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CHAPTER I 

INTRODUCTION 

_Old Type Commencement Programs 

The first commencement in America was held at Harvard in 

1642, at which time the baehelorts degree was conferred on 

nine candidates. This formal exercise or the first American 

college was naturally i mitated by other colleges and institu

tions of lesser .degree or merit, . which developed later; until 

now, all high schools, many junior high schools and even 

elementary schools have -their commencement activities . 

Many or our early colleges were established for religious 

purposes and naturally their commencement programs reflected 

this religious emphasis. High schools, in modeling their 

connnencement programs after the colleges, have often made of 

them merely exhibitions. Thus, today the commencement program 

o·t most high schools does not appear to represent any ell

designed_ plan With certain definite purposes and objectives, 

which such an elaborate exercise should have in view • . 

Early types.- The main addresses of the earliest pro

grams consisted of a salutatory, valedictory and orations, 

quite often in Latin or Greek , by members of the class. Dr. 

Harry c. McKown, in his book on Commencement Activities, 

gives a number of programs representing the usual or ordinary 

type of graduation exercise common during certain periods. 

In one program in 1869 every member of the class spoke. It 

lHarry c. eKown, Commencement Activities , pp. xiv~ 310, 
New York : The Macmillan Company, 1932. 
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included nineteen ·essays, twelve orations, and thirteen musi

cal numbers, in addition to an address by the superintendent. 

Diplomas were presented at the close of the evening program. 

An afternoon and evening were devoted to this program. 

There are three elements which contribute to the failure 
of the old type ·of commencement program. The student, after 
searching his memory and files or old commencement programs, 
finally selects a subject of which he has only a meager com
prehension . Second, the audiences have only an indirect in
terest in the question presented·, and no interest in a juven
ile discussion of it . Third, whatever idea the student 
originally had as to what eonsti.tutes effective speaking has 
ei the-r been stimulated into intoxication or sandbagged into 
inanity by the staggering announcement that he is to produce 
an oration . l 

Many big ords and nice sounding sentences are used in 

the salutatory, valedictory and class orations, which are not 

understood by the one delivering the address, let alone the 

listeners . Why bore the audience, who came together, not to 

hear a speech but to see the youth on their day of triumph, 

with the old literary type of oration? "Only custom keeps 

the old- fashioned commencement oration al1ve . n2 "It ould be 

a happy change if the professional and conventional and per

functory commencement orator were to become obsolete.n3 This 

has not .become the case in many of our schools, however , as 

they are still giving this type of program at connnencement · 

time . 

lLeverett s . Lyoh , "Commencement Programs," The School 
Review , XXI (April, 1913), 251 . 

2"About Conunencement Orations," The orld's ork, XXII 
(June, 1911), 14431 . 

3Loc . c.1t . 



-3-

Later types.- Later in our high school commencements a 

new dignity was added. The valedictory, the salutatory, and 

a few special musical numbers were given by the class or local 

talent and the c.hief place on the program was taken by an 

out-of~town speaker. This speaker, if he wishes to be asked 

back some time, must have a good subject. He will in most 

cases have a sufficient and sympathetic audience, as the 

people will come because it is the town's chief educational 

event . They will come ou.t of' regard for tradition and out 

of respect for the senior class and the high school in 

general . 

The guest speaker is not essential to the success of a 

high ,schooi graduation program, but he may add much to the 

program, if he is carefully selected . He should be a man 

who is well posted on educational affairs , one who can mix 

humor with thought and bring to the seniors something differ

ent than they have been drilled on for the past four year s. 

Many schools today are using a form of program hich 

includes less student partioi pation than the type jus-t men

tioned . It is the type in which special musical numbers are 

furnished by the school or community and the main part of the 

program is an address by an out- of- town speaker.· A typical . 

program of the kind mentioned is as follows: 

Processional 

Invocation 

Musical number - by school or community 

Address - usually an out- of-town speaker 
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usical number 

Presentation of diplomas 

Benediction 

Recessional 

Criticisms.- The modern school is no more like the school 

of fifty years ago than the latest model automobile is like 

the one-horse buggy. High-school graduation programs in gen

eral, however, have shown but little change until the past 

few years. It has been the duty of the school officials to 

arrange, direct ·and carry out the commencement program. 

These leaders are unusually busy toward the close of the seho 

year so the natural thing for them to do, is what has been don 

for so long, that is, plan a program that takes the least ef

fort and time. ·any of the school officials who plan these 

programs are not satisfied with the results obtained from the 

type of .program they sponsor. The following criticisms have 

been leveled .at the valedictory, salutatory, guest speaker 

type program: 

It is routinely traditional. 

It is poorly planned. 

It is entertaining only. 

It has no definite objectives. 

It leaves the talents of the class unused . 

It allows no· continuing theme. 

It is overdependent upon the outside· speaker. 

It does not help to interpret the school • . 

It is a tireless repetition from year to year. 

It contains too much sermonizin. 
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It lays too much emphas~s upon the honor student. 

Purpose of the Thesis 

A new movement.- Some years ago_ the National Educat-ion 

Association Journal started the movement to make the commence-

ment a more vital event in the program of the school. The 

past three years have seen an -extraordinary growth in the · 

vitalized graduation exercise idea. The pages of educational 

periodicals for. the past three or four years have given con

stant notice to the appropriateness of . the new idea and the 

obsolescence of the old concept. Emphasis is laid upon the 

fact that the program sho~ld be planned, developed, and staged 

by the graduates, with every department of the school ready to 

lend assistance. This new type of commencement program has 

everything in its .favor except the lament of labor saving; 

it is democratic, interpretive, socializing, integrating, 

interest-ing and thought-provoking. 

_ Never before in the history of American education has 

there been such a concerted effort to give the people the 

facts about the schools as during this period of depression 

and low finances. Every _legitimate means of interpretation is 

being pressed into use. The commencement program has been us~ 

very little for this purpose until the past fe years. In the 

recent National Survey of Secondary Eduoation1 it was found 

that high school graduation programs ranked third in popular

ity as an instrument for interpreting the · schools. 

lBelmont Farley, "Interpreting the secondary School _to 
the Public," National Survey of secondary Education, Bulletin 
1932. No. l?. pp. 70-?6. Washington: u.s.Govt.Printing Office 
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0bjective.- The objective of this thesis is to find, 

from a study of the survey ma.de of the second-class city high 

schools of Kan·sas, whether or not they are keeping pace with 

modern commencement organization and practices, and whether 

or not they are breaking away from tradition and taking ad

vantage of the full potential power of the graduation program. 

Method of Procedure 

The questionnaire.- A three page questionnaire, a copy 

of which will be found in . the appendix, page .80, as carefully 

prepared to cover practices and proeedures followed in com

mencement programs. A copy or this questionnaire as sent to 

the superintendent or principal of each high school in _the 

seventy-seven second-class cities of Kansas . ijeplies were re

ceived from seventy-one, or ninety-two per cent of these 

schools. The results have been put in table form and each 

followed by an explanation. Anyone interested in certain 

pha_ses or the commencement program, in actual practi ee, in the 

schools contacted ill need to study only that table, or phase 

with which he is concerned. 

Previous Studies 

Until the last four or five years, school periodicals, 

with a wealth of material on other phases of secondary educa

tion, contain fe articles on eommeneement, and many of the 

books on extra-currieular activities contain only a short 

chapter; or fail to mention the commencement program. Within 

recent years an increasing number of artic.les, largely dealin 

with or advocating a type of commencement program different 

from the conventional t es show that administrators and 
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educators fee.l that the . old valedictory, salutatory, guest 

speaker type of program no longer meets the needs of .our 

present day educational program. 

Articles .- In the School Executives Magazine 0f Warch, 

1932, there appears an - article relating to vitalized gradua

tion progra~s. 1 · This article, "Graduation Programs in 1931," 

written by Lyle • Ashby , revie ~ vitalized graduation pro

grams practic d by sixty-seven high schools int enty-five 

states. The statements were made by principals of the schools 

who . were deemed leaders in the movement for the vitalization 

and enrichment of the high school graduation program. 

In the School eview for I- ay 1934 Carl M. Hulbert and 

Harl R. Douglas have an article on ttcommencement ctivities 

and Practi es in isconsin High Schools". 2 This article gives 

a picture of the programs and the practices that prevail in 

the seco.ndary schools of a typical middle astern state, 

isconsin. For this study a check list as sent to the offi

cials of 231 schools with enrollments ranging from less than 

150 to over 400. Replies ere received from 88 per cent of 

these schools, the results of which are found in Table II, 

pages 347 and 348, of the above article . 

Books.- There are a fe books relating to commencements 

and commencement activities , but for the most P3-rt they deal 

lLyle · • Ashby, "Graduation Programs· in 1931," School 
Executives Magazine, LI {March, 1932}, 321-22, 324. 

2carl • Hulbert and Harl R. Douglas, 'Commencement. 
Activities and Practices in · isconsin Hi gh Schools," The 
School Review, XLII {May, 1934), 346-55. 
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wi th program material rather than a general discussion of the 

subject • . A very worthwhile book is that by Dr. Harry c • 

. McKown entitled Commencement Activities. 1 This book deals itl 

·the commencement program from beginning to end. Any adminis

trator would do well to have this book in his library to use 

as a . guide in planning and organizing his commencement pro

gram. 

Gertrude Jones of Lincoln High School, Lincoln, Nebraska, 

made an extensive study on different types of. commencement 

programs. Her book commencement2 is of interest to this 

study. It contains materials dealing w1 th commencement ac

tivities, but the main em.phasis is on the graduation program, 

much of whieh has to do 1th the ne movement to vitalize the 

program. 

Elbert K. Fretwell, in his book Extra-Curricular Activ

ities in· Secondary Schools;3 and Dr. Harry c. McKown, in his 

book Extra.curricular Activities, 4 have a chapter dealing with 

"Commencement". 

Insofar as can be ascertained, no previous study ·of this 

kind has been made in Kan.sas. 

lHarry c. MeKown, op. cit., pp. xiv~ 310. 

2Gertrude jones, Commencement, pp. xi~ 116. Ne York: 
A. s. Barnes and Company, 1929. 

3Elbert K. Fretwell, Extra-curricular Activities in Sec
ondary Schools, pp. 367-404. New York: Houghton-Mifflin 
Company, 1931. 

4:s:arry c. McKown, Extra-Curricular Activities, pp. 456-
80. New York: The Macmillan Company, 1929. 



CHAPTER II 

A "NE -TYPE" CO IMENCEMENT 

A New Program 

The "new type" commencement program is not ne in terms 

of years • . Some schools broke a ay from the old valedictory, 

salutatory, guest speaker type of program many years ago. It 

is n_ew, however, from the standpoint of popularity. Within · 

recent years a distinct tendency .to question the old type of 

graduating exercises mentioned above has brought into the fo

cus of attention and thinking of secondary-school officials 

the need of a "new-type" program. any are the advocates of 

"new-type" program in the form of a "vitalize~", "socialized, 

"unified-theme," or "pupil-centered" commencement. Adminis

trators are a akening to the fact that some of the values to 

be received from the commencement program have not been 

realized. 

The-re 1 s no season in· the year when· pupil, teacher, 

par~nt, and community are so irresistibly drawn together in 

the interest and ·the joy of their one common institution, the 

school> as they are at commencement time. The old traditiona 

type of program, which is still in use by the majority of 

schools, does not give training for leadership, does not · 

achieve any positive results nor does it interpret the ork o 

the school. It is m~rely the end or the school year, at whic 

time the graduates are formally acknowledged and presented to 

the community. It is ell that the graduates should be pre-

. sented to the community, but this is no more sufficient these 

days than the three R's. The curriculum has been greatly 

-9-
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enriched. 

It is time that commencement procedureswere also renova
ted by ne methods and enlarged in scope, effectiveness, dig
nity, and strength with the addition of new tasks which, by 
the inherent nature of the occasion, the comme~cement can 
perform better, perhaps than any other agency. 

Objectives of Commencement 

Honor the graduate.- The commencement program should 

honor the graduate. After t elve_ years of more or less care

fully supervised activities in the public schools the student 

has reached a milestone i .n his career. This .is his first ma

jor accomplishment and a very important one. The young child 

of five or six enters school, not because he chooses to do so, 

but because his parents send him. By the time he is ready to 

·graduate from high school he has reached an age hen school 

means more to him, and the thrill he receives in being a par

ticipant in the commencement program is one that he 111 never 

forget. • Being able to step forth and receive a diploma in 

recpgnition of having attained scholastic success, that is, 

the standard set by the state and school of his community, is 

a big event in his life. The graduate deserves to be honored 

in some sort of a d1gnif1_ed and worthy ceremonial for the suc

cess . which he has attained in spite of sickness, discourage

ment and the intrusion of other important interests. 

Emphasize the necessity for a new program.- During the 

twelve years of the student's public seho-ol training he has 

lnv1talized Commencements," The Journal or the National 
·Education Association, XIX (December, 1930), 310. 
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·been clothed, fed and sheltered by his parents. When the 

children of the home complete their high school courses and 

leave for some other community, or go to ork in some local 

business, or remain at home and attend a local college, their 

home must make adjustments. 

As the student approaches graduation day, the realization 

is crystallized that his high school days are about over and 

that he must plan a new program of further education or other 

activity. 

At this time he needs inspiration of a high and effective 
type, a strengthening of the spirit, a challenge that will 
make him, no matter what he intends or plans to do, highly 
appreciative, not only of the opportunities hich have been 
his, but also of his obligation that the investment refre
sented by this climaxing ceremony shall return profit. 

Stimulate the graduate.- Many students drop out of school 

before completing their first year. Others fail to return for 

the second year, but it is more natural for those ho start 

high school to ant -to complete their course than to leave it 

incompleted. To be able to carry the high school ork success•• 

fully and to graduate with their class at an attractive cere

mony has much to do in shaping the career of students. It is 

an opportune time to impress upon those ho are leaving the 

high school fundamental truths, to give them further training 

in self-expression, _in initiative and responsibility. Every 

student should have some responsibility either in or out of 

the program. This requires, in many cases, some of the stu-

dent's own originality and efforts, thus stimulating initia

tive. Planning, organizing and executing the project of a 

¾Iarry c. McKown , op. cit., pp. 16-17. 
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commencement program puts the seniors in a proper situation t , 

realize benefits in doing a big job. The job require,s sub

divisions and the subdivisions require, in return, cooperatio. 

Encourage undergraduates.- What has been said for the 

graduate holds equally true for the lower classman. The nat

ural comp~titive spirit, the interest in what our friends ~nd 

, acquaintances do ·and the attempt to do these things, as well -

as they do them, is a big influence in keeping the student in 

school' until the climaxing, event, the commencement program. 

The right kind of a graduation program oan be used by the 

parent and teacher as an incentive in helping to keep the 

dissatisfied student in school. 

Interest community in edueation.- Every citizen who pays 

taxes helps to support the schools. II'h.e public will become 

more anxious to support 'education as they learn more about it 

work, its aims, and its ideals. When so large a number of 

boy~ and girls come to the completion of their high school 

work, the natural interests of parents and friends center 

around these graduates and the work the schools have done for 

them. In the commencement program there is'·a splendid oppor

tunity to capitalize on this interest. To those persons whe

look upon the public school as a tax-eating monster, com

mencement may be made to effect an appeal t hat will eaken 

prejudice and win confidence. The average eommunity has grea 

faith in education and will pay the financial bill, if it can 

be shown that progress is necessary and that progress costs 

money. Educational pride helps materially in developing our 
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building programs, but merely keeping up in buildings alone 

does not constitute educational advancement. Many educational 

programs have been delayed or defeated because the community 

was not sufficiently enthusiastie about its school. In such 

instances the administrator is at fault, since he is respon

sible for educating his community. The administrative head of 

any school system has three group~ of people to educate; his 

faculty, his students and his community, but so often it is 

this third group that is neglected. The administrator ho 

think_s his community has no need for such an education will 

awake to find that it has stagnated educationally. This all, 

then, finally diverts back to a wide awake school board, who 

must detect, before .it is too late, this failure on the part 

of the administration and make a change to one that demands 

progress in educational ·affairs. 

Most parents of today do not know their school through 

tir~t.hand knowledge. They know it only from reports they 

receive from students, teachers and others. These reports are 

quite often colored by emotional bias. Many parents do not 

visit schools today. They are too busy. Nevertheless, they 

are stockholders in the community's educational enterprise and -

as such they should kno its status. 

When the people of a community attend an athletic event, 

they think in terms of athletics; and when they attend a fine 

arts program they think in terms of fine arts; but when they 

attend a commencement program they think in terms of educa

tion. This is the season of the year hen people of the 

communitv are most wholeheartedly interested in the school, 
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and it is the opportunity of the year for the school to pre

sent . its message to them. 

Thus e see that high school commencements can be valua

ble exercises to the graduates themselves, an inspiration to 

lo er elassmen, and a joy and education to parents and patrons 

of the scnool; but in order to accomplish this there must be 

a ehang~ from the ' old traditional _program to the "new-type" 

commencement program. 

Pioneers of .. "New-Type" Program~ 

Unified theme ... The unified theme program is one of the 

earliest "new-typett programs used. In this there is but a 

single main topic and each. of the addresses or demonstrations 

represents a phase, or sub-topic, of' this main idea. · One of 

the earliest proponents of this type was the Bartlett High 

School of ebster, Massachusetts . In their program given in 

1909 they used as their main topic "The Conservation of our 

Natipnal Resources" with the following sub-topics: 

The General Problem 
Gallatin's Plan 
Canals 
The Mississippi ater- ay 
Our Building Stone 
The United States as a Schoolmaster 
Conservation or ater Power 
Our Fuel Supply 
Future Sources of Heat and Power 
Forest Preservation 
asting of Human Energy 

The Constitutional Questionl 

The class of 1915 used the theme "The Evolution of the 

Flag". 2 In this program the students marched in the prooes-

1Harry C •. McKown , op. cit., :p. 102. 
2Ibid. • 159. 
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sional, in costume, bearing flags of various periods. Four 

tableaux ere given on subjects related to the main theme. 

These, besides the speci_al speeches and recitations gave all 

the studen:ts a chance to participate in the program. "School 

Activitiesnl was the theme chosen for the program of 1918. 

The 1920 seniors dramatized their program. They made use of 

the theme,"The Making of America"~ 2 This was divided into 

parts. Four students representing opportunity, democracy, 

equality, and high ideals • . dramatized" at America Means". 

Fifteen students, representing as many different nationali

ties, dramatized "Nationalities in the [el ting Pot". In 1922, 

sixteen students spoke on sub-topics under the subject "At

tempts of the orld to Gain Lasting Peacen .3 In 1924, the 

class chose to use as their theme, "The Early History of eb

ster".4 The first student speaker discussed "Nipmuck Indians" 

and the last speech dealt with "Dudley's Part in. the Revolu

tion". In 1925 the history was continued using as the them~ 

"Webster Between the Revolution and the Civil ar". 5 The sub

jects for the follo ing four years ere: "The Spirit of Amer

ican Independence," 6 "Vocational Training in the High School," 

1Harry C. McKown, ·op. cit., p. 106. 
2 . 
Ibid., p. 216. 

3Ibid., p. 147. 
4 . Ibid., p. 127. 

5Loc. cit. 
6Ibid., p. 146. 
7 Ibid., p. 120. 
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"A Pledge or Service, ttl and "Se·rvice Rendered by Men and 

Women from orcester County".2 

Bartlett Hi~h School was one of the early pioneers of 

"new-type" _ commencements. The fact that they have continued 

this type of program for so many years is proof that the com-· 

mun1ty and school are satisfied with the change from the old 

traditional type ·to something of the pupil's on creating. 

Demonstration type~- Back in 1910 illiam A. Carter, a 

teacher in the Richmond Hill School of New Yo~k City, was 

given_ permission ·by the Superintendent and Principal to give 

as the commencement program a Manual Training demonstration 

_ of making a footstool by the boys and a Home Economics demon

stration of making ·biseuits and coffee, setting the table, 

etc . , by the girls. The stage was in readiness for the foot

stool demonstration when the audience arrived . The program 

began with an opening hymn and the invocation, after hieh the 

pri~eipal gave a short explanation of the program. The super

intendent then read the names of four boys who stepped to the 

benches and began work . This group, being the first , was 

· rather nervous and didn't accomplish much. · ·After four minutes 

four more boys, whose names ere also read by the superinten~

ent, replaced the first group . These boys ent to ork in 

earnest, since they had had a little time to overcome their 

nervousness . This procedure continued until the stool was 

completed . Thirty-two boys in all had heiped in ma.king the 

½Iarry c. McKown, op . cit . , p . 120 . 

2Ib1 d. , p . 125. 
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stool. 

For the second part of the program the benches ere re

moved and the platform was transformed into a kitchen. The 

procedure for making the biscuits and coffee, and setting the 

table, as run in the same manner as the boys' demonstration. 

Twenty girls partic-ipated in this part of the program. The 

·boys and girls or · this graduating class kne before the demon

stration the article they would be expected to make, but they 

did not kno ho ould be .called upon or at hat stage in the 

aking they would be called to help. 

Fifty-two students had had a part in a program that 

lasted just one hour. Everyone thoroughly enjoyed the demon

strations and the community in general as sold on the idea 

of Industrial Arts and Home Economics as taught in their 

school. 

Pageants.- The Reading, Pennsylvania Senior High School 

bega~ in 1930 to have pageants instead of the regular salut

atory, valedictory, oratory type, as they had had on eighty

five different connnenoement programs. The pageant was written 

by the English instructor and all plans and ·arrangements for 

giving the program were worked out by the school. 

Many schools, through the efforts of the English, public 

speaking~ art, music and manual training departments, have 

successfully planned and carried out a student program similar 

to the Reading, Pennsylvania pageant, and for them to return 

to the speaker . type of program would mean to deprive both the 

students and the community of much value and pleasure. 
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"Ne -Type" Programs in Kansas . 

The Journal of the National Education Association has for 

some years been emphasizing "vitalized commencements". In 

December 1928 it suggested that one of the cardinal objectives 

of secondary education be used each year. 

Chanute vitalized program. - Going back earlier than this 

date to the commencement of 1928, e find Superintendent 

L. H. Petit, one of the outstanding educators of Kansas, in

augurated an innovation in .education hich gave to Chanute 

High School and to .the educational orld a new graduation 

exercise. The objectives of secondary education ere used as 

the theme and nine seniors discussed the following topics: 

The Objectives of Education; Health; Command of Funda
mental Processes; orthy Home aking; Vocational Training; 
Training for Citizenship; orthy Use o·f L isure; Ethical 
Character; Appreciations . l 

The printed program was in booklet form , hich included 

the program for the ·baccalaureate service and the commence

ment exercises, the class roll, names of the class officers~ 

the honor students, and the like , also the complete text of 

each of the speeches . The printing of the booklet as done 

in the printing department of the Chanute Trade School, under 

the direction of the instructor of that department . In this 

way other pupils contributed to the success of the commence

ment exercises . Each senior will treasure the booklet as a 

keepeake, and each member of the community ill have in per-

manent form the ideas and the ideals of the finished product 

1"The Objectives or Secondary Education,u Connnenoement 
Exercises , Chanute High School , pp . 16 . Chanute, Kansas: 
Printed b Chanute Trade School 1928 . 



-19-

of its schools. 

The first speech given in the booklet seryed as a general 

introduction to the program. This was given by the salutator

ian. In her address she spoke of the program as being an ex

periment in the country-wide movement to vitalize commence

ments. She then accounted for the formulating of the seven 

objectives or sec·ondary education. Eaeh speaker then pre

sented his topic in a concise and interesting manner by point-

ing out clearly h the Chanute schools contributed to ard the 

realization of these objectives. 

Places on this program were secured by competition among 

.members of the class. The program as opened to members of 

the senior class early in February. They ere given until the 

first of May to write their papers on the subjects suggested. 

The JXipers were then judged and assignments made to the best 

ones submitted. A faculty committee guided and counseled the 

stud.ants in their search for bibliographical material and in 

the construction of their papers . The compositions, however , 

were the students' own. 

This program, although an experiment in that it as a 

change from the traditional type, was oonsidered ·most success- -

ful by the audience of' som.e twenty-three hundred people in 

attendance. 

On March 2, 1929, Mr . Petit wrote of this year~s program: 

We a.re wo,rking on the same type of program for this year. 
We are taking the first Objective of Education - that of 
Health. We have broken this subject up into several subftopic1~ 
and members are now preparing their preliminary drafts for 
these topics. Final drafts must be submitted the first of 
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April, at which time they will be judged and five of them 
will be chosen to appear on the program. e plan to prin~ a 
souvenir booklet as we did last year.1 

Mr -. Pett t and the class of 1929 went through .the·._ 

program as. planned. The booklet, which was printed and bound 

in the Trade School, was as inclusive as the one the prece_d

ing year, eopies of which were in demand from all parts of 

the country. 

The introductory address was given by the salutatorian. 

Six students then addressed the audience on the follo ing sub

jects-: "Prevention of Disease," "Heal th and the Intellect," 

"Health. and Industry," "Character, a attar of Health," "The 

Problem or Longevity," "Health in the Chanute Sohools". 2 The 

valedictorian,· who was the last speaker on the program, ex

pressed gratitude to the board of education, the teachers, the 

parents and the comm._unity • . It is interesting to compare the 

effectiveness of this challenge presented to the seniors by a 

classmate with the same challenge uttered by an outside 

speak:er. 

It is my privilege to speak the last word for the class 
of 1929. Up to this time we have travelled_ together, fought 
together, played together, studied and worked together. In 
a few moments we shall d1 sband our: class and go our separate 
ways. Our high school days will be only a happy mEmory for · 
us. The future with all its hopes and ambitions stretches 
out before us. This is the beginning of life in its largest 
sense. hat we have done is all in the past; what _we may do 

. 1Gertrude Jones, op. cit., p. 19. 

2:!!Ha.altb: The First Objective of Education," Commence
ment Exercises, Chanute High School, pp. 2-16. Chanute, 
Kansas: Printed by Chanute Trade School, 1929. 
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is in the future. Let us hope that to each member of this 
class may come the utmost success and .happiness. Let us 
determine to become useful citizens in our community and na
tion. Here we pa.rt. May heal th · and happiness and prosperity 
go with us all our lives. This is our farewell.l 

After . the to successful programs of 1928 and 1929 it 

· was quite certain the succeeding graduating classes would de

velop and present the other educational objectives. The 

class of 1930 developed their .program from the second ob

jective, "Worthy Home Membershipt'. The salu ta torian gave an 

introductory address, which included a short explanation of 

the pro_gram. Addresses ere then given by students on the 

following subjects: "Economic Aspect of orthy Home Member

ship , " "Cultural. Life of the Home," "Mechanical Conveniences 

of Modern Home Making," "Worthy Home Making and Health," 

"Worthy Home Making and Character," . "Home Making in the Cha

nute City Schools"·. 2 The valedictorian gave the concluding 

speech in appreciation to the school and community. 

_ The program for 1931 marked another step in an interest- . 

ing experiment with the vitalized cormnencement programs in 

Chanute . The interest taken thus far had far exceeded the 

expectations of the administration . 

uThe National Education Association Journal for April, -

1930, printed an article on uvitalized Commencements in Cha-

l"Health: The First Objective of Education," op. cit . , 
pp . l?- 18 . - . 

2n orthy Home MembershipA" Commencement Exercises, 
Chanute High School , p . 17 . \ihanute, Kansas: Printed by 
Chanute Trade School , 1930 . · 
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nute", by Superintendent L. H. ·Petit."1 In the spring of 

1931 Mr . Petit as privileged to appear on the general pro

gram of the National Department of Superintendence meeting in 

Detroit . For months after Mr. Petit as besieged by inquiries 

from all over the country . 

The :program for this year was on the third objective of 

education, "The Mastery of the Tools, Techniques, and Spirit 

ot Learning" . Students gave talks o~ the following subjects: 

"Mastery of the Tools of Learning,"' astery of the Tech

niques of Learning, u "Mastery of the Learning," "How the 

Schools of Chanute meet the Third Objective of Education fl. 2 

The salutatorian gave the introduction an-d the valedictorian 

t he concluding remarks. 

The rourth objective , that of "Vocational and Economic 

Effectiveness" , is of partioular significance to the people 

of Chanute . For a good many years the schools or Chanute 

hav~ taken leadership in the field of industrial training. 

The first junior high · school organized in the state of Kansas 

1s in Chanute . The first distinctively junior high se-hool 

building in the state :was erected in Chanute and the fi.rst 

junior high school in the state of Kansas to incorporate 

manual training in its curriculum is in Chanute -. 

The commencement booklet of 1932, as i n previous years , 

·-.,. 

lL ~ H. Petit, uvi tali zed Commencements in Chanute," The 
National Education Association Journal , XIX (April, 1930), 
121- 22. 

2"The Mastery of the Tools , Techniques , and Sptrit of 
Learning," Commencement Exercises, Chanute High School, 
p . 19 . Chanute ,Kansas: · Printed by Chanute Trade · School, 1931_. 
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was printed by the Trade School. An added feature to this 

year's booklet, hich was continued the following years, is 

the complete text of the baccalaureate sermon. The minister 

chose to speak on the subject, "A orkman Approved of God".1 

Eighteen members of the senior .class tried out for a position 

on this year's program. The four chosen spoke on the follo -

ing subjeo ts: "Changing Concep-tions of Education, n ''The Ob

jectives of Vocational Training," "Prevcicational Training 

in the Chanute Schools," "The ·Chanute Trade School".2 The 

valed_ictory and salutatory addresses ere also given as a 

part of this program. 

''Training for Citizenship" was used as the theme of the 

co~encement season in Chanute for 1933. In the commencement 

booklet for this year, Superintendent Petit writes: 

The theme this year is of particular significance. In a 
world torn with economic disturbance and the resulting ques
tioning of governmental procedures, the topic of citiz nship 
looms high on the · horizon. The hole business of citizenship 
means more than waving a flag in ar time. It is rather the 
successful adjustment of the individual to his social en
vironment at all times. If anything, the citizenship of 
peace is a more valuable quality than the patriotism of war. 
Because or the very tact that the perpetuity of a democracy 
is based upon the intelligence and ability of the individuals 
that compose it, the proper training for citizenship becomes 
a most vital matter.3 · 

In keeping with the theme the minister chose "The Need 

lnvocational and Economic Effectiveness," Commencement 
Exercises, Chanute High School, pp. 1-4. Chanute, Kansas: 
Printed by Chanute Trade School, 1932. 

2Ibid., p. 27. 

3"Training for Citizenship," Commencement Exercises, 
Chanute High School, p. 5. Chanute, Kansas: Printed by 
·Chanute Trade School, 1933. 
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for Moral Training01 as the subject for the baccalaureate 

sermon. The salutatorian as -the first speaker on the . com

mencement -program introduced the theme. "What is Citizen-
"' 

ship~·'! "Citizenship in a Democracy," ttThe Schools as Agencies 

for Training in Citizenship," " _The Schools of Chanute and 

Training for Ci tizenship" 2 were the subj·ects discussed by four 

students. The sincerity of the senior class, as concerns this 

theme, is brought out in the concluding paragraphs of the 

valedictory address. 

The follow.lng is taken from the valedictory address as 

printed in the commencement booklet: 

e i 11 never bring disgrace to our e-1 ty by an.y act of 
dishonesty or cowardice, nor ever desert our comrades; we 
will fight for the ideals and sacred things or the city both 
alone .and with many; we will revere and obey the city laws 
and do our best to incite a like respect and reverence in 
others; e will strive unceasingly to quicken the public's 
sense of civic du~y, that thus in all these ways we may 
transmit this city, greater~ better, and more beautiful than 
it was transmitted to us. 

If the young men of Greece thus pledged themselves to 
goo~ citizenship, can we, ho have had efficient training in 
civic duty, do any less? In the yea_rs to come may the lives 
of this class be dominated by the theme of its own commence
ment program and may each one become a worthy citizen. 3 

In this world of shifting emphasis the problem or leisurE 

looms large. Man±~ having more leisure than he knows how to 

use. The way we meet t his problem will largely determine the 

course of our civilization. Youth and adults alike must be 

guided to a constructive use of leisure or our eivil1zat1on 

1"Training for Citizenship," op. cit., p. 1. 

2Ibid., p., 22. 

3Ib1d., p. 19. 
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will degenerate. Any school could_ very profitably present as 

its commencement program an analysi_s of "The orthy use ot 

Leisure". The Chanute schools used this as their theme for 

1934. The _baecalaureate sermon was delivered on the subject, 

"The Church and the Problem of Leisure". 1 In the commencement 

exercises four students addressed the audience on the follow

ing subjects: "The Meaning of Lei~ure," "Leisure and the New 

Age," "Education as a Preparation for Leisure," "The Chanute 

Schools and the orthy Use . of Leisure".2 

As has been revie ed, the Chanute High School began in 

1928 with an experiment in vitalized commencement programs. 

That prog.ram as so successful that the experiment was con

tinued by using each following year one of the seven cardinal 

objectives or secondary education as the subject for the com

mencement season. The class of 1935 rounded out the cycle of 

eight programs by using the seventh objective, Ethical Char

acte_r, as its topic. The entire program for 1935 is given in 

order to ehow the plan of organization: 

Processional •••••••••••••• High School Orchestra 
Musical Selection ••••••••••• High School Orchestra 
Invocation •••••••• _ ••••••••• · ••••• Minister 
"The Capstone of Education" ••••••••••• Salutatorian 
"Agencies and Influences in Character Training" ••• Student 
"Flower or Dreams" ••••• Junion and Senior Girls~ Glee Club 
"The Schools as Training Grounds ror Character" .•• Student 
"The Chanute Schools and Ethical Character" •• Valedictorian 
Clarinet Trio ••••••• •- •••••••••••••••• 
Presentation or Junior High School Class •••••• Principal 
Presentation of Senior High School Class •••••• Principal 

l"The Worthy Use of Leisure,n Commencement Exercises, 
Chanute High School, p. 1. Chanute, Kansas: Printed by 
Chanute Trade School, 1934. 
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Presentation of Trade School Class ••••••••• Director 
Presentation of Diplomas ••• Presiden·t of Board of Edueation 
Benediction ••••••••••••• • • • • • • • • -• • • 1 
Recessional • • • • • • • • • • • • • .High School Orchestra 

The salutatorian and valedictorian in the programs of 

previous years gave the introductory and concluding addresses 

and other students were used for the sub-topics under the 

general theme • 

Largely through the influence· of Superintendent Petit, 

the Chanute High School has ~arried on this type of work for 

eight consecutive years • . In the commencement booklet for 

1935 Mr~ Petit writes: 

"During these eight years the "Chanute Plantt has at

tracted a great deal of attention throughout the country and 

more than 1500 schools are now using this type of program. n2 

Mr. Petit while serving his fifth year as Superintendent 

of Chanute Public Schools inaugurated the "new-type" program. 

It not only speaks well for the Chanute schools and community, 

but it is a boost to our educational system in general , when a 

school board will retain the services or an administrator long 

enough to inaugurate and carry to completion as worthy an 

enterprise as this. 

Other Kansas programs.- Fifteen hundred schools through

out. the country are using the "new-typ~tt program at commence

ment time. However, we find that very few or the second-class 

ei ty high schools of Kansas are included in this number. 

l"Eth1cal Character," Commencement Exercises, Chanute 
High School, p. 26. Chanute, Kansas:. Printed by Chanute 
Trade School, 1935. 

2Ibid •• p. 5. 
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Fifty-three of the schools reporting use the guest speaker 

type .of program. Four schools who had used the guest speaker 

· type until this year changed their type of program, two giving 

a tercentenary program, one a "trial" of education and the 

other a vi tali zed pre.gram. Three schools have a program in 

which the valedictory and salutatory addresses are given along 

with a few general talks by other members of the class. Seven 

schools use a general theme in their program. The salutato

rian and· valedictorian give two of the addresses and the other 

two or. three· addres.ses are given by members selected from the 

class . The topics used in one of these programs follows: 

ffFounding of the High School" by the valedictorian, . "Develop

ment of the High School" by a student, "The High School of 

Today" by a student, and "The High Sehool of Tomorrow" by the 

valedictorian . 

In one of the second-class ei ties the high school and 

juni~r college combine their exercises . Two of the best 

speakers are chosen from each of the ,graduating classes. They 

give the four main addresses of the evening . The salutatorian 

and valedictorian do not appear on the program unless they are, 

chosen as the best speakers. 

Throughout the country in general we find the pageant 

type of program quite _popular . In a small school the lower 

classmen may be used in the scenes requiring a large number 

of actors . In a large school every member.of the graduating 

class may participate in the pageant . One of the principals 

in Kansas writes that their pageant was so successful last 
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year that they are using another pageant for their 1935 pro-

gram. 

The infield Program.- The infield eommencement pro~ 

gram 1s purely a student program presented, 1th the exception 

of the invocation, benediction and presentation of diplomas., 

by the members of the class and in almost every instance the 

parts in the program are taken by the honor students. Begin

ning in 1926 some of the Cardinal Objectives or other educa

t1o·nal -a1bjeets were used in the program. The . year with the 

different subjects diseussed in some of the earlier programs 

follow: In 1926, "Education for Health," "Education for voca

tion," "Educa ti.on for Ethical Charac tar," and "Educ a ti on for 

Citizenship". In 1927, "Education for the o:y;thy Use of 

Time," "Education for orthy Home Membership," and "Education 

for International Understanding". In 1928, "Purpose and 

Achievement in Education,_ n "Activities Other Than Scholastic 

in infield High School," and "Citizenship in infield High 

School". In 1929, "Vocation," "International Understanding," 

and "The Constitution". In 1930, "Provincialism of Time,tt · 

"Opinion-Factory Made," and "America in a Mo·dern World". In 

1931, "The Cultural Value of Foreign Language study," "The 

Objectives of Social Studies," and "Ridicule or Reasontt. The 
~ 

programs the following years were quite similar. 

The program or Winfield High School, Class of 1935, 

follows: 
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Processional. • • • -. • • • • • .High School Orchestra 
Invocation •••••••••••••••••• Minister 
[usic • • -. • • • • • • • • • • .Hi gh School Orchestra 
"An Ever- idening Path" ••••••••••• Student 
Vocal Solo •••••••••••••••••• Student 
Oration. • • • • • • • • • • • • • • • • Student 
Cello Solo .••••••••••••••••• Student 
Presen~ation of the Class •••••••••• Principal 
Presentation of Diplomas •••••• President of Board 
Benediction ••••••••••••••••• Minister 

We see that the 1 infield schools have had, in the past 

few years, many interesting w.bjects discussed at their com

mencement progr ams. More students participated ·1n the earlier 

programs however than have in the more recent ones. Student 

participation must be encouraged in the type of program the 

Winfield High School is sponsoring if the most good is to be 

derived' therefrom. 

Conclusion.- The "new-type" commencement is valuable, 

because it provides an opportunity for participation on the 

part of the members of the class, challenges pupil initiative, 

creates definite transfer values in life,. unifies the school, 

and · presents great truths concretely. Moreover, it binds to

gether the school units into a common undertaking. 

It is encouraging that some of the Kansas schools are 

realizing these values from their programs by using the "new

type" commencement. To mention a return to the old tradition

al program is to bring forth a chorus of demand from many of 

the communities for a continuation of the present practice. 



CHAPTER III 

THE PROGRAM ORGANIZATION 

Necessity of Thoroughness 

The success or failure of the commencement program will 

depend largely upon the group organizing and directing it. 

Every detail, no matter how small, deserves serious attention. 

What would other ise have been an outstanding program has of

ten been spoiled by the overlooki~g of a small detail. It 1s 

a good practice for the superintendent or principal to act as 

the executive head of the .comm:eneement organiz.ation. Fre

quently they delegate the full authority for the program to 

the senior class sponsors or a faculty committee. This works 

out very satisfactorily in cases where the chairman has had 

previous experience in program planning. Whoever the leader 

may be, he should have full authority to organize, plan and 

direct the general trend . of affairs. Since the commencement 

program is primarily for the senior class they should be give 

ampl~ representation in the plan of organization. 

Religious exere1-ses.- In organizing commencement program 

today, most schools include both invocation and benediction. 

Some people contend that these two items represent religious 

and not educational material and as such are not essential to 

the program. They were a part of the old traditional program 

and they continue to be a part of our programs today. · l\Jost 

of the community attend the commencement program and, since 

as much good may be accomplished in the short time given to 

~he invocation and benedietion, as in any other paTt of the 

program, most schools which have vitalized their commencement 
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programs continue to use -these two items. This is proof of 

the value given them by the program organizers of the country. 

To ask the different ministers of the city to help in this 

part of the program from year to year should create a better 

feeling between school , church and cormnunity . For schools no 

using a recessional , the benediction is a most appropriate wa 

of concluding the · program. 

~usical numbers .- The type or program ill govern to a 

great extent the number of .. musical numbers nee.ded . Good music 

adds to any program, regardless of type . Most senior classes 

have instrumental or vocal musicians who may be used to good 

_advantage, provided they represent high quality and ability . 

The high school orchestra ill add interest to the program if 

used for ·the processional and recessional . The glee clubs, 

chorus and other musica1·organizations can be used. Some of 

the larger schools have senior glee clubs , which,if used, give 

many _in the class the opportunity of participating, who ould 

not otherwise . Needless to say, no musical nwnber of inferior 

quality should be used in the commencement program. Any 

school with an enrollment the size of those covered in this 

st~dy should certainly find enough musical talent within the 

school without having to use outside musicians . 

Marches .- A very beautiful way to begin the commencement 

program is with a processional . To have a large audience 

stand in honor of the seniors causes the seniors to feel they 

have accomplished something worthwhile . The march should not 

be too slow, and a uniform distance should be maintained 
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between each couple throughout the processional. Most school 

close their program with the benediction and do not use a re-

cessional. The board or education and faculty deserve honor, 

but it is n_ot necessary for them to be seated on the platform 

with the class. If they take part in the processional, it is 

better to have a reserved section at the front of the audito

rium and for them ·to find their places there. To have the 

faculty, dressed u in their college gowns, file in 1th 

the class, is to mimic the .college exercises •. The speaker 

should _- be .seated on the stage; and the program ill appear 

better organized, if the schools having an invocation and ben 

ediction, have the ministers seated 1th the speakers. 

Dress.- Much criticism has been raised in the past fif

teen or twenty years concerning commencement dress. The de

sire of the student, whose parents are less able financially 

to have as costly a dress as the bankerts daughter, has cre

ated _a Jn"Oblem that i s difficult to solve. Greater competi

tion has existed between the girls than the boys since their 

clothing is less standardized. 

i any young people more sensitive to the . opinions of the1 
classmates, and less determined in their nature, have been 
known to leave school before gradu~tion because they ere un-
able to have nice clothes like some of the students whose 
parents were better off financially. Uniformity in dress 
seems to be one solution to this problem and the home econom.
ics teacher 1s given a wonderful opportunity to help meet a 
real need in the lives or both parent and children, as well 
as "selling" her department to the community.l 

lJ. G. Caiton and R. c. Cook, "Uniform Graduating Dress
es," Industrial- rts Magazine, VIII (March, 1919) , 91. 
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Uniformity of dress may work as great a hardship on some 

parents as does no attempt at restriction. A graduating clas 

so dressed may be grouped on the platform or at the front . of 

the auditorium in such a way that the effect is very striking, 

but again e are doing away w1 th individuality when we ask al 

the girls of the class to make a dress over the same pattern. 

A very satisfactory ay of so_lving this troublesome 

problem is the use of caps and gowns. This will give uniform 

ity of ·dress and the students of the ell-to-do financially 

will be no better dressed than the poorest senior seemingly. 
. '------ I 

There are those who do not favor the earing of caps and 

by high school graduates on the ground that it is an old tra

ditional custom of the college. 

Caps and gowns may be rented or bought outright . The 

first is probably preferred, as they can be rented for a nom

inal fee and the company assumes the responsibility for any 

loss, change in style, etc . Some companies rent them with 

the understanding that at the end of four or five years~ rent 

al they belong to the school . The yearly rental is usually 

higher in this ease . Gray is the logical color for caps and 

gowns in high schools, since colleges use black . This works· 

out to good advantage in schools where the junior college and 

high school graduation exercises are held together. · The caps 

and gowns may be orn at the baccalaureate services as well 

as at commencement . The earing or carrying of flowers is 

inappropriate 1th the cap and gown . 
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Eaoh school must solve the · problem of ·commencement dress 

in its on way, but it is bel.-ieved that the financial .saving 

· a·nd other advantages -in using the eap and gown more than off

set the disadvantages. Any school administrator would do 

well in requiring his graduating class to use caps and gowns. 

TABLE I 

COMMENCEMENT PROGRAI1 ORGANIZATION 
AND PROCEDURE IN SECOND-CLASS 
. CITY HIGH SCHOOLS OF KANSAS 

Organizers or Pro·gram 

Individuals and Groups 

Superintendent and principal •••••• 
Superintendent ••••••••••••• 
Principal • • • • . • • • • • • • • ••• 
Faculty sponsors and class committee •• 
Superintendent and faculty sponsors •• 
Faculty sponsors •••••••••••• 
Principal and faculty sponsors ••••• 
Principal, class co~ ttee, and faculty 

sponsors ••••••••••• ~ ••• 
Superintendent, principal, and class 

comm..i ttee • • • • • • • • • • • • • • 
Superintendent, f aculty and class 

COIDllli ttee . . . . . . . . . . . . . . 
Superintendent, principal, music super

vi-sor, and racu1 ty sponsors • • • • • 
Superintendent, principal and music 

supervisor •••••••••••••• 
Principal and music supervisor ••••• 
Superintendent and music supervisor • • 
Superintendent, music supervisor, and 

faculty .sponsors ••••••••••• 
Superintendent, principal and facu_lty 

sponsors. • • • • • • • • • • • • • • 
Superintendent, principal, class commit

tee, and faculty sponsors •••••• 
No revlY to auestion •••••••••• 

Totals. ~ ••••••••••• • • • • 

Number of 
Reporting 
Number 

18 
10 
10 

5 
4 
4 
3 

3 

2 

2 

2 

1 
·l 
1 

1 

1 

1 
2 

.71 

Schools 
Practice 
Per Cent 

25.4 
14.1 
14.l 

7.0 
5.7 
5.7 
4.2 

4.2 

2. 8 

2.8 

2.8 

1.4 
1.4 
1.4 

1.4 

1.4 

1.4 
2.8 

100.0 
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TABLE.I 
(Continued) 

COMMENC NT PROGRAM ORGANIZATION 
AND PROCEDURE IN SECOND-CLASS 

CITY HIGH SCHOOLS OF KANSAS 

Reli6ious Exereises Used·:in the Pro6.!:am . 
Practice Number Per Cent 

Both invocation and benediction 61 85 .9 
Invocation only 9 12.7 
Neither benediction nor invocation· 1 1,4 . 
Totals 71 100.0 

. Denominations Used in the Reli~ious Exercises 

Practiee from year to year Number Per Cent 

Any denomination used 61 85 .9 
Catholic excluded 6 8 .5 
Catholic and Methodist excluded l 1.4 
Catholic not asked 2 2.8 
Must be member o:f Ministerial Association l 1.4 
Totals 71 100.0 

SEecial Musical Numbers in Prosram 

Numbers per program · Number Per Cent 

One 3 4.2 
T o 26 36.6 
Three 25 35.2 
Four 11 15.5 
Five 2 2.8 
No Report 4 -5.? 
Totals 71 100.0 

Or5anizations FUrnisb.in5 lfusieal Numbers 

Organizations Number Per Cent 

Senior class 22 31 .0 
[usic department of school 14 19.8 
Seniors and lower elassmen 13 18.3 
Lower olasSD'len 6 8,5 
Seniors and faculty 5 7.0 
Seniors and outsiders* 3 4.2 
Lower classmen and outsiders* 2 2 .8 
Lower classmen and faculty 1 

' 
1.4 

Outsiders* . 1 1.4 
Secure best talent available 2 2.8 
No reply to question 2 2.8 
Totals 71 lOOoO 
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TABLE I 
{ Continued} 

COMMENCEMENT PROGRAM ORGANIZATION 
AND PROCEDURE IN SECOND-CLASS 

CITY HIGH SCHOOLS OF KANSAS 

Practice Concerning the Processional 
and Recessional 

Practice Number 

Both processional and recessional 
Processional only 

28 
35 

8 Neither processional nor reeessional 
Totals 71 

Groups in the Processional 

_Groups Number 

Class only 27 
Class, ministers, and speakers+ 14 
Class and faculty 10 
Class, faculty, speakers, ♦ and ministers 8 
Class, faculty, and board 2 
Class and faculty sponsors 1 
Class, faculty, board , speakers,~ and 

ministers 1 
Totals 63 

Per Cent 

100.0 

Per Cent 

. 42.8 
22 .2 
15.9 
12.7 

3.2 
1.6 

1.6 
100.0 

Regulations Concerning Kind of Dress worn 

Practice 

Caps and gowns 
Na restriction 
Some restriction 
Totals 

Number 

58 
10 

3 
71 

Per Cent 

81-.7 
14.1 
4.2 

100.0 

*The term •outsiders' as used in this section of the 
table includes anyone other than the students and faculty 
members . 

f.The plural or the word •speaker' is used to include not 
only the guest speaker, but the superintendent and principal 
when they have a part in the program. 
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D1scuss1on or' Table I 

Organizers.- The :Superintendent or principal organizes 

or helps to organize the commencement program in sixty, or 

84.5 per cent of the schools covered in this study. In the 

majority of these cases thy assume the full responsibility. 

Two schools did not reply to the question. The remaining nine 

schools ha.ve members of the faculty on this committee, one of 

whom acts as chairman. 
-

Invocation and benedi~tion.- The practice _of having an 

invocation and benediction is followed by sixty-one, or 85 .9 

per cent of the schools. Nine schools have an invocation but 

no benediction. Most of these conclude their programs with a 

recessional. The school having neither an invocation nor ben

ediction has a guest speaker-musical type of program in which 

the music students, who have rated high in various festivals 

and contes.ts throughout the year, are honored l:?Y appearing on 

the program. The honors they have earned are printed in the 

program. Sixty-four schools ask in turn, other than the de

nominations excluded, the ministers of the city to give . the 

invocation and benediction. 

Music.- The second-class city high schools of Kansas , .re~ 

gardless of th type of commencement program, use special mu

sical numbers. Custom rather than type seems to govern the 

numbE)r of specials used. Fifty-one schools use two or three. 

Of the three schools having but one number,. two have a guest 

speaker, aledictory and salutatory type of program and the 

other has a unified theme type, using student speakers. One 
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of the two schools using five special numbers has a guest 

speaker and the valedictorian and salutatorian give addresses. 

The other school has a student program _ made up of general 

talks by some of the seniors, in hich the valedictorian and 

salutatorian give the main addresses. 

In twenty-to schools the members of the graduating class 

furnish the special musical numbers. The music department 

ranks second, with the orchestra, glee clubs, chorus, and 

quartets furnishing most of .the numbers for this department. 

People .not directly connected with the school help in this 

part of the program in five cases, and in only one do they 

furnish all the special numbers. None of the schools pay the 

musicians for appearing. 

Processional and recessional.- Sixty-three, or 88 .7 per 

cent or the schools> use a processional. In only t enty-eight 

schools is. the recessional a part of the program. The eight 

schools u~ing neither processional nor recessional have their 

graduates seated on the stage. The graduating class of these 

eight schools vary in size from the smallest to the largest 

covered in this study. Four have a "vitalize~'program and 

four have a guest speaker type. 

The customary practice of the schools, not using a pro

cessional, is to have the graduates seated on the stage with 

the curtain drawn. At the hour the program is scheduled to 

begin, everyone is in his place and the curtain is drawn back. 

This survey shows further that the size or the school or 

graduating class governs to a very small degree the groups to 
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be included in the processional . In twenty-seven or nearly 

one-half of the schools having a processional, the class is 

the only participant. One school includes in their proces

sional all that should possibly be honored at this occasion. 

·Their exercises are held in the stadium and this large group 

marching under the flood lights is without a doubt a beauti

ful scene . 

Ten schools make provisions for the graduates to gather 

at the conclusion of the exercises to receive congratulations 

from relatives, friends and other interested parties. Four of 

these use a recessional and the elass marches to the place 

provided - usually the corridor or some special room. The 

other six schools each conclude their exercises with the ben

ediction . The class then passes immediately to the provided 

place . 

Dress .- Fifty-eight, or 81 . 7 per cent of the schools have 

solv~d the troublesome problem of competition in commencement 

dress by the use of caps and gowns . Fifty-four use gray as 

their color . The other four schools failed to ans er this 

question . Ten schools make no restriction as to dress. The 

three making restrictions do so by suggesting simplicity and 

ability to pay, as the guiding principles . 



CHAPTER IV 

DETAILS OF THE COMMENCEMENT PBOGR.aM 

Suggested Practiees and Procedure 

ha.tever type or program is used, . commencement involves 

many tedious details, some of which cannot be disposed of un

·t il just before the program. · Many plans can be laid and di".9 

reotions gi·ven weeks before the day set for the program. 

This will help to eliminate the last minute rush . Custom and 

tradition are used quite often in deciding the time, place, 

admission charge , seating of class, and other details . Re

gardless of ho long standing the customs may be , a new ad

inistration very frequently makes changes. 

Time. - Ordinarily the program is held in the evening . 

Jorning and afternoon are rather inopportune times for the 

comm.unity to attend such an exercise . Many programs will be 

ade more impressive if' s ·taged out-of-doors just before sun-

set . Spring sho ers causing a last minute change in location 

keep ~any schools from trying this arrangement . Eight o'clock 

is the best hour to begin . This gives the business man, of

fice worker and farmer alike, ample time to gather after work

i ng hours . The exercises should start at whatever hour is 

set . If the community is habitually tardy the orchestra 

could play an extra number or two at the beginning of the 

program. 

Place.- The place of holding the program will be deter

ined by the auditorium facilities of the school and the size 

of the town . The school board should secure some other 

auditorium if the school plant wi 11 not conveniently 

- 40-
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acoommodate al.l who ish to attend. This can be decided earl 

in the year and reservation made se there will be no last 

· minute conflict. Any rental should be met by the school 

board. Under no circumstances should a general admission fee 

· be charged to meet this obli8ation. 

Tickets of admission.- Whether or not tickets of admis

sion are used will depend to a large degree upon the capacity 

of the auditorium. Parents, relatives, faculty and the mem-

. bers -of the board of education should have the first right in 

securing their tickets . If there is an unlimited amount of 

room in the auditorium admission by ticket is unnecessary. 

The use of them, however, II}ay add dignity and importance to 

the oce.asion. A satisfactory way in this case would be to 

give each senior four or five tickets to be given to his par

ents and relatives. A section to accommodate the holders of 

these tickets would be reserved. Schools not using tickets 

of a_dmission will do well to reserve a section for the fac

ulty, members of the board of education and parents. 

Seating the class.- The nature of the program and the 

size of the stage are the main factors in determining the 

plan of seating the graduates. If the stage is used, the 

graduates may either take their places quietly before the cur 

tains are drawn or march to their places by use of the proces 

sional. The seating of the class with the curtains closed 

does away wlth many irregularities and interferences which 

always arise in seating such a large group . Where this plan 

is followed the graduates should go to the stage directly upo 
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arrival and remain there entirely hidden until they, as a 

class, are disclosed. In case the class is seated at the 

tront of the auditorium there should be a processional of the 

graduates led by their officers. Schools using a pageant or 

similar program may use different seating arrangements. 

Ushers.- It is a good policy to use ushers chosen from 

· the junior class.- Men of the fac~l ty, membe·rs of the Parent 

Teachers Association, lower classmen and other groups may 

serve. - The ushers should .be chosen early and.trained so that 

good, . efficient an.d business-like ushering wi 11 be had the 

night of the exercises. Ushering will be simplified material

ly if the ones who are to occupy the reserved section hold 

ticket,s of admission. 

The pri.nted program.- A printed program is almost a ne

cessity. People are curious so they like to have a program 

in hand t .ha t they may know the order of the exerci se s. If a 

pageant or some s1-milar program is given, an outline will en

able the audience to follow the action intelligently. In 

certain types of exercises, the printed program is not a ne

cessity if S()me one announces the numbers. 

A number of different kinds of printed programs may be 

used. This will vary according to the information included. 

The printed program of' the commencement exercises is a sou ... 

venir that will be prized highly by each member of the grad

uating class. The name of the school, date, place, order of 

the exercises and class roll will be included. The inclusion 

of many other items will depend on the local situation, 
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t radi tion , size of the program, and v_arious details . Some of 

the following inf'ormation may be included: the names ·of the 

c lass officers, sponsors, faculty, me_mbers of the board of 

education, students, prize winners, and senior members or the 

National Honor Society; the colors, flower and motto of the 

c lass . 

The printed programs should.be supplied by the board of 

education . It is a very poor practice_ for the school to allow 

t h·e class to solicit and publish commercial advertising in 

t heir. printed graduation programs . 

There is no necessity far someone to announce the -num

bers, if each member of the audience has access to -a program. 

Each participant will rise , when his turn comes, ithout in

t erruption and make his contribution . In this ay the exer

cises will run along smo"othly . 

If the class roll is included as a part of the printed 

prog_ram , the printing is one detail which cannot be completed 

until • the final examinations have been concluded . The program 

must not contain the name of any senior who ·has failed to 

gr aduate . 
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TABLE II 

ADMINISTRATIVE DETAILS OF THE C01~iENCEMENT 
PROGRAM IN SECOND-CLASS CITY HIGH 

SCHOOLS OF KANSAS 
Time .of Program 

Evening 

Place Program is ·Given 

School ·auditorium 
City auditorium 
Church 
Stadium 

Number of 
Reporting 
Number 

71 

Number 

41 
24 

4 
2 

Admission and Seating Plans . 

Practice 

General admission charge 
Tickets of admission for all 
Tickets of admission for relatives . only 
Special reserved section for relatives 
Ushers chosen from Junior Class 
No ushers used · 
Class seated at front of auditorium 
c·1ass seated on pla tf'orm 
Faculty seated with elass 
Special reserved section for faculty 
Board members seated with class 

Number 

5 
23 
12 
61 
60 

3 
35 
36 
13 
2~ 

Spec"ial reserved section for ·board members 
4 

28 

Practice 

Method of Announcing Program 

Number 

Printed program 
Printed program and program. announcer 
Program announcer only 

68 
25 

3 

Schools 
Practice 
Per Cent 

100.0 

Per Cent 

57 . 8 
33.8 
5.6 
2.8 

Per Cent 

7.0 
32.4 
17.0 
86.0 
84.5 

4.2 
49.3 
50."l 
1s.3 
35.2 
5.6 

39.4 

Per Cent 

Practice 

Those Supplying Printed Program 

Number Per Cent 

Board ,r Ed cation 
Graduating class 
From gate receipts 
Totals 

59 
8 
1 

68 

86.8 
11.s 
1.4 

100.0 
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Di.scussion of Table II 

Place.- The coolness of the late May and early June 

evenings in Kansas, coupled with spring showers, partly ac

counts for 97.2 per cent of the second-class city high schools 

of Kansas giving their programs in-doors. Fe schools hav~ 

facilities to accommodate a commencement program out-of-doors . 

Two schools, ho ever,. use their stadiums and the exercises are 

given in the evening under flood lights. Three-fourths of the 

schools use a guest speaker type program which can better be 

held in an auditorium. 

Time .- The present practice of all the schools covered i 

this study is to present their programs in the evening. Eight 

o'clock is the time set for the exercises by the majority of 

the schools. A few begin at eight-fifteen otclock. 

Admission.- Five schools charge a general admission fee. 

There seems to be no reason for four of these making this 

char~e , as they use their own auditorium and the board of ed

ucation meets the expenses of the exercises . The admission 

charged by the fifth school .was to cover the twenty-five dol

lar rental for the community auditorium. The board of educa

tion should have paid this expense so that the public could be 

admitted free. The auditorium was only half filled in this 

town, which should have a capacity crowd. 

Tickets .- In order to provide seats at the graduating 

exercises for the friends and relatives of · the members of the 

class, thirty-five, or 49 . 3 per cent of the schools , issue 

them tickets . Other schools reserve a special section so tha 
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a total of sixty-one, or 86 per cent of the schools, give the 

parents and relatives the privilege of a reserved section. 

Seating .- In thirty-five of the schools studied the 

senior class is seated at the front of the auditorium, while 

thirty-six use the platform for this purpose. In relatively 

few schools is the :faculty seated 1th the senior class on 

the night or graduation. In only thirteen schoolsJ; or 19.7 

per cent or the whole group , is this practice followed. In 

two· of .these cases the platform is used. Twe~ty-f1ve schools 

reserve a section far the faculty . The remaining thirty-three 

schools do n~t make special -provisions for the seating of the 

:faculty. Ho ever, nine of this number are schools that use 

ticket~ of admission, thereby giving the faculty the privi

lege of getting a reserved section if they so desire . 

The members of the board or education of four schools 

are seated in a section with the senior class and the faculty. 

Twenty-eight, or 39.4 per cent of the schools, honor the 

board members by reserving for them a special section. Eight 

of these schools do not reserve a section ·ror the faculty . 

Ushers ."" In most of the schools the ushers are chosen 

from the junior class. Sixty schools,, or 84.5 per cent of. 

the total group, follow this practice. Three schools do not 

use ushers . Of the remaining seven schools, one uses the men 

of the faculty and a few students from the lower classes. An~ 

other uses seniors that graduate at the e1ose of the first 

semester the following school year; two select from the school 

in general ; the junior college freshmen .are used in another; 
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two make their selections from 'the sophomore class and one 

school, that has their exercises in the church, uses the 

. regular church ushers. 

The printed program,- The printed program is idely 

·. used by the schools covered in this study. Ninety-five and 

eight-tenths per cent distribute programs to the audience to 

enable them to follow the exercises intelligently. Twenty

three schools wh~ch distribute programs also use the master of 

ceremonies idea and have ~ .meone preside, who _announces the 

numbers. The type of program does not seem to govern when 

this officer shall be used. Two of the schools, using only 

the program announcer, have a guest speaker type. The third 

school ,used a guest speaker type until 1935, when they had a 

wtrial" of education. 

A number of different kinds of printed programs are 

sed, varying all the way from the single page which refers 

only to the graduation exercises, to a thirty...-page .booklet 

including the complete text of the baccalaureate sermon; the 

student addresses given in the vitalized eommencement program, 

and all other information commonly included in a four-page 

printed program. The four-page booklet type is the most com- -

only printed program in use by the schools covered in this 

survey. 

The board of education meets the cost of the printed 

program in 86.8 per cent of the schools. The eight graduat

ing classes that meet this east must draw on their class 

treasury since no admission is charged• One school pays this 

cost from the gate recei ts. 



CHAPTER V 

THE GUEST SPEAKER 

Popularity 

Administrators in general have been trying for many 

years to make the commencement program a more important school 

- event, one of more value to the students and community. The 

old traditional program of salutatory and valedictory ad-

. dresses and orations is in use by _some schools today.. Many 

years ago, however, some administrators, hoping to add to the 

attractiveness, importance. and dignity of the .occasion, se

lected a "guest speaker" to give the main address on the pro

gram. The popularity of this type of program spread through 

the country. Year by year more emphasis was placed upon the 

guest speaker's address and less upon the student addresses. 

Today we find schools all over the country wh1ch- have discon

tinued the student addresses entirely and use only the "guest 

speaker" • . 

Some writers believe that the "guest speaker" type of 

program is very inadequate as we see from the following: 

The most unsatisfactory type of connnencement program has 
for its main feature an "oration" delivered by a speaker whom 
the principal has chosen from outside the school, often for 
political or personal reasons. Members of the class in whose 
honor the occasion is celebrated may contribute a musical se-· 
lection or two to the program, but otherwise they participate 
only in the processional and in the accepting of their diplo
mas •••• A panoramic vie of the minds of the audience during a 
program of this kind would reveal in some an apathetic state 
of indifference and in others an antagonistic spirit of en
durance, not necessarily because the speaker is incapable or 
his subject inopportune, but because the program is ~ff
center. Commencement is a circle with but-one eenter of 
interest - the graduates themselves. The outside speaker 
type of program flattens this circle into an ellipse with 
two foci of interest, and the result is a distorted distrac-

-48-



-49-

tion. The canter of · interest should oceupy the center of the 
stage. Other ise it 1s as if a group of star performers were 
forced to sit by and ateh their rightful parts portrayed by 
.third rate actors.l 

Selection 

When we speak of the "guest speaker" e mean an individ

ual who is brought in from the outside and whose address is 

considered the main feature of the commencement program. The 

"guest speaker" should be carefully selected, chosen early, 

informed of the nature and scope of the rest of the program, 

and if a gen ral theme is used in the program, requested to 

make his contribution harmonize with this theme . 

This speaker may be selected in a number of ways, by the 

superintendent, principal , members of the board of education 

or its committee , the senior sponsors , the officers of the 

class or a class comm.1 tte.e , or a vote of the entire class . 

It is quite evident that .the best selection will be made by 

someone ho kno sand has had experience with suitable speak

ers . The superintendent or principal should be in a better 

positfon to make a wise selection than anyone else . If the 

student speakers make better presentations than the ttguest 

speaker" J the judgment of the one making the selection will 

be questioned . 

Care must be taken in selecting the speaker . When we 

begin selecting our speakers on the basis of nHow much do· you 

charge?" , it is evident that e are more interested in getting 

1Gertrude Jones , op . cit ., pp . 2- 4 . 
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the speaker charging the smallest fee, rather than the one 

best qualified to deliver an address. The board of education 

pays the guest speaker for his services in practicall:Y all 

eases. Since they are spending the taxpayers' money, they 

should insist on the best one available . 

Every year men of oratorical habits receive invitations 
that contain a sentence like this: "What is your fee for a 
commencement addres·s?" Now when moral exhortation or liter
ary "talent" 1s sought and sold by the hour or the ream in 
this fashion, hateve1 value it once had is gone; for it be
comes "professional" . 

Good commencement addresses have no doubt been delivered 

by lawyers, ministers, and other professional or business men, 

but a man of educational affairs should be more able ·~ to·_· in

form the comm.unity of educational events or trends~ and to 

guide the class into new educational thinking, than anyone 

else. The school selecting a "guest speaker" with a good 

reputation as an educator and public speaker·, can be assured 

of receiving something worthwhile from the address. After 

caretut · selection there is no guarantee that the speaker will 

give the community the kind of an address desired. The admin

istration might do well in suggesting some subjects from which 

the speaker might choose to ·speak . The professional educator 

will usually discuss some phase pertaining to educational af

fairs . Unless a subject is suggested, a business man is like

ly to over-emphasize the material side of life, a minister the 

religious side and a lawyer the observance of law and order. 

1 "About Commencement Orations," op . cit . , p. 14431. 
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TABLE III 

COMMENCEMENT PRACTIC·ES CONCERNING THE GUEST 
SPEAKER IN SECOND-CLASS CITY HIGH 

SCHOOLS OF KANSAS 

.Practice · 

Number of Schools 
Reporting Practice 
Number Per Cent 

Have a guest speaker 
Limit speaker's time 
·Assi.gn speaker subject 

53 
13 

1 

Those Responsible for Selection of Speaker 

Individual or Group Number 

Superintendent 27 
Superintendent and principal 7 
Superintendent, principal and board of 

education 3 
Superintendent and senior class sponsors· 3 
Principali · 2 
Superintendent and board of education 2 
Class and faculty committee 2 
Class committee 1 
Superintendent, principal and class sponsors 1 
Faculty committee · 1 
Senior class 1 
Superintendent and senior class 1 
Superintendent, principal and senior class 1 
Board or education 1 
Totals 53 

74.6 
24.5* 
1.9 

Per ·cent 

50.9 
13.2 

5.6 
5.6 
3.8 
3.8 
3.8 
1.9 
1.9 
1.9 
1.9 
1.9 
1.9 
1.9 

100.0 

Vocation or Profession from Which Speaker is Chosen 

Vocation or Profession Number 

Leader in any field listed in questionnaire 18 
College president or professor 10 
College professor 7 
Nationally kno n speaker 4 
Prominent educator 4 
College professor or minister 3 
College president 2 
Mini ster, college president or professor 2 
Mini ster or lawyer 1 
Business man 1 
Minister 1 
Totals 53 

Per Cent 

34. 
19 • . . 
13.2 

7.5 
7.5 
5.? 
3.7 
3.7 
1.9 
1.9 

.1.9 
100.0 
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TABLE III 
(Continued) 

COMMENCEMENT PRACTICES CONCERNING THE GUEST 
SPEAKER IN SECOND-CLASS CITY HIGH 

SCHOOLS OF KANSAS 

Person Introducing Speaker 

Number 

Superint.endent 
Princi-pal 

49 
4 

Totals 

Organization 

Group Responsible for Fee of Speaker 

Number 

Per Cent 

92.5 
7.5 

100.0 

Per Cent 

Board of educatioh 50 94 . 3 
Senior class 2 3.8 
No fee paid 1 1.9 
Totals 53 100.0 

•Figured percentage on basis of fifty-three schools. 
~The principal is the administrative head of the two 

schools reporting. 

Discussion of Table III 

The practiee •• A "guest speaker" continues to be the 

feature of the comm.eneement program in a big majority of Kan

sas second-class city high schools. In fifty-three schools, 

or 74.6 per cent of the entire group , some speaker is asked to 

deliver an address to the senior class and audience. Twelve 

of the fifty-three schools use student speakers in the pro

gram, who in the majori.ty of cases include only the valedic

torian and salutatorian. This leaves forty-one schools which 

give the entire speaking time - exeept for the presentations -

to the "guest speaker". One school broke a custom in their 

1935 program tba t had stood for a long peri.od of years. Twen

ty years ago they began having members of the class give 

talks. A guest speaker gave the address in 1'935 and the 

student talks were omitted. 
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e find that five of the thirteen schools limiting the 

speaker's time are quite generous and allow one hour as the 

maximum time limit . These five schools, ho ever, do not use 

student speakers in their programs. An individual chosen 

from any alk Of life must be a very interesting speaker, if 

he is to hold the attention of a mixed audience for one hour. 

Two schools set the time limit at .twenty minutes, hich seems 

to be a rather brief period for a speaker to contribute his 

part to the program . One of these schools has· the valedictor 

and salutatory addresses, which may partly justify the short 

time allowed the speaker . any administrators ~hoose a man 

whom they believe will use discretion in regard to the time 

consumed . Others state they have not made a practice of 

limiting the time, but that their program this year ould have 

been much better if they .had . any, who do not directly lim

it the time, suggest an address of forty or forty- five min

utes _in length when choosing the speaker . 

One school has the custom of assigning the "guest speak

ert• his subject . This school makes its selection from any of 

the vocations or professions listed in the questionnaire . 

Those selecting speaker .- In forty- seven, or 88.7 per · 

oent or the ca es the administrative head selects , or helps to 

select, the "guest speaker" . Many duties of the school may be 

delegated·, but this is one case where the superintendent or 

principal ·should make the final selection . · The class makes 

the selection in one school and helps in four others . 
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Vocation or profession . - Eighteen, or 34 per cent of the 

schools, select their speakers from leaders in any of the 

fields listed in the questionnaire . College presidents and 

professors follow With seventeen votes. The majority of 

· schools , making their selection from any of the fields, choos 

an ~dueator. This ranks . them as the outstanding choice for 

the commencement address . Few schools use a minister, lawyer, 

or business man . It is noted in the last section of Table 

III, page 52, one school does ·not pay their speaker . In this 

case a. minister is chosen . 

Introduction .- Table V, page 66, shows tha~ in the ma

jority of cases the principal presents the class for the re

ception of thei-r diplomas . Early in this table attention was 

called to the fact that the superintendent' selected or helped 

to select the speaker in ·a large majority of the cases . Thes 

facts should give the superintendent the right to introduce 

the s~eaker . In forty-nine , or 92 . 5 per cent of the schools, 

the superintendent avails himself of this privilege . Two of 

the principals who perform this duty are the heads of their 

respective schools . Eight schools print in their program the 

name of the one introducing the speaker . 

Speaker's fee .- There seems to be no justifi cation for 

any group other than the board of education paying the speak

eri s fee . Fifty , or 94 . 3 per cent of the school boards of 

the s chools covered in this survey, meet this obligation. 

Since no admission is charged in the two schools in which the 

senior c-lass pays this fee , the conclusion is made that the 

mone is taken from the class treasur . 



CHAPTER VI 

HONOR STUDENTS AND SPEAKERS 

Common Method of Selection 

The practice of selecting a valedictorian and salutator

ian in our high schools was borrowed from the college, became 

·established many years ago, and still persists. For a number 

of years the undemocratic custom of acknowledging the scholas

tic attainments ot only these two graduates was observed. The 

student ranking first in scholarship pronounced the valedic

tory oration or address and . the student ranking second deliv

ered the salutatory. address at the· commencement program. 

More democratic methods have been in use for some time 

in different high schools throughout the country. Some 

schools note on the printed program the names of the graduates 

having a scholastic average of 90 per cent or above. The min

imum per cent will vary in different schools. Other schools 

indicate the students to be graduated with honors. Some print 

a se~1or honor roll. Electing students to an honor society is 

another means of recognition. 

These schools are more democratic in that several stud

ents are honored. If the practice of seleo.ting them on schol

arship alone is continued then scholarship is overemphasized 

as the main object of education. The good student, who is a 

good citizen, is an asset not only to the school but to the 

community. The good scholar, however, is not necessarily a 

good citizen. The community is eomposed of· citizens, there

fore the school should place more emphasis on the developing 

of citizenship. Character, leadership, service, wholesome 
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i nfluence , and general helpfulness are _ qualities that should 

be stressed in this development . These should then be · con

sidered along with scholarship , when t ·he honor students are 

selected . 

Various methods of grading are in use in our high schools 

Students ho transfer to another school after two years may 

have an advantage or disadvantage if we select on scholarship 

alone . Teachers within the same system will evaluate a stu

dent ' s work differently. Thirty or more semester grades are 

giyen ~ by possibly .as many teachers - to each student . These 

thirty or more grades are then averaged for the final four 

year average . The student with the highest final grade is de

clared the valedictorian; and the second ranking student , with 

a grade quite often one hundredth of one per cent less , is the 

salutatorian . This method of selecting our honor students 

cannot be .justified . "I think Nan will be valedictorian , " is 

the surmise . "Anne would have it, but she missed six eeks 

with measles . " It is a matter of grades; the fractional per 

cents are precious . 1 

Practice illogical .- The practice of selecting honor 

students on the basis of scholarship is illogical , because -it 

all too frequently encourages unethical practices on the part 

of the prospective honor students . ost of the students know 

the basis upon which the selection is made and they will often 

plan to achieve the honor by selecting an easy course and a 

teacher who gives high grades . All this is creating a selfish 

lcharles • Harger , "The Real Commencement , " The Outlook , 
XCII (May 8 1 1909) , 82 . 
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a tti tude within the student-. The student who thinks only of 

himself and high honors should be eliminated in favor of the 

one ho may not have had -such a. high average in his subject 

material , but whose service to the school has been significant 

The schools using their honor students in the eommence~ 

ment program should consi-der things other than scholarship , 

if they are to do the senior class _justice . If the program 

is to show the general public the best the school has pro

duced , then only those who .can make a presentable address 

should be included. Commencement program organizers should 

keep in mind that success in scholarship does not guarantee 

success in graduation speaking . The student possessing a 

good mind and many other sterling qualities may be unable to 

make a good stage appearance . The speakers - if they are to 

be the honor students - should be those to whom the audience 

will listen i th genuine delight and pride-. 

More Democratic Methods of Selection 

If schol~~ship alone is an insufficient means for select

ing honor students , the question naturally arises, "On what 

basis shall they be selected," Schools throughout the country 

are quite general1y employing methods similar to the require

ments of membership in the National Honor Society. 

Societies.- _Honor societies have existed in our secondar 

schools f or some time.. The National Honor Society was formed 

in 1919 by the National Association of Secondary School Prin

cipals . This organization now has chapters in dozens of 

schools throughout the country . The purpose of this society 
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1s to create an enthusiasm for scholar$hip, to promote leader

ship, t~ stimulate a desire to render service, and to develop 

character in the students of the American secondary schools. 

T6 be eligible for membersh.ip in thi~ society the stud .. 

ent must first rank in the upper one-third of the class schol

astically. · The student is then rated on the other three re

quirements by the faculty or a faculty committee . Accurate 

and definite ratings on these three qualifications are diffi

cult tp ·make and much depends on the committee ·selected. Un

less this canmittee .is made up of several members, it might be 

better to have each member of the high school fa_cul ty rate by 

secret ba1lot · t be seniors who are to be considered. Schools 

that do , not have a charter in t h is society could use the same 

method for selecting their honor students. Each school could 

decide on the per cent of .students they wish to elect. 

Speaker's subject.- Schools using the student-speaker 

type Qf program should see that the student selects or is as

signed a subject of which he has some knowledge. The address 

should, of course, represent the work of the student and not 

the work or his teachers or supervisor. In cases where a uni

fied theme program is used and quite similar topics are dis~ 

cussed, duplication must be avoided. -The one responsible for 

the organization would do well to check over each address be

fore it 1s memorized by the student. 

Minor Program Parts 

Schools using a class will, class history, or class pro

phecy as a part of their commencement program should select 
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students to give them ho can read well. In any class there 

are · ell-known and distinctive characteristics and events 

which make good material for the will. The class history can 

be ma~e very interesting if the student assigned this topic 

will find all the facts. It may then be presented in book 

form with various chapter headings. The prophecy is mainly 

for fun and it can be made quite humorous if assigned to the 

right student. This, as ell as the other to papers, should 

be used at the class-night ·exercises rather than the commence

ment program. A satisfactory practice, and one which gives 

more students a part in the program, is for one or two mem

bers to write each of these papers and then to have them read 

by other students. 

If the class song is used in the commencement exercises, 

it should be sung just following the presentation of diplomas. 

The song ·does not have a place, ho ever, in most programs of 

today. The ords, usually composed by some members of the 

class, are set to the words of some popular song and sung at 

different rates and in different tones by the members of the 

class. A number of this type is out of place when used to 

close an important commencement program. 
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T.ABLE IV 

COMMENCEMENT PRACTICES CONCERNING HONOR STUDENTS · 
AND SPEAKERS IN SECOND-CLASS CITY HIGH 

SCHOOLS OF KANSAS 

Practice 

Number of Schools 
Reporting Practice 
Number Per Cent 

Valedictorian selected 
Valedictory address 
Valedictorian elected on basis of 

scholarship alone 
Other basis than scholarship used in 

selecting valedictorian 
Salutatorian selected 
Salutatory address 
Salutatorian sel.ected on basis of 

schola:rship alone · 
Other basis than scholarship used 

50 
20 

48 

2 
48 
20· 

46 

70.4 
28.2 

96.0* 

4.0* 
67.6 
28.2 

95.8f. 

in selecting salutatorian 2 4.2J 
Neither valedictorian nor salutatorian 21 29.6 -
Valedictorian but no salutatorian 2 2.8 
Oration~ 8 11.2 
Class will 2 2.8 
Class history 2 2.8 
Class poem 2 2.8 
Class prophecy 2 2.8 
Class song 9 12.7 

* The _per cent is figured on the basis of the fifty 
schools reported as having selected a valedictorian. 

J The per cent is figured on the basis of the forty-eight 
schools reported as having selected a salutatorian. 

Discussion of Table IV 

The custom of selecting a student from the graduating 

class who is called the valedictorian is in practice by fifty, 

or 70.4 per cent, of the schools covered in this study. 

Ninety-six per oent of the valedictorians ar selected on the 

basis of scholarship alone. Thirty of the fifty valedictori

ans are honored in name only. The other t enty deliver a 

valedictory address at their commencement program. 

The second ranking student is selected into less cases 

than the valedictorian. All but two of the forty-eight 
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schools having this practice select on . the basis of scholar

ship ·alone. This student is called the salutatorian and the 

twenty schools having a valedictory address use this student 

to deliver their salutatory address. 

One of the two schools selecting their valedictorian and 

salutatorian on bases -other than scholarship consideriSteach

er• s ratings and extra-curricular activity. The other school 

considers scholarship, leadership, cooperation, citizenship, 

and ability to get along wi ·th other people as guiding prin

ciples .in their selection. 

Thirty-six of the forty-six schools, _selecting both val

edictorian and salutatorian on the basis of scholarship alone, 

ans ered question six in part III of the questionnaire con

cerning the maximum and minimum differences from year to year 

between the valedictorian and salutatorian. Nine schools in 

answer to this question give the difference as very small. 

Six said the difference as quite often as great as five to 

eight per cent. Other schools seldom find the difference 

greater than one-half of one per cent. One-fourth of one per 

cent was given as a minimum .by several schools. In averaging 

the scores for the thirty-six schools, the maximum difference 

would be about to per cent and the minimum one-fourth of one _· 

per cent. The difference is certainly too snall to say that 

the first student is better than the second. 

Twenty-one schools select neither valedictorian nor 

salutatorian. This group follows various practices. In one 

school nothing is said publicly ··· about honor students. In 
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another the names of the ten students. ranking highest schol

astically are read~ This same school elects students· to the 

National Honor Society. Students having earned at least 

t elve units of B grade or better, with no grade below a C to 

the entire high school course, graduate with honors in one 

school covered by this survey. Another school has a first an 

second honor group . Them bers of these groups are selected 

according to the number of points earned. semester grade o 

A rates one point, B rates one-half point , Crates one-fourth 

point.and D rates no honor point. Students having received 

twenty-five or more honor points in their four _years' work 

_graduate With first honors; those totaling at least t enty 

honor points graduate 1th second honors. A very unique math 

od 1s used by one or the larger schools included in this re

port. ive honor students are se1ected in the follo ing man

ner. From the upper third of the class taken on a purely 

scholastic basis, t enty-five students a·re selected. The basi'. 

of this selection is scholarship, citizenship, activities and 

service to the school. From the list of twenty-five the fac

ulty members are informed as to the scholarship of the stu

dents, and the activities in which they have participated. · 

Each faculty manber votes on five students, and has one vote 

for ~ach year he has · been in the school up to four. years. Fo 

instance, a faculty member ho bas been in this high school 

for three· years votes three votes for each·of five people. 

Students so selected are called the honor students. 



-63-

The class will, class history, and class prophecy are 

used in two commencement programs. These two schools and six 

others use student orations in their exercises. The nine 

s.chools, having the class song sung by the seniors, use a 

guest s:i;eaker, and seven .use student-speakers in their pro

gram • . 



CH PTER ·VII 

PRESENTATION OF CL SS AND DIPLOMAS 

Good Usable Practices 

The presentation of the diplomas should occur aear the 

close of the commencement program . This part is usually time 

consuming unless well planned. A competent person should be 

chosen to present_ the diplomas . This person may make a few 

remarks but a long discussion is out of place . · This is es

pecially true if the person presenting the class has used con

siderable time for his commerits . 

·The ~uperintendent or principal should present the class . 

The one chosen to do this will be governed by the other pre

sentations or awards made . The principal of the school gradu 

ating the class has as much justification to a place on the 

program as anyone and it _seems that he is the logical person 

to recommend the graduates . 

There are several good methods that might be followed, 

namely : The principal recommends the class to the superinten

dent , who then presents the diplomas . The principal re~ 

commends the class to the president of the board who then pre 

sents the diplomas . This method is widely practised . The pr.in-. 

cipal presents the class to the superintendent who , in turn , 

resents :i.t to the president of the board, and he gives out 

the diplomas . 

Methods of distributing diplomas . -The method of distri

buting the diplomas is determined by the size of the class ·and 

y the arrangement of the auditorium . If it is possible each 

graduate should receive his di loma from the person 
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presenting them. In case the group is small the one who is 

presenting may read the names of the students and hand each 

his diploma . If the class is large the diplomas may be pre

sented in any of the following ays: 

The names of the students are read> preferably in regu

lar order .of seating,and each rises and remains standing unti 

all have risen . The class then fi_les past the person who is 

presenting the diplomas and each receives his own . The diplo 

mas in this case are arranged in order before .the program be

gins . _ Another method is to follo this same practice up to 

the presenting of the diplomas hen the president of the clas 

may receive one diploma in the name of' all . The class would 

then receive their diplomas at the close of the program. An

other way , and one in which each member of the class may re-

ceive his diploma at the· exercises , is to have the names of' 

the students read and each rise an.d remain standing until all 

have risen . The graduates seat d next to the aisles then go 

to the front of the platform here each receives the diplomas 

for his row. ach student takes his own from the top of' the 

pile and passes the other on . The class may be seated before 

t he diplomas are passed. if they so desire . 

In schools having large graduating classes the members 

or the board or education are unfamiliar i th most of their 

names . In cases of this kind , if a board member is to presen 

the diplomas , the superintendent or principal should read the 

names or the graduates. 

Applause .- Schools having large ~raduating classes 

should request the audience to refrain from applause until al 
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diplomas have been presented. The printed program could in

clude the request. There is probably no serious objection to 

individual applause, except that it 111 retard the program 

and aste much time. 

TABLE V 

COMMENCEMENT PROCEDURE IN PRESENTING OF CLASS 
AND DIPLOMAS IN SECOND-CLASS CITY HIGH 

SCHOOLS OF KANSAS 

School 

Abilene 
Anthony 
Arkansas City 
Augusta 
Baxter ' Springs · 
Belleville 
Beloit 
Bonner Springs 
Burlington 
Caldwell 
Caney 
Chanute 
Cherryvale 
Clay Center 
Concordia 
Council Grove 
Dodge City 
Eldorado 
Emporia 
Eureka 
Florence 
Fredonia 
Frontenac 
Garden City 
Garnett 
Girard 
Great Bend 
Harper 
Hays 
Herington 
Hiawatha 
Hoisington 

Prin . 
to 

. Board 

1 

1 
1 

1 

1 

1 
1 
1 
1 

1 
1 
1 

1 
l 

1 
1 
1 

Class 
Prin. 
·to 
Supt • 

1 

1 

1 
1 

1 

1 
1 

Supt . 
to 
Board 

1 

1 
1 

1 

1 

1 

l 
1 

1 

1 
l 

l 

Diplomas 
Board Supt. 

1 
1 
1 
1 
l 
1 
1 
1 

1 
l 
1 

1 
1 
1 
1 
1 
1 

l 
1 
1 
1 

. 1 
1 
1 
l 
1 

l 

1 

1 

1 

Prin. 

1 

1 
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TABLE V 
(Continued) 

COMMENCEMENT PROCEDURE IN PRESENTING OF CLASS -
AND DIPLO~IAS IN SECOND-CLASS CITY HIGH 

SCHOOLS OF KANSAS 
Class Di;elomas 

School Prin. Prin. Supt. Board Supt. Prin. 
to to to 

- Board Supt. Board 

Holton 1 1 
Hum.bolt 1 1 
Independence 1 1 
Iola 1 1 
Junction City 1 1 
Kingman 1 1 
Kinsley 1 1 
LaHarpe _ 1 1 
Larned 1 l 
Lawrence l 1 
Liberal 1 
Lindsborg 1 l 
Lyons 1 1 
Manhattan 1 1 1 
Marion 1 1 
Marysville 1 1 1 
McPherson 1 1 . 1 
Minneapolis 1 1 

ulberry 1 1 
Neodesha 1 1 
Newton l 1 
Nickerson 1 l 
Norton 1 1 
Olathe 1 1 1 
Osage City 1 1 
Osawatomie l l 
Osborne 1 1-
Oswego 1 1 l 
Ottawa 1 1 1 ·-

Paola 1 1 1 
Pratt l 1 
Sabetha l 1 
S.eneca 1 1 
S.terling l 1 
eir l l l 
ellington 1 1 1 
infield l 1 l 

Yates Center 1 1 1 
Totals 31 20 33 62 6 .,, 

. 
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Disoussion of Table V 

Comm.on practices.- Several different methods are fol

lowed in presenting the class and diplomas in the second- clas 

city high schoo1s ·or Kansas . The most common practice , and 
. 

the one follo ed ~y twenty- five schools, is for the principal 

to recommend the elass to a member· or the board of education , 

and he presents the diplomas . In seventeen schools the prin

cipal presents the class -to the superintendent, who in turn 

presents 1 t to a member of the board of aduca tion ·· who ._ . give 

out the diplomas . A third method, which is fol·lowed by four

teen schools , is for the superintendent to recommend the alas 

to a board member who presents the diplomas . 

Other_ practices . - Different practices are followed by 

the remaining fifteen schools covered in this study. In two 

· schools the class is not recommended and the superintendent 

presents the diplomas . The principal presents the class to a 

board member in three of the larger schools covered by this 

study . The principal then reads the names of the graduates 

and the _board member gives out the diplomas . The superinten

dent and _principal each recommend the class to a board member , 

in one. school , and he in turn presents the diplomas . In thre 

schools the principal recommends the class to a board member , 

who in turn gi~es a short talk . The principal , who is more 

familiar wi.th the names , then presents the diplomas . ·A board 

·member presents the diplomas in one school without any recom

mendation by any of the school officials . Another method 

widely practiced through the country • but used only by two 
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schools covered in this study , is for the principal to recom

mend the cla·ss to the superintendent , who presents the _diplo

mas . The superintendent and principal work together in pre-
. . 

senting the diplomas in one school . In another the principal 

recommends the c~ass to the superintendent , and a board mem

ber presents the diplomas . The superintendent , who 1s the 

only administrator in one school , recommends the class to a 

board member and then presents .the diplomas . 

The . office of principal and superintendent is combined 

in five schools and the officer takes the title of superin

tendent . It these five schools each had a principal he would 

·no doubt present the class in his school . This would give the 

principals , who now make 71 . 8 per cent of the presentations , 

a -larger majority. In some schools the principal presents the 

junior high school certificates; therefore the superintendent 

presents the senior high school class . 

Sixty- two , or 87 . 3 per cent of the schools , use a mem

ber of the board of education to present the diplomas . Most 

s chools use the president of the board . Some pass 1 t .around 

among . the members from year to year and others use the member 

best prepared for this important event . 

Distribution of Diplomas 

In answer to questions· four and five under part II of 

the questionnaire , forty- one schools answered "yes" . The pro-· 

cedure followed by this group of schools , which comprises 

57 . 7 per cent of the total , is to have the class stand , then 

each student's name 1s read and he in turn passes to . the one 
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making the presentations and receives his diploma . 

Eleven schools do not ask the class to stand as a group, 

but as each student's name 1s read he in turn rises and passes 

to the one making the presentations and receives his diploma . 

The remaining nineteen schools covered in this sur~ey 

follow various lines of procedure in distributing their diplo

mas . All schools in this study are located in second- class 

cities , but the population of the cities , the enrollment of 

the schools , and the size of the graduating classes vary 

greatly. The smallest class graduating in 1935 numbered 

twenty- two and the largest had 270 members . Different pro

·cedures ould be expected in a study of schools with this 

great variation . 

In one school a group of ten students pass to the front 

o~ the stage and form in two lines facing the superintendent , 

who then presents each with his diploma . This procedure is 

co·ntinued until a11 diplomas are. distributed . In another 

s chool the graduates are asked to stand by rows and their di

plomas are delivered to them. One school having eight-y- seven 

graduates in 1935 and another with 130 have the seniors file 

across the stage and the name of each is read as he receives 

his diploma . In one high school with an enrollment of approx

imately _300 students, a few remarks are made to each graduate 

as he is handed · his diploma at his seat . Several schools have · 

a practice of having one row of students stand at a time and 

as each student's name 1s read he passes across the stage and 

receives his diploma . A very commendable practice in one 
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schoo1, · w1th an enrollment ~f 225 students, is to have the 

names read in a group, according to the course from hich 

they are graduating. Each student rises as his name is read. 

The group then passes across the stage single file to re- · 

ceive their diplomas. Another quite similar plan in use is 

to call the name of each individual who stands at this time. 

When all are standing they pass across the stage in single 

file and receive their diplomas. In a school that has the 

graduates seated at the front of the auditorium, the class 

is asked to pass across the front of the stage· single file. 

As each individual passes the prestdent of the board and 

receives his diploma, the principal announces th name. 

Another school with a large graduating class makes this 

part of the exercises less conspicuous. The members are asked 

to stand in their places ~t the front of the auditorium. 

Their names are read and girls of the junior class deliver 

the diplomas. 

The common practice, follo ed by schools seating the 

graduates at the front ot the auditorium, is to have them 

march across the front of the stage where each student's name 

is read ash receives his ~iploma. 



CHAPTER VIII 

CONCLUSTONS 

There is no time in the school year when pupil, parent, 

teacher and community are as interested in the educational af

fairs of th school as they are at commencement time. This 

season of tbe yea~ affords an unusual opportunity to bring in

spiration to a point of high effec.tiveness. The school, in 

its climaxing exercises of · the year, should represent to the 

community, which supports it, the finest educational products 

· that it has been able to evolve. If these exercises are to 

accurately represent the school, they should keep pace in then 

development with the progress which the school has made in 

other lines. 

The trend of thought appears to be in the direction of 

the folloWing items as a philosophy for the high school grad

uation program: the -opportunities or the graduation season 

should be utilized; the graduation program should keep pace 

with the general progress in education; it should be planned 

early; _it should have d -finite worthwhile objectives; as many 

students as possible should participate; when student speakers 

are used they should discuss matters within the realm of their 

own experience and those of which they have more kno ledge 

than the audience; when an outside speaker is used he should 

be carefully selected, ch.osen early, -informed of the nature 

and scope of the rest of the program and requested to make his 

contribution harmonize with the general theme of the program; 

the nature of the program may vary from year to year with the 

following types as possibilities from which to choose; the 
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unified theme , the demonstration and exhibition type , the pag

eant or dramatic type , the su.rvey and interpretation type , the 

outside speaker type , and combinations of these types; it 

should be dem.ocratic; it should serve the community and should 

interpret the school to the community. 

From presenting orations and essays on subjects with 
which pupils have no first -hand knowledge and frequently only 
slight secondary information , oornniencement has changed to an 
attempt to present something of the pupil's OWQ. creating which 
presumably is of interest. to the school and community. l 

Each commencement program can be made to serve the needs 

of its particular community. Some of the more or less mean

ingless traditional el ments in some commencement programs 

should be replaced by significant material . There is a wide

spread desire to make commencement richer and more forceful . 

Many s chools are trying to obtain these purposes by vitaliz

ing their commencement progr8lll. . 

The thought of the vitalized corrnneneement is not to have 

unif orm pl ans for all programs , but rather that a general ef

fort wi ll be made to have forceful truths and symbolisms run

ning through the commencement season , that all believe desir

able to build into the lives of youth . Each or the seven car

dinal objectives or secondary education: Health , Command of 

Fundamental Processes , orthy Home Making , Vocational Train

ing ; Trai ning for Citizenship, orthy Use of Leisure , and Eth

ica.l Character , might be taken in turn for special emphasis , 

thus giving a seven year program of vital significance . The 

Division of Publication of the National Education Association 

lElbert K. Fretwell , op . oit ., p . 376 . 
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prepared a 1935 commencement packet containing summaries of 

the best programs of 1934 . Anyone sending fifty cents to the 

associatiori in ashington , D. c. will receive a packet . Some 

or the following subjects are summarized: "Needs of School ,·" 

"Significance of a Modern High School," ''New Deal in Educa

tion," and many similar topics . The vitalized programs will 

accomplish their purpose ·by causing the students to think 

about the meaning and value of their education and by indicat 

ing to the parents how the high school is affecting the con

duct of their children and what the trend of modern education 

is . 

Some schools , without necessity , dismiss the senior class 

a week early in order to prepare their graduation program . 

The program can be decided on early and the preparation done 

in regular classrooms under supervision of their teachers . 

· The administrators of the second-class city high schools 

of Kansas act as the executive head of the commencement pro

gram organization in 84 . 5 per cent or the cases . However , 

many are not satisfied with the results received from the pro

gram they sponsor . Some continue the traditional type because 

they have been unable to 0 sell" the school board on the "new · 

trpe" program. Others favor a program of ac ti vi ty and partic

ipation of the class members but have continued the tradition 

al type for various reasons . There are many. commendable prac

tices followed by the Kansas schools in their commencement 

programs , although many have failed to keep paoe with modern 

commencement organization and practices , and are not takfng 

advanta e of' the full . otential ower of the graduation pro 
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Suggestions 

It is a good practice for the superintendent or prinoipaJ 

to act as the executive head of the commencement organization. 

Since the commencement program is primarily for the sen

ior class~ it should be given ample representation in the 

plan or organization . 

The success or failure of the commencement program will 

depend large1y upon the .organization of the forces directing 

it . 

Schools using ministers in their exercises should start , 

say, w.i.th the largest denomination in numbers , and then each 

year change from one to the other until all denominations in 

the community have had representation . 

Irrespective of the type of program used , there should 

be some good musical numbers . These should be furnished by 

members of the student body. 

Seating the graduates on the _ stage or having them march 

to a reserved section of the auditorium will be an incentive 

to the lower classmen to look forward to their own graduation 

time . 

A good method of solving the· troublesome problem of com-

mencement dress is by the use of caps and gowns . 

Start the program when it is scheduled to begin . This 

is good training for student as well as adult . 

It is a good plant~ have reserved seats for the faculty i 

members of the board of education , and relatives of the grad

uates; otherwise the best seats -are often taken by people not 

directly interested in the members or the class . 
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Avoid charging an admission fee to the commencement pro

gram. This Will tend to make the exercises one of common in

terest to all. 

It is better- to have printed programs, so that the exer

cises: may run along smoothly, uninterrupted by someone an

nouncing the numbers. 

The graduates, if provided with copies of the connnence

ment program, should be instructed to be as quiet as possible 

- in handling programs, while on the platform. 

Do not have too much added to the rest of -the program, 

when a guest speaker is used. He should not be placed at the 

end of the program, as many of the audience will be getting 

tired and restless. 

The outside speaker should be used less frequently as 

the fe_ature of the graduation program. If a guest speaker is 

used·, a professional educator 1s probably the best :fitted per

son to give the commencement address. 

Whatever the method of selecting the honor students may 

be, the ~ask is a difficult one. The awards should be_made 

only on the basis of merit. Personalities must not be allowed 

to influence the decision. The students selected must be tru

ly worthy and no truly orthy students should be unhonored. 

A well-rounded, successful commencement program implies 

the collaboration of all the originality, ingenuity, inspira

tion and skill. available, in the creation of the program it

self, as well as careful precision in the execution of the 

administrative details. 
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APPENDIX 

Questionnaire 

Canton, Kansas 
April 26, 1935 

Dear Principal or .Superintendent: 

111 you please fill out this questionnaire and return 
it to me in the enclosed envelope. This questionnaire is 
made up so that it can be ans ered in a minimum of time. 
Just underline or encircle -the correct answer ·and fill in the 
few blanks. If you do not have time to fill out this ques
tionnaire, will you please ask the sponsor or the president 
of the senior class to do so? Please enclose a printed pro
gram of this year•·s or a recent year's commencement program 
if you have one and by so doing you may omit answering · the 
questions answered b! the program . I sh.a11 appreciate a 
prompt reply and wil return the favor should opportunity 
present . 

Part I 

Sincerely yours , 
Orville w. Wear ; 
Superintendent 

THE HIGH SCHOOL COMMENCEMENT PROGRAM 
IN SECOND- CLASS CITIES OF KANSAS 

(Please encircle or underline) 

Guest Speaker 

1 . Do you have a guest speaker? Yes. No . 
2 . If so by whom is speaker chosen? A. Senior Class . 

B. A Class committee . c . Superintendent . D. Prin
cipal . E. Class Sponsor. F . Faculty Committee . 
G, Class and ·Faculty Committee . 

3 . Vocation or profession from which speaker is chosen . 
A. College Professor . ~ . College President . 
c. Minister . D. Nationally known speaker . E. Busi
ness man . F. High School Superintendent or Principal . 
G. Any other _ ___,,---__ _ 

4 . Speaker is paid by - A. Board of Education . B. Sen
ior Class. c . No fee is paid . 

5. Is subject assigned speaker? Yes . No . 
6 .- Speaker is introduced by - A. Superintendemt . B. 

Principal . - c•-------------7 . Is speaker's time limite.d? . Yes . No . 
s . If limited what is the maximum time? ___ minutes. 
9 . Is the -name of the one -introducing the guest speaker 

printed in the program? Yes . No . 
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Part II -• Presentations 

1. Class is presented by principal to - A .. Board. 
B. Superintendent. c. 

2. Is class :presented by superintendent to the board? 
Yes. No. 

3. Diplomas ar,e presented by - A. Superintendent. 
B. Principal. c. Board Member . 

4. Is the class asked to stand before diplomas are 
presented? Yes. No. 

5. Is each student's name read and does h {or she) in 
turn pass across stage and get his (or her) diploma? 
Yes. No. · 

6, If the above method is not followed please state in 
a few word·s the method you employ. 

Part III -~ Honor Speakers 

Part 

1. Do you have a valedictory address? Yes. No. 
2. Do you have a salutatory address? Yes, No. 
3. Orations by other members of class? Yes. No. 
4. Is valedictorian selected on basis or scholarship 

alone? Yes. No. · · 
5. Is salutatorian selected on basis of scholarship 

- alone? Yes. No. 
6. What difference in percentage do you find in your 

school fran year to year between the valedictorian 
and salutatorian? Maximum difference ____ % 
Minimum d1.fference_~_---r:i. . 

7. Other things than scholarship, if any, considered in 
selecting valedictorian and salutatorian. 

a. Underscore ones u ed on commencement program: class 
hi story, ill, poem, prophecy, song, 

IV 

1. 

2. 

3. 
4~ 
5. 

6. 
7. 
a. 

-- Time, Place, and House Management 

Time of program. A. Morning • . B. Afternoon. c. Evening. 
The program is held in the auditorium of school, 
church, theatre, city, 
Do you charge an admission fee? Yes. No. 
Do you use tickets of admission? Yes. No. 
Do you reserve a section for parents and relatives? 
Yes. No . 
Are ushers chosen from the junior class? Yes~ No • . 
If the answer to No. 6 ·is (no), who ushers? 
The class is seated - A. At the front o·r the auditor
ium. B. On latform. c. 
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9. Is the faculty seat d with the class? Yes. No. 
If answer is (no)t are they seated in a special 
reserved section . Yes. No. 

10. Is the board or .education seated with the class? 
Yes. o. If answer is (no), are they seated in a 

· special_ reserved section. Yes. No. 

Part ·v -- Program Numbers 

l. Do you have an invocation? Yes. No. 
2. Do you have a Qenedict1on? Yes. No. 
3. Are the ministers or the various churches in your 

city asked in turn from year to year to give the 
invocation and b nediction? Yes. No • 

. 4. What denominations, if any, are excluded? 
5~ Give the number of musical numbers usually used in 

your program. ____ _ 
e. These numbers are furnished by - A. Members or th 

class. B. Faculty members. c. tower elassmen. D. 
Outsiders~ E. --~--'1. If outsiders, are they paid to appear? Yes. No. 

a. Do you have a processional? Yes. No. 
9. Which or these ar in the processional - A. Class. 

B. Faculty; c. Board. D. Speakers and Ministers . 
10. Do you have a . recessional? Yes. No. 
11. Do the graduates form. in line to be congratulated? 

Yes. No. 

Part VI -- General Question~ 

1. Do you use a unified theme (in this there is but a 
single main topic and each of the addresses or demon~ 
strations represents ·a phase, or subtopic, of this 
main idea) in your program? Yes. No. 

2. Do you have someone presiding who announces the 
numb rs on the program? Yes. No. 

3. Do you have printed programs? Yes. No. 
4. Who pays the printing bill? A. Class. B. Board. 
5. Do you use caps and gowns? Yes. No • . If ans er is 

(yes), hat color do you use? Black, gray. 
6. It your ans er to N·o. 5 is (no), do you limit the 

. clothes in some way as to kind of ma.terial, pattern, 
etc. Yes. · No. · 

7. Who plans your commencement program? 

Any other information you can give me in regard to. your com-· 
menoe ent program will be greatly appreciated. 

Name Titl_e ___________ _ 

City __________ _ 

Dat ------






