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CHAPTER I 

'!'HE PROBL»f AND DEFINITIONS OF TERMS USED 

The basic assumption of this investigation is that reading 

readiness has an important influence upon the physical, mental. 

and emotional development of the child, •t grerde one. It is not 

the purpose of this study to try to settle for all time this 

important interesting problem, but merely to investigate the · 

facts, and to draw some pertinent conclusions from them. If• 

as a ·result, school officials and parents become less preju

diced, and primary teachers 1n kindergarten and grade one re

ceive encouragement rather than criticism with respect to this 

problem, the time will have been well spent. 

Thia investigation was limited to the State or Kansas. 

~uestionnaires were sent to the twelve cities of the first 

class; the presidents of Associations for Childhood Education. 

and samplings of the cities · of the second class. A check sheet 

of abilities and attitude$ was kept in a classroom. at grade 

one. The Lee-Clark Reading Readiness Teatl was given to child

ren in grade one in Wichita, Kansas. 

"Readin·g Readiness", -as used 1Ji this · investigation, refers 

to a atage ot readiness before formal reading is introduced at 

Level Io 

The following paragraph is from the sixth of a series of 

Educational Research Bulletins on reading instruction published 

,..---------------------------------1 
1 J. Murray Lee and Willis Wo Clark. Reading Readiness 

!!.!!• Los Angeles: California Teat Bureau, 19310 
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by the Bureau of Reference, Research and Statistics, Board of 

Education ot the City of New York: 

Harrison, Gates, and others have made intensive 
atudiea of the factors related to reading readiness. The 
findings to date indicate that of major importance among 
all factors are: (a) adequate mental age or maturity; 
(b) adequate visual powers and ·hapits; (-c) good hearing; 
(d) e•otional adjustment; (e) adjustment to the school · 
situation; (f) desire to read; and (g) specific skills in 
the reading process such as the possession of a range of 
concepts, ability to follow directions, visual discrim
ination, auditory discrimination, and comprehension of a 
short, simple story. Presence or absence or these abili
ties and skills in varying degree provides a pattern for 
predicting success in reading and for guiding the child's 
growth 1n reading. 

"Level I" is equivalent to grade one. 

The "Whole Child" means the physical, mental, and emotion

al development of the child·o 

Importance of the Study 

For many years a difference of opinion has existed regard

ing reading readiness and a lack of reading readiness at grade 

one. The majority of the claims made by the proponents ot the 

two ideas have been baaed upon limited observation, and in few 

instances has experimental or scientific research been pre

sented to support the contentions of either side _until recent 

years. -

In the past few years and at the present time the curricu

lum has been and is being revised, developed and constructed 1n 

terms of the child's changing needs • . Thus, the goals of educa

tion encompass a healthy body, a trained intellect, desirable 

social relations, and emotional serenity~ Thia displays 1·earn-

1ng as a dynamic process which calla into action the whole or

ganism. Therefore quantitative and qualitative analysis first 
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hand from class-room teachers may come nearer meeting the needs 

of the growing child at grade one. 

The ability to read has been valued as essential by so

cieties of any degree of complexity, not only for uaeful pur

poses, but as a means of relating one'~ self' -to the cultural 

heritage of the human raceo Though reading is a vicarious 

rather than a primary experience, much that is enjoyed and un

derstood 1n life must come through that channel. 

Insistence upon adequacy in reading has been especially 

true of the American education from the earliest days to the 

present time. There have been many variations in educational 

philosophy and practice through the years._ Curricular mater

ials and contents have changed trom time to time. But the pro

cess deemed most worthy as the aeans tor interaction with 

educational material has largely remained the reading ot themo 

Writers dealing with philosophy, sociology, and history of' 

American education have demonstrated this important fact. Ex

oerpta like the following are. illustrations: 

"Reading was the most important subject· 1n our early 

American schools, and it has continued to · be· the moat illlportant 

subject all through the years of our national growtho"2 

The textbook remains the essential part of the school ot 

educational technique through a child's lif'e. In the lower 

levels, the ability to read printed symbols constitutes the 

2 N. B. Smith, American Reading Instruction, (New York: 
Silver Burdett Company, 1934) Po 111, Pref'aceo Citing Edith 
Gann, Reading Difficulties and Personality Organization (New · 
York: King's Crown Preas, 1945), P• 1. 
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chief basis for pro otion; in the upper levels, the ability to 

read understandingly forms the chief means for acquiring new 

information and progress. 

Reading, if properly guided, may alter the outlook of an 

individual; may deepen his understandi~g, and· stimulate his in

tellectual and emotional growth. Thus, he has established a 

rich, stable personalityo As N. B. Smith relates: 

In most first grades across the country, the teacher•• 
objective is definitely to begin the teaching of reading 
soon after the child arrives. Before very long she finds 
out that part of her class is prepared to follow the 
reading work as she believes they should. 

"Soon there are class divisions. The slow learners are 

segregated and inner tensio~s begin to take their toll of self

respect, and the sense of well-being so essential to wholesome 

growth."; 

For these very reasons mentioned above, determining read

ing readiness is a complex task. The first reading experiences 

are very important in later adjustments. It is the conviction 

of many that too much stress has been placed upon m·aatery of 

the skills or mechanics of reading before the child is ready 

for them. Many times have the mechanics been treated as pri

mary, both by experts and .teachers of reading. 

Experienced teachers recognize the problem created by the 

abrupt transition fro home to school. ·children who lack read

iness for reading in terms of emotional, physical, or mental 

development have a dif:Cicult time learning to re~d • . A large 

3 Laura Oak-Bruce, "What Do We Know For Sure?" Childhood · 
Education, March, 1948, Po 3120 
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portion of these children fail at the end of grade one, as 

shown by research: 

Research reveals that pupil readiness is a pre
requisite to effective learning, and that instruction 
without it may produce permanently negative effects. 
Teaching and learning are both robbed of · their pleasures 
when pupils are exp~cted to make ~chievements for which 
they are not ready.4 

It is essential to anticipate potential ~ifficulties, and 

eliminate them before a new process is studied, rather than to 

diagnose and apply remedial measures after the· problem has de

veloped. Much can be done during the nursery school and kin

dergarten years to promote readiness to learning and to offset 

unfavorable learning conditions. Data show: 

Since 1925 leader·a 1n childhood education have advo
cated a reading readiness program for beginners, instead 
of starting immediately with a formal program 1n reading 
and other skills: and today school authorities every
where favor a preparatory period to insure readiness for 
learning.5 

Most people agree that reading is the keystone of the arch 

of intelligence that the schools have been established to con

struct. Place the mastery of reading on one span of the bal- _ 

ance, and all the other subjects on the othe~, and the others 

•111 hit the beam. A child learns to talk before he starts to 

school. A man can pick up enough arithmetic for ordinary pur

poses outside of school. The character pattern is set 1n the 

home. It does not matter greatly . if man cannot write. Poli-

>tica, knowledge of health, history; and literature can be 

. · 4 Alvin w. Schindler, "Readiness for Learning," Childhood 
Education, February, 1948, Po 301. 

5 Gertrude Hildreth. Learnin. The Three R1s 0 (Minneapoiis: 
Educational Publishers, Inc., 194 ), Po 173. 
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picked up by man, if he knowa how to read. The one supreme 

essential R- is reading. 

Teaching reading prematurely tends to have a disintegrat

ing effect on the child's personality, many times resulting in 

emotional bloeking giving negativism t~ward learning. 

Today a child's degree of readiness can be determined 

through reliable observation, and test techniques. Individual 
. . 

oevelopment rather than subject matter prescribed for memoriza

tion is rapidly becoming the chief concern of teachers, spe

cialists, and parents. As expressed in the following: 

It is not a simple task, this bringing together chil
dren and books. It means knowing children and knowing 
books thoroughly, that we may help the dreamer to see 
the wonders and romance of the ·world about him, and the 
matter of ftct child to enter the realm of imaginative 
literature.o 

If we have not retained, we must recapture something of 

the child's own attitude toward life and the unknown world 

around him. Then with greater ease can we add on, round out, 

and open new avenues 1n the child·' s kingdom of romance and re

ality. 

Some ·literature rela.ting to reading readiness dates back 

to 1898, but in most part has been produced since 1930. 

Readiness is not something to wait for, but can definitely 

be prepared for. Children of similar ages show marked individ

ual di.fferences 1n readiness for learning. These differences 

can not be eliminated, but suitable 'provision can be made to 

6 Anne T. Eaton, Reading With Children. New York: The 
Viking Press Company, 1940, Po 37. 
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meet individual needs. 

Readiness is a concept that applies when any new learning 

is undertaken: it is of importance not only at the beginning 

of Level I, it is rather a continuing process at each new stage 

of development. This is a joint home ,and school responsibilityc 

Parents need to understand the readiness concept, and assist 

the school with this problem of knowing and evaluating the 

"Whole Child" in his readiness for learning. Much work in con

versation can be the outgrowth· of life situations. The child 

knows only from his past experiences. The following related 

the fostering of speech and other forms of growth: 

Growth of speech 1n small ehildr~n is of particular 
significance because o·r its relationship 1n learning to 
read. The reading readiness program is based upon the 
child's ability to talk in sentences. Rich and varied 
experiences ·increase his power to speak • . His vocabulary 
grows with his knowledge of the world about him. He is 
stimulated by attractive surroundings. The teacher 
should be resourceful in supplying situations that en
courage comm.unieation.7 

Since reading is the most convenient tool . for acquiring 

knowledge, it has become the oat important skill taught in 

school. In tact, historically, schools were instituted to in

struct youth 1n reading and writing so that cultural heritages 

of the ages, the lore, and the law need not be lost to succeed

ing generations. 

In sumnary, readiness for reading may be reviewed: 

All children who enter the first grade are not en
dowed with the abilities, attitudes, habits, and skills 

7 Laure:q.ce B •. Goodrich, "Speech in the Language Arts Pro
gram of the Elementary Schools," The Role of S!eech 1n the Ele
mentary School Yearbook. Washington, D.C.: E ementary School . 
Prir;lcipals, National Educational Association, 1946-47, 7 pp! 
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necessary for successful achievement in_ reading the formal 
preprimers, primers, and reading texts. They differ wide
ly in the level of physical, mental, emotional, and social 
maturity that they have reached. These differences in the 
first grade pupils are due to the variability of their bio
logical. natures and to the experiences enc·ountered in · 
their home, conmunity, nursery school, and kindergarten. 
The teacher must recognize and deal with these differ
enceso Both experience and resear,ch have shown that a 
six-year-old child who has a mental age equal to that of 
the average five-year-old will probably be too innnature 
mentally to learn to read successfully. In like manner, 
physical, emotional, and social immaturities affect read- _· 
iness to read. Gross injustice may be done to children 
by forcing them into situations that invite continuous 
failure and consequent frust~ationo 

The responsibility f'or determining when each child is 
ready to read rests with the teacher. Basic information 
must, therefore, be obtained from observations, records, 
tests, and conferences. Data dertved from these various 
sources should be studied and interpreted in order to es
timate the social, phys.ical, and mental maturity of each 
individual. For the young child, personal-social adapta
bility is especially important. This adaptability is in
fluenced by personal habits, modes of expression, levels 
of emotional control, interests, attitudes, work habits, 
and social interrelationships with other .children and with 
adults. To judge aspects of "the child's status in 
personal-social adaptability the teacher has recourse to 
rating scales of behavior, interviews with pupils and par
ente, systematic observations, and anecdotal records of 
behavior. Physical development and maturity may be ascer
tained by studying health and medical records, by adminis
tering simple formal and informal tests of vision, hear
ing, motor control, and handedness and by systematic ob
servations and records of the child's general physical 
development. Intellectual maturity is measured by means 
of individual and group tests of intelligence and by the · 
use of reading readiness tests which provide indices of 
oral language ability, concepts, ability to follow direc
tions, story comprehension, auditory discrimination, 
visual discrimination, and memory span. · 

After the data on readiness f'or reading are collected, 
they must be interpreted for the class as a whole end for 
individuals. Some children will be found ready for read
ing; others undoubtedly will not be ready, and for them an 
extended reading readiness program must be planned.8 

8 J. Wayne Wrightstone et al, "Determining Readiness f'or 
Reading." Educational Research Bulletin. Board of Education 
of the City 01.' New York, September, 1943, No o 6, PPo 44-450 · . 



CHAPTER II 

REVIEW OF RELATED STUDIES 

In 1940 Alene Gossagel made a study of The Status of Pub

lic Kindergartens 1n Kansas, 1939-1940. The research revealed: 

Of the first cl as cities~ 81% have kindergartenso 
Second class cities, 53% have kindergart·.ens. Third class 
cities, 3.6% have kindergartens. ' Forty-seven of the 105 
counties of · Kansas . do not maintain ldndergartens. Forty
three counties have one city, town, or district 1n the 
county which pr_ovides kindergarten. This means that less 
than half the counties 1n Kansas do not provide opportuni
ties for kindergarten education as a part of the public 
school system. 

Recommendations from the .thesis: 

1. Kansas should require official reports of all 
Reading Readiness Level I teachers. This information 
should be available at the office of the State Superinten
dent of Public Instruction. 
. 2. Equal opportunity should be given to all children 
in the state in Reading Readiness at Level I. ' 

3o Reading Readiness Level I should be accepted ·as an 
integral part ot the school system. The Improvements of 
Instruction Committee in developing curricula should in-
clude .it in the school program. . 

4o Since the training and teaching experiences of pr1·· 
mary teachers 1n Kansas are equal to and sometimes sur
passes that of the high school teacher, there is argument 
for the single salary schedule. _ 

5. Further study of the methods used 1n Readiness tor 
learning at Level I toward the development of the "Whole 
Child" as an individual should be encouraged. 

The ~eport of the United States Bureau of Education2 

showed that ninety per cent of the teachers throughout the 

country who voted on the wisdom of delaying reading in the 

, first grade favored delayo 

1 Alene Gossage, "Status of Publi.c Kindergartens in Kan
s.as, 1939-1940,~ Thesis, Kell0gg Library, Kansas State Teachers 
College, Emporia, Kansas. 

· 2 United State a Bureau et Education, "Pupils' Readiness 
for Reading Tnstruction upon Entrance to First Grade," 01 ty 
Schools Leaflet, No. 13, Washington, DoC., 1926. 
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It was Rousseau who long ago urged a more rational school 

program for young children, protesting that "the child has 

needs of his own and a mind appropriate for those needs." 

Rousseau asserted that premature teaching only thwarted later 

progress, that in educating young children it was better to 

lose time than try to gain it through hastening the learning 

process artificially. 

Research data show that the child less than six, unless 

. 

of above average intelligence, . tends to tailo In studying the , 

school progress of children who entered first grade under six 

years of age, Biglow3 found that unless the IoQ. approximated 

110 or above, there was little hope of success during the first 

grade· with the customary formal reading program. 

The progress made by average children over six and a -half 

years of age is uch more satisfactory. As a result of these 

findings, some states have enacted laws requiring a mental age 

of six years and four months, or over, as a basic requirement 

for regular first-grade entrance. The findings .:indicate that 

the major important factors are: adequate mental age or ma

turity; adequate visual powers and habits; good hearing; 

emotional adjustment; adjustment to school situations; desire 

to read; and specific skills 1n the reading process, such as a 

range of concepts,ability to follow directions, visual dis

crimination, auditory discrimination ,and understanding of a 

short simple storyo 

3 E. B. Biglow,"School Progress of Under-Age Children." 
Elementary School Journal (1934) 1 PP• 99-102. 
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A bibliography of tests and scales for measuring intelli

gence, readiness, and personality growth may be found 1n the 

bibliography of this thesis. 

An experiment carried out 1n classrooms at Planeview -

Wichita, Kansas, and compiled and reported by Carrie M.Scott~ 

Elementary Coordinator of Planeview Schools, in an article 

which was printed 1n the Elementary School Journal in Septem- . 

ber, 1947, is summarized in the following paragraphs. 

An Evaluation of Training in Readiness Classes 

Assuming that a prolonged period of definite readiness 

training would prepare a child to achieve more satisfactory re 

sulta 1n scholastic fields, · promote better social development~ 

and instill more desirable attitudes than would be achieved 1n 

the traditional school program, two readiness classes were or

ganized in the Planeview Schools at the beginning of the secon 

semester, January, 1946. The pupil personnel was made up of 

two types o:f pupils: · l. Those who had started with a Level I 

( Grade 1) group at the beginning of' the year, but had been un

suc cea sful. with reading, and 2. Pupils from the kindergarten 

groups who were chosen by the kindergarten teachers and t~sted 

with a readiness test and found to have acquired a status 1n 

the test which indicated superior kindergarten maturity 1n 

those skills needed for readiness tor reading. The teachers 

used the factors of' social m.aturi ty, emotional stability, ade

quate health, and a chronological age of five years and five 

months or over tor choosing a kindergarten pupil. Approximate 

ly one-third of the kindergarten pupils were chosen and tested 
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with the Metropolitan Readiness Tests.4 Those pupils making a 

percentile rank of thirty-five or over were selected tor train• 

1ng 1n the readiness classes, and those rating below the thirty

fifth percentile remained 1n the kindergarten. Parental judg

ment and consent was obt ined for each child .who was selected 

to be transferred from the kindergarten to the readiness class4 

Two classes of thirty-three and twenty-.four pupils respective• 

ly were organized in separate buildings. The classes were 

made up of about two-thirds kindergarten pupils, and one-third 

of pupils who had been unable to succeed with regular Level I 

work during the first semester. 

The t .eachers of the readiness classes met w1 th members of 

the guidance office staff frequently to discuss objectives, 

methods, and materials. A close check was kept upon the 

activities of the two groupso 

The curriculum. for the readiness classes was planned to 

p'rovide experiences which would prepare the child for reading 

and other skills to be met 1n Level I. 

The instructional materials were of teacher-made ·and com

mercial t1Pes. The teacher-made materials consisted chiefly of 

charts and work sheets. Pictures of objects were cut .from mag

azines and mounted upon charts according to beginning sounds of 

the objects. For example, a chart was made of pictures of ob

jecta all beginning with· "F"o Experience charts were developed 

to provide such class exercises as dramatization, repeating 

4 Gertrude Hildreth and Nellie L. Griffiths, Metropolitan 
Readiness Tests. Chicago: · World Book Company, 1939. 



stories, discussion, and relating and listening to experiences. 

The children dictated the content of the e_harts, made illustra

tions, read them. and matched sentences, phrases, and words. 

The teachers also constructed work sheets similar to those in 

the workbooks to carry on further work with some · of the activ-
I 

itiea when a need was felt for doing it. The commercial mater-

ials included: Series A Material for Prepr1mary;5 and the 

workbooks, We Meet New Friends,6 and Friends of Ours;7 and the 

readiness books, We Look and Learn, 8 and Our Picture Book.9 

. 

Reading from books was delayed until after the twelfth week 

when groupings were made within the classrooms. The pupils who 

seemed to be most mature were started with reading 1n the pre

primers, We Look and See,10 ·to be followed by We Work and Play.
11 

5 Tulsa Public Schools, Series A Material for Preprimary. 
Tulsa, Oklahoma: Obtainable trom the Tulsa Public Schools. · 

6 Donald D. Durrell and Helen B. Sullivan. We Meet New 
Friendso Chicago: World Book Company, 1942. · 

7 Donald D. Durrell and Helen B. Sullivano Friends of 
. ~• Chicago: World Book Company, 1943. 

8 Wilbur L. Beauchamp · and. Others. Look ·end Learn. 
Chicago: Scott and Foresman and Company, 1943. 

9 Gertrude Hildreth and Others. -Our Picture Book. 
Chicago: The John Co Winston Company, 1943. 

10 Wm. s. Gray and Others. We Look and See. Chicago: 
Scott Foresman and Company, 1940. 

11 
Wm ,o s. Gray and Others. We Work and Play • . Chicago: 

Scott Foresman and Company, 1940. 



and We Come and Go.12 · Other preprimers could follow, but none 

was used which was a· part of the curriculum materials for the 

reading program in Level Io The teachers were instructed not 

to give books to pupils who did not show evidence of being 

ready to read, but to continue with p~eparato~y worko The cur

riculum for the kindergarten was followed in the fields of art, 

music, and physical education. The work with arithmetic arose . 

from classroom situations together .with the use of the Number 

Readiness Chart.1 3 There were _no formal lessons in writing. 

A year later, at the ,end of the first semester, January, 

1947, investigations were made for the purpose of comparing the 

growth of the pupils who had been taken from the kindergarten 

for training 1n the readiness classes with that of pupils of 

equal ability who had remained in the kindergarten or had .not 

had kindergarten experiences. Thirty-four of these pupils were 

working in Level I groups. · Each child was paired with another 

child in the same school and 1n the same grade w1 th respect to 

total intelligence quotients on the California Test of Mental 

tlaturity 1 Pre-Primary S-Form. 14 Some of the pairs of pupils 

were in th& aame classroom~ and some were 1n _different class

rooms. In pairing the thirty-four pupils of the experimental 

12 Wm. s. Gray and Others. We Come and Go. Chicago: 
Scott Foresman and Company, 1940. 

13 · Anita Riess, and Mo L. Hartung; Number Readiness Charto 
Chicago: Scott Foresman and Company, 1945. 

14 Elizabeth To Sullivan and Others. · California Teat ·of 
Mental Maturity~ Pre-Erimary S-Form. Los Angeles: . ca11rornia 
Test Bureau, 19 Bo 
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group with the thirty-four pupils of the control group, intel

ligence quotients were kept as nearly alike as possible. The 

median intelligence quotient for the experimental group was 

110.63, and that for the pupils of the control group was 112.91 

The equating favored the control group in this respect. Nearly 

all of the pupils studied were superior 1n intelligence; 

eighty-eight per cent having intelligence quotients of 100 or 

above, and fifty per eent having intelligence quotients of 110 

or above. The median chronological age in Oeto~er, 1946, was 

seventy-nine months for the pupils of the experimental group 

and seventy-five months for the pupils of the control group. 

The pupils or the experimental group had an advantage of about 

four months in chronological age. 

The groups were compare~ with respect to scholastic 

grades; reading materials covered; _ social attitude~, habits, 

and skills; and grouping within reading classes~ The scholas

tic grades were those reported to parents at the close of the 

first semester. An evaluation check sheet was used in report-

ing the growth 1n attitudes, habits, and skills, and progress 

in reading~ The teachers who did the reporting did not know of 

the reasons for reporting the data. 

Scholastic grades were compared by ass~gning numerical 

values as follows: A,5: B,4: B-,3: C,2: and Dor Ps,lo All 

of the grades appearing on the .report card f'or each pupil were 

added and a,veraged. Thirty pairs of pupils were used in com.

paring- grades since four pupils of the control group had re

ceived no grade cards at the end of the semester but had been 
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issued only a check sheet showing the status 1n essential at

titudes, habits, and skills. The result~ of the investigation 

follow: 

TABLE I 

SEMESTER GRADES OF PUPILS WHO WERE IN READINESS CLASSES 
DURING THE SECOND SEMESTER IN 1946 COMPARED WITH 

SEMESTER GRADES OF PAIRED PUPILS WHO DID NOT 
RECEIVE THE READINESS TRAINING 

Numerical Value of 
Average Semester 

Grades 

lo 

5o0 
408 
4.6 
4.4 
4.2 
4.0 
;.8 
;.6 
3o4 
3.2 
;.o 2.a 
2.6 
2o4 
2.2 

Total Number of Pupils 
. Median 

$ 
Q 

Number of Pupils 

·Experimental Group Control Group 

2o 

2 
1 
2 

. l 
1 
2 
2 
2 
8 
1 
4 
·2 
1 
1 

l 

5 
l 

;o 
3.05 i .07 

307:2 
- 3.04 

029 
Difference between Medians . 

The pupils of the experimental group obtained a median 

scholaatie grade average of 3o55 I:;. .11. (An average grade 1s 

between a .B- and a B according to the Planeview grading sys

tem~) The range was 2.4 to 5.0. '!'he pupils of the control 

group made a median scholastie grade average ot 3.05 t 007• 
i 
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The range was from 2.2 to 5.0. The average grades for the 

pupils of the control group clustered more closely around the 

median than did those of the pupils of the experimental group. 

The difference in medians was .50 t_ .13. '!'he chances were 99 

in 100 that the pupils from the readiness classes made higher 

scholastic grades than those pupils who , had not taken the read

iness training. 

A check list of essential attitudes, habits, and skills · 

was made out by the teachers for both groups of pupils. A copy 

of the check sheet follows: 

"In the following habits end skills, check your estimate 

of the status of this pupil." 

Habit or Skill 

Work a and plays well with 
others 

Speaks so as to be wider
stood 

Responds to suggestions 
Assumes simple responsi

bilities 
Thinks for himsel:f 
Understands and follows 

directions 
Contri'butes useful ideas 
.Starts to work promptly 
Works ste'adlly 
Completes what he begins 
List others 

Excellent ·Good Fair Poor 

Numerical point values were assigned to the items on the 

check sheet as follows: excellent, 4; good, 3; fair, 2; and 

poor, 1. The total point values were c·ompared for the pupils 

of the two groups. 
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TABLE II 

A COMPARISON OF SOCIAL HABITS AND SKILLS OF PUPILS 
WHO RECEIVED TRAINING IN READINESS CLASSES 

COMPARED WITH THOSE OF PUPILS WHO WERE 
NOT IN THE READINESS CLASSES 

Numerical Val~e of Number of PuEils 
Habits and Skills 

(Total Scores) 

1. 

44 
4-2 
40 
38 
36 
34 
32 
30 
28 
26 
24 
22 
20 
18 
16 
14 
12 
10 

Total Number or Pupils 
Median 
Q3 
Ql 
Q 

I 

Experimental Group 

2. 

5 
2 
3 
l 
2 

5 
5 
2 
3 
1 
1 
2 
l 

1 

34 
32.40 £ lo43 · 

41.00 

Difference between Medians 

27.67 
6067 

2.90 t lo56 

Control Group 

3o 
1 

2 

1 
2 

t 
4 
3 
3 
3 
l 
l 
l 
l 
l 

34 
29.50 t.. .62 

30075 
25000 
2.88 

. 

The median score tor the pupils ot the experimental group 

was 32.40 i. lo43• The range was from 14 to 44. Five of the 

pupils were rated excellent in every . t ·rai t. The median score 

for the pupils or the control group was 29. 50 t. 062. ·. The range 

was .from 12 to 44 points. One pupil was rated poor · in all · 

habits and skills. The difference between medians was 2.90 t_ . 

1056. There were 89 chances in 100 that the pupils of the 
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readiness classes were _superior 1n the social habits and skills 

considered. 

The teachers of the groups submitted lists of materials 

covered during the first semester. Point values were assigned 

to the materials covered in reading dUI,'ing the first semester 1I 

Level r. These values were: each pre-primer, 2; each primer, 

3; each book one, 4; each workbook, 2; and one point tor each 

reader and workbook in use at the end of the first semester. 

The points were totaled for each pupil. 

The median score for the pupils of the experimental group 

was 34 t 1.18. The range was from 10 to 46. The median score 

tor the pupils of the control group was 16 t .85. The range 

was from 4 to 46. The difference in medians was 18 t 1.45. 

The difference between medians was three times greater than it 

needed to be in order to indicate a true difference greater 

than zero. There was wide variation 1n the amowit of reading 

material covered by individuals within both groups. The pupils 

of the experimental group covered more material, as a mole, 

than did the pupils of the control group. Ten of the pupils of 

the experimental group were reading from book· one readers by thE 

end of the first semester, ·- twenty-four pupils were reading from 

primers, and none was reading from a pre-primer. In the control 

group two pupils were reading from book one readers, twenty

three from primers, and nine from pre-primers. 

Grouping or the pupils was tabulated as to position within 

reading groups in the classroom. 

' 
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TABLE III 

A COMPARISON OF THE READING MATERIALS COVERED BY PUPILS 
WHO HAD RECEIVED SPECIAL READINESS . TRAINING AS COMPARED 
WITH THE READING MATERIALS COVERED BY PAIRED PUPILS WHO 

HAD NOT RECEIVED THIS TRAINING. COMPARISONS ARE IN 
TERMS OF TOTAL POINT VALUES 

Number of pupils 
Materials Covered 

(Point Values) Experimental Group Control Group 

lo 

46 

tti 
3'1 

-34 
31 
28 
25 
22 

tl 
13 
10 

l 
Total Number of Pupils 
Median 
Q3 
Ql 
Q 

. Di:ff'erence between Medians 

7 

10 1 
3 
; 1 
3 3 

2 a 
6 

7 
3 

4 
34 ,4 

34 -l:. 1.1s 16 t. .85 
;6.55 19.50 
25.50 ·11.50 
5.5; 

18 f. lo45 
4.00 

The experimental group had more pupils in the high reading 

group and fewer pupils in the middle and low reading groups • . 

The majority of' the pupils of' the control group were in middle 

reading group. 

Eaoh pupil was compared with the equated pupil W'i:th respect 

to grouping within the reading classes~ 
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TABLE J.V 

A COMPARISON OF ·GROUPING IN -READING WITHIN THE 
. CLASSROOM OF PUPILS WHO DID AND DID NOT 

PARTICIPATE IN TRAINING IN READINESS 
CLASSES 

Number of Pupils 
\ 

Reading Group Experimental Group · Control Group 

~ ..l.!... 
High reading group 
Middle reading group 

17 
13 

8 
16 

Low reading· group 
Total 

..1t 
34 

10 

34 

lo 

TABLE V 

THE NUMBERS OF PUPILS OF THE EXPERIMENTAL GROUP 
AS COMPARED WITH THOSE OF PUPILS OF THE CONTROL 

GROUP IN HIGH~ MIDDLE~ AND LOW READING GROUPS 
WITHIN THE CLASSROOM 

Equated pairs of pupils in the same reading groups: 

&o high • 0 • • • • • • • • • • . • • • • .. 3 
b. middle 0 0 • • • • • • • ... . • • • • • • • 7 
c. low. • • • • • • • • • • • • 0 • • • • • 3 

2. ~Equated pairs 0£ pupils reading one group apartt 

a. experimental pupil in a high ·reading group 
and the control pupil in a middle reading 
group o • • • • • • • • • • • • • · • • • 9 

b. experimental pupil 1n a middle reading 
group and the control pupil 1n a low 
reading group.• ••••••••• • • 2 

c. experimental pupil in a middle reading 
group and the control pupil in a high 
reading group • • • • • · • • • • • • • .• 4 

3. Equated pairs of pupils reading two groups apart: 
a. experimental pupil in a high reading group 

and the control pupil in a low reading 
group • • • • • • • • • • • • • • • • • 5 

bo experimental pupil in a low reading group 
and the control pupil in a high reading 
group • • • • • ·• • • o • • • • • • • • 1 -

Total ••• • • • • • 0 e • • • e e • 0 • 0 e • • e O 34 

. 

. 
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Thirteen or the pairs were in the same reading 

groups - either high, middle, or low; fifteen pairs were read

ing in groups Just above or below each other; and six pairs 

were reading two groups apart, one pupil in the high group and 

the paired pupil in the low group or v~ee versa. 

The results of the investigations may be summarized as 

follows: 

lo There were wide variations within both groups with 

respect to the items considered. 

2. There were wider variations among the individuals 

of the experimental group than among the indivi-

duals of the cont~ol group. 

3o The pupils of the experimental group received higher 

average scholastic grades for the first semester in 

the first grade than did the pupils of the control 

groupo 

4. The pupils of the experimental group rated higher in 

desirable attitudes, habits, and skills than the 

pupils of the control group. 

5. The pupils of the · experimental gr·oup covered much 

more material in reading during the first semester 

in the first grade than the pupils of the control 

group. 

6. The pupils of the experimental group were generally 

reading on higher levels than those of the control 

group. 

It appears that membership in the readiness classes during . 

"----------------------------------- 1 
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the second semester of the school year 1945-1946 was more ef

fective in preparing the pupils for success in Level I, than 

either kindergarten attendance or no preparatory work. 

Using the rate of progress in Level I as a criterion, it 

seems that the majority of the pupils were pr.operly selected toz 

the readiness classes. 

Since many of the pupils of the experimental group were 

reading with high reading groups within the classroom, it seems 

that they were properly cared foro It cannot be ascertained 

whether or not they were functioning with maximum efficiency or 

whether the instruction provided was caring for their full po

tentialities o 

Four of the pupils of the experimental group were reading 

with low reading groups at the end of the first semester. · rt 

appears that about twelve per cent of the kindergarten pupils 

who were nominated and selected for the readiness classes did 

not profit by the instruction. Several possible reasons may be 

advanced; the pupils may not have been selected with careful 

enough consideration, or they may have been selected upon in

sufficient premises. Only a few of the factors determining 

readiness for reading were ·used in making the selections. The 

teachers may have needed to analyse specific traits more care

fully before making recommendations. The percentile rank -of 

thirty-five was an arbitrary division point and may have been 

too low. No intelligence test scores were used in. selec-ting 

the pupils. Thus the status of the pupil personnel was meas

ured, but not the potential rate of progress or capacity for 

18.chievement. 



The instruction given in the readiness classes may not 

have been sufficiently differentiated to meet adequately the 

needs of all of the pupils. It was felt that for some of the 

pupils, reading in the pre-primers was started too earl,-, and 

that they were moved along too rapidly. , Perhaps more stress 

should have been placed upon understanding the individual needs 

and meeting them. 

The pupils of the experimental group were the superior 

kindergarten pupils in the beginning; therefore, they might 

have:,• aehieved greater success with reading Level I than those 

pupils with whom they were compared, even if they had not re

ceived training in the readiness classes. 

The foilowing recommendations may be made: 

l. That the study be continued next year with the pupils 

of the readiness groups now in progress in the three 

elementary schools in Planeview to determine their · 

efficiency with work 1n Level I. 

2. That more attention be given to the needs of the in

dividuals 1n the readiness classes for the purpose 

of fitting the curriculum to their individual re

quirements, and less to covering prescribed materialso 

3• That very little if any actual reading from books be 

attempted in :the readiness classes except with the 

most mature pupils. 

The investigation may be criticized upon these bases: 

1. A sufficient number of pupils was used to gain an 

idea of the efficiency of the training of the read

iness classes, but too few to make the study 
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statistically reliable. 

2. The data were based upon best teacher judgment, which 

should carry some weight, but is subjective. 

3. The assigned numerical values given to the various 

items probably had some bearipg upon the relative 

importance of the items, but were arbitrary weights 

and, therefore, not highly dependable. 

4o One basis was used in equating the pupils, that of 

total intelligence quotients based upon one group 

test. 
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CHAPTER III 

METHODS AND MATERIALS USED 

A questionnaire was sent to representative school admin

istrators and to presidents of the Associations for Childhood 

Education in Kansas to learn of the extent, to gain an under-
\ 

standing of the attached importance, and to receive evaluation 

of reading readiness training in Kansas. The questionnaire wa 

sent to twelve first-class cities and to Planeview, whieh 

operates a large rural school; to twenty second-class cities; 

and to the presidents of the A.C.Eo groups in Kansas City, 

Salina, Lawrence, Wichita, Ottawa, and Planeview. 

Que.stionnaire 

Part I. 

lo Do you have classes or grades called Reading Read·i-
ness+ Level I+? Yes ___ No __ _ 

(a) Do you ·give some time for Reading Readiness in 
the last half of Kindergarten? Yes ___ No 

{b) Do you give anytime for Reading Readiness at the 
beginning of Level I?. · Yes ___ No 

Part II. 

1. Do you give uniform information preparing all parents 
in understanding Reading Readiness classes pre.ceding Level I? 
Yes ___ No 

2. Are the Primary teachers of your city .convinced of 
the importance of Reading Readiness classes preceding Level I? 
Yes ___ No 

3. Are the supervisors and administrators in favor of a 
special Reading Readiness class preceding LeYel I? Yes 
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Part III. 

lo Do you think . the schools are doing enough _____ , not 
enough ___ , or too much ___ , with the Reading Readiness 
program before and at Level I? 

2. Do you think the increasing need of remedial reading 
programs, failure and frustration in the primary grades and 
disintegrated personalities are partly caused by a lack of 
Reading Readiness program? Yes ___ No 

3. Do you think primary teachers would gladly give more 
time to Reading Readiness preceding Level I if parents and ad-
ministrators fostered such a program? Yes ___ No 

4o If you care to make suggestions whereby something in 
the future might be done to familiarize the public with the 
need of a Reading Readiness classes between Kindergarten and 
Level Io 

~eading Readiness a class preceding Level I. 
+r,evel I same as Grade I. 

Part I of the questionnaire, dea11ng with the extent of 

reading readiness training in the Kansas schools follows: 

TABLE VI 

A TABULATION OF REPLIES TO A QUESTIONNAIRE CONCERNING 
THE EXTENT OF READING READINESS TRAINING IN 

KI.NDERGARTENS AND FIRST GRADE GROUPS IN 
FORTY~ONE SCHOOLS IN KANSAS 

First Class 
Cities and Second Class Presidents of 

Items Planeview Cities A.C.E. GrOU;ES 
Yes No. Yes No Yes No 

lo 2. ~- ~- ·2• 6. 'lo 
1. Do you have classes 

or grades called 
Reading Readiness 

4 ·8 Level (Grade) I? 9 12 5 ; 
2. Do you give some -time 

for reading readiness 
1n the last half of · 
kindergarten? 10 15 5 7 l 

3. Do you give any time 
for reading read!-

· ness at the begin-
ning of Level 

8 (Grade) I? 13 0 20 0 0 

l 
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According to the replies from . the schools represented, 

r~ading readiness classes were being held in more than three

fourths of the schools in first-class cities, in three-fifths 

of the schools in second-class cities reporting, and in slight

ly more than one-half of the schools rep,resented by presidents 

of A.C ~E. groupso 

Specific training for reading readiness was given in 

three-fourths or more of the kindergartens in both first-class 

and second-class cities of Kansas reporting in this investiga

tiono It was given in seven of the eight cities represented 

by A.C.Eo presidents. One of the first-class schools did not 

have kindergartenso All of the schools indicated that time 

was used at the beginning of the first grade to develop readi

ness before actual book reading was begun. Some of the amounts 

of time stated were -- "four weeksn, "if a child needed it,• 

"some time", and "some". It is questioned whether or not the 

AoCoEo presidents knew that reading readiness training was 

given and the amount of time used for that purpose. 

Part II of the questionnaire, having to do with the im~ 

portance of the reading readiness program, was· answered as 

follows: 
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TABLE vrr 
A TABULATION OF REPLIES TO A QUESTIONNAIRE CONCERNING 

THE IMPORTANCE OF A DEFINITE READING READINESS 
PROGRAM IN FORTY-ONE SCHOOLS IN KANSAS 

Items 

First Class 
Cities and 
Planeview 

Yes 

1. Do you give uniform 
information prepar
ing all parents in 
understanding read
ing readiness classes 

_b_ 

preceding Level r? 5 

2. Are the primary teach
ers of your city con
vinced of the 
importance of reading 
readiness classes pre-
ceding Level r? 11 

3. Are the supervisors 
and administrators 
1n tavor of a special 
reading readiness 
class preceding 
Level I? 11 

No 

h 

8 

2 

2 

Second 
Class 
Cities 

Yes No 

--4!. 2!. 

4 16 

16 4 

18 2 

President 
of 

A.C .Eo 
Groups 

Yes No 

_h Lt 

2 6 

7 1 

6 2 

Leas than one-half of the schools questio~ed were giving 

uniform information to help . parents understand the reading 

readiness program. First-class cities were doing .more to edu

cate p,irents than the others. 

The majority of primary teachers seemed to be convinced 

that reading readiness training was important 1n preceding the 

regular reading instruction started 1n the first grade. Nearly 

all ot the administrators and supervisors Ibo ans·wered the item 

favored a reading readiness class . preceding Level I. One repiy 



stated . that a readiness program should not be limited to this 

area, but should be extended over all grade levels. 

Part III of the questionnaire, concerning the evaluation 

of a reading readiness program was answered as follows: 

Item 1. Do you think that the schools are doing 

(a) enough, (b) not enough, or (c) too much with the reading 

readiness program. before and on Level I? 

First Class Second Class A.C.Eo 
Cities Cities Presidents 

(a) Enough 2 3 l 

(b) Not enough 11 17 7 

(c) Too much 0 0 0 

For the most part it was felt that the teaching of 

reading readiness prior to entering the first grade and in 

the first grade was not receiving sufficient attention. A 

few felt that the present program was adequate and none felt 

that too much time was being spent in readiness training. 

The replies to Items 2 end 3 of Part III are tabulated 

on page 31. · 

One answer to Item 2, ."I don't know," was not tabulated. 

One individual did not reply to r·tem 3. 

The general opinions were to the effect that starting a 

child to read, using a formal reading program without previous 

readiness activities designed to promote the desirable atti

tudes, habits and skills essential to succ.ess in reading was a 

factor eontributing to frustration and maladjustment that 

neces.sitated provision for remedial procedures later on. 
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TABLE VIII 

REPLIES TO ITEMS. II AND III OF THE QUESTIONNAIRE TO 
DETERMINE THE EVALUATION OF THE WORTH OF A READING 
READINESS PROGRAM AS SUGGESTED BY REPRESENTATIVES 

FROM FORTY-ONE KANSAS SCHOOLS 

First Class Second Class A.C.E. 
Cities Cities Presidents 

Items Yes 

1. 

2. Do you think that the 
increasing need for 
remedial reading pro
grams, failure and 
frustration in the 
primary grades, and 
disintegrated person
alities are partly 
caused by the lack of 
a reading readiness 
program? 13 

3. Do you think that pri
mary teachers would 
gladly give more tie 
to reading readiness 
teaching preceding 
Level I, if parents 
and administrators 
fostered such a 
program? 11 

No Yes 

0 18 

1 18 

No Yes No 

6. -

1 7 1. 

2 8 0 

Comments on Item 2 suggested that a lack of reading readi

ness training may be one factor in causing frustration in 

reading, but that there may be other factors since each child 

is an individual case. Two teachers were very certain that the 

lack of readiness . training in reading was an important factor 

in maladjustmento 

· One of the comments on Item 3 indicated that the added 

f .inancial burden prevented having a readiness program. It was 

felt, also, that teachers would do more toward providing 
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definite reading readiness training, if more encouragement were 

given by parents and administrators. 

Item 4 of Part III stated, "Do you care to make sugges

tions whereby something in the future might be done to famil

iarize the public with the need of reading readiness classes 

between kindergarten and Level I?" 

Conferences with parents to acquaint them with the ac

tivities and purposes of a reading readiness program were sug-

gested by five teachers. Other suggestions were: talking to 

P.T.Ao groups, civic organizations, and holding study groups. 

It was felt by some that in-service training of teachers would 

be an aid in understanding and carrying on a reading readiness 

program. 

The results of the survey may be summarized as follows: 

lo Replies show more than three-fourths of the first

class cities in Kansas have reading readiness classeso 

2. Less than one-half give uniform information to help 

parents understand the reading readiness programo 

3<t The Majority of the primary teachers seemed to be 

convinced t~at reading readiness was important. 

4. Administrators and supervisors who answered the item 

favored a reading readiness program preceding Level I or Grade 

Io 

5. Replies show that three-fifths of the schools in 

second-elass cities in Kansas reporting -in this investigation 

have reading readiness classes. 

· 60 Three-fourths of these schools reporting in this in·

vestigation give specific .training in kindergarten for reading 

readiness. 
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7• Verr little information was given to inform parents 

of a reading readiness program and its importance. 

8. The majority of the primary teachers, administrators 

and supervisors seemed convinced that reading readiness train

ing was important. Some remarks were: ,"It a child needed it, 

take time at the beginning ot the first grade." One reply 

stated, "lack of material and expenses". Another, "Am afraid 

of the word readiness.-" 

9. Slightly more than one-half of the schools represented 

by presidents of the American Childhood Education groups held 

reading readiness classes at Level Io 

10. Some gave formal information explaining the reading 

readiness program to parents. 

llo One city gave readiness in kindergarten. All cities 

indicated if necessary readiness was given its Grade I. 

12. Nearly all of the primary teachers, administrators# 

and supervisors favored a reading readiness class preceding 

Level Io 

13. For the most part it was felt that the teaching of 

readiness prior to entering ·.first grade end · 1n: first grade was 

not receiving sufficient attentiono 

14. The general opinion• were that starting children in a 

formal reading program without previous readiness activities 

designed to promote undesirable habits, attitudes, frustrations 

and maladjustments that nec.essitated provision for _remedial 

procedures later. 

15. It was felt that teachers would do more toward pro

viding definite reading readlness training, .if more 
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encouragement was given by parents end administratorso 

160 Conferences and bulletins were suggested as a means 

of acquainting parents with activities and purposes of a read

ing program. Other suggestions were: talking to P.T.A. groups 

and civic organizations, and holding study groups. Some men

tioned in-service training and carrying on a reading readiness 

program. 



CHAPTER IV 

READlNESS TEST AND CHECK LIST 

The Lee-Clark Reading Readiness Test1 was administered to 

first grade groups in thirty-five Wichita City Schools. The 

classroom teachers administered the tests early in the school 

yearo The median scor·es for each building were computed. The 

total raw scores with their corresponding grade equivalents are 

tabulated below. · 

TABLE IX 

TOTAL RAW SCORES TOGETHER WITH GRADE PLACEMENT EQUIVALENTS 
OF FIRST GRADES IN THIRTY-FIVE WICHITA CITY SCHOOLS 

ACCORDING TO THE LEE-CLARK READING READINESS TEST 
ApMJ;NISTERED IN SEPTEMBER. 19h8 

Medians of 
Total 

Scores 

h 
56 
54 
52 

ti 
~ 
40 
38 
36 
34 
32 
30 

Total 
Median 

Frequencies 

4 
z 
5 

i 
2 

1 

l 

35 
51.80 

Grade 
Placement 

Equivalents 

2.!. 
1.5 
lo3 
lol 
loO 

:~ 
o7 

.o 

1.08 

1 Lee-Clark, Reading Readiness Te-st. Calif'ornia Test 
Bureau, 5916 Hollywood Boulevard, Los Angeles 28, Califo, 1943·0 
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According to these data there _were some first grade groups 

in the Wichita Schools that had only a few pupils 1n need of 

readiness teaching and many who were capable or starting the 

reading process at the beginning of the term. Other schools 

had many pupils requiring a delayed rea~ing program. Since 

these scores represent median scores, there probably would be 

few groups not having some pupils in need of a delayed reading 

program, and on the other hand there would be few groups not 

containing children ready to begin reading. 

The wide range in median scores may have been due to 

actual differences existing anong pupils residing in various 

sections of the city, differ~nees 1n leniency in administering 

the test and in scoring it, or differences 1n accuracy in com

puting the results. 

The scores on the Lee-Clark Readiness Test were submitted 

by a classroom teacher of first grade pupils 1n W1chitao The 

tests were administered at the beginning of the school year of 

1948-1949. A tabulation of the scores appears in Table x. 
The scores for the thirteen pupils of her first reading 

group ranged from 55 to 60. · The scores for · the ten pupils in 

her second reading group ranged from 55 to 60o The scores for 

the nine pupils in her third reading group ranged from. 44 , 
through 60, and the scores for the pupils in her fourth reading 

group ranged from 20 through 47 o There . was · a w.lder range of 

scores made by pupils in the fourth reading group than 1n ·any 

of the other three groups. According to the expectancy of the 

test the pupils in the first and second groups have good to ex

cellent ehanc,es for success in readin 
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TABLE X 

SCORES MADE BY FORTY CHILDREN ON THE LEE-CLARK 
READINES-S TESTS ADMINISTERED TO A FIRST-GRADE 

GROUP IN WICHITA IN SEPTEMBER. 194§ 
Test Group Group Group Group 

Scores l 2 3 4 
. I 

-1.!_ ~ ~ ~ --2.!.... 
60 7 5 2 
55 6 5 3 

tti 
1 
2 3 
1 3 

35 
30 l 
25 
20 l 

Average Score 57.9 57.5 51.6 39.6 

group have _a fair chance, and those in the fourth group have 

from a poor to a fair chance for success. Those who do succeed 

probably will be delayed in starting. The arrangement of this 

teacher's reading groups does not correspond exactly to the 

order of the test scoreso 

A check list was used to evaluate the abilities and atti

tudes of the representative pupils. They were_ checked with the 

11st in January, after the ~upils had been in school for about 

four monthso 
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Prepared by: Gerald Yoakam, Madilene Veverka and 

Louise Abney, A Monograph stating the objective in 

Primary Reading - By Laidlaw Brothers, Inc., 1940. 

Studies and experiments have shown .that the usual 
six-year entrance to school does not guarantee readiness 
to undertake reading. To be ready to read, a child should 
have attained certain abilities and attitudes. The fol~ 
lowing list includes the most important ones: 

Name Ap;e Years 

Check List - 1948 - First Semester 

1. Feeling of happiness and security in 

the school situation 

2. Ability to use and understand a 

reasonable number of spoken words 

3. Ability to speak in simple sentences 

4o Ability to see likenesses and differ

ences 1n pictures, forms, and word 

5o Abili-ty to distinguish between closely 

related sounds and to recognize 

identical sounds 

60 Ability to pronounce, enunciate, and 

articulate words accurately 

7o Ability to give sustained attention 

to story telling and conversation 

and any task he is asked to do 

80 _Ability to remember a series of 

events in proper sequence 

Mo, 



39 

9o Ability to use his experiences in 

solving new problems 

10. Desire to read, and ability to 

realize a purpose for reading , 

The ratings in attitudes and abilities as given to the 

representative pupils followo 

TABLE XI 

RATINGS GIVEN TO REPRESENTATIVE PUPILS OF FOUR 
READING GROUPS IN A FIRST-GRADE CLASSROOM 

IN WICHITA 

Total Scores 
on Check 

List 

50 

ifil 
41 
38 
35 
32 
29 
26 
23 
20 
17 

Average Scores 

Group 
1 

~ 

5 
2 
5 
1 

Group 
2 

h 

3 
2 

4 
1 

41.3 

Group 
3 

4 
l 
2 
1 
,1 

34 

Group 
4 

1 

2 
l 
3 

l 

27.3 

The ratings on the check list corresponded more closely 

with this teacher's reading groups than did the scores on the 

readiness test. This indicates th$t test data may _be used as 

a method of estimating the status of a pupil or of a group, but 

it must be supplemented by observation of a child's actual 
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activities in the classroom before the actual reading status 

can be determined. 

The results of the Reading Readiness Test and Check List 

may be summarized as follows: 

1. The Wichita first grade groups as a whole had many 

children at the beginning of the year ready to begin readingf 

some 1n need of readiness teaching; 

2o The wide range in median scores might be an indica

tion of many needing a delayed reading program rich in experi

ences and conversational activitieso 

3. The ratings on the .check list corresponded more 

closely with this teacher's reading group than did the scores 

on the readiness test. This indicates that test data must be 

supplemented by observation of a child's actual activities 1n 

the classroom before the actual reading status can be deter

minedo 



CHAPTER V 

SUGGESTED READINESS PROGRAM 

The program for the readiness class should be flexible 

and informalo In the beginning the ac~ivities should approxi

mate those carried on in the kindergarten. The training should 

be suited to the maturity of the pupils. The activities pro- _ 

vided should be those with which the children can be success

ful, yet which will offer a challenge. Growth should be con• 

tinuous, starting with eaeh child where he is and continuing 

at the child's own pace according to his physical, menta~ and 

emotional abilitieso 

The basic notion today, in short, is that the teacher 

should learn, or know the child before attempting to teach himo 

It has been assumed that the teacher is working with the "Whole 

Child" o 

It is important that the readiness teacher set up a daily 

program for the purpose of achieving desirable goals, of bud

geting time, end following a somewhat uniform schedule in the 

readiness group. 

The Daily Program 

120 minutes Reading Readiness (Varied activities) 
4o minutes Recess, (Directed Play) 
20 minutes Rest 
20 minutes Number Readiness 
30 minutes Planning and Conversation 
20 minutes Language, Story Telling 
15 minutes Music 
65 minutes Social Studies, Health and Art 
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THE READING READINESS PERIODl 

What Constitutes Reading Readiness 

Studies and experiments have shown that the usual 
six-year entrBJJ.ce to school doe·s :q.ot guarantee readiness 
to undertake reading. To be ready to read, a child should 
have attained certain abilities and attitudes. The fol
lowing list includes the most important ones: 

1. 

i: 
5o 
6. 

lOo 

Feeling of happiness and security 1n the school 
situation 
Ability to use and understand a reasonable number 
of spoken words 
Ability to speak in simple sentences 
Ability to see gross likenesses and differences in 
pictures, forms, and wordso · 
Ability to distinguish between closely related 
sounds and to recognize identical sounds 
Ability to pronounce, enunciate, and articulate 
words accurately · 
Ability to give sustained attention to storytelling 
and conversation and to any task. he is called upon 
to do 
Ability to remember a series of events in proper 
sequence 
Ability to use his experiences 1n solving new 

· problems 
Desire to read, end ability to realize a purpose 
for reading. 

_ Teaching Stages in · the Reading Readiness Period 

The reading Readiness Period is naturally divided 
into three Teaching Stages: (1) determining the child
ren's readiness to readi (2) developing ·general readiness 
to read; and (3) preparing children to read the specific 
material which they will meet in their first booko · · 

Teaching Stage I: Determining Reading Readiness 

Purpose. During this stage the teacher's purpose 
will be to observe and test children to determine whether 
they need additional experience and training before they 
attempt to learn to read. · 

Materials. · rn accomplishing the purpose or this 
stage the teacher will use these materials: · 

1 Gerald Yoakam, M. Madilene Veverka, and Louise Abney, 
"Teaching Reading," A Monograph in Reading, Chicago: Laidlaw 
Brothers, Inco,.19400 
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2. 

a: 
5o 
6. 

4, 
o•••ooo•o•o•Reading Readiness Activities Book 
o•••••••Pieture Cards 
o •••• .- •• Form Cards 
••••o•ooWord Cards 
Intelligence test scores when available 
Heal th records of pupils wh~n available 

Procedure. The following general procedure is sug
gested for determining reading readiness: 

lo Formal testing. If formal testing is desired 
these tests, or similar ones that may be available, are 
adequate: Gates Reading Readiness Tests, Bureau of Publi
cations, Teachers College, Columbia University; Metropoli-
tan Readiness test, World ·Book Company; Monroe Reading 
Aptitude Test, Houghton Mifflin. These tests may be ad
ministered according to their directions, and scores re
corded. 

2. Informal testing and observing. The program of 
informal testing and observation should be carried on con
stantly. In general to insure the wholehearted response 
of the children these tests should be in the nature of 
play and games. Observation will show the teacher the 
children who seem to be timid, frightened, or held back by 
immature language habits. Such children will of course 
receive special help and encouragement. 

The teacher whose class ·is supplied with the Reading 
Readiness Activities Book will find in it many exercises 
suitable for this Teaching Stage. 

Informal testing may be done by means of the ••• oo•••o 
Picture Cards. The first use .of these cards will be to 
stimulate conversation to determine whether children can 
express themselves adequately. Use the thirty-eight black 
and white Picture Cards for discovering speech needs. 
These thirty-eight cards represent all the important con
sonan.t sounds· and blends. The teacher will ask the chil
dren to name the pictures, and will make a note of all 
errors in pronunciation, and articulation. She will keep 
a record for each child. The twelve oolored Picture Cards 
will be used to stimulate conversation end to create an 
interest in the characters which the pupils will meet 
later in the Pre-Primer. 

The•••••••••Form Cards may be used to test ability to 
see gross likenesses end dirferences. Keep a record o.f 
each child's ability to discriminate .farms. 

The ••••••••• Word Cards will be used at this time to 
test the children's ability to recognize gross likenesses 
and differences in word .forms. The teaab.er may do this by 
holding up two cards and saying, "Here are two cards with 
words on them. Are the two alike or different?" She will 
record the names of children who make little or no dis- . 
criniination of forms. 

Some simple tests of vision should be given in order 
to make sure that no serious abnormalities or innnaturitles 
are going unnoticed. The teacher may draw a set of stick 
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figures in various poses. These drawin~s may be on three 
sets of cards--one set 8"x5", one set 4 x2-l/2", and one · 
set 2"xl-l/4tt. The tests must of course be administered 
to each chil~ individua1ly. To administer this test, put 
the largest cards one at a time into the blackboard ledge 
and ask the child to dramatize what he ae-es. Record how 
near the child must be to the blackboard 1n order to see 
the pictures. Repeat the procedure with the next size 
cards. Then use the smallest cards. Any child whose abil
ity to see the cards differs greatly from the average shouk 
be singled out for special attentiono 

A simple test of hearing should be giveno By holding 
a watch to the maxi um distance of each child's ability to 
hear the tick, marked hearing deficiencies can be detected. 
The teacher must be careful at all times to note eny appar
ent inability of some pupils to hear what she is saying. 

Testing of the child's ability to retain essential 
facts 1n proper sequence may be made through arranging a 
number of objects for the ehild to look at. The child is 
then asked to turn his back to the objects and tell the 
order in which they are · arranged. A further test may be 
made by telling simple stories and asking the child to tell 
back what he remembers. · 

3. Grouping. As a result of the testing and observ- · 
ing~ the teacher should divide her class into three groups: 
the ready, the nearly ready, and the least ready. 

Teaching Stage II: Developing Reading Readiness 

Purpose. The purpose at this stage is to give the 
pupils of the ·various ··groups experience and training lead
ing to readiriess to ·read. Do not hurry the children. Work 
until readiness is easily distinguished. 

Materials. In developing reading readiness the fol-
lowing materials wiil be us~d: 

r. o. o• ••• •• Read.ing Readiness Activities Book 
2o Available storybooks and picture oo oks 
}• •o••o••••Pict~re Cards . 
4. •••••••••Word Cards 
5. •••••••••Form Cards 
6. C~a~t ~paper and materials 
Procedureo This stage is a teaching, rather than a 

testing stage. The teacher will seek to overcome the weak
nesses in the children's training and experience which have 
been revealed in Stage I. The following activities should 
be used as much as is necessary to secure steady growth on 
the part of the children. The three groups should proceed 

. at di:fferent rates ·according to their abilities. 
It is not expected that the ·teacher shall . finish one 

activity before proceeding to the next. The activities a~e . 
mutually supporting througho.ut, and will be most effective
ly used in a flexible plan of partial use and returno 

1. Using the Reading Readiness Activities Book. The 
teacher whose class is supplied with the Reading Readiness 
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Activities Book will find in it a variety of exercises de
signed to prepare children to undertake reading. Accompa
nying each activity lesson are complete instructions for . 
administering it. 

2o Teaching through conversation. Conversation of a 
free nature is best stimulated through a ·child's free asso• 
ciation with objects of his own in'terest or affection. 
Such objects, the simpler the better -- homemade toys, 
plants, bits of sewing or handicraft _;.. may well be brought 
to the classroom for sharing with others and arousing talko 

Through the free conversation program. the teacher will 
help the children to develop these specific aspects of 
reading readiness: 

ao A feeling of happiness and security for each 
child 1n the group 

b. A familiarity with words, and enjoyment of 
their use 

Co A desire and ability to speak in sentences 
do The ability to pronounce words correctly 
.3. Teaching through storytelling end dramatic playa 

Throughout the Reading Readiness Period the teacher should 
read and tell s~ories to children, engage in informal con
versation with them about the stories, and encourage them . 
to tell stories of their own and repeat the stories which 
she has toldo These stories should deal with boys and 
girls, father and mother, baby, pets, play, and home activ
ities. They should definitely lead toward the stories of · 
the Pre-Primero 

.. 

Through the storytelling and dramatic play activities 
the teacher will provide further practice in the developmen~ 
of the aspects of reading readiness begun through free 
conversation, and 1n addition will help the children to 
develop these new aspects: 

a. The ability to give sustained attention to 
storytelling 

b ·. The ability to remember and retell events in 
proper sequence 

c. The ability to interpret a character or situa• 
tion through dramatic play 

4o Teaching with Picture Cards. The Picture Cards 
have various uses during the Reading Readiness Period. IJk:E 
conversation and storytelling they will be used to arouse 
interest in the use of words and the making of oral sen
tences of a free and random nature. The twelve colored 
cards will be used to stimulate an interest in the char• 
acters that the pupils will meet later 1n the _ Pr-a-Primer. 

Thus by means or the Picture Cards the teacher will 
continue to develop the following aspects of reading 
readiness: 

ao An increase in -meaningful vocabulary 
b. The ability to use sentences 
Co The desire to read 
5. Teaching w1 th Form and Word Cards. Use the form 

and word cards to develop visual discrimination. Hold the 

. 
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Form Cards up and ask the children to say "same" or "dif
ferent" o Use the word cards the same way • . The children 
can ·tell the differences and likenesses by the general con• 
figuration, length, height, and _peculiar eharacte.risties 
of the words. Make sentences with the Word Cards. Let the 
children say "same" and "different~ regarding · the sentences. 
The teacher will read the sentences to the pupils to keep 
them aware that printed symbols do say something. 

These exercises should be carried on until the pupils 
1
, 

can easily note the more obvious likenesses and differ
ences. Train the children to proceed always :from left to 
right while inspecting the words and sentences used in all 
these exercises. The children are not at this time actual• 
ly reading, but the teacher should keep in mind Jthe con
stant necessity of fostering the desire to read. 

Thus through use of the Form aid Word Cards the teach
er will help the children to develop these specific aspects 
o:f reading readiness: 

a. An ability to discriminate between similar and 
different forms, words and sentences 

bo An ability to proceed automatically from left 
to right when observing words in sequence 

Co An increase in the desire to read and realization 
of the purpose for reading. 

'• Providing speech training. Throughout the Read
ing Readiness Period the teacher should correct gross 
errors in pronunciation, enunciation, and articulation, and 
give practice for the improvement of the pupils' speech. 
This correction, however, must be done w1 th.out making the 
children self-conscious and reticent. She will persist 
until they can say clearly all the eonnnon sounds they need 
for the words in the Pre-Primer. The teacher will dis
courage the use of undesirable words and idioms brought 
from homeo She will try to improve the pupils' expression 
and to . discourage shrill voices and other undesirable 
speech mannerisms. · 

The teacher will use the black and white Picture Carda 
in the checking the sp·eech of her pupils and in providing 
needed praetieeo Although speech needs vary ~1th differ
ent localities and with individual children, there are 
certain types of difficulties which occur rather generally 
among young childreno '!'he teacher will want to take par
ticular care to observe and correct such difficulties. 
They include: (1) sound-unit omissions ('tep for step, 
•tand for stand); . (2) sound-unit substitutions (t for k or 
hard c as in tandy for candy and tate for take, dfor gas 
in det for get, b for v as in bery for very, w for r as in 
wed wose for red rose, v for th as in muvver for mother, w 
or y for l as in wake for yake or lake); (3) inability to 
sound correctly the sibilants (the s sounds--s, z, sh, zh), 
ch and j; (4) delayed speech {this may be the result 0£ 
poor hearing). • 

Throug~ speech training the teacher will help the 
children to develop these specific aspects of reading 
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readiness: 

·a. Ability to pronounce, enunciate, and articulate a 
reasonable number of words 

b. Ability to discriminate between comm.on word 
sounds 

c. A desire to work for accuracy in .speech, and a 
growing appreciation of th$ importance or correct 
speech 

d. A realization of the importance of pleasing voice 
quality and adequate expression 

7• Measuring progress. When the teacher is sure, as · 
a result of testing and observing, that the children have 
attained the aspects or reading readiness. o O she will 
proceed to Teaching Stage rrr. . 

Teaching Stage IiI: Experience Reading 

Purpose. The purpose at this stage is to lead the 
children gradually to readiness to read the Fri-Primer. 

Materials. In preparing the children to read the 
Pre-Primer the teacher will use the following materials: 

1. The ••• Picture Cards 
2. The. o • Word and Phrase Cards 
~. Homemade word cards 
4o Chart paper and materials 
5. The Pre-Primer Word List 
Procedure: The following general procedure is sug

gested for carrying out this teaching stage: 
1. Establishing a natural reading situation. The 

teacher will choose for discussion some activity which all 
the children 1n the group have experie:ooed recently. Sup
pose that during the day the class has had a walk. Out of 
that experience some such discussion as the following may 
be developedo 

.Teacher: We . had such a good time this morning. Was 
· everyone here? 

Child: No, Jack was not here. 
Teacher: He'll be sorry he missed our walk. Can we 

do anything about it? 
Child: Yes, I'll tell him what we sawo 
Teacher: You could do that, but I know a better way. 
Child: You can tell him, Mrs. Smith. 
Teacher: Yes, but there is a ·better way than that even. 
Child or teacher: We can write down what we did. Then 

we can read it to Jack. 
Teacher: That is the best way. Now, what sh.all we 

write? · · 
The children will give many suggestions, but none .ot 

them may be suitable, and more questioning and .discussion 
may be needed to bring out some such sentence as "We had 

· a walk." The teacher will write that sentence on the 
board, not to be read by the pupils but to localize their 
attention. Then more discussion will follow as to what maJ 
be told nexto "We saw a big house" might be proposed. The 
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teacher will write it under the first sentence. Further 
discussion may bring out the sentence, "The house was 
white." The teacher will write it under the second sen
tenceo - Then a unit of reading like this will be on the 
board: 

We had a walk. 
We saw a big house. 
The house was white. 

The teacher will see to it that most of the words in 
each little unit of reading are on the Pre-Primer list, so 
that transition to the Pre-Primer will be begun. A great 
variety of motives may of co-urse be used--Jack's absence 
from the walk is just a suggestion. If a wide -variety of 
interesting activities and experiences is drawn upon, a 
rich meaningful combination of sentences, phrases, end 
words will be acquired. 

2. Steps for developing experience-reading W1its. A 
single common experience should be chosen and the reading 
unit should grow out of a discussion of that experienceo 
The teacher should write the sentences on the blackboard ai 
they are developed with the children. She should read the 
unit to them several times and then erase it. 

Next three copies of the unit should be printed wi.th i ► 
rubber stamp on large sheets of paper. (If a stamping_ out
fit is not available, the teacher may write each unit, us
ing manuscript writing and taking care that 1 t is well 
done.) The letters should be about one inch tall; capital 
letters should be used only where they normally belongo · 
Not too much time should elapse between development of the 
unit and the providing of the printed charts. 

The three charts should be displayed in different 
parts of the room. In presenting these first units of 
reading the teacher must be sure that the children are re
quired to take only one step at a time. Their first step 
should be merely to listen and get auditory impressions. 
The teacher should read the charts to the children several 
times to give them a pattern of how the sentences really 
sound and to demonstrate a normal reading speed. 

On succeeding days other reading units should be de
veloped and ·printedo Six to ten charts should be made fron 
delightful and meaningful experiences. 

The second step for the child is to look and get vis
ual impressions o:f the units as wholes. The teacher will 
read a wilt and let the children find the different copies 
of it. Gradually through many experiences with them the 
children will learn to distinguish the unit about the walk 
from the one about the kitten, or from the one about the 
dog, or the car, or whatever the others may turn out to be. 

When the children can discriminate among six or eight 
such reading units (that is~ know one :from the ·other, as 
the one about our walk, the one about our kitten, the one. 
-about our playhouse or graden), then the next step may be 
taken. · 

· The next step is to break up the units and give the 
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children visual impressions of sentences. The teacher will 
pick up on of the little reading units and read the first 
sentence, for example, •we had a walk"o As she reads the 
sentence she will indicate the left to right movement. 
Then she will see if the children, or see which children, 
can locate that sentence on the other two· copies. She 
will follow the same procedure for the other sentences 
1n the little unit of reading. The teacher then may take 
a pair of scissors and cut off the first sentence, llhile · 
the children watch. Then she will cut off the other sen- 
tences. She should be careful to have the children look 
upon each sentence with its uncut duplicates. In this 
same way the teacher will cut into sentences one copy of 
each of the units of reading. The uncut reading units ay 
be distributed over the blackboard ledge, on specially 
prepared easels, on the floor, or hung by little clasps 
on a long string or wire stretched across a wall at a 
height on a level with the child's eyes. The teacher will 
see to it that the children have many experiences with 
finding sentences as sh~ reads them and matching duplicate 
sentences. Thus gradually the children will take the next 
step and read the sentences for themselves. 

When this point has been reached, the second of each 
set of charts may be cut into sentences. The teacher may 
use them as drill on the recognition of individual sen
tences. Then she will direct ·the children's attention to 
the next step: the recognition of phrases and words which 
make up each sentence. She may do this by reading a sen
tence· carefully to the children and pointing to the 
phrases. For· example she may read the sentence We had a 
walk and as she does so she will point to the phrases 
Wenad and a walko 

Next the teacher may fold the sentence card so that 
only We had is seen, and then a walk. This should be done 
with many sentences - always those which the child knows 
as words and phrases. · Thus gradually ·the children will 
come to know We had, We went, is wet, We like, We, is, aid 
so on through the list · of words and phrases. - -

A shoe box may be used as a file, and the word and 
phrase cards placed in it to be used not for teaching but 
for drill and maintenance games. The third copy of the 
experience-reading unit should not be cut up, but should 
be made into a book, the leaves of which may be fastened 
with rin~s• An attractive cover may be made on which is 
printed Our Big Book". Let the children read from this 
book at frequent intervals. · 

3. Using substitute experiences. Having used real 
experiences so far, the teacher may use vicarious exper
iences nexto She may tell an incident or story using 
content and vocabulary similar to those 1n the Pre-Primer, 
such as: "Once there was a 11 ttle white kitten. It was . 
iost 1n a big city. It was cold and lonesome. Rain came 
and the poor little kitten got weto Just then a dog came 
alongo He saw the kitten shivering in the rain. So he 



grabbed it by the skin and took it to his own warm little 
house." 

When the teacher has finished telling· the little stoi, 
she ay arouse interest in making a reading unit about it 
by saying, "Would you like to make your own -story about 
this little kitten?" 

Having gained the desired response from the children, 
the teacher will continue, "What could we say?" 

A discussion might bring out a unit somewhat like 
this: 

A little kitten was lost. 
It was cold and wet. 
A dog eame by. 
He saw the wet kitten. 
He barked and barked. 
He took the kitten to his house. 

As the units of reading become longer, the teacher 
need not make three copies as at first nor need she cut 
them into s~ntences. By letting the children read these 
units the teacher will provide a good transition to both 
the content and the vocabulary of the Pre-Primero 

4. Making the final check. Before introducing the 
.children to the Pre-Primer a final check should be made to 
see that they are ready for it, and further work should be 
planned for any who may not be ready. As a supplementary 
guide to her knowledge of the pupils' readiness to read, 
the teacher will want to refer to the list of necessary 
abilities and attitudes. o o All pupils who rate favorably 
on all these desirable points, read the experience charts 
acceptably, and recognize all the words in the first unit 
• o • of the P.re-Primer may be considered ready to read thE 
Pre-Primer successfully. Grouping of the elaaa should be 
so flexible that shifting a child from one group to an
other is done easilyo 

The above suggested program can and should be acquired in 

a series of realistic and enjoyable projects and enterprises. 

With these interests and abilities well developed, the next ste1 

of actual reading is a natural and easy one. 

A m jor difficulty of the older me_thods was that the child 

was expected to acquire all or most of these abilities at once-• 

an assignment so difficult that many pupils were swamped by · it. 

Now, the teacher can and should lead the children forward in a 

pre-reading program until these foundation interests and abil'i

tiea are in working order before aeking the pupils to read in 
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systematic fashion from a book. She continues the pre-reading 

program until such readiness has been achieved, whether it takes 

weeks or months. 



CHAPTER VI 

SUMMARY AND CONCLUSIONS 

The basic assumption or this investigation implies reading 

readiness has an important influence upon the physical, mental, 

and emotional development or the child at Level I. 

The investigation as to the extent readiness reading was 

given at Level I was limited to the State of Kansas. Question

naires were sent to the twelve cities of the first class; the 

Presidents of Associations for Childhood Education; and samp

lings of the cities of the second class. The Lee-Clark Reading 

Readiness Tests, and a check. sheet from an average first-grade 

room in Wichita, Kansas, were experimented with during the · 

school year or 1948 and 1949. 

For many years a difference of opinion has existed re

garding readiness and a lack of reading readiness. However, 

the majority of the claims made by either side have been based 

upon limited observation rather than experimental or scientific 

research until recent years. 

Parents, administrators, and primary teachers are all ex

pediting the growth of the ··"whole child''• This displays learn

ing and the concept of readiness as a dynamic process which 

calls into action the whole organism. Thus, quantitative and 

qualitative analyses first hand from primary classroom teachers 

may come nearer meeting the needs of' the growing child at grade 

one. · 

The ability to read has always been deemed essential. 

Though vicarious rather than a primary experience, much that is 
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enjoyed and understood in life must come through that channel. 

Insistence upon adequacy in reading has been especially 

true of the .American education from the earliest days to the 

present time. The textbook remains the ,most essential part of 

the school of educational technique through a child's life. 

The ability to re·ad understandingly forms the chief means f'or 

ac~uiring ne information and progress. Reading, if properly 

guided, may alter the outlook of an individual, deepen his un

derstanding, stimulate his intellectual and emotional growth, 

and establish a rich, stable personality. 

~perienced teachers recognize the abrupt transition from 

home to school. Children who lack readiness for reading in· 

terms of emotional, physical, or mental development have a dif'

ficult time learning to read. A large portion of these chil

dren fail at the end of first grade due to lack of readiness. 

It is essential to anticipate potential difficulties, and elim• 

inate them bef'ore a new process is studied, rather than apply 

remedial measures after the problem has developedo 

Some literature relating to reading readiness dates back 

to 1898, but in most part has been produced since 1930, due to 

mothers working and starting children to school earlier than in 

pioneer days. 

Readiness is a concept that applies when any new learning 

is undertaken, be it reading, love, golf, or home making. 

All children who ante~ the f'irst grade are not . endowed with 

the same abilities, attitudes, habits, and skills necessary for 

successful achievements 1n reading. They differ widely 1n the 
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level of physical, mental, emotional, and social maturity that 

they have reached • . These differences are due to the variabil~ 

ity of their biological nature and to the experiences eneowit

ered 1n their home, community, nursery school, .and kindergarten. 

The teacher must recognize and deal with these differences. 

Thus, it is said, take the child from where he is and go on 

from thereo This responsibility rests with the .classroom 

teacher. Tests, records, observation, and conferences should 

be studied and interpreted in order to place the child where he 

can work and play harmoniously and be a happy citizen. 

A study of the status of public kindergartens in Kansas 

in 1940 revealed: 

1. Of the first-~lass cities, 81 per cent have kinder-

gartens. 

2. Second-class: cities, 53 per cent have kindergartenso 

;. Third-class cities, 3.6 per cent have kindergartens. 

4o Forty-seven of the 105 counties of Kansas do not imin-

ta1n kinde~gartens.-

5o Forty-three counties have one city, town, or district 

1n the coW1ty which provides kindergartens. 

6. This means that less than half the counties 1n Kansas 

do not provide opportunities for kindergarten education as a 

part of the public school system. 

An experiment in evaluation of a reading readiness class 

at Level I was tabulated 1n 1946 at Planeview, Kansas, by Car

rie M. Scott in the following manner& 

lo There was wide variation within both groups with 
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respect to the items considered. 

2o There were wider variations among the individuals of 

the experimental group than among the individuals of the conN 

trol groupo 

;. The pupils of the experimental group received higher . 

average scholastic grades for the first semester in the first 

grade than did the pupils of the control group4 

4. It appears that membership in the readiness classes 

during the second semester of the school year 1945-1946 was 

more effective in preparing the pupils for success in Level I 

than kindergarten attendance· or no preparatory worko 

The results of this survey may be summarized as follows: 

Replies show more than three-fourths of the first-class 

cities in Kansas have reading readiness classes. Less than 

one-half give uniform information to help parents understand 

the reading readiness programo 

The majority of the primary teachers seemed to be con

vinced that reading readiness was important. Administrators 

and supervisors who answered the item favored a reading readi

ness program preceding Level I or Grade Io 

Replies show that three-fifths of the schools in second

class cities in Kansas, reporting in this investigation, have 

reading readiness classes. Three-fourths give specific trainin 

in kindergarten for reading readiness. Very littie information 

was given to inform parents of a reading readiness program and 

its importanceo 

The majority of the primary teachers, administrators, and 

SU 
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was important. Sligp.tly more than one-half of the schools 

represented by presidents of the American Childhood Education 

groups held reading readiness classes at ·Level I. 

Some gave formal information explaining the reading readi

ness program to parents. ost ·citle'3 gave readiness in kinder

garten. All cities indicated if necessary readiness was given . 

in Grade I. Nearly all of the primary teachers~ administratorsJ 

and supervisors favored a reading readiness class preceding 

Level I. 

For the most part it was felt that the teaching of readi

ness prior to entering first grade and in first grade was not 

receiving sufficient attention. 

The general opinions were that starting children in a 

formal reading program without previous readiness acti:vities 

designed to promote undesirable habi ta, attitudes, frustrations., 

and maladjustments that necessitated provision for remedial 

procedures latero 

It wa~ -felt that teachers would do more toward providing 

definite reading readiness training, if more encouragement were 

given by parents and administrators. Conferences and bulletins 

were suggested as a means of acquainting parents with acti vi

ties and purposes of a reading program. Other suggestions were. 

talking to P.T.Ao groups, civic organizations, and holding 

study groups. Some mentioned in-service training and carrying 

on a reading readiness program. 

The results of the Reading Rea(iiness Test and Check List· 

may be summarized as follows: 
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The Wichita £irst-grade groups as a whole had many chil-

dren at the beginning of the year ready to begin reading. 

Some were in need of readiness teaching. 

The wide range in median scores· m~ght be · an indication of 

many needing a delayed reading program rich in experiences and 

conversational activities. 

The ratings on the check list corresponded more closely 

with this teacher's reading group than did the scores on the 

readiness test. This indicates that test data must be supple

mented by observation of a child's actual activities in the 

classroom before the aetual _reading status can be determ+ned. 

A suggested reading readiness program should be flexible 

and informal. In the beginning the activities should approxi• 

mate those carried on in the kindergarten. The training shou1d 

be suited to the maturity or the pupils. The activities pro

vided should be those with which the children can be success

ful, yet which will offer a challengeG Growth should be con

tinuous, starting with each child where he is and continuing 

at the child's own pace according to his physical, mental, and 

emotional abilities. 

The basic notion today, 1n short, is that the teacher 

should learn, or know, the child betore attempting to teach 

him. It has been assumed that the teacher is working w1 th the 

"Whole Child"• 

· It is important that the readiness teacher sets up a 

daily program ror the purpose of achieving desirable goals, of 

budgeting time 6 and following a somewhat uniform schedule in• 

the readiness groupo 



CHAPTER VII 

SUGGESTIONS AND RECOMMENDATIONS 

The following are suggestions and recommendations deemed 

worthy by many w~iters and classroom teachers _: 

~. "Readiness" should first be recognized in the reading 

program then later expanded to include all other subjects in · 

all grade levels. 

2. That failure in reading from lack of.' readiness" 

usually implies a meager background of experiences, and an im

poverishment in satisfactions tor basic life needs. 

3. It children are to experience continuous success, it 

is necessary that their readiness be studied and appraised at 

every develop ental level, but with emphasis upon the reading 

foundation. 

4. That "readiness" b.e viewed as a developmental condi

tion 1n which a rather large number or items play important 

roles as: the physical, mental, social, and emotional factors. 

The teacher must be alert to the crux of the problem--namely, 

language development. 

5. Poor reading situ_ations sometimes develop undesirable 

personality traits such as: anti-sociability, timidity, shy

ness, irrationalism, impetuousness,· excitability, nervousness, 

idleness, distractability, quarrelsomeness, and craving tor 

attention. These types of behavior may also be found in "good" 

readers, but the cases are rar. 

6. Chronological age -should be used only as a guide to . 

soci-al placement of children to classrooms tor instruction on 

their grade level. 
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7. Mental maturity should be a primary factor in reading 

readiness activities since reading is one of the most abstract 

aids to learning. 

80 Reading readiness instruction ,is a language problem 

of the first order. 

· 9. Kansas should require official reports of all "Reading 

Readiness Level One Teachers". This information should be 

available at the office of the State Superintendent of Public 

Instruction4 

10. Equal opportunity should be given to all children in 

the State of Kansas in "Rea~ing Readiness at Level One"• 

11. "Reading Readiness Level One" should be accepted as 

an integral part of the school system. This should be in~ 

eluded in the curricula being developed by the Improvement of 

Instruction Committee 1n the school program. 

12. Since the training and teaching experiences of pri

mary teachers in Kansas are equal to, and sometimes surpass, 

those of the high-_school teachers, there is argument for the 

single salary schedule. 

13. Further study of ·-the methods used 1n "readiness" for 

learning at Level I, toward the development of the "whole" 

child as an individual, should be encouraged. 
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APPENDIX 

. Tc:> the Supervisor of Primary Grades 
Elementary School 

Wichita, Kansas 
Nov. 17, 1948 • 

I am doing a research project on Reading 
Readiness at Level I (Grade I) in the State 
of Kansas. 

I shall appreciate it very much if you 
will take the time to check the information 
called for in the enclosed questionnaire, and 
upon completion, return to me 1n the self
addressed stamped envelope. 

Sincerely, 

Rheba M. Haley .. 
· City Teacher 1n Wichita 
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Questionnaire · 

Part I. 

1. Do you have classes er grades called Reading Readi-
ness+ Level I+? Yes ___ No 

.. 
(a) Do you give some time for Reading Readiness in 

the last half of Kindergarten? Yes ___ No 

(b) Do you give any time for Reading Readiness at 
the beginnlng of Level I? Yea ___ No . __ _ 

Part IIo 

lo Doyou give un.iform inrormation preparing all parents 
1n understanding Reading Readiness classes preceding Level I? 
Yes ___ No __ _ 

2. Are the Primary teachers ot your city convinced of 
the importance of Reading Readiness classes preceding Level I? 
Yes ___ No _- __ 

3. Are the supervisors and administrators in favor ·or a 
special Reading Readiness class preceding Level I? 
Yes ___ No 

Part IIIo 

1. Do you think the schools are doing enough ___ , 
not enough ___ , or too much ___ , with the Reading Readiness 
program before and at Level I? 

2o Do you think the increasing reed of remedial reading 
programs, failure and frustration 1n the primary grades, and · 
disinegrated personalities are partly caused by a lack or 
Reading Readiness program? Yes ___ No 

3. Do you think primary teachers would gladly give more 
time to Reading Readiness preceding Level I if parents and 
administrators rostered such a program? Yes ___ No 

4o If' you care to make sugges.tions whereby something 
in the .future might be done to familiarize the public with the 
need of a Reading Readiness classes between Kind~rgarten and 
Level I. · 

+ Reading Readiness a class pre-ceding Level Io 
+ Level I same as Grade I. 






