each pupil choose his three best 
friends. These were then placed in their respective social classes 
and divided by the total population of friends of each class. 

5.56 

6.38 

9.52 

13.79 

13.88 
\J1 
\0 
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chose three best friends this would give this social class 

thirty-six friendship-choices. Should twenty-seven of these 

choices be fDr members of -the upper-middle class and nine of 

them be for middle-middle class children, then by dividing 

the totals of nine and twenty-seven by thirty-six, (the total 

number of friendship cho-1ces for the upper-middle class chil

dren) it is seen that the upper-middle class children distri

buted their friendship choices on the bases of 75 per cent 

for their own members and 25 per cent for members of th~ 

middle-middle social class children. 

Several significant facts appear in Table XIII. It may 

be observed that the six children who constituted the mem

bership of the lower-lowers failed in eighteen chances to 

include a single member of their own social class in their 

selection of best friends. The upper-middle class, which 

consisted of twelve members, chose a majority of their 

friends in the ·middle-middle social class which is the so

cial class just below them. The three lower classes, the 

lower-lowers, upper-lowers, and the lower-middle social 

class, showed a marked preference for the friendship of boys 

and girls in the social class immediately above them. The 

conclusion drawn from this table is that the boys and girls 

of the Mulvane Grade School tend to list as "best friends 11 

eith;er children of their own social class or the social 

class immediately above them. 
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Bernice Neugarten, 1 in a doctorate study,made a similar 

investigation of the effects of social class on the friend-

ship of children and found that, with the exception of the 

lowest_ status -;groups, children tend to list as best .friends 

first those of higher so·cial status than their own, and 

second children of their own social status. Her suggested 

reason for the greater preference of lower class children 

for their own members was because the lower-lowers were ex

hibiting a greater awareness of social realities than were 

children of the other social classes. 

This seeming discrepancy between the finding of the 

Neugarten· study and the present study ~Y possibly be ex

plained in that the Mulvane. school makes a conscious effort 

to mitigate the isolation of the lower class children from 

the more privileged upper classes. Furthermore Mulvane 1s 

lower-lower social class children may be in an environment 

in which the possibility of upward mobility is more promis

ing than that described in the Jonesville study. However . 

the data contained in Table VIII are interpreted the fact is 

that social class definitely affects the friendships or chil

dren. The majority of children have been taught by adults to 

attempt to ingratiate themselves to children thought to occupy 

positions of greater prestige than themselves. This powerful 

-iw. Lloyd Warner et al, Demacrac~ in Jonesville. New York: 
Harper and Brothers, 1949. pp. 81- 3. 
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force to improve one's social position carries with it 

numerous educational implications. In a democratic class 

room the teacher must realfze., as one of the adult agents 

for influencing the attitudes of children toward one an

other., his responsibility for dealing fairly with the sensi

bilities of children. If this drive to improve one's posi

tion can be used to stimulate the gifted lower class child 

to greater achievement . and if society can be taught to 

re-cognize deserving ability wherever it exist-a., regardless 

of the inherited social position of its owner, then educa

tion can be truly said to "guide behavior in a democracy·". 



CHAPTER V 

THE RESULTS OF MENTAL MATURITY AND PERSONALITY 

. TESTS REPORTED BY SOCIAL CLASS 

Chapter IV concerned itself with a comparative descrip

tion of some overt behaviors of the children of this study 

grouped on the basis of social class. It is the purpose of 

this chapter to present supplementary data on other aspects 

of the personality which may aid in the understanding of the 

potential abilities of each social class. 

Since social stratification is based upon an alleged 

superiority of the members of the upper classes over those 

of the lower classes, it should broaden our understanding of 

the impact of social class · upon our society to compare the 

ability, personality adjustment, and achievement of the mem

bers of the various class levels. Manifestly, the lack of 

precise instruments of measurement, as well as the organiza

tion of this study, leaves much to be desired in the precise 

reporting of differential aspects of the personality. This 

chapter limits itself to a presentation of data obtained from 

standardized tests of menta1 maturity, personality adjustment, 

and scholastic achievement as reported by teachers during the 

school year 1n the form of grades. 

The data contained in Table XIV were compiled in the fol

lowing manner: To test the mental ability of the members of 

the social classes represented in this study, the California 

Test of Mental Maturity, Elementary Grades 4-5-6-7-8, 1950, 

short form, was given in April. The scores were converted 



N. 

High 

Median 

Low 

TABLE XIV · 

A -COMPARISON OF THE SCORES EARNED BY CHILDREN OF 
THE DIFFERENT CLASS LEVELS ON STANDARDIZED TESTS 

OF MENTAL MATURITY, PERSONALITY ADJUSTMENT, 
. AND GRADE INDICES 

Upper-Middle Middle-Middle Lower-Middle Upper-Lower 

12 57 51 47_ 

P. G. P. G. P. G. P. G. 

Lower-Lower 

6 

P. G. 
.L.2..,. , Adj. Index .L,2.Ad 1, Index .L.2.... .&1.J.Index I.Q • ~ ~ndex _kg.Adj. Index 

140 49 2.900 145 61 3.000 142 5-5 2.875 145 5~ ~:-~ . 2/ 750 121 3.9. 84 2. 200 

°' 115 34 2.625 113 34.5 1.909 106 34 1.750 103 35.16 1.542 102 37.5 1.428 ~ 

91 24.5 1.714 87 20.16 .050 68 18 .375 72 20. 0.000 87 31.84 .625 
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into intelligence quotients and grouped according to the 

respective social class positions of the children. To ob

tain data for comparing the personality adjustments at the 

various class levels, Rogers' Test of Personality Adjustment 

was administered. This instrument may be used for individual 

diagnosis or group testing providing the subjects to be tested 

in a group are not more than fifteen children. For the chil

dren of the fifth and sixth grades the number tested at one 

time· was held to five; for the seventh and eighth grades, 

the size of each group tested ranged from eight to ten~ As 

far as possible the instructions given in •the test manual 

were followed. 

· The test is an instrument designed to measure the extent 

to which a child exhibits adjustments toward his fellows, his 

family, and himself. It is intended to suggest cues as to his _ 

methods for meeting his difficulties, i.e., whether he covers 

weaknesses by bragging, attempts to bluff his way through 

life, or withdraws into himself finding his satisfactions in 

fantasy. The test is in question form and responses are re

corded by checking a list- of selected traits. The total score 

in this test is the sum of the scores obtained from sub-tests 

for personal inferiority, social maladjustment, family malad

justment, and day dreaming. Low scores tend in the desirable 

1carl R. Rogers, A Test of Personality (manual of direc
tions). New York: Association Press, 1931, p. 4. 
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direction. Normative data .for the test's interpretation 

appear in the. manual of directions. 1 

School grades were selected as the basis for measuring 

academic achievement. Grade averages were computed at the 

end of the school year according to the following weights: 

A•3; B•2; Cal; DaO; and .F•-1. The total grade points for 

each child were divided by the number of subjects he had at

tempted, in order to get a common index for comparison of 

perfqrmance. Children at these grade levels tend to be en

rolled in the same curriculum. 

The interpretation or the .data 1n Table XIV requires an 

acknowledgment that the scores given for the three areas of 

comparison in each social class do not represent a single 

child. This happens to be the case in the scores given in 

the high ranges for the lower-lowers and the low ranges given 

for the liower-middle and the upper-lower social classes . re

spectively. fn not a single instance does the personality ad-

. justment score correspond to the intelligence quotient given 

in the high, low, or median ranges for any social class. 

The table should be viewed as the highest, lowest, and 

median scores made by the children in each social class in 

each of the three areas compared. Judged in this light it 

becomes apparent that the median intelligence quotients ac

cre91ted to each social class tend to fall slowly as one reads 

from the scores given for the upper classes to those given to 

libid., pp. 11-15. 
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the lowest social class. It is also noticeable that no one 

social class has a monopoly on high ability as measured by 

mental maturity tes~·s. The very highest I.Q. scores were 

found in the middle-middle and upper-lower social classes: 

Further, rio class was free of members who did not score 

especially high on this test. 

It may be significant that the indices given in the high 

range of each social class tend to fall more rapidly as one 

approaches the lower-lower social class than the intelligence 

quotients earned by these lower social class levels would in

_dicate. . Possibly the environment of the upper classes stim

ulates the children of these classes to achieve better grades 

than does the environment of the lower class children. Or it 

may be teachers intentionally or unintentionally tend to fa

vor the children .of the upper classes. It is the opinion of 

the writer that both conjectures have validity. 

Illustrative of this condition 1s the complaint of Mr. 

Y, a prominent member of the upper-middle class, who visited 

the school and observed to the principal that his daughter 

(I.Q. 91, grade index 2.230) received high grades in her 

subjects but, "She doesn't know how to work the simplest 

problems in arithmetic. Iam afraid the teacher is failing 

in her job and just giving my daughter high grades." Sub

seqU:ent investigation tends to sub tantiate this. In the 

teacher-principal conference which followed the visit of Mr. 

Y, the following information was secured. This beginning 

teacher, anxious to succeed, had been overly impressed by 
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the quiet, gentle, and refined personality of this upper

middle class child.· While she realized that the girl was 

not a good student, -it seemed only natural to the teacher 

that the child should receive good grades. It was the opin

ion of the teacher that the grades which a pupil receives 

should be based "partly upon the type of work completed and 

partly upon the attitude and citizenship of the pupil''. In 

this same self-contained classroom was a girl earning the 

highest intelligence quotient and grade index of the lower

lower social class (I. -~. 121, · grade index 2. 200). Her father 

is not known for his ability to hold steady employment nor 

for his sobriety •. One would have to visit the home of the 

family to appreciate its impoverished environment. The childls 

mother seems aware- of the family's social position and ex

presses the belief that the school and church offer the best 

solution to her child 1s difficulties. Therefore, the child 

receives encouragement to participate in the activities of 

both institutions. The writer is at a loss to explain the 

super1or-1ty of the grade index received by the upper-middle 

class girl over that of the bright lower-lower class girl 

in any . other terms except those of social class. 

The personality adjustment scores tend to show the 

children of this studrr. are well-adjusted. Since the number 

of maladjusted children in this study were few and since these 

few seem to be proportionately distributed throughout the 

classes, the data do not warrant any conclusions of differ

ences in adjustments among the classes investigated. In 

! 
' I 
l! 
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summary, it can be said that the children of each social 

class seem to accept their environments with equivalent 

equanimity. 

The median intelligence quotients decrease somewhat 

as the soaial scale is descended. Each class has members 

who rank high in the abilities measured by mental maturity 

tests. Certainly the brightest of the lower social classes 

rank much higher than the dullest or the upper-middle class 

and vice versa. It would appear that high social status is 

_an aid to securing high grades. By the same token, low so-

_ cial status may act as a deterrent to such achievement. 



CHAPTER VI 

SUMMARY AND CONCLUSIONS 

It has be·come nearly axiomatic in this investigation 

that social class position has an important influence in de

termining · social rewards ·. It is suggested further that many 

democratic tenets are paradoxical to certain attitudes we 

have toward social class. Where our social class values in

terfere with any child's right to develop his abilities to 

their fullest extent, modern education fails to fulfill its 

responsibilities to the society. 

To investigate the extent or this condition -in one school 

system, a·study was made of the activities or children of the 

fifth, sixth, seventh, and eighth grades of the Mulvane, Kan

sas, Grade School. 

A modification of Warner's Method for determining social 

class, known as "Evaluated Participation", was used to estab

lish Mulvane•ssocial stratification and to determine for the 

family of each child its social position. A comparative an

alysis was made on the basis or social class of .selected 

activities found among these children. The following summary 

· represents the major conclusions from this study. 

Children engage in activities which are more similar 

than different. However, important differences are to be 

found among the social classes, not only in the degree to 

which they participate in such activities but, further, in 

the social settings in which such participation occurs. 
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Specifically, it was found that upper-middle class chil

dren participate in leisure time activities to a greater ex

tent than do lower class children and do so under conditions 

which are socially superior to those enjoyed by lower class 

children. A like disparity, in favor of upper class children, 

is to be discovered when· a comparison of participation of the 

social classes in such self-improvement activities as reading 

and musical training is made. Not only do upper class chil

dren read more extensively than do lower class children, but 

the 11 terature .whic·h they read tends to be superior to that 

read by the lower classes. 

In musical training the lower class child 1s at a great 

disadvantage. In this study not one child of the lowest stat

us group reported participation in musical training. This 

condition is to pe contrasted with the rather high degree of 

participation in this activity reported by children of mid

dle and upper-middle social class. 

It 1s generally conceded that one of the functions of a 

democratic society is to provide opportunities for social 

mob111 ty. That .this is more idealistic and less real1·st1c 

can be seen through examination of the social class member

ship of the various churches and organizations of Mulvane. 

It is thought that these institutions exhibit class based 

behaviors correlative with the status position of each or

ganization as implicitly determined by the majority of the 

local citizenry. In these organizations the upper class 
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children not only find easy acceptance but the social rewards 

accruing to them by virtue of such membership are great enough 

to ensure their active participation. If the lower class 

child seeks membership in an organization whose position is 

too many steps above his· own, he discovers that such member

ship, if gained, does not always bring group acceptance. The 

few social rewards accruing to such membership encourage the 

lower class child to seek membership in a similar organiza

tion more nearly his own status level or to drop participa

tion in such organizations altogether. That social class must 

have acted as a strong deterrent to the higher aspirations of 

the lower·c1asses can be seen by a study of the organizational 

data given in Tables IX, X, XI, and XII. Such a study re

veals that whereas the upper classes belong and participate 

to a higher degree in the various social .organizations of the 

community, it is the lower class children who express the 

greatest desire to become members in such organizations. 

The lower class child again encounters the exclusive 

nature of social class when he attempts to form friendships 

with superior class children. · Apparently adult implanted 

patterns of behavior operate to restrict friendships among 

young children to a relatively narrow band of social classeso 

In this study children of the lower socio-economic levels 

chose largely as their friends either members of their own 

status group or the status level of the children immediately 

ahead of them. That some lower class children are successful 
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in being upwardly mobile is brought out in the infrequent 

listing as "best friends" or lower class children by su

perior status · children. 

The findings of this study do not lend support to the 

·theory that children of ·the lower socio-economic levels 

can not profit by the s~me type or educational opportunities 

generally afforded to children of the upper income groups. 

Even if it is granted that present. mental maturity tests 

measure accurately scholastic ability, the I.Q. scores 

earned by the lower classes are only slightly inferior to 

those found for the upper classes. If, as Allison Davis 

concludes, 1 the ten leading standardized tests of mental 

maturity bear a heavy language bias in favor of the upper 

classes, the observed superiority or scores among the upper 

classes appears even less significant. Moreover, interpreta

tion of the lower scholastic indices awarded the lower class

es by teachers becomes somewhat embarrassing. Thus the con

tention of Davis and his associates that we are wasting or 

misdirecting the potential abilities of lower class children, 

who constitute 70 per cent of our elementary school popula

tion, appears to have been supported. 

Generalizations often miss their mark, possibly because 

lsocio-economic Influences Upon Children's Learning, 
Allison Davis (a mimeographed report of the speech of Allison 
Davis delivered at the Midcentury White House Conference on 
Children and Youth, National Guard Armory, Washington, D.c., 
December 5, 1950). p. 9. 
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others ·find it difficult to endow them with as rich or the 

same meanings as does· their author. Nevertheless, the fol

lowing seem warranted by the observations made in this in

vestigation: 

1. Teachers, to be· effective within democracy's educa

tional system, need to develop sound understandings of 

individual behavior in group situations. 

2. The schools must increase their efforts in nur

turing the development among _our youth of understandings of 

the political and moral principles held dear by us. 

These principles should include emphasis upon our 

notions of the fundamental worth of the individual; our ap

preciation of the concept of social mobility; and the bases 

for our moral and legal codes. 

3. Those activities thought of as cultural, i.e., ex

periences designed to set apart human behavior from that of 

infra-humans, must be available to all youth regardless of 

the social position of the child and his family. 

4. The public schools must maintain a program of con

tinuous self-assessment to ensure an accurate reflection by 

the curriculum of the ideals of the larger society. 

) 
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PUPIL SPARE-TIME ACTIVITY REPORT 

SCHEDULE I 

Name Grade· Date --------- --- ---------------
What do Mulvane boys and girls do in their spare time? 

On the following pages you will write the things which you . 
do while ·not in school? 

What do you do before you arrive at school, at noon, 
after school and then between the time you eat and the 
time you go to bed? 

Please feel free to write down whatever you do. Put 
down as many activities as you wish but be sure to tell 
only those things which you did. If you need more room 
write · on the back or the pages. 

MORNING 

I.. I got up at about ___ o'clock in the morning. 
I .I.· These are the things I did before arriving at 

school. 

Chores? 

Preparation 
for school? 

List other 
things: 

NOON Underline correct answer: 

I. I (ate at the school cafeteria) (brought my 
lunch) ( ate at home). 

II. Then I did the following things: 

Played what games? 

Playmates? 

Helped the teacher? 

Stayed on inside 
of school house? 

List other things: 



79 

AFTER SCHOOL (From the time school is out until you 
eat in the evening.) 

I. Try to tell .the things which you did in the 
order in which they happened. 

Played out doors? 

Indoors? · 

Games? 

Clubs? 

Visited? 

Worked? 

AFTER SUPPER (Before going to bed) Try to tell what 
you did in the order you did them. 

Played down 
town? 

What shows? 

Clubs? 

Church? 

Home Work? 

Work? 

Visited? 

i 

I went to bed about o'clock. ---
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NAME Grade Date ---------- --- --------
·SATURDAY' S REPORT 

. . . 

On this sheet you are ·asked to telr the things which you 
did while not in school on Saturqay. Try to tell everything 
you did in the order that it happened. -If you need more 
room to write, turn to the back of this page. 

MORNING 

I. I got up about· o'clock on Saturday and 
these are the things I did before noon. 

Lessons? 

Worked? 

Shopping? 
(where) 

· Played 
~ames? -
{with whom?) 

Fished? 
Hunted? 

AFTERNOON 

Read books? 

Comics? 

· Went to Wichita? 

Worked? 

Played? 

AFTER EVENING MEAL 

What shows? 

Played up town? 

Visited? 

Read books? 

Comics? 

Listened to radio? 

I went to bed about o'clock. ---
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NAME _________ GRADE ___ DATE _________ _ 

- . 

SUNDAY'S REPORT 

Try to tell everything you ·did Sunday. 

MORNING 

I. ·I got up about - o'clock. --
Read paper? 

Listened to radio? 
(what program?) 

Went to Sunday School? 

Church? 

NOON (Where and with whom did you eat Sunday dinner?} 

AFTERNOON 

Picnics? · 

Visited? 

Shows? 

Riding? 

Play? 

Comics? 

SUNDAY EVENING 

Church? 

Shows? 

Lessons? 

What radio programs? 

I went to bed about o'clock. --
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BOYS ORGANIZATIONAL INVENTORY 
- . Name _______________ _ Grade Age 

Listed below are the different churches, clubs and or
g~nizations which ·the boys of Mulvane belong. What of 
these activities do you feel to be most valuable to you? 
The least valuable? You will notice that there is a 
place to mark a che-ck ( ✓) telling us 1£ you attend one 
of these organizations and places to indicate your grad
ing of the worth of its . activities. 

CHURCHES 

Baptist Church •••••••• 
Baptist Sunday School Class •• 
Baptist Boys Fellowship •••• 
Brethren. Church •••••••• 

· Brethren Sunday School Class 
Brethren ·Christian Endeavor •• 
Catholic Church. • • • • ~ •. • 
Catholic Instructional Class. 
Methodist Church ••••••• 
Methodist Sunday School •••• 
Methodist Youth Fellowship •• 
Methodist Junior Choir •••• 
Church of thrist .••••••• 
Church of Christ Bible Class. 
Lutheran Confirmation Class •• 
Others 

Clubs 

4-H Club ••••••••••• 
Legion· Baseball Team ••••• 
Joyland Ball Club ••• ~ •• ~ 
Am.Legion Midget Ball Club •• 
Rabbit Club •••••••••• 

Do you 
attend? 

Yes No -

Place a mark how
ing the v•alue of 
organization to 1ou 
Poor Good Exce lent --

List any other clubs or organizations to which you would like 
to belong but do not belong, and rate them accordingly: 
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ORGANIZATIONS 

Boy Scouts •••••••••• 
Cub Scouts • • • • •. • • • • • 
Explorer Scouts • . .- • • • • • • 
Grade School Patrol •••• • • 
Mulvane .High School Band -. ·• • 
Instrumental Organization ••• 
Student Council •••••••• 
Others 

Yes No Poor Good Excellent -

LIST THE NAMES OF YOUR THREE BEST PLAYMATES OR FRIENDS 
WHO LIVE IN MULVANE 

l, 

2. 

3. 
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GIRLS ORGANIZATIONAL INVENTORY 

Name ------------- Grade --- Age......., __ 

Listed below are the different churches, clubs, and or-
·ganizations which ·the girls ·or Mulvane belong. Which of 
these activities do you feel to be most valuable to you? 
The least valuable? You will notice that there is a place 
to mark a check ( . telling us if you attend one of the or
ganizations and three places to indicate your grading of 
the worth or its activities. 

CHURCHES 

Baptist Church ••••••• 
Baptist Sunday School Class. 

- Baptist Girls Fellowship • • 
;Brethren .Church. _ • • • • • • 
Brethren Sunday School Class 
Brethren Christian Endeavor. 
Catholic Church ••••••• 
Catholic Instructional Class 
Methodist .Church •••••• 
Methodist Sunday School ••• 
Methodist Youth .Fellowship. 
Methodist Junior :Choir ••• 
Church of Christ •••••• 
Church of Thrist Bible Class 
Lutheran Confirmation Class. 

Clubs 

4-H Club •••••••••• 
Secret Club. • • • • • • • • 
Nature Club. • • • • • • • • 
Annie Qakley Club •••••• 
Pep Club •••••••••• 
Good Deed Club • • • • • • • 
Modern Woodman ••••••• 
Rustic Triangle ••••••• 
Square Dance Club •••••• 
Black Widow Indians ••••• 
Junior Ladies Stitching Club 
Three Star Club ••••••• 

Do you 
att~nd? 

~ No 

Place a mark show
ing the value of 
organization to you 

Poor Good Excellent 

List any other clubs or organizations to which you would 
like to belong but do not belong, and rate them accordingly • . 
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ORGANIZATIONS 

Baton Class ••••••• • • 
Girl Sc outs • · • • • ·• 
Grade School Band ·. 

• • • • . . . . . . 
J. H. Gals. • . • • • • • • • • 
Student Council ••••••• 
Mulvane High School Band ••• 
Inst-rumental Organization • • 
Other organizations 

Yes No Poor Good Excellent 

LIST THE ·NAMES OF YOUR THREE BEST PLAYMATES OR FRIENDS 
WHO LIVE IN MULVANE 

l. --------------
2. --------------3. ____________ _ 






