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State of the MBA in 2019 

Executive Summary 
As has been clear for a number of years now, enrollments in MBA programs are declining. 
Several factors are influencing this: decline in international graduate enrollments because of 
changes in US foreign policy, increased costs and lower return on investment because of 
stagnant wages and high tuition for MBA programs, and oversaturation of the market because 
of the rise in the number of MBA programs in the US. 

To counter these trends, several programs across the US have revised their programs to meet 
the needs of industry, students by providing more flexible programs, newly developed curricula 
and in some cases new programs that replace the MBA. 

Regional competition is extremely high with both new programs that are approaching the MBA 
with innovative tactics (Newman), or by partnering with an Online Program Management 
company, Academic Partnerships, that are providing marketing capital for their MBA programs 
that none of the regional schools can match (Emporia State and Pittsburg State). Preliminary 
data indicate that they may already have had negative effects on our ability to reach and enroll 
students, despite us spending more money on marketing year over year. 

In light of this competitive market and external factors that are making growth in the program 
difficult, it is recommended that the Barton School gather data on student and industry 
demands, and then evaluate whether one of the models provided below can be applied to 
support an innovative approach to graduate business education that will support increased 
enrollment. 

National Overview 
Nationally, MBA enrollments have been on the decline for several years now1 while the number 
of graduate degrees awarded in business nationwide was at its highest point.2 According to 
recent information from the Graduate Management Admission Council, applications for the 
traditional MBA have fallen 6.9% since last year.3  

1 Jeffrey J. Selingo, "MBA Enrollment is Down. how are Schools Coping?" The Washington Post, Oct 08, 2018, p. B2. 
https://www.washingtonpost.com/education/2018/10/07/mba-enrollment-is-down-again-whats-future-degree/  
2 U.S. Department of Education, National Center for Education Statistics, Integrated Postsecondary Education Data 
System (IPEDS), Completions component final data (2001-02, 2002-03, 2005-06 - 2016-17) and provisional data 
(2003-04, 2004-05, 2017-18), Results limited by: Degree-granting status (Degree-granting), Level of institution 
(Four or more years), CIP Code (Business, Management, Marketing, and Related Support Services), Award level 
(Master's degree). 
https://nces.ed.gov/ipeds/TrendGenerator/app/answer/4/24?f=71%3D52%3B2%3D1%3B5%3D1%3B33%3D7  
3 Graduate Management Admission Council, “Application Trends Survey Report 2019,” p. 8. 
https://www.gmac.com/-/media/files/gmac/research/admissions-and-application-trends/application-trends-
survey-report-2019.pdf  
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One major factor influencing recent downward enrollments comes from a decrease in the 
number of international students enrolling in graduate programs over the past two years 
because of the change in U.S. immigration policies.4  
 
Despite these recent changes brought about by US foreign policy, there had already been an 
enrollment decline for a number of years in MBA programs. The reason for this decline may be 
twofold: 1) the cost of the MBA has risen sharply, to where top-ranked state university 
programs like the University of North Carolina, Indiana University, University of Texas at Austin, 
Arizona State, and University of Washington now charge above $100,000 for non-executive 
MBA programs for non-resident students.5 With wages rising at a slower than nominal rate in 
the US, the return on investment for MBAs is not as good as it was before the Great Recession.6 
2) Supply and demand has risen drastically over the last 20 years, with nearly 1,200 accredited 
full-time MBA programs in the US, and many mid-level jobs requiring the MBA, so that the MBA 
is no longer a differentiator for those in the workforce.7  
 
Some schools have started to make changes to their programs with the hopes of changing the 
tide of decreasing enrollments. In the cases below, we see several approaches: surveying 
industry, interviewing students, taking programs to the employers directly, abandoning 
traditional in-person programs in favor of shorter and more flexible options for completing the 
degree, or concentrating their efforts on more specialized business graduate degrees.   
 
Innovative Approaches to MBA 
Industry Focused: University of Arkansas, Sam M. Walton College of Business 
Arkansas, according to a press release, halted their program and interviewed over 100 business 
leaders with the aim to rehaul their curriculum based on that input: 

 
4 Kelsey Gee, "Red Flag for U.S. Business Schools: Foreign Students are Staying Away; School Officials Cite 
Uncertainty about Trump Administration's Immigration and Work Visa Policies." Wall Street Journal, May 03, 2017. 
https://www.wsj.com/articles/red-flag-for-u-s-business-schools-foreign-students-are-staying-away-1493819949  
5 UNC Kenan-Flagler: $66,324/yr https://www.kenan-flagler.unc.edu/programs/mba/full-time-
mba/admissions/tuition-financial-aid/; IU Kelley School of Business: $51,451/yr 
https://kelley.iu.edu/programs/full-time-mba/admissions/tuition-aid-scholarships.cshtml; UT-Austin McCombs 
School of Business: $54,924/yr https://www.mccombs.utexas.edu/MBA/Full-Time/Tuition-and-Financial-Aid; ASU 
W.P. Carey School of Business: $99,228 (total program costs) https://wpcarey.asu.edu/mba-programs/full-
time/program-cost; UW Foster School of Business: $103,062 (total program costs) 
https://foster.uw.edu/academics/degree-programs/full-time-mba/tuition-and-fees/     
6 Economic Policy Center, “Nominal Wage Tracker” Updated Sep 6, 2019. https://www.epi.org/nominal-wage-
tracker/ accessed Oct 18, 2019. 
7 John A. Byrne, “The Alarming Decline of the MBA’s ‘Value Added Ratio’.” Poets and Quants (blog), March 21, 
2018. https://poetsandquants.com/2018/03/21/the-alarming-decline-of-the-mbas-value-added-ratio/; _____, 
“Why Business Schools Are Shutting Down their MBA Programs,” Forbes, May 26, 2019. 
https://www.forbes.com/sites/poetsandquants/2019/05/26/why-business-schools-are-shutting-down-their-mba-
programs/#66cac38f3685; Graduate Management Admission Council, “Demand for MBA and Business Master’s 
Programs: Insights on Candidate Decision Making,” (April 2019), p. 7, 10-11. https://www.gmac.com/-
/media/files/gmac/research/admissions-and-application-trends/demand-for-mba-and-business-masters-
programsinsights-on-candidate-decision-making-summary-reportmbac.pdf  
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The University of Arkansas slipped from first to fifth place on this year's list of the state 
largest MBA programs after temporarily halting admissions to finish redesigning its full-
time Master of Business Administration program. 

The most recent full-time MBA students enrolled in January 2017. The program, with 
many changes, will be relaunched in fall 2019. 

This year's list shows an enrollment of 125 in UA's MBA programs, but that count 
includes only the students who signed up in fall 2018 for a Walton Executive MBA, 
which is a mostly online program designed for working professionals that allows 
students to obtain a degree in two years by attending classes one Saturday each month. 

The UA's Sam M. Walton College of Business began formulating the redesign of its full-
time MBA program in 2015, and officials spoke to at least 100 industry leaders 
throughout that process about the skills they need to see in new hires, Vikas Anand, 
executive director of MBA programs, told Arkansas Business.8 

It is still too early to tell if Arkansas’s improved curriculum has boosted enrollment, but their 
approach in listening to the workforce is a promising start to making their curriculum relevant 
to today’s business environment. This is certainly something to watch in light of the changes 
they made to counteract downward enrollment trends. 
 
Student Focused: George Washington University, School of Business 
GWU incorporated student demands such as their interests and work commitments and 
redesigned their program with an eye toward greater flexibility for the student. After making 
the change, they claim they have already seen an enrollment increase: 
 

Business school Dean Anuj Mehrotra said at a Faculty Senate meeting Friday that 1,588 
students enrolled in the school’s graduate programs in 2019, compared to 1,627 
students last year, according to institutional data. Officials said the rise in applications 
and the number of incoming students are the results of “intentional” decisions to offer 
new academic programs. 

…Mehrotra attributed the rise in applications to a “reimagined” graduate education, 
which includes new certificate and degree program offerings customized to a student’s 
interests and job commitments. The changes reflect adaptations to increasing demand 
from students for greater flexibility in their studies, he said. 

The business school now offers five Master of Business Administration formats and 12 
specialized master’s degrees, according to the dean’s presentation. Administrators 

 
8 Sarah Campbell-Miller, "UA Redesigning MBA Program on Quest to be Best." Arkansas Business, vol. 36, no. 13, 
2019, p. 14. https://www.arkansasbusiness.com/article/126069/ua-redesigning-mba-program-on-quest-to-be-best  
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began offering an accelerated MBA program this fall, which packs classes into 
Wednesday evenings and Saturdays. 

…Business school administrators are working to expand the school‘s graduate certificate 
offerings – 12 credit-hour programs launched in 2017 to give working professionals the 
chance to learn new skills. Officials will offer 12 certificates online by next fall, and 
students can combine two certificates with the 12 core classes to earn a full MBA.9 

This will be a program to watch to see if the rise in enrollments remains over the next two to 
three years. 

Employer On-Site: DePaul University, Kellstadt Graduate School of Business 
Similar to what we saw with Newman University here in Wichita, DePaul updated their program 
to combine tuition discounts with taking the classroom directly to the employer’s location. 
Recently, DePaul partnered with Walgreens, Northern Trust, and Blue Cross & Blue Shield to 
offer students on-site courses for the MBA in the Chicago Metro area. Although this is not a 
new idea, there is a lot of competition in Chicago and this allows DePaul to set themselves apart 
from their competitors Concordia, Loyola, North Park University, University of Chicago, and 
Northwestern, none of which are currently engaged in on-site programs.10 
 
Abandoning Traditional In-Person MBA in favor of Professional and Online Programs 
Besides these innovative practices, in the wake of lower enrollments, more and more schools 
are starting to discontinue their traditional in-person MBA programs in favor of shorter or more 
specialized programs designed for working professionals instead of traditional in-person 
programs. Examples of these are University of Iowa, Wake Forest University, and Virginia Tech. 
Other schools such as the University of Illinois at Urbana-Champaign and Stetson University 
have cut their in-person degrees in favor of fully online MBA programs.11 Other schools are 
exploring new in-demand degrees outside of the MBA such as masters in specific areas like 
marketing, data analytics, or human resource management, among others.12 According to 
research done by the AACSB, specialized programs are growing almost three times faster than 

 
9 Jared Gans and Zach Schonfeld. "Business School Focuses on Specialized Graduate Programs as Enrollment Falls." 
The GW Hatchet, Sep 16, 2019. https://www.gwhatchet.com/2019/09/16/business-school-focuses-on-specialized-
graduate-programs-as-enrollment-falls/  
10 Lynne Marek, "New Perk in the HR Arsenal: An On-Site MBA: DePaul Experiments with Discounted Programs--
Minus the After-Work Rush." Crain's Chicago Business, vol. 41, no. 26, (Jul 02, 2018): 1. 
https://www.chicagobusiness.com/article/20180629/ISSUE01/180629833/mba-programs-a-new-employee-perk-
courtesy-of-depaul  
11 Kelsey Gee, “Full-Time M.B.A. Programs Dwindle,” The Wall Street Journal, June 5, 2019. 
https://www.wsj.com/articles/more-universities-shut-down-traditional-m-b-a-programs-as-popularity-wanes-
11559727000  
12 Chip Cutter, “Elite M.B.A. Programs Lose Applicants,” Wall Street Journal, Oct. 16, 2019, p. B1; Julie Wurth, "On-
Campus MBA's Days Numbered: Online iMBA, Other Specialized Degree Programs Will Receive Added Emphasis." 
News Gazette, May 25, 2019, p. A1. https://www.wsj.com/articles/elite-m-b-a-programs-report-steep-drop-in-
applications-11571130001  
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other graduate business programs.13 In a recent report, Hanover Research profiles programs 
that are offering Masters in Management (MiM) or similar degrees and recommends highly that 
other schools adopt this approach (Appendix A: Hanover Research, “Trends in Management 
Degree Programs”). 
 
Regional Demand and Competition 
Within a 250-mile radius of Wichita, there are nearly 50 schools that offer an MBA plus other 
specialized business master’s programs. In the 2017-2018 year, there were 3045 graduates of 
the MBA from these programs, and nearly 1660 graduates for other business masters 
(Appendix B: IPEDS Regional Business School Conferrals 2016-2017). 
 
In this area, there are no schools who have abandoned the MBA yet, but many have begun 
offering it online or at least options for doing so can be done online as well as in-person. Of the 
regional schools, a few are graduating more students outside of the MBA: 
 

• Drury University (MO) – 14 MBA/ 15 Other 
• East Central University (OK) – 6 MBA/28 Other 
• Kansas State – 43 MBA/73 Other 
• University of Kansas – 140 MBA/206 Other 
• Grantham University – 113 MBA/228 Other 
• University of Oklahoma-Norman – 134/350 Other 

 
In the region under 100 miles from WSU, Friends, Newman, Southwestern, Tabor, and 
Emporia State are all offering MBA programs, collectively graduating 185 students in 2017-
2018 (although Tabor graduated 0).  
 
Newman, besides being a new program, has gained ground with the local workforce by 
engaging in an on-site MBA with Spirit AeroSystems.14 IPEDS indicates that for 2017 they had 31 
MBA completions, and 10 Masters of Organizational Leadership. 
 
Emporia and Pittsburg State have both partnered with Academic Partnerships who provide up-
front marketing capital for targeted programs.  Academic Partnerships (AP) supports 
enrollment and curriculum design to capitalize on adult learning programs and curriculum 
development such as: multiple start times a year, accelerated classes, and highly designed 
courses. Emporia’s agreement is a ten-year commitment until 2027 with a 50% revenue share 
from all tuition and fees for their MBA and Master’s of Accounting, and other master’s-level 

 
13 Hanover Research, “Trends in Management Degree Programs,” March 2019, p. 3 (Appendix A). 
14 Allison Schoeppner, “Newman Celebrates Its First Spirit MBA Cohort Graduates,” Newman Today, June 25, 2019. 
https://news.newmanu.edu/spirit-mba-cohort/  
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education programs.15 Although the terms of the Pittsburg State agreement with Academic 
Partnerships is not public, it is likely a similar contract just with their MBA.16 
 
Emporia State Highlights 
As of 2017 IPEDs data, Emporia graduated 37 MBA students and 18 in Accounting. Emporia’s 
website indicates that their total tuition for their AACSB-accredited MBA is $11,550, they state 
that some students may be able to complete the degree in as few as 12 months (33 credit 
hours), in part because they have six start-times per year (including summer) and they have a 
simplified GMAT waiver process.17 In addition, their courses run 7-weeks long, thus reducing 
the time to degree. 
 
Their concentrations are:  

• Accounting 
• Information Systems 
• Marketing 

 
PittsburgPittsburg State Highlights 
The 2017 IPEDS data indicates that Pitt State graduated 37 MBA students and 16 in Human 
Resources. Their website highlights their tuition of $10,950 total for their AACSB-accredited 
program, like Emporia with a duration as short as 12 months (30 credit hours) and their courses 
seem to be 7-weeks long. For their professional MBA, there is no GMAT required for 
admission.18  
 
They do not offer concentrations, but in addition to the general MBA, other business master’s 
programs they offer online are: 

• MBA in Accounting 
• MBA in Human Resource Development 
• MBA in International Business 

 

 
15 Academic Partnerships and Emporia State University Service Agreement, November 20, 2017. https://s3-us-
west-
2.amazonaws.com/production.tcf.org/assets/OPM_contracts2/Emporia+State+University+%26+Academic+Partner
ships+Agreement.pdf  
16 “New Online MBA for Business Professionals” PittState Magazine (Fall 2018), 28. 
https://magazine.pittstate.edu/wp-content/uploads/2018/08/Fall-2018-PittState-Magazine.pdf For information on 
revenue sharing agreements and a selected list of schools Academic Partnership is managing see, Stephani Hall and 
Taela Dudley, “Dear Colleges: Take Control of your Online Courses” The Century Foundation (blog), Sep 12, 2019. 
https://tcf.org/content/report/dear-colleges-take-control-online-courses/  
17 They indicate that it is $350/credit hour ($1,050 for a 3-credit hour course). They indicate six start times per 
year: 2 fall, 2 spring, 2 summer. “GMAT waivers can be awarded based on a combination of work experience and 
undergraduate GPA.” https://online.emporial.edu/programs/mba-
general.aspx.https://online.emporial.edu/programs/mba-general.aspx. Accessed November 14, 2019. 
18 $365/credit hour ($1,095 per 3-credit hour course). They have five start-times per year: 2 fall, 2 spring, 1 
summer. Students need only have a 2.7 or higher UG cumulative GPA, 3-years significant managerial experience, 
resume, and transcripts. https://degree.pittstate.edu/programs/mba-general.aspx Accessed November 14, 2019. 
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AP is leveraged to corner the market through these two programs. Primarily because they have 
larger marketing budgets and they have helped design these programs to be less expensive and 
take less time to complete, especially with year-round options. In addition, the added 
competition by otherother smaller players with sophisticated methods and attractive messages. 
This makes make it more costly for us to advertise, while minimizing our impact to be seen by 
students who are looking for an MBA that they perceive to be low cost.  
 
In addition, because there are other AACSB-accreditated programs in our region that are less 
expensive and take less time to complete, AACSB-accreditation is not a unique selling 
proposition (USP) for WSU. To be competitive, especially in the face of a shrinking market 
nationwide, let alone regionally, we will need to determine a new USP that can differentiate 
our online graduate degrees. 
 
WSU MBA Marketing Overview 
To market the online MBA, our partner Blackboard uses paid Google search ads.19 In the first 
year of the campaign (Sept. 2017-Sept. 2018) we spent $29,904.16 on paid search with 47,425 
impressions (the number of times the display ad ran). Out of those impressions, 776 people 
clicked on our ad to get to our microsite, for a click through rate (CTR – clicks/impressions) of 
1.65% overall, making our average cost per click (CPC) for the year $38.54. Of the 776 clicks, we 
had 47 people complete the request for information (RFI) making our conversion rate 
(conversions/clicks) 6.06%. This meant that for each of the 47 people for which we now had 
contact information, they each cost us $636.26. 
 
If we compare that to the second year of our campaign (Table 1), we see that we have had both 
positive and negative results because of increased competition.  
 
Table 1 Paid Search Enrollment Funnel 2017-2019 

 2017-2018 2018-2019 
IMPRESSIONS 47,425 1,284,932 
CLICKS 776 6,894 
CTR 1.64% 0.54% 
CONVERSIONS 47 135 
CONVERSION RATE 6.06% 1.96% 

 
 
In order to reach more people, we have had to spend 37% more ($43,700.58), however, this did 
increase the number of impressions (1,284,932), clicks (6,894), and conversions (135). However, 
as we see in the percentages, while our CPC ($6.34) and cost per conversion were lower 
($324.04), the percentage of leads following through to the RFI was much lower: CTR (0.54%) 
and conversion rate (1.96%). This means our “net” was cast wide, but our yield was low. More 
people are seeing our ads and website, but a smaller percentage of them are turning into leads.   

 
19 Week by week paid search data is available in Appendix C, “MBA Bb Ad Campaign Reporting 2017-2019.” 
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To put this another way, despite the continued increase advertising spending in our second 
year of the campaign and the drastic widening of our reach, 99.5% of the people who see our 
ads do not click on it, and 98% of those who did click on the ad and visited our microsite will fill 
out information form. With the way the microsite is designed, it is meant to drive them only to 
the RFI. There are no other links to other WSU pages, nor to our application portal.20 
 
Opportunities for Growth 
Successful programs balance student demand, workforce needs, and faculty resources, which 
change over time, whether through faculty leaving or budget cuts (or both). A program can 
have a good pipeline of students, but low employment demand (e.g., English), it could have 
strong workforce needs, but low student demand (e.g., Aging Studies), or it could have great 
faculty support and expertise, but low student demand and workforce placement (e.g., 
Philosophy).  
 
To address these demands, we suggest that the Barton School undertake a combination of the 
approaches of both Arkansas and GWU, by collecting data through interviews and surveys from 
both students and industry to identify gaps between your program and student and workforce 
demand. 
 
Once the faculty have determined where there is the greatest opportunity for success in 
meeting student and industry needs, then the school can approach making changes to the 
degree through one of the following recommendations, any of which has the capacity to 
increase enrollment in the graduate degree programs. They are ordered from most disruptive 
to least: 
 

1. Work with WSU administration to shore up resources for additional faculty support. 
Whether that is faculty engaging in professional and course development to create new 
courses and programs or hiring new faculty with specific skills that will address the gaps, 
especially addressing niche programs that will stand out in the highly competitive 
regional and national market. 

2. Build more interdisciplinary stackable credential options like the Cargill Supply Chain 
Management Certificate and continue to form partnerships with local industry to offer 
exclusive degree options to their employees, including certificates and other 
microcredentials. 

3. If support for new discipline areas is not possible with new faculty expertise, then 
current faculty could work on one of the models where the in-person MBA is 
discontinued in favor of other alternative methods of delivery. This could evolve into at-
a-distance, on-site, or a more intentional hybrid model where in-person is greatly 
reduced or moved exclusively into weekends or partially residential (while considering 
how this might influence international students adhering to strict regulations regarding 
distance education). 

 
20 https://go.wichita.edu/online-master-of-business-administration-mba  
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4. Another option would be to work within faculty resources but update the curriculum to 
align with student and workforce needs, but still with current faculty expertise and 
resources, but not changing the course method or times. Although this is the least 
disruptive of all of the models, this may only slightly increase enrollment.  

 
Support 
This report was written by the Office of Online Learning, who are available for further 
consultation and support with program development that supports enrollment growth.  
 
Contact Drs. Mark Porcaro or Amber Anderson for more information: 316-978-7757, 
online@wichita.edu 
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LEGAL CAVEAT 

EAB Global, Inc. (“EAB”) has made efforts to 
verify the accuracy of the information it 
provides to members. This report relies on 
data obtained from many sources, however, 
and EAB cannot guarantee the accuracy of 
the information provided or any analysis 
based thereon. In addition, neither EAB nor 
any of its affiliates (each, an “EAB 
Organization”) is in the business of giving 
legal, accounting, or other professional 
advice, and its reports should not be 
construed as professional advice. In 
particular, members should not rely on any 
legal commentary in this report as a basis for 
action or assume that any tactics described 
herein would be permitted by applicable law 
or appropriate for a given member’s situation. 
Members are advised to consult with 
appropriate professionals concerning legal, 
tax, or accounting issues, before 
implementing any of these tactics. No EAB 
Organization or any of its respective officers, 
directors, employees, or agents shall be liable 
for any claims, liabilities, or expenses relating 
to (a) any errors or omissions in this report, 
whether caused by any EAB organization, or 
any of their respective employees or agents, 
or sources or other third parties, (b) any 
recommendation by any EAB Organization, or 
(c) failure of member and its employees and 
agents to abide by the terms set forth herein. 

EAB is a registered trademark of EAB Global, 
Inc. in the United States and other countries. 
Members are not permitted to use these 

trademarks, or any other trademark, product 
name, service name, trade name, and logo of 
any EAB Organization without prior written 
consent of EAB. Other trademarks, product 
names, service names, trade names, and 
logos used within these pages are the 
property of their respective holders. Use of 
other company trademarks, product names, 
service names, trade names, and logos or 
images of the same does not necessarily 
constitute (a) an endorsement by such 
company of an EAB Organization and its 
products and services, or (b) an endorsement 
of the company or its products or services by 
an EAB Organization. No EAB Organization is 
affiliated with any such company. 

IMPORTANT: Please read the following. 

EAB has prepared this report for the exclusive 
use of its members. Each member 
acknowledges and agrees that this report and 
the information contained herein (collectively, 
the “Report”) are confidential and proprietary 
to EAB. By accepting delivery of this Report, 
each member agrees to abide by the terms as 
stated herein, including the following: 

1. All right, title, and interest in and to this 
Report is owned by an EAB Organization. 
Except as stated herein, no right, license, 
permission, or interest of any kind in  
this Report is intended to be given, 
transferred to, or acquired by a member. 
Each member is authorized to use this 
Report only to the extent expressly 
authorized herein. 

2. Each member shall not sell, license, 
republish, distribute, or post online or 
otherwise this Report, in part or in whole. 
Each member shall not disseminate or 
permit the use of, and shall take 
reasonable precautions to prevent such 
dissemination or use of, this Report by (a) 
any of its employees and agents (except 
as stated below), or (b) any third party. 

3. Each member may make this Report 
available solely to those of its employees 
and agents who (a) are registered for the 
workshop or membership program of 
which this Report is a part, (b) require 
access to this Report in order to learn 
from the information described herein,  
and (c) agree not to disclose this Report  
to other employees or agents or any third 
party. Each member shall use, and shall 
ensure that its employees and agents use, 
this Report for its internal use only. Each 
member may make a limited number of 
copies, solely as adequate for use by its 
employees and agents in accordance with 
the terms herein. 

4. Each member shall not remove from this 
Report any confidential markings, 
copyright notices, and/or other similar 
indicia herein. 

5. Each member is responsible for any 
breach of its obligations as stated herein 
by any of its employees or agents. 

6. If a member is unwilling to abide by any  
of the foregoing obligations, then such 
member shall promptly return this Report 
and all copies thereof to EAB. 

https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
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1) Research Methodology 

Leadership at Wichita State University approached the Forum as they considered 

launching a Master of Science in Computing program. Through quantitative data 

analytics, interviews with directors of comparable programs, and secondary research, 

the Forum sought to assess the market viability of such a program. 

EAB’s market research function provides insights which guide strategic programmatic 

decisions at member institutions. The Forum combines qualitative and quantitative 

data to help administrators identify opportunities for new program development, 

assess job market trends, and align curriculum with employer and student demand. 

EAB reports rely on labor market data from Emsi’s proprietary Analyst™ and Alumni 

Insight™ tools (description below). Reports occasionally use data from the United 

States Census Bureau and United States Bureau of Labor Statistics data to explore 

occupation and job trends. Market research reports may also incorporate Integrated 

Postsecondary Education Data System (IPEDS) data to assess student enrollment, 

demographics, and completion rates across existing programs.  

 

Methodology: Unless stated otherwise, this report includes data from online job 

postings from February 2018 to January 2019. To best estimate demand for master’s-

level computing professionals, the Forum analyzed job postings for master’s-level 

professionals who possess related hard skills such as ‘cyber security,’ ‘data analytics,’ 

and ‘software systems.’ The Forum excluded job postings for master’s-level 

professionals with skills such as ‘algorithm design’ that a computer science program 

would confer since the proposed computing program confers a distinct set of skills. 

Definitions: “State” and “statewide data” refer to Kansas. “Region” and “regional 

data” refer to the following metropolitan statistical areas:  

• Dallas-Fort Worth-

Arlington, TX;  

• Denver-Aurora-Lakewood, 

CO;  

• Houston-The Woodlands-

Sugar Land, TX;  

• Kansas City, MO-KS;  

• Oklahoma City, OK;  

• St. Louis MO-IL; and  

• Tulsa, OK

EAB’s Partner for Comprehensive Labor Market Data 

This report includes data made available through EAB’s partnership with Emsi 

(Economic Modeling Specialists International), a labor market analytics firm serving 

higher education, economic development, and industry leaders in the U.S., Canada 

and the United Kingdom. 

Emsi curates and maintains the most comprehensive labor market data sets available 

for academic program planning, providing real-time job posting data, workforce and 

alumni outcomes data, and traditional government sources of data. Under this 

partnership, EAB may use Emsi’s proprietary Analyst™ and Alumni Insight™ tools to 

answer member questions about employer demand, the competitive landscape, in-

demand skills, postings versus actual hires, and skills gaps between job postings and 

professionals in the workforce. The Emsi tools also provide EAB with in-depth access 

 

 

Emsi’s Analyst 
and Alumni 

Insight 

Methodology 

and Definitions 

Project 

Challenge 

https://www.eab.com/
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to unsuppressed, zip-code-level government data for occupations, industries, 

programs, and demographics. For more complete descriptions of the Emsi tools, visit: 

• http://www.economicmodeling.com/analyst/  

• https://www.economicmodeling.com/alumni-insight/  

To learn more about Emsi and its software and services, please contact Bob 

Hieronymus, Vice President of Business Development at 

bob.hieronymus@economicmodeling.com or (208) 883-3500. 

 The Forum consulted the following sources for this report: 

• EAB’s internal and online research libraries (eab.com) 

• National Center for Education Statistics (NCES) (http://nces.ed.gov/) 

• Bureau of Labor Statistics (BLS) (https://www.bls.gov/) 

• Profiled programs’ web pages: 

– Georgia Institute of Technology, “Online Master of Science in Cybersecurity,” 

accessed February 2019, https://pe.gatech.edu/degrees/cybersecurity.   

– Marquette University, “Master of Science in Computing,” accessed February 

2019, https://www.marquette.edu/mscs/grad-computing.shtml.   

– University of Maryland University College, “Master of Science in Data Analytics,” 

accessed February 2019, https://www.umuc.edu/academic-programs/masters-

degrees/data-analytics.cfm.   

– University of Utah, “Master of Science in Computing,” accessed February 2019, 

http://www.cs.utah.edu/graduate/#.  

– Valparaiso University, “Master of Science in Cyber Security,” accessed February 

2019, https://www.valpo.edu/onlinecybersecurity/.   

 

The Forum prioritized outreach to institutions with Master of Science programs in 

data analytics, cybersecurity, or related applied computing disciplines, which offer 

these programs in an online or hybrid format. The Forum interviewed program 

directors or profiled programs via secondary research at the following institutions: 

 A Guide to Institutions Profiled in this Brief1 

Institution Location 

Approximate 
Institutional Enrollment 
(Undergraduate/Total) Carnegie Classification 

Eastern Kentucky 
University* 

South 14,000 / 16,500 Master’s Colleges & Universities: 
Larger Programs 

Georgia Institute of 
Technology 

South 15,500 / 29,500 Doctoral Universities: Highest 
Research Activity 

Marquette University Midwest 8,500 / 11,500 Doctoral Universities: Higher 
Research Activity 

University of Maryland 
University College 

Mid-Atlantic 49,500 / 59,500 Master’s Colleges & Universities: 
Larger Programs 

University of Utah* Mountain West 24,500 / 33,000 Doctoral Universities: Very High 
Research Activity 

Valparaiso University Midwest 3,000 / 4,000 Master’s Colleges & Universities: 
Larger Programs 

 
1) National Center for Education Statistics 

Project Sources 

Profiled 

Institutions 

*Profiled via secondary research 

https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
http://www.economicmodeling.com/analyst/
https://www.economicmodeling.com/alumni-insight/
mailto:bob.hieronymus@economicmodeling.com
http://www.eab.com/
http://nces.ed.gov/
https://www.bls.gov/
https://pe.gatech.edu/degrees/cybersecurity
http://www.cs.utah.edu/graduate/
https://nces.ed.gov/collegenavigator/
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2) Executive Overview  

 

Regional and state employer demand for master’s-level computing 

professionals increased between September 2016 and January 2019. During 

this time, regional job postings for master’s-level computing professionals increased 

169 percent (i.e., from 2,454 postings to 6,599 postings). Comparatively, regional 

demand for all master’s-level professionals increased 89 percent in the same time. 

Kansas employer demand for master’s-level computing professionals increased 122 

percent from September 2016 to January 2019. By comparison, Kansas employers 

demonstrate a 90 percent growth in demand for all master’s-level professionals from 

September 2016 to January 2019. 

 

Employers from diverse fields such as telecommunications and defense seek 

to employ master’s-level computing professionals. State and regional employers 

frequently seek master’s-level computing professionals for positions in fields outside 

software and technology, including health care and the finance. All contacts at 

master’s-level computing programs where the Forum conducted interviews report 

program graduates find employment across industries as all industries now employ 

technology and data analytics to enhance function. As expected, state and regional 

employers in the technology and software development industry also seek to employ 

master’s-level computing professionals. 

 

Offer students choices of specializations (e.g., cybersecurity, data analytics) 

to align with competitor programs and employer demand for master’s-level 

computing professionals with corresponding skills. Master of Science in 

Computing programs at the University of Utah and Marquette University and the 

Master of Science in Applied Computing at Eastern Kentucky University allow 

students to choose specializations. The number of available specializations ranges 

from two at Marquette University to eight at the University of Utah. Students at 

Marquette University choose between “Information Assurance and Cyber Defense” 

and “Big Data and Data Analytics” and may also choose to enroll without a 

specialization. At Eastern Kentucky University and the University of Utah, students 

must choose a specialization from four options.2, 3 

 

Use outcomes-based marketing messages and offer remedial coursework in 

basic computing skills to attract career changers to a program at Wichita 

State University. Previous EAB research indicates prospective students respond 

positively to marketing which features potential career outcomes for program 

graduates (e.g., job titles, salary potential).4 Contacts report career changers enroll in 

master’s-level computing programs due to high earnings potential and the 

opportunity to work in an exciting, evolving field. Marquette University offers a 

summer bootcamp experience to give career changers with no background in 

computing the skills necessary to complete the full master’s degree (e.g., 

programming, data analytics). 

 
2) University of Utah, “Graduate Handbook” 
3) Eastern Kentucky University, “Master of Science in Applied Computing” 
4) EAB, “Competing on Student Outcomes to Attract Today’s Career Changer,” 2017. 

 

https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
http://www.cs.utah.edu/docs/Graduate/gradhandbook_2018-19.pdf
https://computerscience.eku.edu/master-science-applied-computing
https://www.eab.com/-/media/EAB/Research-and-Insights/COE/Studies/2017/34825-COE-Student-Outcomes-Study.pdf
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3) Trends in Employer Demand 

Regional and State Employers Demonstrate Increases in 

Demand for Master’s-Level Computing Professionals 
Between September 2016 and January 2019 

Both regionally and in Kansas, employer demand for 

master’s-level computing professionals grew faster 

than employer demand for all master’s-level 

professionals from September 2016 to January 2019. 

Between September 2016 and January 2019, regional 

demand for master’s-level computing professionals 

increased 169 percent (i.e., from 2,454 to 6,599 

monthly job postings). Comparatively, regional 

demand for all master’s-level professionals increased 

89 percent during the same period (i.e., from 30,259 

to 57,170 postings). In Kansas, employer demand for 

master’s-level computing professionals increased 122 

percent between September 2016 and January 2019 (i.e., from 189 to 420 job 

postings). Demand for all master’s-level professionals in Kansas grew 90 percent in 

the same time.  

Emsi Analyst predicts regional employment for ‘software developers, applications’ and 

‘information security analysts,’ both common occupations in job postings for 

master’s-level computing professionals, will both grow 28 percent between 2018 and 

2028. In comparison, Emsi projects regional employment for all occupations will grow 

an average of 13 percent during the same period. Emsi predicts state employment of 

‘software developers, applications’ to grow 29 percent and ‘information security 

analysts’ to grow 26 percent between 2018 and 2028. Emsi predicts employment 

across all occupations in Kansas will grow four percent in this time. 

Historical Employer Demand for Master’s-Level Computing 

Professionals 

September 2016-January 2019, Regional and State Data5 

 

  

 
5) Emsi AnalystTM 

Historical 

Demand 

23,366 
Regional employers 
posted 23,366 job 

openings for 
master’s-level 
computing 
professionals from 

February 2018 to 
January 2019. 
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State job postings for master's-level computing professionals

Regional job postings for master's-level computing professionals
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Advertise Potential for Master’s-Level Computing 
Professionals to Gain Employment in Engineer and 

Management Positions to Secure Enrollments 

Administrators at Wichita State University should advertise potential for program 

graduates to move into management roles to attract students to the Master of 

Science in Computing program. Regional and state employers frequently post job 

openings that seek master’s-level computing professionals for a variety of 

management positions, including ‘product managers’ and ‘supply chain managers.’ 

‘Product manager’ positions make up two percent of regional job postings and one 

percent of state job postings for master’s-level computing professionals between 

February 2019 and January 2018 (i.e., 459 of 23,366 regional job postings, 20 of 

1,508 state job postings). ‘Product manager’ represents the most frequently posted 

management-related job title for master’s-level computing professionals in the state 

and region from February 2018 to January 2019. Administrators at the University of 

Maryland University College report graduates of the Master of Data Analytics 

program often gain employment in management positions. 

Employers seek master’s-level computing professionals for ‘software engineer’ 

positions in 271 of 1,508 relevant statewide job postings and 2,297 of 23,366 

relevant regional job postings between February 2018 and January 2019. ‘Software 

engineer’ represented the most frequently posted job title in relevant state and 

regional job postings during this period (i.e., 18 percent and 10 percent of relevant 

job postings, respectively). Employers seek master’s-level computing professionals 

for other programming job titles (e.g., ‘systems engineers,’ ‘cyber security 

engineers’). Profiled programs offer specializations, such as “Software Engineering 

and Computer Security” at the University of Utah, that align with regional and state 

employer demand for master’s-level computing professionals. For more information 

on specializations in profiled master’s-level computing programs, please see page 12. 

Top Job Titles for Master’s-Level Computing Professionals 

February 2018-January 2019, State and Regional Data6 

 

 
6) Emsi AnalystTM 

Potential Job 
Outcomes for 

Graduates 

271

46

40

26

26

22

21

20

19

18

18

17

17

16

15

15

15

14

14

13

Software Engineers

Systems Engineers

Research Analysts

Junior Software Engineers

Cloud Engineer Architects

Information Security***

Business Analysts

Product Managers

Project Managers*

Cyber Security Engineers

Programmers

Project Managers**

Solutions Architects

Front-End Developers

Security Engineers

Systems Analysts

Research Associates

Program Managers

Web Developers

Sales Managers

State Data 

n=1,508 job postings 

Regional Data 

n=23,366 job postings 

2,297

789

526

459

370

366

345

303

275

255

248

231

210

209

175

173

172

165

158

156

Software Engineers

Research Analysts

Systems Engineers

Product Managers

Business Analysts

Data Engineers

Supply Chain Managers

Cloud Engineer Architects

Information Security Analysts

Financial Analysts

Data Architects

Security Engineers

Project Managers**

Solutions Architects

Cyber Security Engineers

Java Developers

SAP Consultants

Project Managers*

Finance Managers

Managing Consultants

■ Engineer and Architect Positions 
■ Analyst Positions 

■ Management Positions 
 
 
 
 
 

*Project Managers (Management) 
**Project Managers (Computer and Mathematical) 
***Information Security Analysts 
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Companies in a Wide Variety of Fields Seek to Employ 
Master’s-Level Computing Professionals 

As expected, state and regional employers seek master’s-level computing 

professionals for positions in the technology industry. Between February 2018 and 

January 2019, the software development company Oracle Corporation posts 149 of 

1,508 relevant state job postings (i.e., ten percent) and 1,175 of 23,366 relevant 

regional job postings (i.e., five percent). Oracle Corporation seeks master’s-level 

computing professionals for positions such as ‘security engineers,’ ‘software 

engineers,’ and ‘business analytics managers.’ 

Master’s-level computing professionals may also gain employment in a variety of 

fields beyond the technology industry, including defense, financial services, and 

professional services. Financial employers JPMorgan Chase & Co. and Capital One 

Financial Corporation seek master’s-level computing professionals for positions such 

as ‘data engineers,’ ‘data architects,’ and ‘business analysts,’ between February 2018 

and January 2019. Other fields with demand for master’s-level computing 

professionals include health care and insurance, and telecommunications. 

Administrators at Marquette University note all industries now rely on data and 

technology services, and therefore master’s-level computing professionals may find 

employment in any industry. For example, contacts at Marquette University report 

recent graduates of the Master of Science in Computing secured employment in the 

health care, technology, insurance, and manufacturing industries. 

Employers with the Most Job Postings for Master’s-Level Computing 

Professionals 

February 2018-January 2019, State and Regional Data7 

 

 

 

 
7) Emsi AnalystTM 

Employers 
with the Most 

Job Openings 

Technology companies ▪  
Financial companies ▪  

State Data 

n=1,508 job postings 

Regional Data 

n=23,366 job postings 

255

149

57

56

47

40

36

34

28

28

27

18

18

16

15

13

12

12

12

12

Renature, Inc.

Oracle Corporation

Appcast, Inc

University of Kansas

Northrop Grumman Corporation

Anthem, Inc.

U.S. Bancorp

Centurylink, Inc.

The University of Kansas Hospital

General Electric Company

Netapp, Inc.

Atrilogy Solutions Group, Inc.

Humana Inc.

Ellucian Inc

Black & Veatch Corporation

Navigant Consulting, Inc.

AT&T Inc.

Virtual Vocations

Cargill, Incorporated

Unitedlex Corporation

2,182

1,180

1,175

692

665

322

307

291

193

182

177

176

169

167

155

154

153

152

144

144

Deloitte LLP

Renature, Inc.

Oracle Corporation

Centurylink, Inc.

The Boeing Company

Lockheed Martin Corporation

Appcast, Inc

IBM

JPMorgan Chase & Co.

Wells Fargo & Company

Verizon Communications Inc.

Capital One Financial Corporation

Hewlett-Packard Company

U.S. Bancorp

Charter Communications, Inc.

Raytheon Company

Northrop Grumman Corporation

University of Colorado

AT&T Inc.

Ernst & Young LLP

◼ Professional services companies 

◼ Defense companies 

https://www.eab.com/
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4) Program Design 

Most Profiled Institutions Offer Online Delivery Options 

for Master’s-Level Computing Programs to Increase 
Program Accessibility for Working Professionals 

All profiled institutions except Eastern Kentucky University and the University of 

Utah offer master’s-level computing programs online. At the Georgia Institute of 

Technology, students can complete the Master of Science in Cybersecurity and 

Master of Science in Analytics either online or on-campus. Contacts at the Georgia 

Institute of Technology note most students enroll online and continue to work full 

time while studying. The University of Maryland University College delivers the 

Master of Science in Data Analytics program exclusively online. 

At Marquette University, which offers the program both face-to-face and online, 

contacts report most students enroll on campus and administrators note the 

development of an online delivery model did not significantly impact enrollments or 

completions. In contrast, contacts at Valparaiso University note the online format 

of the Master of Science in Cyber Security accounts for all but one to three of the 

approximately ten students enrolled in the program at any given time.  

Administrators at Marquette University note the master’s-level computing program’s 

position within the arts & sciences department allows students to complete 

coursework across disciplines. For example, students interested in human-computer 

interaction may complete psychology courses. However, no contacts consider the 

school or department where a program is housed provides a significant impact on 

student outcomes.    

Characteristics of Profiled Master’s-Level Computing Programs 

Institution and Program Title School or Department 
Which Houses the 
Program 

Modality Number of 
Required 
Credits 

Estimated Total 
Cost  

Georgia Institute of Technology 

Master of Science in Cybersecurity 

School of Professional 
Education 

• Online  

• Face-to-face 

30 $9,300 

Master of Science in Analytics 36 $9,900 

University of Utah 

Master of Science in Computing 

School of Computing Face-to-face 30 • $10,852 (in-
state)  

• $35,184 (out-
of-state) 

Eastern Kentucky University 

Master of Science in Applied Computing 

Department of Computer 
Science 

Face-to-face 30 • $11,250 (in-

state) 

• $23,461 (out-
of-state) 

Valparaiso University 

Master of Science in Cyber Security 

The Graduate School • Online  

• Face-to-face 

36 $22,680 

University of Maryland University 
College 

Master of Science in Data Analytics 

Not Applicable Online 36 $24,984 

Marquette University 

Master of Science in Computing 

Arts & Sciences • Online 

• Face-to-face 

36 $42,120 

Modality 

https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
https://pe.gatech.edu/degrees/cybersecurity
https://pe.gatech.edu/degrees/cybersecurity
https://pe.gatech.edu/degrees/cybersecurity
https://pe.gatech.edu/degrees/analytics
https://pe.gatech.edu/degrees/analytics
https://pe.gatech.edu/degrees/analytics
http://www.cs.utah.edu/graduate/
http://www.cs.utah.edu/docs/Graduate/handbook18-19/ms-guidelines-2018-19.pdf
https://fbs.admin.utah.edu/download/income/Graduate/GeneralGraduateRes.pdf
https://fbs.admin.utah.edu/download/income/Graduate/GeneralGraduateNRes.pdf
https://computerscience.eku.edu/master-science-applied-computing
https://computerscience.eku.edu/master-science-applied-computing
https://admissions.eku.edu/tuition-costs
https://admissions.eku.edu/tuition-costs
https://www.valpo.edu/onlinecybersecurity/
https://www.valpo.edu/onlinecybersecurity/program-overview/curriculum/
https://www.valpo.edu/onlinecybersecurity/admission/tuition-financial-aid/
https://www.umuc.edu/academic-programs/masters-degrees/data-analytics.cfm
https://www.umuc.edu/academic-programs/masters-degrees/data-analytics.cfm
https://www.umuc.edu/current-students/finances/tuition/index.cfm
https://www.marquette.edu/mscs/grad-computing.shtml
https://www.marquette.edu/mscs/grad-computing-require.shtml
https://www.marquette.edu/about/tuition-costs.php
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Confer Programming and Data Skills to Align with 

Employer Demand for Master’s-Level Computing 

Professionals  

Administrators at Wichita State University should note the numerous programming 

skills employers frequently seek in master’s-level computing professionals when 

creating the curriculum for the Master of Science in Computing program. State and 

regional employers frequently seek master’s-level computing professionals with 

programming skills such as ‘SQL,’ ‘Java,’ and ‘Python.’ Employers seek candidates 

with skills in ‘SQL’ in 551 of 1,508 relevant statewide job postings (i.e., 37 percent) 

and 6,258 of 23,366 relevant regional job postings (i.e., 27 percent). ‘SQL’ represents 

the most frequently requested skill in state and regional job postings for master’s-

level computing professionals from February 2018 to January 2019. However, 

contacts at Georgia Institute of Technology caution against developing courses or 

certificate programs around specific programming languages (e.g., Python). 

Administrators note employers prefer professionals capable of learning on the job as 

technology evolves quicker than curricula can adapt. 

Between February 2018 and January 2019, state employers seek master’s-level 

computing professionals with skill ‘software engineering’ in 32 percent of relevant 

postings (i.e., 490 of 1,508 job postings). Similarly, regional employers seek 

master’s-level computing professionals with ‘software engineering’ skills in 18 percent 

of postings (i.e., 4,271 of 23,366 job postings). Additional software skills employers 

seek in master’s-level computing professionals include ‘software systems’ and 

‘middleware.’ Employers also seek professionals with skills in ‘analytics’ and ‘cyber 

security,’ which align well with discussed specializations in the Master of Science in 

Computing at Wichita State University (e.g., data analytics, cyber security). 

In-Demand Skills for Master’s-Level Computing Professionals 

February 2018-January 2019, State and Regional Data8  

 

 

 

 
  

 
8) Emsi AnalystTM 

Curriculum 

State Data 

n=1,508 job postings 

Regional Data 

n=23,366 job postings 

551

490

489

436

401

359

353

336

334

330

325

319

303

303

269

260

182

164

161

134

SQL

Software Engineering

Java

Software Systems

JavaScript

Middleware

Cascading Style Sheets

Control Systems

C++

Computer Control Systems

Excel Solver

Network Control

Corporate Housing

Visas

Python

Data Management

Cyber Security

Operating Systems

Information Systems

Analytics

6,258 

5,788 

5,116 

5,055 

4,271 

4,167 

3,781 

3,434 

3,423 

3,175 

2,949 

2,807 

2,618 

2,595 

2,582 

2,374 

2,372 

2,330 

2,306 

2,256 

SQL

Python

Java

Data Management

Software Engineering

Agile Software Development

Analytics

Software Systems

JavaScript

Big Data

Scalability

C++

Software Development

Scripting

Linux

Information Systems

Cyber Security

Business Intelligence

Development Planning

Operating Systems
■ Software skills 
■ Programming skills 
■ Data skills 
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Offer Stackable Certificates to Attract Prospective 
Students Interested in Low Time and Cost Commitments 

The Georgia Institute of Technology offers a three-course certificate in Analytics 

in partnership with EdX MicroMasters.9 The certificate consists of three foundational 

courses in the full master’s curriculum (i.e., nine credits) that students may easily 

transfer to the full Master of Science in Analytics. Contacts at the Georgia Institute of 

Technology identify this stackable certificate as a strategy to interest career changers 

with a low-cost, low-commitment method to explore a new career path. Similarly, 

students at the University of Maryland University College may transfer all 12 

credits from the Foundations in Business Analytics Graduate Certificate into the full 

Master of Science in Data Analytics. Contacts at the University of Maryland University 

College report most students in the certificate complete the full degree. Those who 

earn only the certificate report disinterest in the advanced programming courses 

required to earn the full master’s degree.  

Marquette University and the University of Utah offer Master of Science in 

Computing programs that allow students to choose between different specializations. 

Contacts at Marquette University estimate half of incoming students apply for the 

specialization in “Big Data and Data Analytics,” the most popular specialization (i.e., 

approximately 30 of 60 total students). One quarter of students apply for the 

“Information Assurance and Cyber Defense” specialization and the remaining quarter 

apply to neither specialization. The University of Utah offers eight specializations 

within the Master of Science in Computing (e.g., Human-Centered Computing, Data 

Management and Analysis).10 Eastern Kentucky University requires students to 

choose a specialization from four options (e.g., Business Intelligence).11  

Specializations and Stackable Certificates in Master’s-Level 

Computing Programs at Profiled Institutions 

   

 

  

 
9) Georgia Institute of Technology, “Analytics: Essential Tools and Methods.”  
10) University of Utah, “Graduate Program in Computing.”  
11) Eastern Kentucky University, “Master of Science in Applied Computing.” 

Program 

Characteristics 

Marquette University 
• Big Data and Data Analytics 

• Information Assurance and Cyber 
Defense 

  
  

Specializations 

University of Utah 
• Computer Engineering 

• Data Management and Analysis 

• Graphics and Visualization 

• Human-centered Computing 

• Image Analysis 

• Networked Systems 

• Robotics 

• Scientific Computing 

 

Eastern Kentucky University 
• Software Engineering and Computer 

Security 

• Business Intelligence 

• Computational Data Science 

• Industrial Computing 

 

Stackable Certificates 

Georgia Institute of Technology 
• MicroMasters Certificate in Analytics 

  
  

University of Maryland University 

College 
• Foundations in Business Analytics Certificate 

  
  

  

https://www.eab.com/
https://www.eab.com/
https://www.eab.com/
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https://www.eab.com/
https://pe.gatech.edu/degrees/analytics/micromasters
http://www.cs.utah.edu/graduate/
https://computerscience.eku.edu/master-science-applied-computing
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Invite Regional Employers to Participate in a Program 
Advisory Board to Establish Mentoring and Employment 

Opportunities for Students 

EAB research indicates program administrators should encourage regional employers 

with demand for master’s-level computing professionals to join a program advisory 

board. An advisory board allows employers to advise on curriculum development and 

offer mentoring and capstone project opportunities for students. Partnerships through 

an advisory board encourage interactions with employers who may hire or promote 

program graduates, as administrators can demonstrate the program’s alignment with 

industry expectations. Share labor market data with participating employers to 

demonstrate administrators’ intent to prepare graduates for employer expectations 

and confirm an understanding of employers’ unique needs.12  

Administrators at the Georgia Institute of Technology consult industry advisory 

boards, and contacts describe them as essential to program success. The participating 

organizations provide valuable insights for curriculum development and become vital 

sources of prospective online master’s students. Administrators at Valparaiso 

University advise cultivating industry partnerships before launching any program so 

students benefit from contacts and networking opportunities from the first cohort. 

The online iteration of Marquette University’s Master of Science in Computing 

launched in 2012 in an employer partnership with General Electric’s Edison 

Engineering Development Program, which still generates most online enrollments in 

the program in 2019. The University of Maryland University College advertises 

the “data analytics program is designed with input from leading employers to give 

you a competitive advantage in the job market.”13 

Strategies to Develop Employer Partnerships for a Master’s-Level 

Computing Program 

EAB Research14 

 

 

 

 

 

 

 

  

 
12) EAB, “Critical Disciplines to Grow Employer Partnerships” 2018.  
13) University of Maryland University College, “Data Analytics Master’s Degree.” 
14) EAB, “Critical Disciplines to Grow Employer Partnerships” 2018. 

Partnerships and 

Associations 

Talent Pool Expertise Employer Skill Needs 

Skills Analyses 
• Use local labor market data to 

identify high-priority employers 
for potential partnerships 

• Consult local labor market data to 
determine in-demand skills and 
frequently posted titles  

• Invite industry leaders to sit on a 

program advisory board to direct 
curriculum and other program 
components 

Defined Talent Needs 
• Present long-term employee skill 

requirements 

• Offer feedback on quantitative 
analysis through actual experience 
and suggest areas for future labor 
market analysis 

• Offer curriculum advisement and 

trainings or internships to prepare 
students for industry expectations 

Key Elements to Successful Meeting 

 

 

 

Right Audience 
Invite VPs of Talent 
Development or 
Human Resources 

Prepared Agenda 
Lead conversations 
with the most in-
demand skills 

Idea Exchange 
Facilitate discussion 
around data gaps and 
opportunities 

Advisory 
Boards 

Shared Understanding 

https://www.eab.com/
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https://www.eab.com/-/media/EAB/Research-and-Insights/COE/Studies/2018/35868-COE-Study-Employer-Partnerships.pdf
https://www.umuc.edu/academic-programs/masters-degrees/data-analytics.cfm
https://www.eab.com/-/media/EAB/Research-and-Insights/COE/Studies/2018/35868-COE-Study-Employer-Partnerships.pdf
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5) Enrollment and Recruitment 

Administrators Report High Competition in Securing 

Enrollments and Suggest Caution in New Program 
Development 

All contacts cite the computing field as extremely competitive with a few institutions 

enrolling thousands of students each, which may inhibit development of smaller 

programs. Contacts at Valparaiso University report a total enrollment of 

approximately 30 students since the Master of Science in Cyber Security launched in 

2014. Contacts advise any institution to solidify a purpose and identify a target 

audience of prospective students prior to launching a new program in the crowded 

cybersecurity field. Administrators at Marquette University cite the creation of two 

specializations as a contributing factor to why enrollments have increased from 15 

students in 2011 to 60 in 2019. The online Master of Science in Analytics at the 

Georgia Institute of Technology launched in 2017 and grew quickly. In 2019, the 

online Master of Science in Analytics at the Georgia Institute of Technology enrolls 

around 2,000 students. At the University of Maryland University College, 

contacts report enrollment in the five-year-old Master of Science in Data Analytics 

grew quickly to 1,000 students by 2017 and now remains stable even as competition 

in the field increases. 

At Marquette University, international students represent 75 percent of enrollments in 

the Master of Science in Computing program and typically possess work experience in 

the information technology field. After finishing the Master of Science in Computing at 

the University, most international students remain in the United States to work under 

the Optional Practical Training program. International students from 48 countries 

represent 22 percent of students enrolled in the master’s-level computing programs 

at the Georgia Institute of Technology. International students complete coursework 

online and remain abroad to find employment in their home country upon finishing 

the programs in Data Analytics and Cybersecurity. At Valparaiso University and the 

University of Maryland University College, international students represent a small 

percentage of total enrollment in profiled master’s-level computing programs. 

Total Enrollments in Master’s-Level Computing Programs 

Profiled Programs 

 

 

 

Lower 
enrollment 

  

Higher 
enrollment 

Marquette 
University 

60 students 

University of 
Maryland 

University College 

1,000 students 

 

Georgia 
Institute of 
Technology 

9,000 
students* 

  

International enrollments percentage 

Enrollment breakdown by international 
student population not available 

Enrollment 

Trends 

Valparaiso 
University 

30 students** 

  

*Enrollments in online master’s programs in 
cybersecurity, analytics, and computer science. 
 **Estimated total enrollment from program launch in 
2014 to 2019. 

https://www.eab.com/
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Advertise to Career Changers with Liberal Arts 

Educational Backgrounds to Secure Enrollments  

All contacts report career changers enroll in profiled master’s-level computing 

programs with experience in a range of liberal arts fields, drawn to the computing 

field by strong job prospects. Administrators at Marquette University approximate 

one third of students enroll in the Master of Science in Computing as career changers 

with previous education in a variety of fields (e.g., philosophy, law). To equip career 

changers with the background in computer science necessary to succeed in the 

Master of Science in Computing program and the professional world, Marquette 

University hosts a seven-credit summer ‘bootcamp’ program called Career Change 

Start MS in Computing (COSMIC). COSMIC participants learn introductory skills in 

programming and data structures before enrolling in the Master of Science in 

Computing Program. COSMIC began in 2017 and administrators at Marquette 

University estimate of the initial cohort of eight students, six will graduate from the 

full Master of Science in Computing in 2019.  

At the University of Maryland University College, most students classify as career 

changers. Administrators note the Foundations in Business Analytics Certificate, which 

consists of three required courses from the Master of Data Analytics curriculum, 

attracts potential career changers as a quick method of sampling a new path. Career 

changers at the University of Maryland University College possess previous 

educational experience in fields such as history, psychology, or biology. However, 

contacts note most students were previously employed in some area of information 

technology or computer science. Similarly, administrators at Georgia Institute of 

Technology cite the Certificate in Analytics as a method of attracting prospective 

students who work outside of the technology industry. Online students at the Georgia 

Institute of Technology enroll from all 50 states and one quarter of students hold a 

previous master’s degree, mostly in Science, Technology, Engineering, and Math 

(STEM) fields. At the Georgia Institute of Technology, most students, even those with 

liberal arts education backgrounds, possess some work experience in technological 

fields prior to enrollment.  

At Valparaiso University, the Master of Science in Cyber Security frequently 

attracts career changers. Administrators at Valparaiso University report Master of 

Cyber Security students have backgrounds that range from STEM to ministry and 

seek career advancement in an exciting, evolving field. All students work full time and 

enroll in one to two classes per semester, sometimes taking semesters off. 

Student Characteristics at Profiled Programs 

Profiled Programs  

Student 

Demographics 

Students at Marquette University hold diverse educational backgrounds 
ranging from STEM to philosophy to law. 

 

The program at Valparaiso University most often enrolls regional students from 
the greater Chicago area, Indiana, and Michigan, although others enroll from across the 
country.  

Students at the University of Maryland University College enroll at average age of 
between 30 and 40. Similarly, students at Georgia Institute of Technology enroll 
at an average age of 32. 

Female students compose one third of enrollments in the Master of Science in 
Computing program at Marquette University. 

https://www.eab.com/
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https://www.marquette.edu/mscs/grad-computing-COSMIC.shtml
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Emphasize Employment Prospects in Marketing Materials 

for Master’s-Level Computing Graduates to Secure 

Enrollments 

Contacts at profiled institutions with moderate 

name recognition report marketing using a 

combination of professional marketing services and 

word of mouth from program alumni. Valparaiso 

University partners with recruitment agencies in 

different countries to increase name recognition 

and attract international students. Contacts at 

Marquette University report reliance on word of 

mouth from alumni to prospective students to 

maintain the enrollment pipeline. No interview 

contacts of profiled cybersecurity or analytics 

programs report attempts to differentiate computing from computer science in 

marketing materials. Administrators of the Master of Science in Computing program 

at Marquette University report the program’s title causes confusion among 

prospective students, who frequently question why the program’s title includes 

“computing” rather than “computer science.” In the Frequently Asked Questions 

section of the program website, administrators explain computing as a broad, 

interdisciplinary field and provide an industry definition of computing as evidence.15 

EAB research indicates students respond positively to outcomes-based marketing 

messages. Programs that include labor market data and skills outcomes in marketing 

materials experience increased click-through rates and, ultimately, increased program 

applications and enrollments (e.g., common job titles, employers with high 

demand).16 The University of Maryland University College advertises the program 

“is designed to help prepare you for work in the high-demand field of data science 

and analysis…potential career fields include data mining [and] machine learning.”17 

Marketing Strategies for a Master’s-Level Computing Program 

Previous EAB Research 

 

  

 
15) Marquette University, “M.S. in Computing Frequently Asked Questions.”  
16) EAB, “Competing on Student Outcomes to Attract Today’s Career Changer,” 2017. 
17) University of Maryland University College, “Data Analytics Master’s Degree.”  

Marketing 

Strategies 

Increase visibility with search engine optimization. Avoid the use of 
jargon in the program title to direct traffic to the program website. Refer to 
EAB’s search engine optimization toolkit to discover three ways to collect 
useful information about the words, phrases, and key search terms used to 
research educational offerings, compare institutional programs, and navigate 
to your website.  

 

Foster “word-of-mouth” marketing by encouraging current students and 
faculty to share program information with friends and colleagues. Additional 
EAB word-of-mouth marketing strategies can be found here. 

Maintain a strong social media presence. EAB research identifies social 
media features, such as student social media testimonials, as effective and 
inexpensive means to attract prospective students. 

 

Develop a strong website which provides prospective students with 
extensive information about the program and prompts students to inquire 
about the program (e.g., “Request Information, “Apply Now”). 

Recommended Toolkit 

See EAB’s Word of 
Mouth Toolkit to learn 
strategies for harnessing 
the full power of word-
of-mouth marketing to 
expand the enrollment 
funnel. 

 

 

 

https://www.eab.com/
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https://www.marquette.edu/mscs/grad-computing-faq.shtml#WhyNotCS
https://www.eab.com/-/media/EAB/Research-and-Insights/COE/Studies/2017/34825-COE-Student-Outcomes-Study.pdf
https://www.umuc.edu/academic-programs/masters-degrees/data-analytics.cfm
https://www.eab.com/research-and-insights/continuing-and-online-education-forum/toolkits/2014/web-presence-optimization-toolkit
https://www.eab.com/research-and-insights/continuing-and-online-education-forum/studies/2013/reaching-search-and-shop-students/rewarding-word-of-mouth-referrals
https://www.eab.com/research-and-insights/continuing-and-online-education-forum/studies/2012/disciplining-social-media-strategy
https://www.eab.com/research-and-insights/independent-school-executive-forum/studies/2018/word-of-mouth-toolkit-independent-schools-prospect-enrollment
https://www.eab.com/research-and-insights/independent-school-executive-forum/studies/2018/word-of-mouth-toolkit-independent-schools-prospect-enrollment


©2019 EAB Global, Inc. • All Rights Reserved 17 eab.com 

 

Appendix: Networking Contacts 

 

Georgia Institute of Technology 

Dr. Nelson Baker 

Dean, Professional Education 

404-385-5300 

                                        Nelson.baker@pe.gatech.edu  

 

Marquette University 

Dr. Thomas Kaczmarek 

Director, Master of Science in Computing 

414-288-6734 

                                        Thomas.kaczmarek@marquette.edu 

 

Valparaiso University 

Professor Nick Rosasco 

Graduate Program Director, Master of Science in Cyber Security 

219-464-5193 

                                     Nick.rosasco@valpo.edu 

 

University of Maryland University College 

Dr. Elena Gortcheva 

Program Chair and Professor of Data Analytics 

240-684-2537 

                                     Elena.gortcheva@umuc.edu  
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Recommendations
Based on an analysis of online master’s degrees in Curriculum and Instruction at 12
institutions, Hanover recommends that Wichita State University:

Executive Summary
Benchmarking Analysis: Online Curriculum and Instruction Programs

Key Findings

Wichita State University’s online M.Ed. In Learning and Instructional
Design is similar in structure and content to online Curriculum and
Instruction programs. As such, Wichita State should consider returning to
the original program name. To capture a wider audience (K12, higher
education, and corporate professionals) and differentiate itself from
competitors, Wichita State can develop targeted concentrations, more
prominently market intended career outcomes for all three audiences, as
well as develop and advertise partnerships with entities from all three
industries.

Most online M.Ed. in Curriculum and Instruction programs are marked
towards K-12 teachers. Hanover discovered a dearth of programs design for
and targeted to higher education and corporate audiences. Outside of
Wichita State, Hanover identified just three programs with corporate
(Greenville University, Trevecca Nazarene University) or higher education
(South Dakota State University). Notably, some institutions (University of
Houston) offer programs with these emphases exclusively on-campus.

Programs commonly offer formal concentrations and are commonly
focused on specific teaching levels (e.g., elementary education), disciplines
(e.g., special education), and skills (e.g., technology). To emphasize its
program’s ability to serve multiple audiences, Wichita State could consider
developing formal concentrations for K12, higher education, and corporate
audiences.

Only two benchmarked programs do not offer a capstone, experiential
learning, or other culminating project. Culminating experiences are
common among benchmarked competitors, though there is some variance
in their format. Most commonly, students complete a capstone project or
research thesis. However, students in Trevecca Nazarene’s M.Ed. in
Curriculum and Instruction K12 program participate in field experiences.

Wichita State’s program is competitively priced. The average in-state
tuition among programs is $466 per credit hour, compared to Wichita
State’s in-state rate of $312. Wichita State should emphasize its
affordability in marketing collateral.

Identified online M.Ed. In Curriculum and 
Instruction programs marketed towards 
higher education or corporate audiences

Programs with formal concentrations or 
required number of elective credits

Programs that require or offer a capstone 
or other culminating experience

3 

Fast Facts

9

10

① Return to the original program name – Curriculum and Instructional 
Design. Wichita State’s program is similar in structure and content to 
Curriculum and Instruction programs, which could cause confusion 
among prospective students. 

② Market the ability of the program to meet the needs of professionals 
from K12, higher education, and corporate industries. Few programs 
are geared towards higher education or corporate audiences, rather, 
provide training to K12 teachers specific subfields.

③ Develop and promote partnerships. South Dakota State University is 
the only benchmarked program to mention a partnership with The 
Institution of Reading Development, which offers workshops to 
students. Building partnerships with K12, higher education, and 
corporate entities could benefit Wichita State by building a pipeline of 
prospective students and to integrate real-world application into the 
program.

http://catalog.wichita.edu/undergraduate/financial-information/comprehensive-fee-schedule/
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Research Questions and Methodology
Benchmarking Analysis: Online Curriculum and Instruction Programs

Methodology

To assist Wichita State University in evaluating its existing online M.Ed. in
Learning and Instructional Design program, Hanover conducted a
benchmarking scan of online M.Ed. in Curriculum and Instruction programs.
In selecting programs, Hanover first attempted to identify an equal number
of programs targeted towards K-12, Higher Education, and Corporate
audiences. However, given a low volume of Higher Education and Corporate
focused online programs, Hanover opted to include relevant programming
offered by regional institutions. The goal of the analysis is to provide insight
into themes among competitors, particularly in regards to programs’
curricular structure and content.

The following analysis is based on a review of information drawn from
institutional websites. This report is accompanied by a data supplement with
full data for all benchmarked programs.

How does Wichita State University’s existing online program compare 
to other programs geared toward K-12 audiences? 

How does Wichita State University’s online program compare to 
other programs marketed to higher education audiences? 

How does Wichita State University’s existing online program compare 
to other programs geared toward corporate audiences?  

Selected Competitors

Research Questions

Institution Program Name Program Emphasis

Wichita State University Master of Education in Learning and Instructional Design
K-12

Adult Learner Education

University of Massachusetts-Lowell M.Ed. in Curriculum and Instruction K-12

Trevecca Nazarene University MS in Instructional Design & Technology Corporate
Trevecca Nazarene University M.Ed. in Curriculum and Instruction K-12 K-12

Gannon University M.Ed. In Curriculum and Instruction K-12

Greenville University Curriculum and Instruction, MA Online 
K-12

Community College
Corporate

University of Houston-Victoria M.Ed. in Curriculum and Instruction K-12

South Dakota State University Curriculum and Instruction (M.Ed.) 
K-12

Adult and Higher Education

Kansas State University M.S. in Curriculum and Instruction K-12

Minnesota State University Moorhead M.S. in Curriculum & Instruction PK-12
Iowa State University Master of Education in Curriculum and Instruction Technology K-12

University of Nebraska at Kearney Master of Arts in Education in Curriculum and Instruction K-12

http://catalog.wichita.edu/graduate/education/curriculum-instruction/#text
http://catalog.wichita.edu/graduate/education/curriculum-instruction/med-master-education/
https://www.uml.edu/
https://www.uml.edu/Education/Programs/Masters/Already-a-teacher/Curriculum-Instruction.aspx
https://www.trevecca.edu/
https://www.trevecca.edu/programs/instructional-design-technology-m.s
https://www.trevecca.edu/
http://trevecca.smartcatalogiq.com/en/2016-2017/Graduate-Catalog/Graduate-Education-Program/The-School-of-Education/Master-of-Education-Curriculum-Instruction-K-12
http://www.gannon.edu/Academic-Offerings/Humanities-Education-and-Social-Sciences/Graduate/Curriculum-and-Instruction/
http://www.gannon.edu/Academic-Offerings/Humanities-Education-and-Social-Sciences/Graduate/Curriculum-and-Instruction/
https://www.greenville.edu/academics/dept-detail.html?id=e4a51377-c502-4897-a4c6-5f6114b45405&deptIdentifier=e4a51377-c502-4897-a4c6-5f6114b45405
https://www.uhv.edu/education/graduate-degrees/curriculum-and-instruction/
https://www.uhv.edu/education/graduate-degrees/curriculum-and-instruction/
https://www.sdstate.edu/continuing-distance-education/curriculum-and-instruction-med
http://catalog.sdstate.edu/preview_program.php?catoid=31&poid=6981&hl=Curriculum+M.Ed.&returnto=search
https://coe.k-state.edu/academics/graduate/curriculum-instruction/index.html
https://global.k-state.edu/education/curriculum-and-instruction/
https://www.mnstate.edu/graduate/curriculum-instruction/
https://www.mnstate.edu/graduate/curriculum-instruction/
http://www.education.iastate.edu/graduate-studies/gradprograms/itms/cit/online-master-of-education-program.html
http://www.education.iastate.edu/graduate-studies/gradprograms/itms/cit/online-master-of-education-program.html
http://www.unk.edu/academics/ecampus/degrees-programs/curriculum-instruction-degree.php
http://www.unk.edu/academics/ecampus/degrees-programs/curriculum-instruction-degree.php


Curriculum Comparison 
Benchmarking Analysis: Online Curriculum and Instruction Programs
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Common Core Courses

Average Total Credits

Average Core Credits

Average Specialization Credits

Average Elective Credits

Average Research/Applied Learning Credits*

22

31

18

6

6

Curriculum Structure

*Includes Capstone, Research Thesis, Applied Learning, and Internship Credits

Analysis

In general, most programs follow a similar curricular structure that includes a
set of core courses, electives or a formal concentration, and some type of
culminating experience.

Nearly all programs follow this structure, with some variance in the presence
and format of a culminating experience.

Due to the similarity in coursework and program structure among
benchmarked Curriculum and Instruction programs, Wichita State should
consider changing its program’s name from Learning and Instructional Design
to the original Curriculum and Instruction.

In reviewing the core curriculum among benchmarked programs, the most
common topics include technology (15), curriculum design (13),
research/research methods (10), and instruction (8). These themes are reflected
in the Learning and Instructional Design program at Wichita State, which heavily
emphasizes instruction over a series of four courses. Similar to other programs,
Wichita State includes a core course focused on diversity (“Diversity and Culture
in a Global Society”). Though Wichita State does not incorporate technology into
the core, it provides students an opportunity to pursue research through the
thesis track option.

Nine of the 12 programs (including Wichita State) require students to either
complete a formal concentration (five programs) or minimum number of
elective credits (four programs). Most concentrations and electives are focused
on teaching specific levels or disciplines (e.g., early childhood education, special
education) or specific skills (e.g., technology).

Six programs incorporate a culminating experience, though are varied in what
these experiences entail. Similar to Wichita State, four programs require
students to complete a capstone project or research thesis. Trevecca Nazarene
University’s M.Ed. in Curriculum and Instruction K-12 requires students to
complete three credits of field experience: Field Experience Focusing on School
Improvement, Field Experience Focusing on Educational Collaboration and Staff
Development, and Field Experience Best Practices in Curriculum, Assessment,
and Instruction.

http://trevecca.smartcatalogiq.com/en/2016-2017/Graduate-Catalog/Graduate-Education-Program/The-School-of-Education/Master-of-Education-Curriculum-Instruction-K-12


K-12 Specialization Analysis
Benchmarking Analysis: Online Curriculum and Instruction Programs

Analysis

Of the specializations offered within the M.Ed. in Curriculum and Instruction,
broadly the focus on K-12 education is the most popular. All of the competitor
institutions offer either a general K-12 program or a specialization within their
program aimed at K-12 teachers. Of the ten institutions offering K-12 programs,
eight cater only to the K-12 audience while two offer other additional specialization
options in the non K-12 areas of corporate training and/or adult and higher
education. (Hanover data supplement).

Concentrations areas and culminating experiences such as a research or capstone
project are common among the K-12 programs. Of the ten K-12 programs, six
offer distinct concentration areas while eight require a culminating experience.

University
K-12 

Focus
Non K-12 

Focus
Number of 

Concentrations
Culminating 
Experience

Gannon University ✓ ✗ ✗ ✓

Greenville University ✓ ✓ ✗ ✓

Iowa State University ✓ ✗ ✗ ✗

Kansas State University ✓ ✗ ✓✓✓✓✓✓ ✓

Minnesota State University 
Moorhead

✓ ✗ ✓✓✓✓✓✓ ✗

South Dakota State University ✓ ✓ ✓✓✓✓ ✓

Trevecca Nazarene University 
(MS)

✓ ✗ ✗ ✓

University of Houston-Victoria ✓ ✗ ✓✓✓✓✓ ✓

University of Massachusetts-
Lowell

✓ ✗ ✓✓✓✓✓ ✓

University of Nebraska at Kearney ✓ ✗
✓✓✓✓✓✓

✓✓✓✓✓
✓

Unique K-12 Program Features

Trevecca Nazarene University:  Field Experiences
• Three one-credit field experience courses 

required, each with a unique focus
• School Improvement Planning
• Educational Collaboration and Staff 

Development
• Best Practices in Curriculum, 

Assessment, and Instruction

Minnesota State University Moorhead: Kodaly 
Concentration
• Minnesota State University Moorhead is the 

only institution offering a specialization in the 
Kodaly method of music education

• Three required courses in Kodaly 
Method  for Training Teachers

• Electives including Topics in Music and 
Instrumental Ensemble

University of Massachusetts Lowell: Capstone 
Project
• The culminating course in the M.Ed. In 

Curriculum and Instruction (K-12 instruction 
focus) is an action research capstone project 

• Students complete a teacher work 
sample consisting of work in six areas: 
contextual factors, learning goals, 
assessment plan, design for 
instruction, analysis of student 
learning, and reflection

Wichita State University Online Master's Degrees in Curriculum and Instruction Data Supplement.xlsx
http://trevecca.smartcatalogiq.com/en/2016-2017/Graduate-Catalog/Graduate-Education-Program/The-School-of-Education/Master-of-Education-Curriculum-Instruction-K-12
https://navigator.mnstate.edu/Catalog/ViewCatalog.aspx?pageid=viewcatalog&catalogid=22&chapterid=342&topicgroupid=2953&loaduseredits=False
https://www.uml.edu/catalog/courses/educ/6501


Corporate Specialization Analysis
Benchmarking Analysis: Online Curriculum and Instruction Programs

Analysis 

Of the benchmarked online Curriculum and Instruction programs, two offer options specifically aimed at corporate trainers. However, the two programs take
unique approaches in this specialization. Greenville University offers a wholistic approach in which the same MA in Curriculum and Instruction degree can be
applicable to traditional classroom teachers, corporate trainers, human resources professionals, and program coordinators. Conversely, Trevecca Nazarene University
offers an MS in Instructional Design and Technology, aimed solely at corporate trainers.
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The Wholistic Approach: Greenville

Greenville University offers one MA in Curriculum and Instruction degree
without specializations that is inclusive of corporate trainers as well as
traditional classroom teachers.

Potential Job Opportunities:

The Specialized Approach: Trevecca Nazarene

Trevecca Nazarene University offers an MS in Instructional Design and Technology
(in addition to their M.Ed. In Curriculum and Instruction K-12) which is designed
specifically for corporate trainers.

Potential Job Opportunities:

Elementary School Teacher

Secondary School Teacher

School Administrator

Instructional Coordinator

Corporate Trainer

Instructional Developer

Instructional Designer

Elearning Designer

Online Course Developer

Trainer, Information Technology

Trainer, Human Resources

Technical Training Specialist

Instructional Coordinator

Instructional Technologist

Product Developer

Core Curriculum: Core Curriculum:

Graduate Studies in Education Managing Change in Education

Literacy for Today’s Society Assessment for Learning

Instruct Methods/Program Evaluate Trends and Issues in Education

Curricular Design Equity in School and Society

Capstone Research Capstone Project

Instructional Design
Copyright Laws for Online Learning and 
Development

Issues in Instructional Design and 
Technology Integration

Emerging Trends in Instructional 
Technology and Simulations

Computer Based Instruction & Design 
for Learning 

Project Management in Instructional 
Design and Technology Integration

Ethics and Culture Models for Learning 
Design

Interactive and Digital Tools for Learning

Evaluation and Assessment Strategy Instructional Design Capstone

https://www.greenville.edu/academics/curriculum-and-instruction-ma
https://www.trevecca.edu/programs/instructional-design-technology-m.s?tab=course-description-online
https://www.greenville.edu/academics/curriculum-and-instruction-ma
https://www.trevecca.edu/programs/instructional-design-technology-m.s?tab=course-description-online


Higher Education Specialization Analysis
Benchmarking Analysis: Online Curriculum and Instruction Programs

8

Spotlight: South Dakota State University M.Ed. In Curriculum and Instruction
Adult and Higher Education Specialization

South Dakota State University’s M.Ed. in Curriculum and Instruction offers the option to specialize in adult and higher education. The adult
and higher education specialization offers a unique curriculum focused on the specific needs of the profession.

Learning Outcomes: Through lectures, research, practicums and internships, students will develop a more nuanced and personalized approach to
teaching that will enable them to conduct classes more effectively and have more productive interactions with students on an individual basis.

Adult Higher Education (AHED)

•AHED 711 – Assessment and Program Design

•AHED 720 – Principles of Postsecondary Education

•AHED 755 – Principles of College Teaching

•AHED 788 – Research Problems in Adult Education

•AHED 794 - Internship

Education Evaluation and Research (EDER)

•EDER 711 – Education Assessment (COM)

•EDER 760 – Informational Literacy

Education Foundations (EDFN)

•EDFN 725 – Education in a Pluralistic Society

•EDFN 727 - Group Processes

•EDFN 790 – Seminar

•EDFN 794 - Internship

Human Development & Family Studies (HDFS)

•HDFS 614 – Adult Development

Curriculum: Each of the four specializations offered within the M.Ed. In
Curriculum and Instruction provide a subject-specific list of core
requirements as well as the opportunity to take electives of a student’s
choosing. The adult and higher education core curriculum includes
classes from four subject areas: Adult Higher Education (AHED),
Education Evaluation and Research (EDER), Education Foundations
(EDFN), and Human Development & Family Studies (HDFS).

Research Option: Students are able to choose from either a program in
which only coursework is required or a program in which they must
complete a research project. If a student elects to take only coursework
they must complete a minimum of 35 credit hours in order to graduate.
If the research option is chosen, the student must complete a minimum
of 32 credit hours including 788 Research Problems.

Sample AHED Course Descriptions:
• Principles of Postsecondary Education: This course provides an

overview of the postsecondary education system in the US. It
surveys the history, major features, and effects of this system.

• Principles of College Teaching: An analysis of teaching
methodologies, planning procedures, evaluation techniques, and
professional relationships. Emphasis will be on learning and using
strategies suitable for teaching.

• Research Problems in Adult Education: A problem is selected,
analyzed, and reported in form approved by the research advisor.

http://catalog.sdstate.edu/preview_program.php?catoid=31&poid=6981&hl=Curriculum+M.Ed.&returnto=search
https://www.sdstate.edu/continuing-distance-education/curriculum-and-instruction-med
http://catalog.sdstate.edu/preview_program.php?catoid=31&poid=6981&hl=Curriculum+M.Ed.&returnto=search
http://catalog.sdstate.edu/preview_program.php?catoid=31&poid=6981&hl=Curriculum+M.Ed.&returnto=search
http://catalog.sdstate.edu/preview_program.php?catoid=31&poid=6981&hl=Curriculum+M.Ed.&returnto=search





