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CHAPTER I 

INTRODUCTION 

Purpose of the Thesis 

This investigation is concerne·d with the ettect of tail

ure and success in our secondary schools 1n particular, and 

in our public schools in general. Some attention is given to 

the present status of the situation. A detailed account is 

given of an experiment conducted within the senior and sopho

more classes ot the El Dorado High School during the years 

' 1933 -. 1935 inclusive._ 

In the beginning, this analysis was not approached nor 

made 1n the light ot an assigned experiment, but evolved trom 

an honest desire to save boys and •girls trom failure in at

taining their goals atter twelve years ot school labor. ·This 

investigation is the culmination ot an earnest endeavor to 

bring to tru1.t1on the hopes and dreams of parents who in many 

instances saoritice the necessities ot lite to give their 

children a high school education. 

Surely I attar eleven years ot sorting and eliminat_ing 

students according to the requirements of our elementary and 

secondary schools, we should have a senior class totally en-· 

dowed with potentialities, void ot academic failures. 

There 1s aste, material and human, in the various rami

fications ot lite. It 1s the absorbing problem of man today, 

whether he be 1n the business .or protesstonal world, to elim

inate this residue and to save the odds and ends. The medical 

world, tor instance, makes every effort to save humanity; in 

faot, it goes so tar in its endeavor as to cure the ill or 
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injured prisoner in order to electrocute him. Governments or 

the world are spending untold billions ot dollars to give 

people employment with the sole aim .of saving them trom 

economic and social disaster. The educational world looks 

upon its waste as human residue, just human beings who have 

tailed within its academic walls. And what do our schools do 

about their problem? Close their eyesl 

The results ot this experiment are here compiled with the 

·hope ot ~ontributing ~ simple, workable, and practical pro

cedure which can be tallowed by taculties and .sponsors in 

their ardent desire to rescue and save some of the human 

waste in the present set-up of our schools. 



CHAPTER II 

EFFECTS OF FAILURE AND SUCCESS IN HIGH SCHOOL 

Guidance Needed.- We assume all students are capable or 

advancing through their high-school careers unassisted, except 

by their several class-room teachers • . Many questions arise in 
. . 

the daily lives of high-school students that bewilder them and 

cause them to be scholastic failures. They need, want, · even 

crave some one to whom they can go with their school problems 

and ask adVice and guidance. Often one word of praise or en

couragement Dl8.Y change. the lite of a student. Perhaps this 

one word helps give the student a feeling ot security, a de

termination and a desire to w1n and to be successful. Every

one more nearly works to his capacity when he knows he is 

advancing toward his · goal, when he knows some one is inter-

ested in his attainm..ent· of that set mark. 

7ailure involves waste in the process of secondary edu

cation which can and should be- remedied or prevented as far 

as ·possible through the effective guidance of pupils.l 

The high school has viewed the failure problem in a dif
ferent light, although tt is approaching more and more the 
point . of view of the elementary school. It has dealt with a 
select group ot stu.dents, and its functions have been more or 

. less selective. - The pupils are older and, presumably, have 
mastered the tools of learning. They must, therefore, assume 
a ·greater degree ot personal responsibility for the use made 
Qf the school. · While the secondary school cannot unload the 
responsibility tor failure on the pupil alone, it errs in its 
administration of the pupil unless it develops in him a keen 
sense of responsibility tor the proper use of school time 
and opportunities.a 

l illtam c. Reavis, "Guidance Programs · 1n Secondary 
Schools,~ Clearing House, VIII .(September, 1933), 20. 

2will1am c. Reavis, "The Administration of Failing 
PUp1ls in the High Schools of Seattle, Washington,~ The 
Sch.ool Review, XXXIII (January, 1925), 28. . 

. -3-



1 The problem of guidance and personnel work is being 

called to the attention of leaders in education. Of late 

years a number of prominent educators have emphasized the im

portance ot the teacher in the personnel work of the school.l 

Teachers in service and teachers in training are not at 
present b 1ng given a systematic picture of their opportuni
ties as personnel workers. lrfa.ny administrators are, however, 
in tavor of in-eluding in the curriculum· of normal schools and 
teachers colleges -a course which will give teachers knowledge 
and skill in work with individuals••••• Teachers have con
tacts with 1ndiv1dual students in lecture rooms; in class 
discussion and in small discussion groups; in the laboratory 
or school tor practice teaching; in the library; in their of
fices; in co•1 ttee meetings; in the halls and on the street_; . 
in students' homes; in their own homes; ••••• In all these. 
contacts there are opportunities for teachers to become ac
quainted with .their students, enjoy them, and be a factor for 
good in their 11ves.2 

Too little attention ha been directed to the student in 

our high schools~ e have been concerned with class proeed~ 

ure, records, and other routine duties. Yet we have been 

cognizant ot the fact that our high s·chool registration has 

increased more than fifty percent since 1929.3 Recent data 

indicate that college enrollment has fallen oft fourteen per 

cent during the same period.4 Disregarding this apparent 1n

congru1ty in the foregoing tacts we are convinced or increase 

_high school enrollment. 1th this enlarged enrollment the 

clas · room teac_hers' duties have _ increased in proportion. 

Personnel work should be assigned to those faculty members 

· lButh Strang, The Role of the Teacher 1n Personnel ork, 
. p. 3. New York: Teachers College, Columbia University, l935. 

2Ib1d., p. 4. 

· . 3icansas City Times, TUesday, October 29, 1935, P• D. 
Reviewing Helen Christ!ne Bennett, "Surveying the Educational 
Field1 " cosmopolitan, November; 1935. · 

~w. _I. Brandenburg . Editorial, The Gl aner, Pittsburg, 
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best fitted for the work> and they should be relieved of a 

part of their teaching load. Hopkins pointed out the follow

ing objections to the ttfaculty advisertt plan: 

There are not enough persons on any one faculty who will 
make good advisers. good adviser needs: 

a. Real and sincere interest in students 
b. Ability to acquire something or the student point ot 

view 
c. Knowledge ot the technical requirements of the eol-

lege 
d. Knowledge of the professions and vocations open to 

students 
e. Knowledge 

advising~l 
ot the individual student with whom he is 

Howeve~, until we arrive at the educattonal status of 

trained advisers, our schools must continue with the guidance 

llh.ich is now availabl • 

Guidance in academic matters 1s the most common phase of 
the teacher's work with individuals •••• ~ The teacher can 
frequently help him discover factors which are interfering 
with success and suggest ways which other students ot a sim1-
1a·r level of intelligence have found helpful · in changing 
these faotors.2 . 

Cost of Failures.- There are various tactual reasons why 

· we must turn failure into sue ess. First let -us consider the 

cost. 

The waste involved in re-teaching these failures has 
been e timated by the Chicago Principals' Club as forty dol
lars per student in teaching service alone. In 1924 this 
club tound that the el.ementary repeaters cost Chicago _one 
million, four h~dred thirty thousand dollars.3 

1t. B. Hopkins, ttpersonnel Procedure in Education,tt The 
Educational Record Suaplement, No. 3, pp. 25-26. Washington: 
Imerican Council on E ucation 1 October, 1926. 

2Ruth Strang, op. cit., p. 218. 

3Helen o. Cowing, "Yailures in Our High School,~ The 
School Review, XXXV (December, l927), 760. 



-6-

Another investigation has estimated tha·t the cost or re

teaching failures in the high schools in the United States to 

be eight million dollars annually.l · 

Approximately thirteen billion dollars is now spent 
yearly on crime in the United States--more than three times 
the amount spent on education. The eost or guidance seems 
small in comparison with the expenditure needed i"t construc
tive work is not done.2 · 

Hull has given some pertinent truths regarding the pupil 

cost per credit unit in the ditterent subject departments in 

1925-1926 and in 1931-1932. 

Department Per PUp11 Cost Per Unit 
1925-'26 1931-9 32 

Art-----------------------------------$26.0l --------- $16.54 
Commercial subjects------------------- 11.48 --------- 9.03 
English------------------------------- 11.54 --------- 9.48 
Foreign languages---------~----------- 11.79 ----~---- 11.45· 
Home economioe--------------------·---- 24. 22 --------- 17. 99 
Industrial arts----------------------- 26.63 --------- 21.85 
Mathematics--------------------------- 10.72 --------- 10.87 
Science------------------------------- 18.68 --------- 13.89 
Social studies-----------------------~ 10.18 --------- 9.46 
Teacher training---------------------- 18.74 
Vocational trade---------------------- 36.85 --------- 21.543 Vocational home economics------------ 37.00 ---------

In addition to the financial loss, there is the loss of 

skill and energy to the nation. 

Profoundly disturbed by the presence of three million 
young people between 16 and 25 on relief, ••••• President 
Roosevelt has said, "that we shall do something for the Na- . 

. tion•s ·. employed youth, because we can 111 afford to lose the 
skill .and energy or these young men and women".4 

·1R. B. Huztable, Analytical Study of Failures -in · High 
School with Suggestions tor Remedial Prosram, pp. 86. Univer• 
sity ot Southern Calitorni·a, Master's Thesis, 1928. 

2Ruth Strang• op. cit., ·p. 19'1. 
3J. D. Hull, Factors Determining the Per Pupil Cost ot 

Instruction in High Schools,~ p. 48. The School Review. XLII 
(January, 1934). . · 

4Aubrey 1111ama, ~The Ne Deal Gives Youth a Break,n 
Sc~olas tie , llVJ:1. ( S pt ember, 1935) , .13. 
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oral and Social Eftects of Failure.~ The economic val~ 

ues, w~ile pertinent in their scope, are small indeed when 

compared With the human waste involved. This waste, a result 

ot tailure, includes spiritual and moral impairment or the 

pupil. To fail develops the habit of failure, wrong atti~ 

tudes, discouragement, and inferiority oomplexes ·that lead to 

truancy, social delinquency, and unbalanced mentality. 

Anyone who has studied the ·patients who pass through a 
mental clinic is impressed by the frequency 1th which deep 
feelings or inadequacy, chronic discouragement -and worry, 
lack or selt-contidence, and a protound sense ot interiority 
are found to play a prominent role in the maladjustment or the 
individual.~ •••• Upon closer investigation it is found that 
it is not so much the actual handicap which has proved the · 
stumbling block as the emotional attitude of the patient 
toward 1t.l 

An elementary education which has not tor one of its 
aims the vigorous cultivation of the emotions cannot be 
described as in any sense a preparation for life or tor keep
ing alive. For a person is really alive as long as his emo
tions are vivid and living, which is perhaps what Nicholas 
Murray Butler, ot Columbia University, implies when he de
clares that many people are dead thirty years before they 
are buried.2 · -

:ualities that make tor success cannot be overstressed. 

Here presented are only two lists, but they are characteris

tic ot other lists. 

Have an aim 
Cooperate · 
Use all your ability 

·Charact r (honesty, reliability, etc.) 
Good wor ship (accuracy, thoroughness, etc.) 

lclara Bassett, "School Success, An Element in Mental 
Health," The Journal of the National Education Associati.on, 
XX (January, 1931), 15. 

2Mary M. Colum., "The Preparation For Life," Forum, 
XCIII (March, 1935), 155. 
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Courage, perseverance, etc. (story or w. c. Durant) 
Industry 
F~rm desirable habits (punctuality, etc.) 
Capital (money, health, brains, character)l 

The "Ten Commandments or Success" by Charles M. Schwab 

have a place in this discussion: 

1. Work hard. Hard work is the best investment a man 
can mke. 

2. Study hard. Knowledge enables a man to ork more 
intelligently and effectively. 

3. Have initiative. Ruts often deepen into graves. 
4. Love your work. Then you will find pleasure in 

mastering it. 
5. Be Exact. Slipshod methods bring slipshod results. 
6. Have the spirit of con1uest. Thus you can success

tully battle and overcome diff culties. 
7. Cultivate personality. Personality is to the man 

what ·perfume is to the flower. 
a. Hell and share with· others. The real test of business 

greatness 1 es in giving opportunities to others. · 
9. Be dE111ocrat10. Unless you feel right toward your 

fellowmen, you can never be a successful leader of men. 
10, In all things do your best. The man who has done -his 

beat has done everyth1:g.g. The man who has done less than his 
best has done nothing.2 

~enry Ford has emphasized the moral and social qualities 

in his schools by always stressing conduct. When asked how 

he came to do so, he said: 

When I was a child and came home from school, my tather's 
first question was, 'ell, Henry, how did you conduct your
self today?' He rarely asked about my ma.rks. Both he and 
my mother believed that conduct was of first importance. 
They believed many or the tine old principles of lite, and 
impressed them on me., They teared debt, looked on laziness 
as .a sin, required that I be useful around the house and neat, 
and that I be reverent ·toward God. Childhood memories last a 
lite-time. If they are good, sustaining, guiding memories, 
they will carry a fellow along all right. In om-· schools we 

i · illiam G. Bate and Eliza Ann ilson, Studies in Voca
tion· Information, tound in Chapter IV. New York: Longmans, 
Green & co~, 1926. 

2Elizabeth Rus~,_~Gu1ding the Drifters into Vocations," 
The School ReView, lUl!.VIII (~ebruary, 1930), 99. 



aim to furnish the kind of experiences and ieaoh the kind or 
truths that throughout lite will make our boys and girls hap-
py, solvent men and women.l · 

The tendericy now is to lay more emphasis on the moral 

and social values than was done in former times. Education

ally, thee are spoken of as attitudes and personality. 

Achievement tests have shown clearly that the facts learned 

in any school subject are soon forgotten; the.t the remembered 

a_nd important aftermath of education 1s the attitude ot chil

dren toward the principles or l.iving. Thus, Kelly writes: 

•we must surely assert that one of the important outcomes ot 

education is the establishment of what we think ot as correct 

attitudes. •2 In 1928 a per·sonali ty rating soa1 was adopted 

in the Collinwood High School, Cleveland, Ohio. This school 

houses tour to f;ive thousand pupils in grades VII - XII. · The 

personality-rating card serves as starting point. It gives 

some degree ot objectivity to the progrem. 

Certainly all moral instruction is in vain unless the 
pupils,, in some way, come to desire the traits in question 
and thus to acquire vivid and moving ideal.a. It would be 
idle to pretend that any rating scheme or any mere checking 
or a few outstanding traits would or itself result in any 
auoh consummation. All the school oan do here, as e~sewhere, 
is to provide a situation which will fire the pupils to ef-
fort.3 · - · · 

The responsibilities of the secondary school are be-

coming multi l e in number and varied in scope. This school 

lHenry ord, Learn to Do by Doing as told to .Tames c. 
Derieux, The Making or an American Citizen," Good Housekeep-
ins. XCIV (October, 1934), 118. . 

2Trume.n Lee Kelley, Scientific ethod, P• 10f$. New York: 
Me.omillan Co., 1932. Found in R.J.Longstreet, "An Experiment 
with the Thurstone Attitude Sca1es, The School Review; XLIII 
(March, 1935), 202. . · 

3Frank P. hitney •The Use of Personality in Ratings in 
Character Education, The School Review, XLIII (Feb. 1935), 
111. 
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must recognize and ·give proper treatment to individual dit

teren~es, make provision tor proper guidance, and formulate a 

sympathetic understanding ot the problems peculiar to the 

harassed years ot adolescence. 

Antisocial or unsatisfactory behavior in school should 
be treated as a symptom of difficulty rather than .as a dif
ficulty in itself. A certain type of behavior is 1n most in
stances symptomatic of a certain ype of difficulty, just as 
certain conditions are symptomatic ot tuberculosis or appen
dicitis •••• · • The causes can usually be olas itied under 
one ot the following six types. 

1. Physical defects 
2. Psycho-physical defects 
3, Personality difficulties 
4. Detective foundation 
5. Inettective habits of work 
6. Social difficulties. 

Human Waste in Our Schools.- Some school systems have 

eliminated marks, grades, and other qua1:1titative measures, and 

instead ot these have con entrated on the quality ot work done 

---it is a happy arrangement. The f\lnction of the public 

school• below the college level, is to train .all the children 

· ot all the people; it should have no selective responsibility. 

-Any sort of exclusive device_s, through which s_ome pupils are 

encouraged and others discouraged, is therefore out ot place 

in the common and secondary schools of the United states. 

The nget-by" attitude is pe:rm.eating our entire school system. 

e cannot expect children to be truly trained through twelve 

years or school in a pernicious atmosphere ot nget the mark, 

honestly if you can, but get the mark" without leading to the 

moral breakdown ot many individuals. Racketeering to get 

lEver tt c. Hirsch, nThe case Method of Dealing 1th 
Individual Difficulties in the Secondary School, The School 
Review, _XXXVIII {September, 1930), 525-6. 
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grades and marks has become as common as racketeering to get 

~oney in business,l 

WiggBltl in describing the Mount Kisco School of West

chester County, New York, organized by Dr. David Mitchell 

says: 

Do away once and tor all with marks, grades, units, <le~ 
motions, and promotions which either hold back the child's 
progress or else give him wrong motives tor progress ••••• 
In other words this school strictly follows the plan ot the 
Great Teaeher. It gives the five-talent child a five-talent 
task• and the one-talent child a one-talent task. Thus each 
child teels himself ruler over just that portion ot his en
vironment which· he has mastered t ·or himself, each "according 
to his several abilities"• Above everything else, no child 
hides his talent, however small 1 t may be, under a complex ot 
tears, or wraps uph1s agonizing soul in the paralyzing nap
kin of failure and 1nfer1or1ty.2 

The enormous human waste in our schools is appalling. 

We are being severely criticized tor not doing a better job. 

We may see a perteet picture of this vast life tragedy 
ot failure in the 1931-'32 report ot Dr. William J. O'Shea, 
at that time Superintendent ot the New York City Schools. 
This report shows that out ot 57,POO children who had been in 
school tour tull years• over 17,000 had already tailed.. Six-
teen ot these children were still in the first · grade. They 
~d not advanced at all. The remainder at the 17,000 were 

struggling along beiween the first grade and the titth, to 
Which the whole 57,000 should have been promoted ••• • • Ap
proaching the picture from another angle--it you should set 
out to locate a thirteen-year-old child in this system, you 
ight have very little idea where to· look tor him; tor this 

same report relates that out ot 56.341 thirteen-year-old 
children in school at that time, eleven were still in lA, 
here they had started seven years prior to that date, while 

th1rty~eight were in the fourth year of high school and would 
soon be ready for college. The remainder were scattered all 

p and down in varying numbers from the first to the twelfth 
grades.3 

· 1Lofter Bjarnassont "Quantity of ~ual1ty,~ Clearing 
ouse, VII (January, 1933 J, 296-7. 

2Albert E. Wiggam, Make Every Child Make Good, surveyed 
by James c. Derie-ux, in "The Making of an .American Citizen,~ 

ood Housekee i , XCIV (October, 1934), 226. 
3 
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Year is considered one or our most harmful emotions. In 

tact, _some psychologists say it is the most detrimental. 

Albert E. iggaml is one or this latter school. Most people 

live in a continuous state of suppressed dejection. Experi

ments have shown that at lea t eight out ot -ten p~ople go 

through lite with the constant -fear of failure; this tear. it 

was tound haa usually begun 1th some failure in childhood, 

most trequently the child's failure to make good in school. 

President Charles • Eliot of Harvard said,nNever give a child 

a task it cantt perform." illiam James later added, nWhen 

you do so, you teach him the habit ot tailure instead of the 

habit ot success.n 

Henry Ford has si~ilar id~as regarding failure and its 

ettect on personality, citizenship, and social security. He 

has established trade schools at Dearborn, Michigan, and in 

other places where more than two thousand boys and girls are, 

· as he said: 

Learni-ng to do by do ing•-tha t ts my favori_t6 principle in 
education. lPunctional education, some people call it. ·call 
it what you like. Just so long as ·it turns out boys and girls 
competent to live happily and to earn a living, and be smart 
enough not to be victimized by any swindler. • • • • or get
rioh-quick-sc·heme, I'm :tor 1 t. When 1 t fails to do that, I 
say it· is wasted motion.2 

· To live a broader,· . fuller life 1s the ai:rn and goal of 

education. If we can teach a pupil to make an honest living, 

to enjoy his environment, to be ambitious for moral, spiritual, 

lAlbert E. iggam, op. cit., p. 21~ 

2Henry Ford, op. cit., P• 20. 
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and material advancement, and to be in touch with the world 

at la~ge, then_ e have made a good citizen. 

In the school, failure in adjustment is otten manitested 
in anti-social behavior, truancy, rebellion against authority, 
and other torms or miscond~ct. The teacher has daily oppor1 tunities to add to the sum total ot happiness in the world. 

When we are trained, as teachers, to give wise counsel

ing and guidance in right attitudes, in development of per

sonality, and in actual probl ms ot lite to all the children 

ot all the people, and when all people have the opportunity, 

and nany -that inner urge 1 to live abundant and tolerant lives 

then, and not until then, will the quality of our citizenship 

be raised. 

Education 1s at present in a transition stage with re• 
spect to guidance.. • • • en education ·1s re-defined in 
terms ot guidance, the fullest gro th of every student will 
be the essential goal in education. It this goal is achieved, 
each person will be able to make this.maximum contribution to 
the society in which he lives, and the culture ot the indivi
dual members ot society will thereby be raised to a higher 
level.2 

lRuth Strang, op. cit., p. 104. 

2Ib1d., P• 4. 
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CHAPTER JII 

CAUSES OF FAILURE AND SUCCESS IN HIGH SCHOOL 

Previous. .studies of High-School Failures.-

Scholastic achievement may be e·xpressed in the form of a 
product; Scholastic aptitude x effort x achievement. If a 
student's aptitude is high and his effort small, the result
ing achievement may be a B grade. If the aptitude 1s low and 
the ettort great, the same level of achievement 1s possible. 
There comes a time, however, in the student's career, as he 
progresses through school, when his maximum effort is no . 
longer sufficient to compensate for the lack of mental alert
ness. He therefore encounters failure. This frequently oc. 
curs with conscientious children of average or below average 
ability when

1
they change from junior high school to senior 

high school. 

In the outset we .must remember that a student may be a 

failure at one school, transfer to another, and be considered 

a success. Many times "poor students" are equally as capable 

- as ~bright students1t, but other interterenees cause their 

failure. - • H. Pyle2 tells of an experiment in which thirty

three tailing pupils (in almost all studies) were analyzed 

for causes of and remedies for failure. An experimental, di

agnostic study was made of each pupil. The experiments used 

with the failing students ere given to the four brightest and 
• ,. .. , _ # ~ 

most successful pupils 1n the class. It was fo~d that of the 

thirty-three tested that twenty-eight of the poor students 

were equal to· the average of their age, or better, in one or 

more functions: each of the tour bright students was only 

l"College Failures," a study from the offices of the 
University Comittee on Education Research, University ot 
Minnesota. Surveyed in "Educational Research and Statistics'~ 
School and Society, X:X:XVII · (May 27, 1933), 692. 

2w. H. Pyle, "A Psychological study ot Some High-School 
Yailures," Sehool and Society, XXXI {June 14~ 1930), 819-20. 

•14-
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average, or below average, in at least one function. Thus the . 
poorest students in this particular high school excelled the 

best students in some aspects of learning. One notable con

clusion of Dr. Pyle was that a conunon literary type of educa

tion for all pupils is impossible. 

Gardner1 made a study of the causes ot tailure in North 

Side High Schoo_l, Fort orth, Texas. He lists the following 

causes submitted by students and teachers. 

TABLE I 

CAUSES OF FAILURE AS STATED BY PUPILS 
Causes ot Fre- Causes of Fre-
Failure . quency Failure quency 

Lack of home study. • • • 
. 76 . No knowledge or how . 29 . . . . 

Dia like the subject • • • . 76 . to study. . • • • . . . . . 
Little studying • • • • • . 70 . Lack of time. • . : 26 . . .. • 
Discouraged • . • • • • • . 66 . outside work. • • • .. · 24 • • . . 
Insutfieient effort • . • . 58 . Not made to prepare : . . . 
Dislike the teacher • • • . 58 . lessons • • • • • . 16 . . . . 
Timid about answering • • . 53 : orry over studies . 12 . . . 
Slow answering. • • • • • . . 50 : Late entrance • • • . 12 . 
No interest • • • • • • . 45 . No chance to recite . 12 • . . . . 
-Idleness. . • • • . 44 . Too many subjects • : 12 • • • • . . • 
Poor concentration. . • • . 44 . Laziness. • • • • • . 11 . . . . 
. Poor foundation • • • • . 40 . Home conditions • . 9 . . . . ~ . 
Irregular attendance. • • 

. . 39 . Social activities .. 6 . . . ,. . 
Teacher tails to . . Poor health • • • • : 6 • . 

explain • • • . • • • . 30 : Lack ot sleep • .. • . 3 . . . . . No opinion. • • • • . 4 . . . 
.. 

lA. Gardner, '1A Study of the causes ot High.s chool 
Failures," The School Review, XXXV (February, 1927), 110-111. 

. . . . 
: . .. 
: . . 
: . . 
: . . . . . . 
: 
.. . 
: 
: 
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TABLE II 

CAUSES OF FAILURE AS STATED BY TEACHERS 

cause ot Failure Fre- Cause ot Failure Fre-
quency quenoy 

Irregu1ar attendance ••• : 84: Too many subjeets ••• : 5: 
Pailure on tests •••••. 78: Lost books. • •••• : 4 : 
Lack or study generally •. 63: Immaturity •••••• : 4: 
Lack ot effort •••••• : 58: Reading ability poor. : 4 : 
Mentally slow •••••• : 56: outside work ••••• : 3: 
Lack ot home study •••• : 3'1: Work elective ••••• : 3: 
Poor toundation ••••• : 31: Lack of confidence •• : 3: 
Laziness ••• ~ •••••. 20: Social activities ••• : 2: 
Poor study habits •••• : 26: Depends 0n others ••• : 2: 
Yailure to hand in : : Incorrect habits in : : 

wr1 tten work. • • • • • : 25 : typewr1 ting. • • • • . 2 : 
Idleness • .•••••••• : 15: Lack of sleep ••••• : 2: 
Lack ot interest ••••• : 14: Cheating on tests ••• : 2: , 
Poor health ••••••• : 11 ·: New wQrk &. surroundings: 1: 
Late entrance• • • ••• : 10: Overconfidence •••• : 1: 
Carelessness ••••••• : .7: Poor concentration• • : l: 
Inattention ••••••• : 6: Change or classes ••• : l: 
Ph s ical defects. • • • • : 5 : Came to class without : : 
Home conditions ••••• : 5: book ••••••••• : l: 

: : Too much athletics •• : l: 

Hoist lists as h1s causes the following: 

Low intelligence 
Env1romn.ent 
Transition . 
Physieal det,ects 
Irregular attfndanee 
Poor reading. 

Ruth Strang makes the follo 1ng comments: 

The causes ot failure are numerous. Most common among 
these are; a lack of scholast1o aptitude for the courses 
chosen, poor previous preparation, insutfioient time spent 
in study, and ineffective study habits. Often non-academic 
factors such as physieal·deteets and emotional disturbances 
operate to check the processe by which academic success 1s 
to be achieved.2 

1.-

l John R. Hoist, "The Problem of Pupil Failure,n Los 
Angeles Educational Beseareh Bulletin, X (Marcht 19301,9-13, 

2Ruth Strang, op. Ci,t., P• 194. 
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oodring and Flemming report the following difficulties 

which teachers encounter in directing the study of high-school 

pupils: 

Insufficient knowledge and use of the psychology of 
learning 

Difficulties in making adequate as ignments 
Insufficient information about individual pupils 
Insufficient time in teacher's daily schedule tor pupil 

diagnosis and remedial work 
Lack of teacher preparation tor diagnosis and remedial 

instruction 
Inability ot teachers to give training 1n speciti~ study 

skills~l 

w.. C. Reavis ot the University High School, University 

ot Chicago, surv yed students ot three high schools numbering 

334 pupils, on probation the first semester. He lists the 

causes in order of importance as follow 

Failure to concentrate 
Insufficient time and ettort 
Dislike or teachers 
Irregular attendance 
Poor study habits 
Worry over studies 
Poor foundation 
Too mu.ch outside ork 
Poor health 
Inability to understand 
Home study conditions unsatisfactory 
Lack of sleep 
Physical. defects 
Unfair marking 
Recent illness 

orry over home conditions 
La·ck ot interest 
Lazines 
Too much athletics 
Too much social activity 
Dislike of subjects2 

lMaxie Nave oodring and Cecile White Flemming, ttDirect
ing Study ot High-School Puptils," Bureau of Publications, 
Teacher• s College, Columbia T}n.i vers 1 t y, ( 1929} , PP. 4-7. . 

2w. c. Reavis, op. cit., p. 33. 
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Ruth Strang gives in the following order problems ot 

scholarship and attitudes of pupils toward study and class 

participation: 

Lack of interest in school work 
Peeling bored by the time the senior year is reached 
Trying to "Get byu with the minimum of work 
Lack at ease in reciting in class 
Fear ot malting mistakes and being laughed at 
Year ot criticism 
Feeling of being on the ragged edge of tailure 
Fear of examinations 
Discouragement due to laek o~ progress in a subject 
Sat1staet1en with doing superficial workl 

The same author considers "personality dittieultiesn as 

vital in causing failure as scholastic ability or attitude 

toward study. She submits this 11st: 

Withdrawing or introvert reactions 
Extreme sensitiveness, fear of criticism 
Exce~sive shyness and timidity 
Too, much reserv 
~edom1nance or intellect at the expense ot other 

important functions 
Not being aggressive enough, lack or initiative 
Day dreaming with self as heroine or hero· 
Ind-g.lgence in selt-pity 
Loneliness 
Sullenness 
Lack of normal interest in others, snobbishness, 

seclus1venes 
Fe-eling that nobody cares or understands 
Avers1ons2 

Many students tail to make creditable showing in sub~ 

jects because they are not interested in them. The discipline 

idea 1s still operating in some schools; pupils are toreed to 

take subjects to till up the olasses or- tQ meet some require

ments. _ 

1Ruth Strang, op. o1 t. t p. -1'16. 

2rbid., p. 1a2. 
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Adains made a study of pupils in the high-school subjects 

ot vocational and non-vocational schools. His summary and 
. . 

conclusions were: 

1. athematies and Latin are responsible for 63 percent 
ot all the failures in the vocational schools and 60 percent 
ot all the failures in the non-vocational schools. 

2. English se ms to be about three times as d.ifficult 
tor boys as for girls if difficulty can be measured by the 
number of tailures. · · . 

3. In both groups or schools nearly two-thirds of all 
the failures oc.cur in the first year or the high school. 
·. 4. Great variations were found in the percentages ot 

tailure in the same subject in different schools. Great 
variations were also found in the -total failures in different 
schools. 

5. In both groups of schools the chief reason for fail
ure as given by the pupils is the failure to do back work ••••• 

6. Subject matter that is too difficult accounts for 
31.5 percent of all · the failures in the vocational schools 
and 28.7 percent of all the· failures in the non-vocational 
chools: Failure to see any value · in the subject is given as 

the cause of 11.l percent of all the failures in the non
vocational schools ••••• 

7. If the per capita cost in the high schools included 
in this study ere $80 a year and each pupil were carrying a 
load of four subjects a year the money cost of these failures 
would be approximately 38,500. 

a. In the vocational schools only a few failures are re
corded in some of the regular vocational subjects ••••• 

9. In both groups of schools the pupils are in favor ot 
leaving geometry, algebra, and Latin out of the high-school 
curriculum. 

10. The subje ts which the girls most want but cannot get 
are domestic scienee, l'renoh, Spanish, typewriting, and book
keeping. The subjects the boys most want but cannot get are 
manual training, typ writing, shorthand, chemistry , and book
keeping. 

11. Based on the ratio of the number of pupils who like a 
subject· best to the number of pupils who like it least, home · 
economics and agriculture are ea ily the favorite studies. 
Latin I, geometry, and ·ceasar being among the least liked ••••• 

12. This s tudy as well as others of a similar kind seems 
to indicate that, when we learn to use the interests and as
pirations of high-school pupils, much may be saved in finan
cial outlay. The saving in lost interests, crushed hopes, 
and blasted ambitions seems destined to exc.eed the most 
libe.ral expectations. 1 · · 

lJesse E. Adams, "Reactions of High-School Pupils to 
High-School Subjects, II," The School Review, X1J.V (June, 
192'1), 425-'1. 
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Views ot Some High .. sohool Principals . - From high-school 

principals' point ot view a suggest list of administrative 

!measure is given to aid and further the 'WOrk of the schools to 

meet the needs of the pupils. 

1. The practice of many teache·rs ot seeking ta stimulate 
a spirit of work and a respect for scholarship through the 
tear of f ailure . · · 

2. The praotice of some principals of allowing teachers 
to tail large numbers of pupils without requiring an explana-
tion ot the eauses ot the failures. · 

3. '!'he lack ot uniformity in the minimum req~irements in 
the sections taught by difte·rent teachers, with the result 
that t wice as much work may be required by others. 

4 • . The practice of teachers placing an excessively high 
value on the results of final ex8Dlinations . 

5. The practice ot ·allow1ng backward pupils to elect sub
jects tha t require better native ability and better prev,ious 
preparation than the pupils possess. · 

6. 'fhe practice of some princ.ipals of urging their teach
ers to dis tribute their marks according to the normal tre~ 
quency cur ve . 

7. The tendency ot some teach rs to be more concerned 
with teaching subject-matter than with the training of pupils . 

8. The failure to provide special sections or special 
courses f or pupils of low ability o:r inadequate preliminary 
training . 

9. The failure ot principals to require that .teachers de
vote a mi nimum amount of time to specific training in the 
habits of study peculiar to the different studies . 

10. The practice of allowing all entering ninth- grade pu
pi·ls to elect four studies regardless of their previous per
formance in the grades or ot the results of intelligence test~ 

11. The ta.1lure ot teachers to detine the minimum essen
tials i n their courses and to provide adequate drill . 

12. The failure ot teach rs to organize their work in 
terms ot definite, specific tasks that pupils must perform at 
a stated time . 

13 . - The practice of allowing pupils fat.ling 1n two or 
more subjects at the middle or the semeste·r '·to continue to 
carry a ·:t'ull loa~ of wor~ . l 

I n the summary of this report Wilford M. Aik1n2 suggests 

, 1Educational News and Editorial Comment , "Why Pupils 
Fail .i n High School,tt The School Review,, XXXIII (June, 1925), 
403--4 . 

2Ibid. , p. 406., 
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that the principal of every sehool
1

have a conference with each 

teacher once each week. He says that · the effect on the teach

er would be gratifying; The. instruetor knows that he will 

have an opportunity eaeh week to discuss his problems with 

the principal; that he will be advised concerning h1s work 

and plans. He will beaked also about the progress ef his 

individual pupils. 

Some advancement has been made in solving the health 

~roblem in our schools. The school nurse is now one or the 

regular staff. Ocular and · dental inspection is considered 

essential even in many rural systems. '!'he physical education 

course has recently taken on a two-told function. The physi

cal training in the gymnasium correlates with a classroom 

study of the body and 1 ts eare, givi.ng 1 t an accredited place 

in our curriculum. With all our ad:vancemen·t there is much 

yet to be done. Schools 1n the nebulous future, will care for 

their physically handicapped students. A.gath~ Scallyl says: 

It is hard to believe that there is an-army _or three 
million children in our schools who are hard ot hearing. They 
are handicapped 1n learning. The physical defect is serious, 
but emotional disturbance otten caused by 1t may be even more 
serious. What can be accomplished? Miss Scally- tells what 
needs to be done. Even under the most unfavorable conditions 
any teacher may do something. How many children wi t -h im
paired hearing are there in your ·room or school? What will 
you do this year to understand their diffieul ties and _give 
them help? · 

. Principal E. R. Sifert of The Central High School, 

Oklahonia City, says that a student whp tails to measure up 

~to his own capability is a failure. He gives the illustratioIJ 

l.Agatha Scally, "Three Million:u Hygeia, XIII (March, 
1935), 268. 
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ot a tour cylinder car ich is a success as long as it pulls 

its load and .purrs, but hen it starts to sputter, it shows 

signs of failing. A pupil 1s a success in school when he is 

happy and hopeful in his work, when he thinks his ettorts are 

being appreciated and justly rewarded. _Principal Sifert lists 

personality difficulties on the part ot students as: 

1. Fear of home, ot class , ot family record, and or not 
graduating. 

2. Unattractiveness. The · eet littl kissable may win 
grades undeserved~ as proven by scientific tests while the 
odoriferous street urchin often tails hen rightfully leading 
the class. 

3. Arch procrastinators. Just can not get tasks finished 
on time. · 

4. The pickle type. The school antagonizes some childre 
while at home they have an ~dmirable personality.l 

Personality difficulties on the part of the teachers he 

lists as follows: 

1. Indifferent and listless. "If you don t get the job 
you like--like the job you get." 

2. Teachers have too mny pets and pests. therefore too 
often they tail to give justice to other students. 

3. Teachers appear to be unsympathetic to 111ness ot the 
etudent or his family. 

e need to study stud en ts not only men tally and physi

cally, but emotionally and individually as well, if secondary 

schools are to do their duty to our mass of pupils and to 

ociety. 

An explanation is no doubt p rtinent since it ould be 

impossible to 11st all of the causes or failure in high 

school. An effort has been made to list these which have 

lPrincipal E. R. Sifert, Central High School, Oklahoma 
City,,.. Speaker at The Progr ssive Educational Association, . 
Regional Conference in the me ting Personality Difficulties 
as a cause of Failltt-e. February 14. l936. Wichita, Kansas. 
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been tound occurring with the greatest frequency. Recent 

publications attribute failure to causes other than mentality. 

Examples or these other causes are attitudes, personality, 

emotions, and tears. 



CHAPTER IV 

REMEDIAL MEASURES BEING USED 

Guidance.- Guidance and person·nel work, otherwise known 

as 1ndiv1dual1zation ot education are . the only means or ar

resting failures in our schools. Thia emphasis on the indi

vidual can deviate into various avenues of inquiry and devel

opment, but in its final analysis and in the words .or Ruth 

Strang, "The student must learn to help himself. It is essen

tial that he acquire a technique _of solving his own problems. 

Only by self-direction and self-control can the goal of edu

cation be achieved.nl She makes the following assertion re

garding the aims or our educational system: 

Acquiring the ability to work or play wholeheartedly so 
that there is no dissipation of emotional energy; being will
ing to face reality even 1:r it .-. is unpleasant; building self
oontidence and respect for one's abilities, at the same time 
recognizing one's unmodifiable limitations without bitterness; 
acquiring a genuine and friendly interest in people; taking 
an objective attitude toward oneself and others; developing 
a sense or humor; building an attitude toward work as ttone 
way ot having a good time1t; meeting competition without re
bellion,--all these are, in a positive sense, problems of 
adjustment.2 

There are a few restoratives which are successful but as 

yet they have not been adopted in our public school system. 

Tradition has so firm a 9luwh on our educational procedure 

that change can come only gradually and autiously. Examples . 

ot _the innovations are Mount Kisco School of estchester 

County, New York, supervised by . nr·. David Mitchell, 3 Chairman 

lButh Strang, op. cit_, P• 11. 

2Ibid., p. 163. 

3Albert E. iggam, op. cit., pp. 224-5. 
-24-
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ot the Education Committee and The Ford Schools,l located at 

Dearborn, Michigan, and in other places. 

Various Successful Plans.- H. v. ·Church of Cicero, Ill

inois, has devised a simple plan, one giving the pupil more 

opportwii ty to work each time it became apparent that he was 

lax in his work. 

The number of hours during which the ineffective pupil 
is thus kept . under the direct superVision of his teachers 1s 
increased in proportion to his ineffectiveness. The pupil 
who shows independence in his work and is able to make pro
gress without extra direction is no\ required to work under 
supervision except at the time of his regular recitations ••• 
• • A teacher may reque~t a study period for a pupil tor un
satisfactory work at any time--the sooner, the better. A pu
pil who can do work at a level of 90 and does it at 80 should 
be considered as doing unsatisfactory 110rk ••••• The pupil 
should be told privately that his work 1s unsatisfaetory.2 

An extension course3 was established 1n February, 1923• 

in South Philadelphia High School for Girls in an attempt to 

provide educational r9pportun.1ty for a · group of thirteen girls 

who were hopelessly failing in their high-school subjects. 

The intelligence and achievement scores o~ these girls were 

below the level necessary ror _suceessful accomplishment ot 

high-school work. Anna E. · Biddle says: 

They are happy, contented, and extremely busy. Since 
they are no longer competing with their superiors and can set 
their own pace, they can see results o-r their hard work in 
the torm ot F's and G's on their organization cards. The 
habit of tailure has given way to the habit at success, and 

lHenry Ford, op. cit., p. 20. 

2Eduoational News and Editorial Camm.ant, ttExtra ork for 
Unsatisfactory Pupils," The School Review, XXXIII (April, 
1925), 246-7. · 

3.Anna W. Nook, "Low I.Q.'s in the High School," The 
School Review, ~ ,:tr : (~~~~~"o~, :l~~{? h ,€}7~,- ',,: 

t J) I ) J ) )) J j J J ~ / ~ ) I J J J) ~ I J : 

) J J J / J J ) ) ) ) ) ) ) J J J J J 

) J J J J J J J J ) :, : ; ~} ) : ) ~ : ; J J , J 
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their selt-respeot is restored. Thy report that this course 
is much more "interestingn than the regular one; they always 
have something to say and they are no longer atraid to talk 
in class.. They .claim also that all their "subjects hang to
gether and you can see the sense of them, wh1eh there ain't 
in science and history".l 

These girls ere kept in one class; the course as care

fully expiained to them. They ere called "specials". They 

were given typ writing, practical office ork, English, and 

civics. They were to leave school after one year of study and 

it they had done satisfactory work they ere to be given the 

school's recommendation for a routine typewriting position. 

A survey was made f1ve years later in 1928, ot the ninety 

girls who had taken the exte~ion course in the intervening 

years. Seventy-five were found in office positions open for 

girls with _low intelligence scores, fifteen had moved or 

eluded the check, sixteen of the seventy-five had gone to 

evening school and had achieved varying degrees of suocess. 2 

Since success in holding a position is largely dependent 

on qualities of character and personality, a school would be 

justified in segregating the incapable studEnts -ot our high 

schools trom the more gifted ones and in giving t hem special 

training in maintaining a right attitude toward ·a balanced 

lite, in getting along with people, in knowledge of home man-· 

agement, and in other specialized fields adding _ to their sense 

ot values~ That these under-average pupils cannot· assimilate 

lAnne E. Biddle, "Low I.Q.'s in The High School,tt The 
School Review, XXXV (February, 1927}, 136. 

2Anna • Nock, op. cit., p. 675. 

Note: Due to error of typist there is no page number 2?. 



-28-

the usual high-school course with its definite goal of aca

demic aoh1evement has been shown again and again. Then why 

not shitt the emphasis? Let us make an earnest attempt to 

meet the need of the business world tor a routine worker who 

can get along with his tellows. 1 

Dr. Briggs thinks that students get only smatterings ot 
the subjects and that large proportions ot the student body 
tail to meet the requirements of their courses • . This proced
ure, he states, is tair to students at neither extreme, since 
those with exceptional academic abilities are not challenged 
as they should be to the high accomplishments of which ·they 
are capable and those with ab11li ties of ct.her kinds are wast
ing their time in attempting a program fo~ which nature did 
not equip them and in which they are doomed to insignificant 
achievements or to failure. If education were generally and 
truly considered a necessary investment by the state, teach
ers would more commonly be held in high esteem. One good · 
teacher is worth a regiment ·et policemen. Consider this 
eountry•s shameful crime record; tor this our secondary school 
are largely to blam. Laws are broken largely because of sel
tishness, ·and s ltishness is in chiet measure due to lack of 
knowledge and imagin t1on ot remote and important conse
quenoes.2 

Under the direction ot Charl s E. Greene, the Department 

ot Research ot the Denver Public Schools, during the school 

year ot 1929-'30, made a study of chronic failures in the 

high schools of that city. He recommended procedures to be 

used in dealing with the ••••• 

l. 'Below average in intelligence-test results from 
80 to 100 

··· a) The pupil should carry few subjects 
b) He should be in low classifications and in modi
. tied subject-matter groups 
c) Ditficult subjects should not be undertaken 
d) His course should be most definitely vocational 

l . John M. Brewer, "The Recent Progress and Problems ot 
Vocation Guidanee,f1 School and Society, XXIII (3anuary 16, 
1926), 68 • . 

2Edueat1onal News and Edi to·rtal Comment, "Professor 
Briggs on American High Schools," The School Review, XXXVIII 
lMarch. 19301. 164. 
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2. Physi.cal handicap 
a) These cases should be reported to the health

serv1ce department 
3. · outside ·distraotions 

a) Many pupils become absorbed in some single activ
ity, but they must be up in their regular work 
for this 

b) Chiefly concerned th social life or exhausts 
time by going out too much 

c) Some· pupils must work outside to remain · in school. 
Co-operation of the home should be enlisted to see 
that coming late really means extra rest. 

4. Social and emotional maladjustments 
a) Immature, n~w to school, or wiadjusted socially 

These pupils require understanding 
b} Emotional instability, nervous and errat1o. These 

pupils r quire sympathy and understanding by teach
ers 

c) Extreme maladjus.tment, unsocialized, or antisocial, 
an tagonis t1c 

d) The cause should be found if possible, but fre
quen.tly it is well to rid the school of the 
antagonistic members. · 

5. Home problems 
a) Unfavorable attitude or lack ot interest in the 

. home. When the parents consistently disregard the 
demands ot the school, suspension is necessary 

b} Lack of home control. The -school must take the 
place o~ parental restraint · in so far as possible 

6. Subject failures 
a). Some pupils have subject difficulties. Most often 

this is reading. Do remedial work if possible 
b) Each teacher in high school should realize the 

hard spots ot his subject · 
7. Absence 

a} Before one can deal with absence, its causes must 
be discovered. ork should be made up, beeause

1 failure to do this causes many of our failures. 

Feingold's studies2 made in the public schools of 

Hartford, Connecticut, show that there are four times as many 

superior students who graduate as .the number of inferior pu

pils. Eight~one per cent of the inferior pupils is dropped 

lEducational News and Editorial Comment, "A Study of 
Chronic Failures in the High School of Denver," The School 
Review, XXXIX (March, 1931}. 160-5. 

2oustave A. Feingold,· "Inte.lligenee and Persistenoy 1n 
High School Attendance," School and Society, XVIII (October 
13, 1983), 443-450. 
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before their senior year; hence it would be possible to make 

a tour-year high school of interior pupils ••••• Fifty

eight per cent ot the high-school pupils come from homes where 

secondary education as not thought or twenty-five years ago. 

Some schools establish a definite social adjustment 

course. 1 In almost all schools it seems that elimination is 

considered to be a most objectionable procedure, only to be 

us-ed as a last resort. It is felt that to revert to this 

- plan eonstitutes ·an admission on the part of the school offi

cials of their failur as well as that or the student's. 

The following pertinent connnents are in themselves sug-. 

gestive ot the method which they advocate for use in dealing 

with high-school failures. • A. Saucier, 2 Head of Depart~ 

ment of Education Taylor University, Upland, Indiana says: · 

"Shall a tooplarge suit be made to fit b1 cutting ott the ends 

of the leeves and the legs of the trousers,, or shall e mea

sure the boy and make up a suit that will tit him without ex

tensive alteration?" He further states that, "Pupils have 

been divided into three groups, the bright, the average, and 

the dull. The bright group is considered worthy of courses 

enriched through varied and interesting materials, but the 

slow group is consigned -to narrow courses.•t3 This prooedur 

1Lesl1e Howard Danis, "A Study of the Effec.tiveness of 
Procedures for Reducing Failures in High School," Master's 
Thesis 1932, pp. 198. University of Southern California. 

2w. A. Sausier, "Minimum Essentials For The Limited 
High-School Pupil," Education, L.III (February_, 1933}, 358. 

3Ibid•t p. 358. 
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he criticizes by saying that, 

Schools have not reached the point where classifioation 
of students nor selection of courses is done with certainty. 
We should offer the limited child, not a reduced amount ot 
work that is beyond his mental grasp but a wider range ot 
suitable activities in his need.l 

Portland, Oregon, has one of the most orkable programs 

tor schools of moderate size and of the mid-west type . 

What to do 1th "failures" in high school has long been a 
problem ••••• fter having given the matter serious con
sideration, the superintendent of schools recommended that 
the board or education adopt a resolution hich stated that 
all high school students who fail to earn three credits a 
term, exclusive of physical-education credits, for two suc
cessive terms, must go to a special high school. They were to 
work in this special high school for one term at least, and 
longer if they failed to earn three credits the first term 
they were in the school. The school was organized the first 
time at the beginning of the spring term or 1930. There were 
110 registered, ot whom eighty-five remained ·until the end of 
the t , rm. -The faculty was carefully selected. Only those 
teachers were taken who were kno n to have an interest in 
students who ·were having difficulties. The classes were mu.ch 
smaller than those in the regular high schools. There were no 
extra-curricular activities. Every effort was made to diag
nose the difficulties of the student, and then to give each 
the help that he ne ded ••••• The change brought about in 
the lives or some pupils ould almost convince one that the 
days of miracles are not yet past. A careful diagnosis of 
th~ difficulties, remedial instruction, personal attention, 
and human sympathy are the means employed to bring about thes 
changes. The work is extremely interesting and very muen 
worth while.2 · . 

In Kansas, Superintendent Johns. Morrell, of Beloit Cit 

Schools,- has probably done more than any one else in an or

ganized effort to combat f'ailures. In a letter Superinten

dent Morrell says: -

1. A. Saucier, op. cit., p. 361. 

2Norman Thome, nA High Scho_ol Which Turns Failure Into· 
Success," The American School Board Journal, LXXXVIII 
(Apr11 1 1934), 23 & 71. 
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I wish to state that five years ago we set up a special 
help program tor the benef'1t of failing students. e em
ployed a _teacher who had considerable experience to take care 
of this work. I am enclosing a form* we used in connect on 
with her work. The program as eliminated because ot re-
tren hment in finances. I had only one year•s experience 1th 
the work when I found that e could not take care ot the extra 
expense.l 

In a conference with Superintendent Morrell it was found 

that his plan was carried on through the grades. In this 

short time he sa much that could be done to arrest fa11nres 

by this method. The teacher of his program ent from build

ing to building; the pupils, them.selves, studied the phase of 

work which actually had caused their difficulty as reported . 

by the teachers. Care was taken that this remedial instruc

tion was always connected with the current lessons so that 

when the child returned to his former classroom he had no 

work to nake up, but could advance with his class. The pit

falls which might become dangerous in such a proj ct were two 

in number: 1. The program might become unw1eldly should too 

. many students be reported; 2. There may be a possibility of 

teachers shifting much of their unpleasant classroom duties 

to this special teacher. In a personal interview, Superin

tendent Morrell expressed the feeling which 1s gradually per

meating our educational s_ystem, from the ·administrators down 

to the elementary instructors, that •in high schools we are to 

pay mare attent1on to attitudes, moral, spiritual, and social 

values. · 

lJohn s. Morrell, Superintendent of the Beloit City 
Schools Beloit Kansas. A personal letter dated October 

. , , 
28, 1935. 

*See following page 32. 
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I 

Application for Special Help 
. ( .. . ~. - .. .. . 

! 

NAME Age Grade Date of Application 
- I 

Teacher Date Entrance 

Daily Schedule Date of Dismissal 

GRADES 
Begin End ·Forenoon 1 I 2 I 3 I 4 I 5 I 6 I 7 I s I 9 

~- I j I I I I I I I I 
I 

.. I I I I I I 
I I I I I 

.. -I I I I I I I 
I 

I I I 
' 

l I I ·1 I' I I 
I 

I I -
i I 

&. I I l l I I 
I 

I 
I 1 -

----- - - I I 

•• I I I l I I I I ·I 
I 
I 

7. I I I I I 
I 

I 
I ,j I 

I I . I 

Afternoon 

L I I I I I I I I I I 
I I I I I I 

2. I I I I I I 
I I 

I I 
I I I . 

8. I I -r I I 
I I I I I 
I I I I I 

I I I 
I I I I I I I ~- I I I I I I I 

~- I I 
I I 

I 
·1 1 I 

I' 
1 · 

I I . I I I I 

6. I .I I I I I I I I I 
I I I I I I I I I 

7. I I I I I I I I I I 
I I I I I I I I 

Reasons for Application: 

Work to be covered: 

1. 
-

. . 

2. 

3. 

4. 

5. 
I 

6. 

!_ttitude in Class: 

-
1s application .form was furnished the writer through the courtesy 

t Mr~ Johns. Morrell, Superintendent of Schools, Beloit, Kansas. 

---



SPECIAL HELP DAT A 

Subjects: 

1. 

2. 

3. 

4. 

5. 

6. 

At titude Under Special H elp 

Wor k Covered Under Special Help 

1 ........................................ ............................................... .. ......................................................................... : .............................. . 

2 ............. .......................................................................................................................................................... : ......................... . 

3 ......................................................................................... ..............................................................................•........................ .. 

4 ....................................................................................... ········································································:································· 

5 ...................................................................................... . 

6 •........................ : .................................................................................... ....................... , ........................................................... . 

Recommendations to Teacher : 

1 .......... ........ ...................... ........ ................................ ....... ........ .... ................ ..... ... ........ ................................... ........................... . 

2 ............................................................................... ......... .... ..... .. ........... ........ ....... .................................................. : ................. . 

3.··· ···· ··········· ···· ········ ··················· ···· · ·················· .············· ···· ··· ·· ·················· ················································································ 

4 ... ... ...... ............................. ........... .. ................................. ······--······································································· ···························· 

5 ............................... ........................................................ .... ...... ........ ...... .. .......... ............................................... ................... .... . 

6......... ...... ......... ........ .... ...... ................ ... .... ..... ................... . . ..... ··········· ··· ····· ·· ····· ····· ······························· ··········•····· 

7 ......... ..... ............... ................ -........................................ . 

8 ...... .... .. .. ... .... .... ..... ... .... · ............................. ................ .... ·· , ····· ········· ·································· ············································· ··· 

9 ... :......................... ....................................... .. ....................... ······························································································ ·· 

10. ..... . ··· ······················· ······························································································· 
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Changed attitudes are to be noted in the faculty members 

themselves toward the students of this ·present time of econom

ic unrest. Many stud nts attend school because o:r their in

ability to obtain a job. We have lost a certain resoluteness, 

vigor and zeal in our senior classes because only unemployment 

greets our graduates. 

Regardless of the increased interest in attitude train

ing it has been shown before by Alb rt iggam, Ruth Strang, a 

Henry Ford that failure in the child's undertakings is the 

chiet cause of this change in attitude, so we still have the 

failure itself to overcome and combat. When the student is 

succeeding we ean develop his sense of values and balance,. but 

when he is failing we must change his attitude and in so doing 

attempt to correct his failure. 

Reading in the high school.- Any class-room teacher ho 

has asked his students in any class to do oral reading has 

encountered an unusually large _number who cannot express or 

interpret the meaning or the printed page. Any -teachers who 

have attended committee meetings with the purpose of select

ing characters tor high-school plays,, regardless of the class 

rating or the s t udents, are astounded to discover the many 

poor readers that we have in our schools. The teachers of 

mathematics, science, and ot.her definite, tangible subject 

matter encounter this problem • . They find the student unable 

to read and interpr t directions. Some experiments have been 

•Carried on relative to the improvement of reading of our high 

school students. One such project in Little Falls, 
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Minnesota, raised the reading ability or deficient readers 

two and one-tenth points within twenty-three weeks. 1 

"Dull, slow readers can be taught to read more accurate

ly, and even brilliant pupils can be urged to a hig~er degree 

of comprehension.n2 

The eon~lusions of a study made in Fort ayne, Indiana, 

tollo: 

l. The comparisons disclosed in this study reveal the 
fact that there is a positive correlation between reading 
ab111·ty and school achievement. (a} Those pupils who did the 
best on the silent-reading and vocabulary tests, taken as a 
group, did the best school work over the three-year period, 
(b) Those making the poorest -scores on the tests, taken as a 
group, made the poorest scholastic showing. (c) Those spe
cific elements that underlie reading and vocabulary ability 
and contribute to success in reading are important factors 
conditioning scholastic success in the other subjects. 

2. Since there is apparent inability on the part of pu
pils to rea_d and comprehend accurately the material which con
fronts them daily in their texts and since the tests disclose 
the tact that those pupils who make the poorest ratings in 
silent-reading and vocabulary ability are the ones who in
variably -drop out or school because ot failure to do passing 
work, the writer feels justified in making the statement that 
more stress should be placed on silent reading and word study 
in the sixth, seventh, and eighth grades and t~at this work 
should not be discontinued in the high school • . 

Ruth Strang makes the following statement concerning 

reading and its effect on scholarship: 

lp. B. Jacobson and E. c. Van ·nusen, "Remedial Instruc
tion in Reading in the Ninth Grade," The School Review, 
XXXVIII (February, 1930), 142-146. 

2Dudley B. Miles. "Can the High-School Pupil Improve His 
Reading Ability?" Journal or Educational Research, XIV 
(September, 1926), 97. 

3charles E. Dickinson, "A Study ot the Relation or 
Reading Ability to Scholastic Achievement," The School Review, 
XXXIII (Oct~ber, 1925}, 616-626. 
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Students who read slowly and with poor comprehension are 
round in .large numbers in high school and in college. Lack 
of skill in reading is frequently at the root or study dif'
ticulties and often indirectly a cause of behavior problems. 
A high school or college student is handieapped in. all his 
subjects if he has not acquired ability to read effectively 
for dit:terent purposes--to get the main idea, to remember de
tails in their proper r lat1onsh1p, to acquire appreciation 
of the literary value of the assignment, to find f acts rele
vant to a given topic, and the like.l 

lRuth Strang, op. cit., p. 211. 



· CH.APTER V 

EXPERIMENT WITH THE SENIORS OF THE 
EL DORADO KANSAS HIGH SCHOOL 

The city of El Dorado, Kansas has a population of 10~311 

according to the 1930 census. It is an industrial center hav

ing two oil· refineries, namely, The El Dorado Refinery Company · 

and the Skelly 011 Company. El Dorado is the natural trade 

center· tor. a large surrounding rural area. It has a fairly 

stable population, having attracted and held the better ele

ment from the oil boom days ot 1914-1918. Is progressiveness 

is shown by its well built churches, its fifty-bed hospital, 

and its well organized school ·system from the kindergarten 

through the junior college. The school enrollment during the 

years that this study as carried on was as follo s: 

Elementary schools 1933 1934 1935 - -(and kindergarten}. • • 1503. • • • 1503 • • • • 1581 

Junior high school • • • 714. • • • 739 • • • • 841 

Senior high school. • • 651 • • • • 660 • • • • 649 

Junior college • • • • • 285 • • • • 338 • • • • 311 

During this period of analysis there were no changes made 

in the high-school faculty. The school day consisted of five 

one-hour periods with thirty-five minutes -daily for the home 

room. However, two days each eek thirty-five minutes was 

used for assembly, leaving only three days for actual home

room procedure. The home-room teachers acted as advisors for 

classes, and on ot this group of teachers was named as head 

sponsor • . Thus the home rooms were -organized on the basis of 

classes; sophomore, junior, and senior. There was no organ

ized plan r"or scholarship guidance. It was opt.ional whether · 
-3'1-
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each teacher did this work in addition to the regular class

room teaching. 

One hundred sixty-five students entered the senior class 

of the high school in 1931 and of this number fifteen tailed 

to graduate. One hundred sixty-seven entered in 1932 and 

sixteen tailed to graduate. During these years no one checke 

unsatisfactory work, except the busy class-room teacher. Sue 

a waste of material in the industrial world would be elimin

ated; at least strenuous effort would be expended to correct 

the existing condition and bring about some salvage. 

Description of Experiment.- In September, 1933, there 

were 165 seniors enrolled. Ten additional so-called seniors 

who did not have tw lve and one-half credits were retained in 

the junior class until the beginning of the second semester. 
:, 

They were restricted from senior activities and class met-

ings. They were, however, given an opportunity to have . their 

pictures in the senior year-book, it they were able to presen 

statements from their various instructors verifying their 

satisfactory scholastic standings~ 

At the first gen ral senior meeting, the seniors were 

told ot ·th · number of tailu;res in the two preceding years. 

They became aware of the effort being made at that time to 

cheek such wastefulness in their own class. Their co-opera

tion was solicited. They were urged to report to the head 

senior sponsor when they encountered difficulty in any of 

their courses, or hen they felt that their work was falling 

below their native ability. 
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The taculty members were repeatedly urged to send the 

names ot all seniors,_ who were doing unsatisfactory work~ to 

the head senior sponsor* who as undertaking the experiment 

or eliminating human waste in this class. · The projec.t, being 

new and different, carried with it no reports during the first 

six weeks . The grade eards were checked for F's (failure), 

1~ s (incompletes}, and P's (passing}. Lists were made or all 

the information pertaining to these marks, and the teachers 

concerned were interviewed to determine the causes of fail

ure. These teachers ere requested to be very frank in their 

conferences with the students having diffioul ty . " 

The students whose grades showed unsatisfactory -work 

were called , individually, for a conference with the Sponsor . 

At this time the student told clearly his reason for failing . 

He or she**was asked to bring a written statement from the 

instructor giving his reasons for the student's failure. Frolll 

the information previously obtained from the teaoher, the 
\ 

sponsor already knew these eauses or failure. This made a 

thorough and double cheek on the student, Thi~ planned con

ference between teacher and pupil frequent _ly obli t~rated any 

adverse feeling existing be~ween them. The student was urged 

by the Sponsor always , to be courteous, to be · kind , and to 

approach the instructor with an earnest desire tor helpful 

information . Because seniors are older and their goals are 

nearer at hand · they, in most cases,. demonstrate more pleasant 

*Head senior sponsor hereafter will be referred to as 
Sponsor . , 

**The masculine will be used to include both sexes·. 
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attitudes and superior thinking than under-classmen. If the 

failure were due to disciplinary problems it was a pleasing 

and noteworthy fact that in no instance was a third confer

ence necessary! 

The Sponsor and the student talked over the statement 

from the teacher which related his reasons for failure. A 

convenient time was decided upon for one extra hour of study 

on that especial subject. Every two weeks the student was to 

obtain the instructor's co·nn:mation a to the pupil's status 

in the subject during the intervening time. If some outside 

help were needed, and the Sponsor were unable to give it, then 

members of the National Honor Society volunteered as tutors. 

If the subject in question were one of a laboratory na

ture such as commerce, science_. or industrial arts, the stu. 

dent with that instructor's permission was transferred to 

that room during his study hall period. Students from .the 

country who found it impossible to remain after the close of 

school were privileged to do their extra studying at home , 

but a regular cheek was made to see that they were conscien

tiously ke·eping their pledge to work additional hours. In 

all instances; every two weeks the student reported to the 

Sponsor, who through conference ascertained the student•s own 

opinion of his improvement. Then the statement of Figure 1 

was taken by the student to the teacher ot his difficult sub

ject and returned to the Sponsor. 

If there were a tendency for the student to give an 

exalted report of his improvement, he never repeated this 
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student's name please bring a written 
statement from t e teao ers in ose subjects you are 
failing as to your standing now · (date}. Request 
that .the instructor tell the plain tacts about your 
attitude and your work in the subject~ BRING THIS SLIP TO 
THE SPONSOR, THE FOLLOWING DAY. TEACHER'S REPORT HERE: 

~ig. 1.~ Caption ot the request slip of a delinquent 
senior presented to his instructor for the two-week report. 

offense. · When he returned with an adverse, written, and 

signed statement any discrepancy as checked immediately. 

The moment a student .showed definite improvement in his 

ubject, he was excused from working extra time after school 

and his tutor dismissed. But he had to report in two weeks 

to have ·another statement signed. When a second report came 

showing satisfactory work, the student as then placed en

tirely upon his own resources. 

Definite instructions on "Ho To Study" were given. 

system similar to that suggested by c. c. Hillis and J. R. 

Sharuionl of Danville, Indiana wa used. The following is a 

sketch of the study habits suggested to the student -which he 

used under · the supervision of the Sponsor and tutors. 

1. All assignments which, by the nature of'· the subject 

matter require t he writing out of definite statements or ~ut

lines, are requested to be done daily and kept in a note-book 

torm for ready reference. 

2. The important thought of each paragraph is to be 

le. c. Hillis and J. R. Shannon, Directed Study; 
Materials and Mans," The School Revie, XXXIV {November, 
1926}, 671. · 



underlined in your book. 

3. Marginal notes are to be written in covering the es

sential facts given in the paragraph. 

4. The tinished lesson is tested by closing the .book: and 

seeing if you can think it through in a connected s,ory term. 

5. The various uses of note bocks. 

a. rite out laboratory experiments in order to 

understand them and if necessary to explain them to 

some one else. 

b. Keep each translation ot shorthand and foreign · 

language; number these the same as the pages of the 

text book to enable you to turn to them quickly for 

ready reference. 

c. Keep problems in science worked and corrected; 

also number these according to the pages of your 

text book. 

d. rork a u.fticient number ot problems in your 

mathematics that . you get a thorough revi w of the 

processes involved. It is suggested that you keep 

every fifth problem of each exercise and also keep 

each one with whieh you had difficulty. 

e~ Keep a general outline of your sootal · seience 

subjects. Be careful to get the important facts. 

t. Keep a file of all returned tests. 

Teachers are beginning to realize that a puptl•s success . 
in school and in later life depends largely upon his methods 
of work, upon his ability to use profitably his energy and · 
time upon his ability to read and get facts aceurately and 
quickly from ,books, and upon the attention which he gives to · 
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DlB.king all objective and psychological conditions favorable 
for his success. · A number of high s cho.ols and colleges are 
acting upon these ideas by organizing special courses in 
methods ot study.l 

Students waste much time and energy 1n preparing a lessor 

and, as a result, frequently lose interest in that subject 

when they do not know how to study. Too ma:.ny of our present

-day students have to learn this art of concentrat1on by trial 

and error. Ninth-grade pupils should be given a training in 

converging thought be ause they could derive great benefit 

from it throughou~ their lite. H1s attitude in general and 

his quality of work in allot ·his classes improve tor any 

student as soon as he finds himself mastering his lessons , 

answering que tions directed to him, and knowing in his own 

mind that he 1s a success. 

George Fillmore Swain2 prefaced his pamphlet "How To 

Study" with the following statement: 

_ The present paper has been suggested by a long experi
ence in teaching, in ich the writer has been continually 
surprised at the ignorance manifested by students in the 
higher clas es of our technical schools and universities, ·or 
graduates from- such schools, with reference to proper method 
of study. · If his experience is a reliable guide, a large 
majority of graduates from such schools, as well as some 
teachers . in them, have not acquired proper habits and method·s 
of study, and have devoted little or no attention to the con
sideration of the subject, vital though it is . 

ln. Fred Gatchell, "Results of a How-To-Study Course 
Given in High School," The Schoel Review, XXXIX (February, 
1931} , 123. . 

2oeorge Fillmore Swain, ·1How To Study• p. 5. New York: 
McGraw-Hill Book co., Inc.~ 370 Seventh Ave, ·1917. 
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Pitty-tour of the 175 seniors were interviewed during 

the year. 

34 

32 
xxxxxxxxx 

30 XXXXXXXXX 

28 
xxxxxx 

26 XXXXXX 
XXX 

24 XXX: 

22 

18 :xxxxxxxxxxxxxxxx 
16 

10 

PUPILS ASSISTED 

Fig. 2 •• Graph showing the number of weeks delinquent 
seniors wer held 1n conference. 

Case Histories.- The case hi tories of the three students 

who failed to graduate at the close of the year. 

Pupil I failed in economics. The teacher's comment wast 

"there was not enough studying done, too much whispering, a 

poor at_titude, a waste of time, and no achievement apparent in 

or out of class." The pupil gave as her reasons for failing 
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that she worked until midnight every night at a restaurant, 

that her parents w r dad and that she lived with her broth-

r. She said that he began work immediately after school 

which prohibited her from spending extra time in study. How

ever, she promised to do better work in the future. December 

8th, six weeks after the first 1nterv1 , hen ·the grade cards 

were issued at the t lve-week period, sh tailed in home · 

economics but passed in eoonomcs.. Her class-room ork was 

recorded as satisfactory but she neglected to make up the 

work for the many days she was forced to be absent. On Jan

uary 4th the home economics teacher reported that a Home Plan

ning Booklet was pat due; that Pupil I would tail if it were 

not presented. She tailed the first semester and dropped trom 

school. She re-ent rd the latter par~ ot February and 1 of 

course, tailed in all ot her subjects when the grade cards 

ere issued in March. She dropped again. In May she made a 

special trip to the school to se the Sponsor and said, "I 

just came up to thank you tor all you tried to do tor me. I 

regret that I did not quit my work and come to school. I 

could have .graduat d. I'll nev r come back now. I realize 

how foolish I have be n." 

Pupil II was a good tudent but very irregular in his at

tendance. The first six weeks he tailed in economics due to 

his many absences, to his attitude in class, and to his lazy 

habits. His reasons . for failure exactly coincided with those 

given by the instructor. He added, however, that he had night 

work which wa wearing h1m out physically, and that the family 

needed his financ ai hel r 8th his attitude had 



changed and he was making up back assignments due to his ab

sence. One month later,, December 8th, his grade card showed 

an I (incompl te) because he had not yet made up a unit 

chievement test, but he still had the privilege of taking the 

'fhe third ·six weeks he was absent more frequently and 

·eglected to make up his as ,ignments. His attitude was then 

one of indifference. His tirst semester grades were a+l I's 

with the exception of' an Fin economics. The second semester 

he repeated the economic under the 1nstruot1.op. of another 

teacher. But in bookkeeping he neglected to get the necessary 

books and on February 28th he was reported to be failing. Ev

ery teacher remarked about his native ability and said that he 

yet had a ehanc to pass. It was observed that his daily work 

was far above the average when he studied. · April 1st he 

dropped. The Sponsor visited the home. The family ottered 

their co-operation with the Sponsor and the school in its et

fort to save their son from failure, They agre .d to relieve 

him of all work relative to family support. -They would incite 

him to stay late at school and study. A proposition was made 

the boy. It was pointed out that his capability was well 

known, 1t was eV1 dent it he ere to spend double time at 

school and conscientiously studied he would stand a good 

chance ot graduating with his ciass. He was candidly told of 

his ability end lauded for his potentialities. He was en~ 

oouraged to withstand the ridicule of his chums who would 

naturally ~hide him tor being studious. He weighed the .propos.

a.l tor success on one hand and the possibility of pr sent 
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tailure on the other. He d1d not have the stamina to with

stand criticism; he was over-ruled by his crowd and dropped 

trom school permanently. 

Pupil III when approached, at the lose ot the first six 

weeks, regardillg a tailing grade in industrial arts, ·trankly 

aid: "I care far more about securing my tootball letter than 

I do about getting a diploma, and I will not spend any extra 

time on any subject." He was not approached again. But the 

next September when he wanted to ent r junior college, he said 

to the Sponsor," asn't I a fool last year not to do a little 

extra work in th shop and graduate? I have much regret over 

my attitude." 

Three seniors came during the year and asked for assist

ance,. not because they had fa1led, but because the quality ot 

work they were doing did not satisfy them. This was gratify

ing because it showed that graduation was being considered 

seriously even by those who could more easily attain it. 

There was· seldom an expressed att1 tude of "none of your busi

ness" that 1s often tim s found among students when they are 

petitioned to study. Many of them expressed their apprecia

tion or the cone rn taken in r gard to their academic stand-

, ing. 

With the Sponsor's constant vigil and the splendid co-

0peration of the taculty and the seniors, only three tailed to 

graduate that year. This number may be contrasted with the 

failures of the two previous years in smaller senior classes 

where fitte n and sixteen had failed, In 1935, the following _ 

year there were thirteen failures in the class, but no 
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special effort was made to better their ork. 

Conclusions.-

1. Many seniors require the encouragement and urge of 

some outside influ nee. They have not fully attained the age 

of self-reliance. 

2. The training they received by promptly meeting the 

Sponsor very two weeks was orth hile. such responsibility 

will h lp them in life's aoti ities. 

3. The fact that thy ov rcame failure resuscitated their 

ambitions and gave to youth is rightful hold on its indom

itabl spirit. 

4. The contact th s students had with their teachers was 

worthy of note, because they er usually reticent pupils> who 

avoid d the instructors if pos ible. 

5. The p rsonnel-guidance program admini tered to the 

senior class rescued from failure all but three of the stu

dents called in conference. 

6. The installation of a similar program. throughout the 

junior and senior high school ould go far in saving the 

wreckage ot ·· human wast in our pr sent school systems. 



CHAPrER VI 

EXPERIMENT WITH THE SOPHOMORE CLASS 
IN THE EL DORADO HIGH SCHOOL 

Description of the exp riment . - After achieving such 

outstanding success in the senior class the same experiment 

was carried on in the sophomore class of 1934-1935 which had 

an nrollment ot 215 . 

At the first general me ting the sophomores were told ot 

the inter st the advisors and faculty had in their success. 

They ere encouraged always to consult their hom -room teach

ers regarding their individual, scholastic, or school prob

lems . By appealing to their sportsmanship , pride, and school 

fpir1t an effort was made to make suee ss in high school at

tractive . _. Students were admonished always to inquire about 

make - up work the day that they returned from an absence. 

These sophomor s w re told that only thre seniors tailed the 

y ar before and that this class could do ven b tter, if 

everyone co- operated. All unsati faQtory work .as to be re

port d to th Sponsor and 1 t was :further explained that these 

deli~qu nts would be requir d ta spend one extra hour's work 

on the subjeet in which they wer tailing. 

By this time the faculty appreciated the experiment and 

voluntarily turn d the 11st of tudent-s doing unsatisfactory 

work and the resultant causes the-reot, to the Sponsor. The 

identical proc dure was followed with these students as had 

been with th eniors. The stud nts were called for an 1n-

div1dual conference.. The following ·tigu.re is a ·random sam

pling of a returned report whioh the sophomores were requeste 

to present to all conc·erned. 9-
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Miss x, please give us the plain tacts · regarding 
Lloyd Jones. 

Lloydts needs are: thoroughness in preparation 
presenting book reviews on . time 
changed attitude -- must recite . 

Mrs . Jones, since Lloyd is failing in English, we f'eel 
one extra hour daily will assure his improvement and 
success. Please sign your approval:- Mrs. F. H. Jones 

{mother's signature} 

Miss X: I Lloyd showing any improvement? 
He 1s mue~ improved, within four days I could see a 
great difference in all of the above taults. 

Miss X (signed) . 

Fig. 3. - Sample of a returned slip carried by sophomores. 

Some causes of failures in the sophomore class were due 

to timidity, n wness of environment, and unusualness of .sub

jeet matter. The defieiences of these younger students were 

more quickly counterbalanced. The methods of checking kept 

them under close scrutiny, and taught many of them, that ttnot 

te pass" caused students extra time and effort in fulfill.ing 

requirements ot procedure. Delinquents in this class were 

therefore classified as such only until they rece1 ved their 

first satisfactory report. 

The "How To Study" ins true tions used for seniors were 

given to the sophomores. The 1nstru.ct1ons were explained in 

detail , and a lesson was studied to 11iustrate the plan, until 

the students thoroughly understood what as expected of' them. 

l:t was round that detrimental habits and skills in read

ing constituted eommon difficulties. Little time could be 

given to correct these defects because the Sponsor was 
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carrying a regular teaching load. Lack of reading ability is 

one of the most serious weaknesses in our high schools. 

It was necessary to assist sophomores in budgeting their 

time. This was worke,d out individually as the need arose. An 

investigation in Lincoln, Nebraska, 1 states that the teacher's 

judgment of the time spent and the pupil's statement of the 

actual time he did spend on that subject correspond very 

closely on the average. 

'fhe sophomores reported _ on sche·dule. Classes were or

ganized in the various subj cts. The Sponsor took some ot 

these; others were conducted by s ·tudents who were qual1tied 

leaders in the subjects. These helpers were found to be quite 

capable because they knew exactly the work presented each day 

in the class. Some or these tutors took this teaching se-

-riously. They made review questions and discussed them with • 

these students who were tailing. These student-tutors were 

checked. repeatedly to see that their interests were not wan

ing. In several instances the assistants raised their own 

grades one point because they had a more thorough kno l edge of 

the subjects. by the time they had explained it to these fail

ilig students. For other sub jeets upper classmen were used as 

assistants. 

During that year seventy.eight students were called for 

conference. These pupils reported for various lengths of time. 

lrnez M. Cook and T. v. Goodrich-, "How High-School FUpils 
Spend Their Time,'' The School Review, XXXVI (December,. 1928}, 
'771-78. 
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Sophomores had a tendency to "seesaw" with their subjects; 

they ould go up in one and go down in another; in such in

stances they ould be continually returning for assistance. 

The majority showed a good attitude. All sophomores became 

very alert in their work. They fully expected to be asked to 

do extra time when their grad~s ere below the standard. 

Much credit must be given to the teachers ot sophomore 

subjects because they ke ta regular check on their students. 

No pupil was permitted to do . unsatisfactory v.urk longer than 

two weeks. At the end or that time he was reported and an in

tensive effort was made to clarify his difficulties. 

In all conferences students were helped to ·become inde

pendent and to learn self-reliance. These things were not 

preached to the child but he as tactfully shown ho to attain 

them. The proper attitude of the student always was insisted 

upon as a requisite. When an absence as recorded the student 

was requested to ask each teacher about make-up work at once. 

Habitual promptness was insisted upon 1th the desire of 

changing procrastinators into responsible citizens. 

The sophomores were indiscriminately divided into seven 

home rooms. _ Each s ix-weeks the composite grades were reported 

to the Sponsor. The following tonn was used. • 



-53-

Miss X's Home Room. -

E's 16 P's 25 ---
G's 30 F's 1 

I's counted as F's · 
M's 57 

Number in room 30 

Names of students tailing and subjects. 

Fig. 4.- Report ot the sophomore home-room teacher of 
the composite grades in her room. 

In explanation of the -preceding figure, these grades 

were weighted by establishing arbitrary amounts as: 

E was given 4 points and Miss X's rpom of 16 E's 
would equal -----....... .., ....... 64 

G was given 3 points ------~------------- 30 G's 
.... ____ 

90 

M was given 2 points ---~-----------~-~-- 5'7 M's -----114 

p was siven l ]20int ---------------~"--~ 25 P's --... -.... 25 

Total ---------------- 293 
F was given 1 point -~-~-~-~--~--~--~-~- 1 F ------- 1 

292 

The total 282 points, divided by the thirty students, 

gave 9.733 points as Miss X's ·average. The report on Figure 

4 or the failing students merely served as a double check for 

the Sponsor, lessening all possibility or any failure being 

overlooked. 

Each home-room teacher made such a report and all of 

these were compiled, ranked, and posted in the home rooms and 

on the public bulletin board. The following are- random ex

amples of scoring compiled by the above method . 
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RANK IN THE SOPHOMORE CONTEST 

Home 
Room --- Rank E's -- G's -- M's -- P's -- F's -- Point 

Miss X -- l 24 -- 26 45 34 -- 5 -- ·9.5 
Miss Y -- 2 17 31 52 24 4 8.94 
Mr. A 3 --. 9 _,_ 25 56 -- 41 -- 2 8.19 
Mr. B -- 4 'l 39 51 -- 24 11 a.1 
Miss T -~ 5 -- 9 31 -- 41 -- 24 4 -- 7.22 
Miss s -- 6 8 -- 25 32 -- 32 -- 11 6.62 
Miss M -- 'l -- 9 -- 29 -"""' 53 -,-- 34 _..;. 7 -- 4.88 

Fig. 5.- The record and rank of the sophomore class for 
the first six- eeks pe~iod~ 

RANK IN THE .SOPHOMORE CONTEST 

Home 
Room --- Rank -- E's -- G's -- M's -- P's -- F's -- Point 

Miss Y ..... 1 -· 15 30 -- 58 22 -- 3 9.5 
Miss ·:m _,. 2 -- 14 34 40 31 -- 0 -- a.?4 
Miss X •- 3 20 -- 28 -- 43 -- 30 -- 8 -- 8.50 
Miss T .. - 4 -- 8 -- 30 -- 4'1 -- 21 -- 5 -- 8.17 
Mr, A .. _ .. 5 28 -- 52 -- 41 -- 1 -- a.1.6 
Mr. B --"'! 6 ? -- 35 -- 45 -- 2'1 -· ll - ·- 7.96 
Miss·s -· 7 -- 7 --- 21 -- 31 -- 26 -- 12 -- 6.18 

Fis. 6.- The record and rank of the sophom~re class for 
the first semester. 

RANK IN THE SOPHOMORE OONTEST 
Home 
Room --- Rank•- E's -- G's·-- M's -- P's -- F~s -- Point 
Miss X - .. l -- 21 -- 34 -- 45 -- 24 -- 10 9.355 
Miss y -- 2 -- 16 33 -- 46 -- 23 -- 7 -- 9.345 
Miss T -- 3 g -- 2,8. -- 53 -- 24 -.- 14 'l .86'1 
Miss M -- 4 16 -- 27 -- 33 -- 16 -- 3 -- 7.433 
Mr. 

B ___ ._ 
6 15 -- 24 -- 54 -- 22 -- 19 -- 7.363 

Mr. A---~ 6 10 -- 22 40 -- 27 -- 7 ·- 6.645 
Miss s -- '1 -- 5 -- 25 -- 31 .-- 24 -- 8 -- 6.179 

Fig. 7.- The record and rank of the sophomore class for 
the tifth six-weeks period. 
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It can be seen from studying these points and ranks that 

the gre~test gains w re made in the lowest .ranking groups. 

Nevertheless, there as a concerted effort on the part ot the 

high ranking groups to hold their advantageous positions. 

Much interest was shown in the conte t and the posting was 

eagerly watch d. 

At the close of the school year of 1935 a survey was 

made of all th~ recorded marks of the sophomores who had been 

assisted. The following tacts ere fowid to be true of the 

delinqu nts. 

Seven dropped before the close of school · 

Fitteen received an Yin one subject 

_Two recei v d an F in two subjects 

Three received an Fin three subjects 

One received an Fin four subjects. 

There were ten of these delinquent students who tailed 

to re-enter the ElDorado High School the following September 

in 1936, howeve-r, some may have entered schools elsewhere. 

ver. Pts. Total er Drops 
er stu- Fail- ent be-
ent of ures t tween 
eig~d . for en- 'S Sept • 
rades tire '35-

school Sept. 
ear '36 

215 3723 l7.el6 70 1.845 1'1 

.run-
iors 219 3928 17.936 97 2.409 34 

Fig. s ... The comparison of the sophomore and junior 
classes for the school y ar 1934-1935. 
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These facts were significant when it was considered that 

the juniors were a mor selective group, that the junior class 

·had one year of elimination of its disinterested, laggard, and 

poorer students, that each junior was also one year nearer his 

goal ot graduation, and that although there ere four more 

juniors enrolled, they had twenty-seven more failures than the 

sophomore class. The number of students failing to return in 

September 1935 sho ed a greater loss again because of these

lectivity of the junior class. 

Conclusions.-

1. Sophomores entering the senior high school are some

what overwhelmed, due to a complete change of faculty, build

ing, and _educational set up. They especially need guidance 

and constant supervision. 

2. These new students are reticent about asking tor help, 

saying they do not understand, or requesting a more detailed 

explanation of the subj ct. 

3. The poor students ar frequently less inventive and 

they become more deeply involved in subjects h1ch they do not 

understand tr.om the beginning. Fear of admitting their ig

norance of . the sub ject, even .to their class mates, in a short 

time leads to fai l ure. 

4. junior high-school subjects do not build upon past 

knowledge re·cently learned as do the senior-high subjects. 

7or instance, geometry depends upon algebra and this subject 

has not had the time or place in the pupil's thought to be

come so thoroughly a part ot the tudent that he can readily 
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apply its principles. Geometry also builds upon each day's · 

lesson; and this neaessary retention o~ kno•ledge is new and 

bewildering to these sophomores. They tail to realize the 

1Mportance ot remembering and reeognizing relationships. 



CHAPTER VII . 

CONCLUSIONS AND RECOMMENDATIONS 

1. These t o experiments prove that personn.el work is of 

vital importance to every high school. 

2. Every school system can well aftord to. employ a 

trained advisor and counselor to ork w1 th all maladjust·ed 

student. 

3. The large and varied amount ot literature relating to 

studies made ot the cause and effect of taiiure proves con

clusively that it is a pertine~t problem .in every progressive 

ehool systent. 

4. The faculty has a p rsona1 · interest in every student. 

1th the heavy teaching load, personal interest, the most im

portant matter, is given a secondary ~lace. 

5. It is much easier to do personnel work with seniors 

than with . sophomores b caus ot their proximity to graduation, 

and their more mature vi wpoint ot lite•s probl ms. 

· 6. Sophomores can be reached eariy 1n their high-school 

careers, thus saving much educational mortality. Retardation 

is checked. The laggards are becoming a serious school prob

l8lll as shown 1~ Dr. 1111am J. O'Shea's report. 

7. When students are succeeding mot of the disciplinary 

problems a.re solved because or the changed attitude of the 

entire student body. 

e. Society has a right to expect our schools to be more 

etticient than they are at the present time. When we fail to 

demand the best of which a student is capable~ we are trainin 

him in failure rather than in success. 
-58-



-59-

9. The habit ot ma tering daily lessons and trequently 

reviewing can be early inculcated in sophomores-~again saving 

f'ai lure in the tu tune. 

10. "How To Study habits acquired early in. school save 

fatalities 1n later school lite. Many of the better students 

candidly admit that they did not know how to study until they 

were in college. This is a serious indictment of' our high 

ehools. 

ll. There 1 an imperative need tor improved and better 

r ading habits. It the tirst semester of ninth-grade English 

could be given over to increasing reading skills and abili

ties, then many of the causes or our failures would be auto

matica1iy eliminated. 

12. If these, and other pract cal means ot- arresting un

satistaetory work were constantly u ed through our high-school 

courses, we could edify the mental, moral, spiritual, and so

cial attitudes of our citizenry to the point ot making worth

while contributions in the living ot happy, healthy, well

rounded lives. 



CH.APTER VIII 

SUGGESTIONS FOR FURTHER RESEARCH 

l. Experiments in improving reading skills, abilities, 

· and their effect on schola tic attainments. 

2. Experiments with how-to-s,tudy groups compared with 

our regular high- chool student groups. 

3. Study of ttdrops" trom our high schools. This should 

be very enlightening in showing the weaknesses _and fallacies 

of our present-day systems. 

4. Experiments in concentrated effort in improving the 

scholarship, attitudes. and general demeanor of a ninth-grade 

class carried through tour years. Compare "drops~, standard 

of work, general attitude, habits of industry, promptness, 

responsibility and citizenship with other classes not so 

benefited. 

5. Compari on ot scholarship dealing with two g-roups of 

students, one group taught as we now conduct our classes; the 

other taught by each ot the students taking his turn conduct

ing the class recitation, having been previously trained by 

the instructor for this ork. Since we learn by doing, 1 t is 

very plausible that, . in the final analysis the class that did 

the actual work 111 have more perfectly achieved our aim in 

education. 
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