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FOREWORD 

j 

Wichita State University: A University in Transition is a self-study conducted 
for the North Central Association of Colleges and Schools' evaluation of 
the University for continued accreditation at the doctoral level. 

An overview and assessment of the University and its fundamental 
processes are presented. Wichita State's development as a comprehensive 
university with an urban mission is highlighted. Special focus is directed to 
the University's mission and goals, educational programs, graduate and 
doctoral programs, students, faculty, and resources. Both accomplishments 
and areas of ongoing concern are identified. 

The University will directly benefit from this self-assessment and eva luation. 
The faculty, students, and administrators who participated in the six 
se lf-study task forces made significant contributions to the evaluation and at 
the same time gained a better understanding of the processes and problems 
of the University. The report, which is being provided to all faculty, will 
serve as a source of information and a basis for planned change. 

A University in Transition will provide a better understanding of Wichita 
State University for the various councils and groups directly involved in its 
welfare and future. Toward this end, this evaluation is being shared with the 
Kansas Board of Regents, the Wichita State University Alumni Association 
Board, the Wichita State University Board of Trustees, the Wichita State 
University Endowment Association , and others interested in the University. 



Wichita State University: 
A University in Transition 

TABLE OF 
CONTENTS 

JTHE UNIVERSITY IN REVIEW/I . 
Historical Heritage 
Changes During the Past Decade 
The Self-Study Process . 
Scope of Report .. 

DIRECTIONS AND PROCESSES/2 . 
Mission of the University. 
Goals of the University ....... . 

Steering Committee for 
Academic Planning 

Goals Survey ... 
The Planning Process .. 
University Governance . 

External Groups 

4 
6 

9 
9 

11 

12 
. ... 12 

15 
..... 16 

16 
17 
19 

Wichita State Administrative Structure. 
Decision Making 
Faculty and Student Roles ..... 
Comm unity Participation 

Overview ... 

20 
22 
23 

THE LEARNING EXPERIENCE/3 25 
General Education Requirements 25 
Educational Programs . . . . . . . . . . . . . . 26 

New Programs . . . . . . . . . . . . . . . . 27 
Program Development Procedures . . . ... 27 

Instructional Activities 28 
Instructional Methods.. 29 
Delivery Systems ... 30 
Teaching Effectiveness 32 

Learning Climate . . . . . . . . . . . . . . • . . .. . . . 34 

THE MATURING OF A 
GRADUATE PROGRAM/4. 

Graduate School Policies 
Program Development and Monitoring 
Graduate Students and Faculty. 

. .. 37 
.. 37 

... 38 
38 
39 Relationship to Urban Mission .. 

Development of Doctoral Programs at 
Wichita State 

Ph.D. Program in Engineering .. 
Development of the Program .. 
Faculty and Students . .. 
Program and Administration 
Facilities and Equipment 
Future Development 

Ph.D. Program in Chemistry ... 
Development of the Program 
Faculty and Research Facilities 
Students and Program 
Concerns and Future Development 

Ph.D. Program in Logopedics .. 
Development of the Program . 
Faculty and Students .... 
Facilities . 
Program and Administration ... 
Concerns and Future Development 

Accomplishments and Concerns 

.. 40 
41 

. 41 
. .. 42 

.... 44 
44 

.... 44 
. ... 45 
.... 45 
... 46 
... 47 

.... 48 
... 49 

49 
. . . . 49 

50 
51 
52 
53 

Future of Doctoral Programs at 
Wichita State . . . . . 54 

STUDENTS AND STUDENT LIFE/5 57 
Student Profile 57 
Admission and Outcomes . 58 
Academic Services 60 

Orientation . . . . . . . . . . . . . . . . . . . . . . . . 61 
Counseling Services 61 
Academic Advising. 62 

Student Development Programs 63 
Student Services 65 
Student Activities . . . . . 67 
Student Governance and Rights. 69 

FACULTY AND LEARNING RESOURCES/6 ... 73 
Faculty Profile . 

Experience and Qualifications 
Rank, Tenure, and Salaries 

Scholarly, Creative, and 
Professional Activities 
Research and Sponsored Programs . 
Support of Research and 

Professional Activity 
Professional and Community Service 

Faculty Policies and Perceptions 
Recruitment of Faculty 
Evaluation, Tenure, and Promotion . 
Salaries and Benefits 

Library and Media Resources Center . . 
Utilization of Services 
Collections, Resources, and Adequacy 

Digital Computing Center ... 
Specialized Instructional Facilities .. 

73 
73 
74 

75 
75 

78 
79 
79 
80 
80 
82 
84 
84 
85 
86 
87 

FINANCIAL AND PHYSICAL RESOURCES/7 91 
Revenue and Expenditure Patterns 91 

Expenditures 92 
Other Financial Resources.. 93 
Resource Utilization 97 

Budget Preparation . . . 97 
Allocation of Resources . 99 
Evaluation of Budgeting Process 99 

Financial Reporting and Control .101 
Physical Facilities ............. 102 

Present Facilities. . ........... 102 
Long-Range Physical Planning.. . .. 103 
Adequacy of Space and Planning ......... 104 
Physical Plant Operation ...... 105 

PROGRESS TOWARD THE FUTURE/8. 
Mission, Planning, and Administration 
Educational Programs 
Graduate Programs ..... 
Student Life . 
Faculty . . . 
Financial and Physical Resources 
Confidence for the Future. 

.107 
.... 107 

.. 108 

..110 
.111 
.112 
.113 

..... 114 



THE UNIVERSITY 
IN REVIEW 

HISTORICAL 

HERITAGE 

CHAPTER 1 

The pressures faced by higher education today are complex and 
contradictory. On the one hand, society demands that colleges and 
universities take a larger, more diverse role in contemporary American life. 
On the other hand, leveling enrollments, the realities of political power, and 

the relative scarcity of financial and other resources have seriously 
hampered their ability to preserve the best of the past while simultaneously 

striking out in the new directions mandated by social change. 

The traditional higher education model emphasized cultural continuity, 
objective standards, and time-honored instructional methods for full 0 time 

students, while the nontraditional model advocates such practices as open 

admissions, remedial programs of study, new modes of instruction, and 
credit for life work experiences for many different kinds of students. A 
creative tension now exists throughout the University between the 
conflicting value systems and activities of the traditional and nontraditional 

approaches to education. 

Wichita State University belongs to an emerging class of institutions - the 

comprehensive regional universities - whose vitality attests to their ability 

to respond, rapidly and flexibly, to new and uncertain situations. It has had 

the relatively unusual experience of being a private liberal arts college, a 

municipal university, and finally a public regional university. The heritage 

of each is visible in its faculty, staff, students, and programs. Its urban setting 

and regional orientation have brought it a heterogeneous clientele: minority 
and nonminority, old and young, traditional and nontraditional, blue collar 

and white collar, and excellently- as well as marginally - prepared 
students. As Kansas's only metropolitan public postsecondary institution, it 

is expected to serve the region's higher education needs comprehensively 

through community-college level programs; a general college of liberal arts 

and sciences; preprofessional and professional schoo ls; credit and 
noncredit lifelong education programs; and graduate education, which 
extends in three areas to the doctoral level. 

In 1895 Congregationalists in Kansas established Fairmount College. The 

first brochure of the school announced four courses of study: classical, 
scientific, literary, and normal. Under three presidents Fairmount College 

grew slowly from the small, one-building school with four faculty members 

to an institution with 25 professors in 1920. During the 1920s Fairmount's 

financial problems worsened, and the city, by referendum, took over the 

college. The University of Wichita became the first municipal university 
west of the Mississippi River in 1926. 

During World War II the growth of the aircraft manufacturing industry 
confirmed the city as a self-sustaining industrial center. Wichita's rapid 
development in population and comi;nerce had a corollary impact upon its 

university. Students were recruited from an expanding population and a 

widening geographic area, so much so that by the mid-1950s the costs of its 

services had outstripped the reasonable resources of its tax base. Through 
the efforts of local business, political , and educational leaders, the Kansas 

Legislature passed enabling legislation in 1963 and, after ratification by the 

voters of the city, the University was added to the state system of higher 

education. 

In the two years following Wichita State's entry into the state system, 
enrollment increased by 55 percent. While there were only 35 academic 

departments in the six degree-granting colleges, the emphasis on providing 



CHANGES DURING 
THE PAST DECADE 

education for an urban population was already well established in the 

programs of the University. The self-study report of 1966 anticipated an 

increasing enrollment by part-time, adult, working students. 

Currently, 15,000 students are enrolled, although the number of full-time 

equivalent students is closer to 10,000. Because many students take only a 

few courses and do not enroll every consecutive semester, more than 

25,000 different individuals participate in the educational programs of the 

University each year. Degree programs are offered in a wide variety of fields 

by the seven degree-granting colleges and schools, which include the 

Colleges of Business Administration, Education, Engineering, Fine Arts, 

Health Related Professions, and Liberal Arts and Sciences, and the Graduate 

School. Undecided students are counseled by University College, which 

also offers a number of programs and courses for personal development. 

The Division of Continuing Education coordinates the activities of 

continuing education students and offers a number of short-term learning 

experiences. 

Wichita State is located in an urban area of 340,000 people, and its heritage 

as a municipal university remains beneficial. Close cooperation exists 

among a number of University programs and a wide variety of community 

and civic groups. Many scholarship programs are supported by local 

citizens. The College of Education makes use of a number of services 

provided by the public schools, and the College of Health Related 

Professions uses a wide variety of clinical facilities throughout the 

community. The College of Engineering and College of Business 

Administration cooperate extensively with local industry in developing 

research projects and educational programs. The activities of the College of 

Fine Arts are supported and attended by a significant cross-section of 

Wichita's population. Many of these activities would be sharply curtailed 

without the active support of the community. 

Wichita State's urban mission and character are found in the kinds of 

students served, programs offered, and outreach activities pursued. Wichita 

S,late has actively recruited students from all parts of the community and as 

a result, there are relatively larger numbers of older, part-time, and minority 

students on campus than at most midwestern universities. A wide range of 

programs has been developed to serve this diverse urban population, 

including two-year associate degrees, bachelor's and master's degrees in a 

wide variety of areas of study, and three doctoral programs. Professional 

and applied training are offered to serve directly the needs of urban 

businesses, government, and industries. 

Off-campus instruction is provided at a number of locations and in a variety 

of different time formats for those who cannot attend regular on-campus 

courses. Continuing education courses and workshops have been 

developed to serve the lifelong educational needs of the citizens. A wide 

variety of cultural activities is sponsored for the community, and much of 

the research and scholarly activity of the faculty is oriented to the needs and 

problems of the community. Through all of these activities and programs, 

Wichita State serves the entire community and is actualizing its mission as 

an urban university. It is in this sense that Wichita State claims to be an 

urban university. 

In 1966 University administration and planning had to respond to the 

stresses created by rapidly expanding enrollment. Provision of adequate 

physical space and sufficient faculty for the increasing number of students 

was crucial. As the enrollment growth slackened, renewed emphasis was 

placed on long-range planning throughout the University. The result of this 
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process is a growing awareness of the distinctly urban mission of the 
University, and the concomitant development of a number of new programs 
and services oriented to nontraditional students and nontraditional fields of 
study. 

As the size and complexity of the University increased, so also did the · 
sophistication of the governance process within the University. Procedures 
became regularized, and administrative staff was added to carry on 
planning, institutional research, and other service functions. Throughout 
these changes, the administration retained desirable features, including 
making administrators available to both students and faculty and 
maintaining organizational flexibility to meet the needs of an ever-changing 
educational scene. 

The past decade has witnessed a diversification of the educational programs 
of Wichita State, mainly at the undergraduate and master's level. In most 
cases these new programs have been initiated by the faculty and relate to 
the urban mission of the University. The orientation of these programs 
indicates an increasing awareness of, and joint commitment to, the 
University's mission by faculty and administrators. For almost every issue 
that comes before the University community, a committee of faculty is 
created to discuss the issue and produce recommendations. In every case, 
close communication between the committee and the administration has 
occurred. 

Along with the diversification of the educational programs has come a 
concomitant diversification of methods of instruction used to meet the 
needs of the wide variety of student groups - from off-campus and 
short-term learning experiences to the use of audiovisual technology and 
individualized instruction. 

One distinctive measure of Wichita State's response to its expanded role as 
a state university in an urban setting has been the development of three 
doctoral programs: in engineering, chemistry, and logopedics. These 
programs take advantage of opportunities distinctive to the Wichita urban 
area. As a result of the rather inauspicious timing of the introduction of the 
programs - 1969 was not a good year economically locally or nationally 
- the programs developed slowly. Yet strong commitment from the 
administration and the state has resulted in stable, quality programs in each 
case. 

Ten years ago the University faculty included many new appointees who 
were young, inexperienced, and involved primarily in teaching. Although 
the faculty grew rapidly under conditions in which it was difficult to 
maintain quality, both the maturity and quality of the faculty have 
significantly improved during the past ten years. Research and scholarly 
activities have increased dramatically, as have the academic credentials of 
the more than 700 faculty. Faculty are now successfully recruited from the 
best institutions across the country, and faculty interaction and 
collaboration now reach around the world. Along with this diversification 
and maturation has come a_n increasingly complete and regularized set of 
faculty policies, especially for tenure and promotion. To serve the faculty 
effectively, the library, computing center, and the Office of Research and 
Sponsored Programs have dramatically increased their level of services. 

Perhaps the most easily observable changes in the University have been the 
additions of physical facilities to the campus. Less evident is the detailed 
program and physical planning that has preceded each of those additions. 
In 1966 the physical facilities were clearly inadequate for the demands 
created by rapidly increasing enrollment. Most of the problems associated 
with this growth have now been addressed, and attention has turned to the 
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THE SELF-STUDY 
PROCESS 

future directions of development of the University. 

A theme apparent in all of the changes that have occurred during the past 
ten years is that the University has matured in a regular and natural way. 
The goals, procedures, and programs of Wichita State are more clearly 
specified and understood by the faculty, students, and staff. Both students 
and faculty have become more diverse in background, interests, and 
activities. While this maturation process is similar to that at other 
developing institutions, a significant feature at Wichita State, in its planning 
and development, has been the emphasis on the needs of and potentials for 
its urban setting. 

The two-fold purpose of the North Central Accreditation Self-Study is to 
analyze and evaluate Wichita State's progress toward the goal of becoming 
a comprehensive, multipurpose university in an urban setting and to assess 
its capacity to initiate and conduct programs at the doctoral level. 

In contrast to previous University self-studies, this review was stipulated 
from the beginning to be analytical and evaluative rather than merely 
descriptive. Basic functions and processes that cut across the entire 
University became the focus of the analysis and evaluation, rather than 
individual colleges and offices. In addition to the substance of current 
programs, the processes through which activities and programs are 
intitiated, implemented, and evaluated have been highlighted throughout 
the review . This perspective is not only in congruence with the recently 
revised North Central Association guidelines, but also should allow the 
resulting report to have a greater impact upon the future development of 
Wichita State. 

The University continually reviews its programs and activities. These 
reviews have helped to focus the development of the University by forcing 
it to justify fully its activities within a set of explicitly stated assumptions. 
Many of these reviews have served external agencies, such as 
University-wide reviews by the North Central Association, college-wide 
reviews in the professional colleges, and individual departmental reviews 
by their respective national organizations. Many reviews have also been 
initiated internally. Each proposal for a new program or degree, as well as 
each major revision of an existing program or degree, leads to an ongoing 
review of relevant University priorities, activities, and potentials before the 
proposal is submitted to the Kansas Board of Regents for consideration. 
Every graduate program is reviewed regularly to assure that quality 
programs and competent faculty are maintained. Each college also 
maintains a faculty curriculum committee to coordinate and monitor the 
academic programs within the college. Finally, a University-wide, 
long-range academic planning process, completed after two years of work 
in 1973, resulted in a set of goal statements for eaGh college based upon an 
analysis of its current operations and mission. 

Critical areas for study were identified during a retreat for deans and central 
administrators, and faculty chairpersons were selected to direct task forces 
in each of the identified areas. During the fall, 1975, semester the task force 
chairpersons selected members for their groups. The task forces, and their 
membership, are listed in Table 1-1 . A steering committee, consisting of the 
task force chairpersons, the vice president for academic affairs, and two 
members selected by th~ University Senate, was organized to coordinate 
and monitor the self-study process. 
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TABLE1-1 

Members of Task Forces for 

North Central Association 

Accreditation Review 

institutional Goals, Planning, and Decision Making 
Lee Nehrt (chairperson), Business Administration 
Robert Berg, Geology and Geography 
Kay Cam in, Economics 
Everett DeWhitt, Occupational Safety and Health Project 

John Garland, Student 
Bobbye Humphrey, Assistant Dean of Faculties for Personnel 

Michael James, Instructional Services 
Alvin Sarachek, Biological Sciences 

Educa tional Programs and learning Experiences 
Nancy Millett (chairperson), Instruct ional Services 
John Gaston, Minority Studies 
Sa ll y Kitch, English Composition 
David McFarland, Assistant Vice President for Student Affairs 

Edna Neumann, Nursing 
Martin Perline, Economics 
Jimmy Skaggs, American Studies 
Bert Smith, Aeronautical Engineering 
P. Thomas Tallarico, Music Education 

Students and Student Lile 
Peter Zoller. (chairperson), English Composition 
Lyle Gohn, Student Services 
Randall Haydon, Economics 
Larry James, Student 
Robert Lindsted , Mechanical Engineering 
Marion Mathews, Fairmount College of Liberal Arts and Sciences 

Deanna Patton, Student 
Philip Schneider, Engli sh 
Nancy Scriven, Music Education 
Michael Tilford , Assistant Dean for Graduate Studies 

Cecelia Traugh, Instructional Services 

Faculty and learning Resources 
Dave Alexander (chairperson), Physics 
Phillip Bugg, Health Education Research and Development 

Brooke Collison, Personnel Services 
Ronald Davison, College of Education 
Douglas Lee, Musicology-Composition 
James Merriman, English 
Marilyn Myers, Library 

Financial Resources and Ph ys ical Plant 
Douglas Sharp (chairperson), College of Business Administration 

Stephen Brady, Mathematics 
Armin Brandhorst, Physical Plant 
J. Rex Douglas, Personnel Services 
Stephen Gray, Health Care Administration 
John Leslie, Jr. , Industrial Engineering 
Roger Lowe, Vice President for Business Affairs 

Graduate Programs 
J. Kelley Sowards (chairperson), History 
Glenn Fisher, Urban Affairs 
J. Keith Graham, Logopedics 
Phillip Wahlbeck, Chemistry 
Glen Zumwalt, Aeronautical Engineering 

Steering Committee 
John Breazeale (chairperson), Vice President for Academic Affairs 

Chairpersons of the six task forces 
Bryan Hay (University Senate representative), English 
A. Richard Graham (University Senate representative), Mechanical Engineering 

Donald D. Christenson (self-study coordinator), Assistant Vice President for Academic Affairs 
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TABLE 1-2 
Task Force Surveys 

Through the remainder of the fall semester and throughout the spring 
semester, these task forces collected and analyzed data and prepared 
reports. While much of the data needed to characterize the programs and 
activities of the University had already been routinely collected by a 
number of offices across campus, perceptions of students, faculty, and 
alumni had not been systematically sampled. To gather these perceptions, 
and remaining data not otherwise available, the task forces undertook a 
number of surveys. A description of the surveys is given in Table 1-2. The 
Institutional Goals Inventory is based upon a similar survey administered by 
Gross and Grambsch in 1964 and 1971 to the faculty of a number of 
universities across the country. An analysis of the returns of the Faculty 
Perceptions Survey, when grouped by rank, tenure status, or college, shows 
an extremely close correlation with the actual distribution of faculty. 

During the summer of 1976, the chairperson of the Task Force on Faculty 
and Learning Resources edited the individual reports into a single, 
comprehensive, self-study document. Particular attention was paid to broad 
institutional perspectives to assure both an even, complete-coverage of all 
programs of the University and an overall view of institutional strengths, 
areas of concern that remain, and processes by which these concerns are 
addressed. During the fall of 1976, the manuscript was reviewed once again 
for accuracy and completeness by the task forces and interested members of 
the faculty and staff. This final report had the editorial help of the 
University's director of communications. 

Because Fairmount College of Liberal Arts and Sciences is never reviewed 
as a whole by an external accrediting agency, the occasion of the North 
Central Association visitation was taken to organize a parallel self-study 
within the college. A committee of faculty was formed; two surveys were 
constructed and administered; and a comprehensive self-study report was 
prepared in an effort to analyze and evaluate the programs and activities of 
the college. 

Title To Whom Administered 
Institutional Goals All Faculty 

Inventory Sample of students 
Sample of alumni 

Faculty Perceptions Survey All faculty 

Student Perceptions Survey Sample of students 

Student Outcomes Survey Sample of graduates 
Chairpersons Program All chairpersons 

Survey 

Financial Resources All budget review 
Interviews officers 

Sample of LAS 
chairpersons 

• Sample of chairpersons 
in professional 
colleges 

Specialized Instructional All chairpersons of 
Facilities Inventory departments with 

such facilities 

Number 
Administered 

725 
788 
957 
725 
895 
880 

56 

16 

4 

4 
31 

Percent 
Return 

48% 
9 

35 
44 
46 
47 
70 

65 

SCOPE OF REPORT In the report that follows, Chapter 2 describes and analyzes the mission and 
goals statement of Wichita State University, especially as its components 
relate to the urban cl1entele and environment served by the University. 
Processes by which decisions are made and plans derived are also 
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discussed in this chapter. Chapter 3 describes undergraduate instructional 
activities of the University, ranging from statistics on teaching activities to 
analyses of the methods of evaluation of programs and instruction. The next 
chapter summarizes the development of graduate programs at Wichita 
State, both in the past decade and anticipated in the future, and the 
processes for initiating and monitoring them. Chapter 4 also describes each 
of the University's three doctoral-level programs. 

The fifth chapter gives a brief statistical description and analysis of the 
makeup of the student body and also discusses the types and adequacy of 
academic and general student services available to Wichita State students. 
Chapter 6 describes the faculty and their activities, University faculty 
policies, the library, the computing center, and specialized learning 
facilities. In each case, special attention is focused on the appropriateness of 
the level of activity relative to the nature and mission-of the University. 
Financial resources available to Wichita State are analyzed in Chapter 7, 
with special emphasis given to the patterns of expenditures and the 
processes for planning and controlling expenditures. Physical planning, 
physical facilities, and the physical plant operation are also analyzed. 
Finally, an overall summary of the University's attainment relative to its 
existing mission and goals is given. Specific concerns are discussed and 
future directions are projected. 

The major sources of data used in the analysis and evaluation presented in 
the report are contained in a companion volume to this report, Basic 
Institutional Data. Also included in that volume are detailed progress reports 
on each of the three doctoral programs and the Basic Institutional Data 
Forms supplied by the North Central Association. 
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DIRECTIONS AND 
PROCESSES 

MISSION OF THE 
UNIVERSITY 

CHAPTER 2 

The management of a university, like the management of any organization, 

implies that an organization has a mission that defines its character and the 

role it is to play. Further, it has goals that reflect its mission; it has strategies 

to assure the attainment of those goals; it has plans for carrying out those 

strategies; and it has systems for reviewing progress toward achievement of 

the plans. Lastly, the university makes decisions for correcting discrepancies 

between the achievements and the plans - or for revising the goals, 

strategies, and plans. 

This process of long-range planning is depicted in Figure 2-1 .. As input data, 

the process must contain an analysis of the environment in which the 

university operates, an analysis of the resources available to the university, 

and an analysis of the past and present operations of the university. 

The environment of a university must be a major factor in determining its 

mission, goals, and strategies. The appropriateness of these items must be 

judged by the extent to which they reflect the university's environment. 

Wichita State University, for example, must consider: (1) the political, 

economic, and social structure of the world, the United States, and the State 

of Kansas; (2) the urban setting in Wichita; (3) secondary education in the 

State of Kansas; (4) other institutions of higher learning in Kansas, both 

public and private; and (5) the Kansas Legislature and the Kansas Board of 

Regents. 

In its 1959 Self-Study Report, the University of Wichita - forerunner of 

Wichita State - defined its mission in four segments: (1) to provide a liberal 

education; (2) to provide (in keeping with its structure as a municipal 

university) advanced and professional education; (3) to provide continuing 

educational opportunities for adults; and (4) to provide graduate studies and 

stimulate research. 

Wichita State's last regular accreditation review, in 1966, reiterated these 

four objectives. They were supplemented and complemented by others. 

"The nature of a faculty displaying both scholarship and excellence of 

teaching is a further objective," said that report. Further, "the University 

acknowledges its responsibility to the community to enhance the aesthetic 

climate by providing leadership in various cultural activities, to promote 

studies of civil problems, and to relate the knowledge and experience of the 

faculty to other segments of the University's constituency." 

In 1969 Wichita State sought preliminary accreditation from the North 

Central Association to begin doctoral-level programs in cooperation with 

the University of Kansas. While the University did not redefine its mission, it 

was intimated that any metropolitan area with a population in excess of 

500,000 should have a graduate institution with a full range of quality 

doctoral programs. 

The Kansas Board of Regents, in December, 1972, issued "Guidelines for 

Increasing Academic Efficiency at the State Colleges and Universities." All 

six institutions under the Kansas Board of Regents were charged with 

common missions: 

1. The preservation, transmission, and enhancement of our cultural 

heritage. 
2. Fostering the personal, vocational, and social growth of students. 

3. The provision of a forum for free development and examination of 

ideas. 
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GOALS OF THE 
UNIVERSITY 

4. The discovery of new knowledge through programs of basic and 

applied research. 
5. The dissemination of knowledge and the provision of educationally 

related services through the state. 

In addition to these general respon sibi lities, the explicit, official mission of 

Wichita State was stated as follows: 

The unique mission of Wichita State University is determined by its location in the 

state's major metropolitan area. Its program s are an essential element in susta ining 

the contribution which this population center makes to the economic, professional 

and cultural health of the state. It provides residential , extension and continuing 

education in the liberal arts and sciences and in areas required to meet the 

industrial, business and cultural needs of the region. 

As the regent's urban 'institution, Wichita State University maintains a wide range of 

both day and evening programs for those residents of the metropolitan area who, 

because of age, family responsibilities, economic or job constra ints, can avail 

themselves of state-supported higher education only on a part-time commuting 

basis. Its mission includes development of programs utilizing the unique resources 

of the urban area. 

Development of terminal graduate degree programs is limited to those professional, 

technical and applied fields required to serve urban needs and to the basic 

disciplines specifically required for their support. 

This mission statement for Wichita State was drafted by tfie Board of 

Regents with carefully coordinated input from the administration of Wichita 

State. 

The mission of Wichita State, it is apparent, has undergone considerable 

refinement over the past ten years. In 1959 the mission of the University 

was traditional and rather limited in scope. By 1966 the urban character of 

its mission had begun to emerge, especially as it related to the community 

at large. The rapid growth of the institution during the 1960s, along with the 

general optimism common in higher education during that era, resulted in 

generally rising expectations for advanced graduate programs at the 

University. Realistically for the 1970s, as enrollments and budgets stabilize, 

Wichita State's mission statements must emphasize both traditional 

academic activities and its urban character. More and more the University 

must serve students with special needs and interests, and the University 

increasingly affects the community through new programs and services for 

diverse community needs. 

In an attempt to assess the appropriateness of this mission, a questionnaire 

was administered in February, 1976, to the 747 members of the faculty and 

administration, to 957 randomly selected members of the W.S.U. Alumni 

Association, and to 788 current students. (Unfortunately, too few students 

responded to the questionnaire to provide usable statistics.) The respondents 

were asked to comment on two questions: (1) Is the Wichita State mission 

.as stated above appropriate? (2) Should the mission of Wichita State be 

modified? 

Seventy-two percent of the faculty and 89 percent of the alumni who 

responded believed that the 1972 mission statement was appropriate. Of 

those who disagreed, about one-half felt that the urban mission of Wichita 

State should not serve as a limiting factor in the future development of 

terminal graduate degree programs. The next largest group urged a stronger 

emphasis on intellectual pursuits appropriate to a multipurpose university. 

If the mission statement of a university is to have any impact on its 

operations, it must be translated into a set of detailed goals - both for the 

university as a whole and for each of the colleges within that university. 
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Steering Committee for 
Academic Planning 

In a mangerial context, a set of goals defines exactly what an organization 
plans to accomplish by a specified time in the future. Only 1f such goals are 
detailed, quantified, and specific do they become useful for the 
development of strategies and time-phased plans to reach those goals. In 
the absence of quantified goals (number of students, number of courses, 
number of dollars, dates), an institution must have general goals that 
indicate hopes and directions of future development. 

The goals of a university cannot be established in isolation from those of 
individual colleges and other units comprising the university. The process is 
iterative - up and down. The university drafts a set of guidelines for its 
goals, and each college drafts a preliminary set of goals within those 
guidelines. The university then prepares a draft of its goals based upon those 
from the colleges; each college refines its set in accordance with the draft 
received from central administration; and so forth. 

This iterative process at Wichita State was begun in January, 1970, when 
the president established a Steering Committee for Academic Planning 
(S.C.A.P.) to provide the coordination and direction needed for University 
planning. As an administrative committee, S.C.A.P. had seven members: 
two representatives of the University Senate, the vice president for 
academic affairs, a representative of the Council of Deans, the dean of 
admissions and records, the executive vice president of the University 
Board of Trustees, and the director of planning. S.C.A.P. met regularly 
throughout the spring of 1974. 

The primary duties of S.C.A.P. were to: (1) establish guidelines for collection 
of academic data for the entire University, (2) identify program units 
(colleges, centers, the library, etc.) assigned responsibility for preparing 
units of the University academic plan, (3) transmit basic parameters to the 
program units, (4) establish a format and timetable for development of the 
plan, (5) assure continual updating of the plan, (6) develop recommended 
standards for evaluating program success and allocating resources, (7) 
prepare projections of enrollment and staff needs, and (8) recommend space 
needs. 

One of the four major objectives of the University planning process was to 
produce a plan - a comprehensive written statement defining long-range 
goals and the programs to be used in reaching them. As a first step in the 
establishment of a plan, S.C.A.P. prepared a set of goal statements (shown in 
Table 2-1) that were meant primarily as a guide for the development of 
goals by the individual colleges and other units of the University. Each 
college and other program unit within the University then developed a set 
of assumptions and a set of goal statements. These are similar 
to those developed for the University as a whole in that they are 
statements of purpose and direction, with comments as to how each will be 
implemented. 

Goals Survey In an _effort_to determine the goals perceptions of the faculty and alumni, the 
quest1onna1re regarding the University's mission was accompanied by an 
Institutional Goals Inventory developed by Gross and Grambsch (from 
Un,vers,ty Coals and Academic Power, American Council of Education, 
1964). This questionnaire asked respondents to rate the importance of 47 
possible goals, both as the University currently operates ("is") and as it 
should operate ("ought"). An additional 16 items were added to the original 
I ist of questions. 
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Assumptions 

W ichita State 1. 
University is a 
state 
university. 

2. 

Wich ita State 1. 
is located in 
an urban area. 

2. 

3. 

4. 

The industrial 
characteristics 
of the area. 

Wichita State 
has special 
skil ls, 
resources, 
and fac i I ities. 

TABLE 2-1 

Assumotions and Goals for Wichita State University 

I. Teach ing Goals II. Research Goals Ill. Service Goals 

W.S.U. will prov ide programs 1. To meet the traditional 1. To provide extension, 

expected of a large state responsibility of a universi ty to correspondence, and other 

uni versity and programs not conduct research to provide service programs to appropriate 

offered at other state universities appropriate research areas of the state. 

in Kansas at the undergraduate opportun iti es for faculty and 

and graduate-I level. students essential for their 

W.S.U. will expand programs at development and growth. 

graduate-II level where need for 
such graduates is demonstrated. 

To provide programs needed by 1. To encourage and provide basic 1. To assume·a major leadership role 

people in the area and for wh ich support for research aimed at in providing cultural activities for 

they cannot be expected to travel solving urban and env ironmental the metropolitan area and to 

elsewhere. problems and prob lems of provide quality programs in 

To respond to the job-oriented importance to W ich ita State's music, art, and drama. 

characterUic of many of the geographical areas. 2. To respond to adult education 

W.S.U. students. needs by offering a full scope of 

To respond to the needs of part• regular degree programs at night 

time students and those not and by provid ing new and 

actively following tradit ional innovative programs for part-time 

four-year programs. stud ents that meet both 

To develop an urban stud ies vocational needs and needs of 

program or programs at the people who seek on ly to improve 

undergraduate and graduate their quality of life. 

levels that fac i I itate participation 
by the faculty and students of 
many disciplines. 

1. To develop continuing 1. To provide consu ltive service to 

relationships between appli ed government, business, and 

and theoretical research of the industry across the State of 

University and the needs of the Kansas. 

business and industrial 
commu nity of the region. 

1. To facilitate greater involvement 

for W.S.U. resources in community 

activity. 

Table 2-2 and Table 2-3 give a rank ordering of the ten most important goa ls 

perceived by Wichita State's faculty and alumni, both as they are and as 

they ought to be. For both groups seven of the ten most important perceived 

goals of the University relate either to its urban mi ss ion or to general student 

development. Both groups indicate the importance of the cultural 

leadership of the University and its contribution to the so lution of loca l 

problems. While urban- and student-centered goals are important for both 

groups in the perceptions of the " ought" goals, both grpups give 

noteworthy attention to goals that pertain to internal administrative policies. 

Gross and Grambsch stated that they attempted to describe the goa ls of a 

university in terms of categories designating the functional imperatives of 

social systems, and, by developing a rank order of those goals, they could 

emerge with a goal structure of any given university. This goal structure, 

then, is a rank-order series of statements that defines the character and 

purpose of the institution. This questionnaire was administered by Gross 

and Grambsch to about 15,000 persons in 68 different doctoral-granting 

universities, and all respondents were faculty or administrators. The 

response rate for them was 45 percent, as compared to 46 percent at 

Wichita State. 
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TABLE 2-2 

Institutional Goals Inventory: 
Rank Order of the Ten Most Important Goals, 

Faculty Responses 

Is 

1. Protect the faculty's right to academic 
freedom. 

2. Ensure that institutional resources are 
equally available to minority students 
and others with specific needs. 

3. Provide cultural leadership for the 
community. 

4. Provide the learning opportunities so 
that each student may develop his/her 
intellect to the maximum. 

5. Provide special training for part-time 
adult students. 

6. Ensure all admissible students an equal 
chance to attain their education 
objectives. 

7. Orient ourselves to the satisfaction of the 
special needs and problems of the 
immediate geographical region. 

8. Ensure the continued confidence and 
support of those who contribute 
substantially (other than students and 
recipients of services) to the finances and 
other material needs of the University. 

9. Ensure the favorable appraisal of those 
who validate the quality of the programs 
we offer. 

10. Prepare students specifically for useful 
careers. 

Ought 

1. Provide the learning opportunities so 
that each student may develop his/her 
intellect to the maximum. 

2. Protect the faculty's right to academic 
freedom. 

3. Maintain top quality in al l programs we 
engage in. 

4. Make sure that sa lar ies, teaching 
assignments, rewards, and privileges 
always reflect the contribution that the 
person involved is making to the 
functioning of the University. 

5. Train students in methods of scholarship 
and/or scientific research and/or creative 
endeavor. 

6. Keep up-to-date and responsive. 
7. Serve as a center for the dissemination of 

new ideas that will change society. 
8. Make sure that salaries, teaching 

assignments, rewards, and privileges 
always reflect the contribution that the 
person involved is making to his own 
profession or discipline. 

9. Encourage students to become well 
rounded. 

10. Make sure the University is run by those 
selected according to their abi lity to 
attain the goals of the University in the 
most efficient manner possible. 

TABLE 2-3 

Institutional Goals Inventory: 
Rank· Order of the Ten Most Important Goals, 

Alumni Responses 

Is 

1. Provide cu ltural leadership for the 
community. 

2. Increase the prestige of the University 
faculty. 

3. Provide the learning opportunities so 
that each student may develop his/her 
intellect to the maximum. 

4. Be responsive to regional and national 
priorities when considering new 
educational programs for the institution. 

5. Prepare students specifical ly for useful 
careers. 

6. Educate to his utmost capacities every 
high school graduate who meets basic 
legal requirements for admission. 

7. En courage students to become wel I 
rounded. 

8. Make sure that on all important issues 
the wi ll of the faculty prevails. 

9. Keep up-to-date and responsive. 
10. Maintain a balanced level of quality 

across the whole range of programs we 
engage in. 
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Ought 
1. Increase the prestige of the University. 
2. Encourage students to become well 

rounded. 
3. Be responsive to regional and national 

priorities when considering new 
educational programs for the institution. 

4. Made sure that salaries, teaching 
assignments, rewards, and privileges 
always reflect the contribution that the 
person involved is making to the 
functioning of the University. 

5. Provide the learning opportuni ties so 
that each student may develop his/her 
intellect to the maximum. 

6. Provide cultural leadership for the 
commun ity. 

7. Keep up-to-date and responsive. 
8. Keep costs down as low as possib!e 

through more efficient utilization of time 
and space, reduction of course 
duplication, etc. 

9. Train students in methods of scholarship 
and/or scientific research and/or creative 
endeavor. 

10. Encourage extensive use of practitioners 
as adjunct faculty in technical and 
professional areas. 



THE PLANNING 
PROCESS 

In the Gross and Grambsch survey, the top ranking goal for both is and 

ought was "to protect the faculty's right to academic freedom." In the 

Wichita State faculty results, this goal was first on the is and second on the 

ought. Six of the top ten ought goals of the Gross and Grambsch survey 

were also in the top ten of the Wichita State faculty results, indicating that 

the faculty is concerned with maintaining the traditional values of a 

university while simultaneously pursuing the kinds of activities and programs 

associated with an urban university. However, only three of the top ten is 

goals coincided, reflecting the view that Wichita State is largely following 

its urban mission, as evidenced by items 2, 3, 5, 6, 7, 8, and 10 on the list 

of faculty responses. 

At the time of the last ten-year accreditation review in 1966, Wichita State 

did not have a planning office or a formalized planning process. No one on 

the staff had a full-time appointment to work in the planning area. The 

self-study at that time noted the lack of, and need for, planning. By 1969 the 

leadership of the University began to develop a staff for systematic 

institutional analysis and long-range planning- both for programs 

(academic and extracurricular activities) and for land-use and physical 

plant. A planning office was established, and a director of planning, 

reporting to the vice president for academic affairs was hired in 1969. The 

director now has three full-time staff members. 

In 1971 the Kansas Legislature funded a coordinated long-range physical 

planning effort at all six state institutions of higher education. This mandate 

required the efforts of Wichita State's Office of Planning for three years; the 

result was the Physical Development Planning Workbook for Wichita State 

University. This workbook was updated in June, 1975, and is being 

maintained with an extensive institutional analysis coordinated by the 

Office of Planning. Since 1969 the planning office has also been responsible 

for programming and architectural planning for eight major new buildings 

and major remodeling for three buildings. 

The academic planning function was assumed in January, 1970, by the 

newly appointed Steering Committee on Academic Planning (S.C.A.P.). 

During the 3½ years this committee functioned, each college and program 

unit developed a set of goal statements which, for several colleges, has 

served as guides to action. 

Since the spring of 1974, when the steering committee ceased to function, 

there has been only one committee - the Curriculum and Academic 

Planning Committee - with an implied responsibility for long-range 

academic planning. This committee has not, in fact, engaged in any 

academic program planning. It functions, rather, as an appeals body to 

review curriculum changes that affect more than one college, primarily with 

the goal of reducing needless duplication. 

The W. K. Kellogg Foundation Leadership and Management Development 

Project at Wichita State, begun in March, 1976, should provide a significant 

new opportunity to develop an overall long-range plan for the University. 

The goals and objectives of the project can be explicitly stated as two basic 

goals and five interrelated objectives. The basic goals of the project are: 

To improve the University's abilities to anticipate, plan, manage, and implement 

change to meet steady state conditions, declining conditions, or new opportunities; 

To respond to the needs for nontraditional approaches in higher education while 

preserving the values and strengths of the traditional. 

As a means of reaching these goals, the following specific objectives have 

been established: 

To develop the leadership abilities and techniques appropriate to steady state 

management, including the ability to anticipate change and function as a change 
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UNIVERSITY 
GOVERNANCE 

External Groups 

agent, to be responsive and flexible, to clarify values and priorities, to use sophisticated tools of analysis, and to function as a member of a team; 
To institute new, more effective institutional planning and research systems that will enable the institution to create and retrieve data for making management decisions, analyze institutional needs and model alternative futures, and foster a data-supported realism that will reduce the margin for error; 
To strengthen internal and external communications in order to create an environment in which change of all kinds is articulated and discussed internally and a base of confidence is maintained among people within the organization; 
To optimize individual faculty effectiveness through implementation of continuing evaluation and career redevelopment and to assist faculty to meet the newer needs of the nontraditional approaches to educational programs and services; 
To organize and implement an administrative internship program that will involve people at all levels in changing basic processes, qualify them to assume a broader role within the University, and generate new sources of leadership in the steady state future. 

The project will extend over a 2½-year period and will have two major components: (1) development of a University leadership and management team and a reassessment of the University's objectives and strategies, and (2) the planning and initiation of four integrally related subprograms in: institutional planning and research, faculty evaluation and development, an administrative internship program, and internal/external communications. 

As a state institution, Wichita State has a governance structure that is both external to the University and internal. Externally, it involves the governor, the Kansas Legislature, the Kansas Board of Regents, and the various ' coordination councils. Internally, the administrative structure is integrated with inputs from the faculty, staff, students, and community groups. 

The governor and the legislature assume the responsibility of assuring quality education or the state through programs that are both fiscally sound and represent the highest level of accountability. These goals are accomplished by maintaining communication lines with the chief administrators of the institutions and through their budgetary decisions. The governor has further opportunity for involvement in decision-making and planning through appointments to the Kansas Board of Regents. 
Representing individual constituencies throughout the state, the legislature tends to support allocations that would equalize educational opportunities throughout the state. As the major funding source for programs of higher education, the legislature is able to determine the direction of higher education by the manner in which it approves the final budget. In recent years the legislature has been very supportive of higher education in Kansas. Thanks to salary increments approved during the last three years, faculty salaries are once again competitive. The University's operating budget, thanks to legislative support, attempts to keep pace with inflation. At the same time, funding proposals for new programs have been very carefully scrutinized to ensure accountability and adherence to the mission of the University. 

The Board of Regents has the responsibility for overall coordination and management of state supported higher education. The state system of higher education includes three state colleges and three state universities (University of Kansas, Kansas State University, and Wichita State University). The total enrollment in the six institutions is nearly 70,000. It is the responsibility of the Board of Regents to hear and evaluate budget requests from each institution. The board is authorized to establish general 
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Wichita State 
Administrative Structure 

policies and to determine the scope of activities in providing for the state's 

need in higher education. The regents serve as principal advocates of higher 

education to the governor and the legislature. 

The philosophy of the Board of Regents is to foster close coordination and 

cooperation among the six units. It has implemented this view through a 

"do-it-yourself" approach rather than the creation of a large central staff in 

the Board of Regents' office. Several state councils provide the mechanisms 

through which cooperation and coordination are achieved. 

The Council of Presidents, for example, consists of the presidents and 

chancellors of all regents' institutions. This group meets monthly to review 

proposals and to make recommendations to the Board of Regents on matters 

of policy. In addition, the Council of Chief Academic Officers (C.O.C.A.O.), 

created in 1969, consists of the person at each institution who is chiefly 

responsible for academic affairs. This group reviews the programs of the six 

institutions, with special attention to the nature and extent of duplication in 

the offerings of the colleges and universities. 

The state Colleges Coordinating Committee, created in 1969, provides a 

forum for students, faculty, university presidents, and regents to exchange 

views. The Student Body Advisory Council to the Board of Regents, created 

by the legislature in 1975, gives official recognition to student input at the 

regents level.The Council of Faculty Senate Presidents, an unofficial group, 

has been meeting monthly since 1971 to exchange information and to 

develop unified positions on issues important to faculty at all six institutions. 

Statewide councils with representatives from each of the regents' institutions 

inc lude business managers, graduate deans, engineering deans, education 

deans, and directors of libraries, extension programs, institutional research, 

student affairs, and computer centers. 

Ten years ago, when Wichita State was experiencing the impact of the large 

increase in enrollment that accompanied its entry into the state system, its 

administration was centralized and understaffed. By 1976 the 

administrative organization had expanded and evolved into a traditional 

university administrative structure - with a vice president for academic 

affairs, a vice president for finance, and a vice president for student affairs. 

The organizational structure of the University is shown in Figure 2-2. While 

there is no organization manual , formal job descriptions for classified 

personnel have been prepared, and job descriptions for unclassified 

positions are now being prepared as vacancies occur. 

The expanded administrative structure has allowed Wichita State to move in 

new directions. In addition to his regular administrative duties, the 

president, for example, has been freed to concentrate on legislative I iaison, 

to increase his involvement with the Board of Regents and its staff, to 

participate in third-party fund raising, and, in keeping with the urban 

mission, to interact with and develop support from the staff and elected 

officials of the City of Wichita. 

The physical planning function was emphasized with the creation of the 

Office of Planning in 1969 and the expansion in physical facilities. The 

creation of the position of dean of continuing education in 1973 reflected 

an effort to serve a broadening range of students. The creation in 1970 of 

the College of Health Related Professions was a specific response to an 

emerging urban need. 

The Office of Research and Spons·ored Programs has expanded its staff and 

duties. Outside funding administered by this office has increased from $1 

mi ll ion in 1966 to $3 million in 1976. 
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Decision Making 

The position of vice president for student affairs was created to provide 

leadership and coordination for programs serving students. A significant 

number of programs to help students have been developed, and they have 

had an impressive impact on the overall campus environment. 

Positions for two vice presidents who operate primarily in the external 

environment have been created: vice president for academic resource 

development and executive vice president of the Board of Trustees. Since 

1969, the former has actively and successfully gathered support for the 

Edwin A. Ulrich Museum of Art and the Wichita State Collection of Fine 

Arts. The collection is valued at $5 million. The executive vice president of 

the Board of Trustees also serves as the executive secretary of the Wichita 

State Endowment Association. The expanded staff of his office reflects not 

only an increased effort at fund raising but also improved management of 

Board of Trustees property. 

The administrative organization has also been expanded in response to both 

increased enrollments and federal and state requirements: the Affirmative 

Action Office and the Employee Relations Office are examples of added 

administrative staff who respond to new requirements for a variety of 

programs. The increased incidence of legal questions and settlements from 

a variety of interest groups has increased the obligation for detailed 

record-keeping, which in turn has required increases in staff. 

The majority of policy decisions made at the University encompass the 

categories of curriculum, faculty, and resources. The decision-making 

process in each of these areas will be discussed in later chapters; a brief 

description here will illustrate the current mode of operation of the 

University. 

Proposals for new or modified courses or programs usually originate from a 

small group of faculty. If the proposal does not require the creation of new 

program units, discussion and approval at the departmental level settles the 

matter. For broader proposals, an ad hoc committee of faculty may be 

appointed by the appropriate dean to study the proposal. If approved at this 

level the proposal is then evaluated by a college curriculum committee. At 

the undergraduate level, a University Curriculum and Academic Planning 

Committee reviews all new course proposals that affect more than one 

college and all new program proposals. At the graduate level, all sc1ch 

proposals are reviewed by the Graduate Council and the graduate faculty. 

All of these discussions are based primarily on the academic issues 

pertinent to the proposal. While the committees are reviewing the academic 

aspects, the dean, and possibly the ad hoc committee, consider the fiscal 

implications of the proposal. New program proposals are further discussed 

by the University faculty and the Kansas Board of Regents before approval is 

granted. The keynote of this process is flexibility of approach . Sufficient 

procedures do exist, however, to ensure a full exploration of all viable 

proposals and to ensure that the mission, goals, and integrity of the 

University are maintained. 

Matters of faculty policy also involve multilevel discussions, with 

complementary involvement of both faculty and the administration. 

Consideration of the award of tenure is a typical example. Faculty input, 

concerned primarily with the evaluation of credentials, is made at the 

departmental, college, and university level. Administrative decisions on 

how to distribute faculty among the academic programs are made both by 

deans and central administrators. While necessarily interrelated, these 

decision processes function relatively free of undue influence on each 

other. 
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Faculty and Student Roles 

Budgetary decisions are handled by a very different process, with less faculty 
involvement. Coordination with the Board of Regents and the Kansas 
Legislature requires rigid schedules for the preparation of_ the several 
versions of the budget. Three budgets - prepared primarily by the centra l 
administration, the deans, and the chairpersons and directors - must be 
developed over a period of 19 months. The original legislative request 
budget, prepared primarily by the central administration in consu ltation 
with the deans, seeks to justify requests for new programs or for 
improvements in base programs. After this budget is reviewe_d, modified, 
and approved by the Board of Regents, guidelines are established for the 
development of detailed departmental budgets by the chairpersons. 
The past ten years have seen a significant regularization of budgetary 
decisions. A careful system of checks and balances, based on detailed 
documentation and justifications, has been built into the processes to assure 
thoughtful, unbiased decisions. At the same time care is taken to retain 
sufficient flexibility so that individual initiative is not stifled. 

The University Senate, formed in 1964, serves as a forum for the major 
constituencies within the University. It consists of 60 members: 41 faculty 
elected by their colleagues, 8 students elected by students, and 11 
administrators. Much of the work of the Senate is done by its committees. 
These committees explore issues and develop recommendations, which are 
then discussed and acted upon by the University Senate. The 8 standing 
policy committees of the Senate are charged to review, modify, and initiate 
policies and related procedures in their specified domains. The 11 standing 
technical and advisory committees consider and make recommendations to 
individuals about matters in their specified domains. 
Ac;! hoc committees, during the past three years, have included: Role and 
Se:ection of Chairpersons, Collective Bargaining Education, Procedures for 
Reduction in Staff Under Conditions of Financial Exigency, Community 
Outreach, Credit for Life Experience, Due Process for Administrators with 
Faculty Rank, and Teaching. As can be surmised from their titles, most 
major issues arising at the University during this period have been assigned 
to ad hoc committees. 

The issues and concerns of the University can also be seen in the 
responsibilities assigned to some of the 19 standing policy and 
technical-advisory committees. 

A proposal to enlarge the charge of the Curriculum and Academic Planning 
Committee to facilitate long-range academic planning is under 
consideration. This committee would then facilitate comprehensive 
planning for arpropriate curriculum development, innovation, and 
flexibility within the mission of the University. It would consider and review 
all policies related to the University curriculum and initiate review of 
programs and courses to avoid or reduce duplication. 

The Committee on Committees, formed in 1973, coordinates the activities 
of the standing committees and provides a liaison with the Senate for its 
~ommittees. Through its nominations of candidates for committee positions 
1t assures that affirmative action guidelines are observed. Criteria used in 
se!ecti_n_g nominees to committees are: (1) expertise, (2) representation of 
minorities and women, and (3) availability of committee assignments to all 
interested faculty. 

The functions of the Tenure, Promotion, and Academic Freedom Committee 
are to make recommendations concerning University-wide policies and 
procedures for awarding tenure and promotion, to assure that tenure is 
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granted by faculty decision and not by default, and to review tenure and 
promotion cases in accordance with procedures approved by the University 
faculty in April, 1974. 

Compared to ten years ago, the faculty are, today, much more involved in 
the governance of the University. The number of standing and ad hoc 
committees in the University Senate has greatly increased. Also, ad hoc 
committees created by the president and other administrative officials have 
multiplied. Faculty members report that they serve, on the average, on three 
college or University committees each year and spend an average of 2 
hours per week in committee meetings plus 7½ hours per week on 
administrative duties. 

It should also be noted that, whereas in 1971 there was only 1 woman 
faculty member in the Senate, in 1972, there were 13 elected members, 
and this number has remained fairly constant since then. In 1976-77, the 
minority membership in the Senate had increased from Oto 1 student, and 
in 1975-76 there were 2 minority faculty members. 

A significant ad hoc committee on University governance was created by 
the University Senate in the spring of 1969. It was charged with considering 
"alternative ways of obtaining a functioning University government which 
allows for the representation of all its elements while respecting the need of 
each to have representative bodies dealing with the particular concerns of 
its own constituency." The committee completed its work and submitted its 
recommendations in October, 1971. Although the recommendations, as a 
whole, were rejected by the Senate, some of the more important 
recommendations have been implemented individually, including: 

Faculty representation is based on the number of faculty in each college. 

While not mandated, more junior faculty have been elected to the Senate. 

Although all faculty do not receive minutes of Senate meetings, the distribution of 
this information has increased to include 125 persons. The student newspaper is 
utilized for publishing the Senate agendas prior to Senate meetings and in reporting 
on Senate actions. 
The president of the Senate was admitted, in 1975, to the Council of Deans. 

The Senate now has an office with half-time secretarial assistance. 

Significant changes have occurred in the tenure and promotion process. It is 
perhaps in this area that faculty influence is most visible. The 1974 tenure and 
promotion document outlines procedures and defines roles for departments, college 
tenure and promotion committees, the University Tenure, Promotion, and 
Academic Freedom Committee, and the University administration. The college and 
the University guidelines have moved into congruence, and only in rare instances 
does the president not follow the University committee's recommendation. 

The ad hoc committee also recommended that a faculty caucus be formed 
within the Senate since the faculty has no unique, independent body for 
discussion of issues. The matter was brought before the Senate, but was 
rejected. 

In 1966 student representation on college and University committees was 
very limited, and there were no student members in the University Senate. 
By 1969, however, two students were invited to become ad hoc members of 
the latter,with voting rights. In 1972 the University Senate Constitution was 
revised to recognize officially student representation in the Senate, and the 
number of such representatives increased to eight. 

Students are entitled to membership on all Senate committees. At the 
college level, again, there are student members on most committees. Some 
members of the Student Government Association (S.G.A.) have indicated, 
however, that they feel that they are underrepresented on some important 
committees, such as curriculum (2 of 12) and tenure (1 of 12) committees. A 
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Community Participation 

major problem with effective student participation in governance is the lack of coordination between student representatives on committees at college levels with those on University-level committees. Further, there is not a formalized system whereby the various student members of committees report to S.G.A. Consequently, each student member on a committee tends to represent only one viewpoint rather than the views of a constituency. The real influence of the students seems to be indirect rather than direct. Some student representatives feel that their influence comes from talks with faculty committee members individually rather than from their formal participation in committee deliberations. 
The S.G.A. Student Senate, which consists of 34 senators plus officers elected by the student body, provides a forum for students to debate issues, appoints students to the various college and University committees, oversees the distribution of nearly $1.7 million of student fees each year, and coordinates - through funding decisions - committee appointments and annually reviews a variety of student-oriented activities, including the Free University and the Forum Board speakers series. 

Since Wichita State is an urban institution, its colleges and other units should maintain close liaison with relevant outside groups - not only by providing services for them, but also by being influenced by them, directly or indirectly. Several colleges have established ad hoc or advisory committees of related professionals and consumers from the local area. The roles of these groups vary but tend to encompass curriculum, faculty, recruitment, fund raising, or career planning. 
The College of Education relies upon ad hoc committees composed of area and state professionals when it develops new programs or contemplates 
m_ajor changes in existing programs. The College of Fine Arts has established an ongoing relationship with the directors of music education and art education in the public school system. These persons meet regularly with the Wichita State faculty to plan workshops, to implement practice 
teaching, and to assist in faculty recruiting. The Wichita Symphony Society plays a consultative and fund-raising role to the Division of Music. A group of commercial artists assists the graphic design department in similar capacities. Several programs in the College of Health Related Professions have advisory committees. Membership tends to be dominated by representatives from the local health-care community. Although the role of advising groups varies from program to program, such groups usually consider curriculum, admissions, accreditation, and liaison with local hospitals. Several departments in the College of Engineering are advised by groups of industry representatives, especially in the realms of curriculum effectiveness a,1d new developments in both research and curriculum. 
The College of Business Administration is planning to form a Business Advisory Council. Membership would include 20 to 30 leaders in business and other organizations. The council would study long-range planning and curriculum development. Meanwhile, significant informal influence is injected into the college through the dean's membership and that of some faculty members in various business organizations. Fairmount College of Liberal Arts and Sciences also is developing an advisory group to assist the college in such areas as recruiting and career counseling. 
Whil_e the commitment to an urban mission carries the implication of a special concern for developing applied and professional programs to serve community needs, frequently programs of these sorts must respond to the requ1remen_ts of external_ accrediting agencies. For graduate programs this does not raise many difficult questions. In the predominantly undergraduate 
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environment at Wichita State, however, external stipulations regarding 

course structure and content can have crucial repercussions throughout the 

institution, affecting the organization of curriculum and faculty in cognate 

disciplines anq even graduation requirements of independent colleges. 

These problems are exemplified by the recent expansion of undergraduate 

programs in the College of Health Related Professions, each of which must 

satisfy a separate accrediting group. The accountability is not limited to 

narrowly defined professional courses, but rather extends to the substance 

of supporting course work ordinarily administered by academic units 

unrelated to the College of Health Related Professions. 

Increasing emphasis on technical and professional training at the 

undergraduate level may be a feature of higher education, generally, for the 

immediate future. Urban-based institutions, particularly, will be in the 

vanguard of such development. It is important, therefore, that Wichita State 

remain sensitive to monitoring the extent to which external forces may 

influence the substance and standards of scholastic processes that are 

traditionally and properly institutional responsibilities. 

OVERVIEW Wichita State University has a dual mission to provide both the traditional 

academic programs of a multipurpose, state university and programs that 

directly address the needs of the urban community. This mission, as 

articulated by the Kansas Board of Regents, is appropriate in terms of the 

University's environment and resources. It also is accepted by the majority 

of the University's constituencies. 

To perform its mission, the University has developed a set of goal statements 

that has served to identify purposes and directions, although no quantified 

goals have been elaborated. There is agreement within the University on 

what goals are being pursued. There remains some tension, however, 

between what emphasis should be placed on traditional academic programs 

and the emerging urban-related programs. 

The University's planning efforts have been devoted almost entirely to 

long-range physical planning. A very good job has been done in that a'rea. 

There is a clear need, however, to develop an effective long-range planning 

process for academic programs. The planning office should have a full-time 

staff member devoted to the development and continued functioning of 

such a process. Each college and other major unit in the University should 

have a standing committee on long-range program planning. 
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THE LEARNING 
EXPERIENCE 

GENERAL EDUCATION 
REQU IREMENTS 

CHAPTER 3 
The students of an urban university like Wichita State University represent a 

mixture of backgrounds, interests, and needs - as varied as the city itself. 

Some are interested in job-oriented programs; others in traditional 

academic programs. Some are full-time students, but many are part-time, 

working students. Some are recent high school graduates, while others are 

returning to school after starting a career. Many are degree bound, but some 

need only an occasional course. To serve adequately this diverse student 

body, the University needs variety of both traditional and nontraditional 

academic programs, instructional processes, and delivery systems. 

Despite the diversity of undergraduate students, faculty members at Wichita 

State strongly feel that certain common requirements should be met by all 

baccalaureate candidates. Until the fall semester of 1973 Wichita State's 

response to the need for educational breadth was reflected primarily in a set 

of core curriculum requirements consisting of 45 credit hours distributed 

throughout the areas of mathematics and natural sciences, communications, 

humanities, and social sciences. Over the years, unfortunately, the core 

curriculum had grown into a rather chaotic collection of courses, with no 

discernible organization or common purpose. 

In 1970 the task group on general education was formed and directed to 

examine the basis for ,wd dimensions of the general education requirements 

at Wichita State in terms of skill requirements, distribution requirements, 

and core requirements. The task group held hearings and meetings during 

the 1970-71 academic year and wrote a draft report presenting prel iminary 

ideas. The draft report was submitted in February, 1971 , to the University 

Senate and the Council of Deans for review. Based upon comments from 

these groups, it was revised in April, 1971, and then distributed to the 

general faculty. During the fall semester of 1971 , the task group held open 

hearings to discuss the report with faculty and students. The faculty adopted 

the final proposal for the General Education Program in February, 1973. 

The General Education Program requi res 9 credit hours of communication 

skil ls and 32 credit hours to be distributed among the divisions of (1) 

humanities and the fine arts, (2) social and behavioral sciences, (3) natural 

sciences, and (4) professional studies. Students must take at least 6 credit 

hours in each division ; they may count as many as 9 credit hours in the 

division, but not in the department, of their major. 

During the fall of 1975, facultY. were asked their reaction to changes 

effected by the new General Education Program requirements. Two-thirds of 

the respondents agreed that the General Education Program curriculum 

allows students to experience sufficient breadth in their educational 

programs. In addition, most believe that the General Education Program 

curricu lum is preferable to the old core curriculum. 

Three particularly significant changes emerged in the new General 

Education Program requirements: 

1. A coherent focus on communication skills was establ ished . It is 

through the communications requirements that Wichita State is able to 

make one of its most significant responses to the diverse kinds of students 

attracted by its open enrollment policy. Special programs in English 

composition and oral communication skills were carefully developed to 

promote the kinds of communication skills students need to perform 

successfu ll y in college and in later life. The Reading-Writing Improvement 

Laboratory was identified as a resource for meeting student needs in 

reading, notetaking, listening, and seriously deficient wr it ing ski ll s. 

Extraordinary efforts were made in the design of these programs to ensure 
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EDUCATIONAL 
PROGRAMS 

clarity of objectives and their accomplishment. Each student, for example, 
at the conclusion of each composition course, must pass a standard exit 
test, which is read independently by two graders. 

Both the oral communication and English composition programs have a 
director and a board of advisers to assure maintenance of quality with the 
programs. The boards, composed of faculty members from _the acad_emic 
colleges, review the overall operation of the programs, _advise, the directors, 
participate in the formation of policy, and review the directors annual 
report. In addition, the directors were required to present a formal report on 
their program to the University Senate in the spring semester of 1976. The 
Senate responded positively to the work reflected by these reports. 

2. Professional studies were included as a part of every student's General 
Education Program requirements. The faculty believe that present-day 
society dictates that a broad education include exposure to professional 
studies as well as the traditional liberal arts and sciences. 

3. Students were required to take 8 of the 32 credit hours in the four 
divisions of the General Education Program in courses designated as 
General Studies courses. Under the old core curriculum, dissatisfaction 
mounted with the University's general education requirements. In many 
fields, nonmajors were forced to enroll in the first professional course 
intended for majors in the field. In contrast, General Studies courses are not 
professional or preprofessional, but rather are courses seeking to acquaint 
students with the successes and failures of the field, its possibilities and 
limitations, its characteristic methods of seeking knowledge, and the kinds 
of knowledge with which it works. While course formats vary from the 
unusual to the traditional, every course has been carefully created and 
staffed to accomplish these objectives. 

The director of general studies is appointed by the vice president of 
·academic affairs and is assisted by the University Committee for General 
Studies. The director, in concert with this committee, reviews all new 
proposals for General Studies courses; annually she reviews all existing 
General Studies courses. If the annual review discloses a course that is 
failing to satisfy the objectives set forth for General Studies courses, then the 
General Studies designation is removed from the course. 

Each fall students enrolled in General Studies courses participate in a 
student perception survey. Approximately 90 percent of the student 
respondents believe that the course objectives in General Studies courses 
are clearly presented and are achieved. Approximately 70 percent of the 
students state that their General Studies courses are significantly different 
from other courses they have taken. Nearly 80 percent of the students 
believe that their General Studies courses have made them aware of both 
the accomp:ishments and limitations of the field of study discussed in the 
course. 

Apart from the General Education Program, numerous other changes have 
occurred since 1966 in undergraduate major and degree programs. More 
than a score of undergraduate programs have been added to the University's 
curriculum. Each of the new baccalaureate degree programs has been 
directed either toward the health-related professions or toward an area of 
applied or social knowledge with a direct impact on the needs of an urban 
area. Five are broadly interdisciplinary; three are nontraditional programs 
that respond to a particular cl ientele or need. 

Currently the new programs with the largest enrollment are administration 
of justice, nursing, minority studies, and computer science. During the past 
six years enrollment in programs begun after 1967 has grown at an average 
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annual rate of 40 percent, wh ile the total University enrollment has only 

grown at an average annua l rate of 2 percent. These new programs now 

account for 12 percent of the total University enrollment. 

New Programs New program s are of two sorts: new degree and certificate programs th at 

have resulted in the creation of new instructional units, and expanded 

ongoing curricu lar programs that afford new degrees and cert ificates. 

Program Development 
Procedures 

Of new degree and cert ificate programs that have resulted in the creation of 

new instructional units at Wichita State, the largest concentration has been 

in the field of health-related professions. A decade ago the University 
offered virtually no course work in this professional area - except for that 

generally associated with standard premedical curricula. In 1970 the 

College of Health Related Professions was organized, and staffing began the 

following year. Since then, 12 degree and certifi cate program s have been 

established, ranging from nursing and respiratory therapy to the physician's 

assistant and emergency med ical training programs. Health-related 

programs, in turn, have led to the development of supportive programs, 

such as the interd isc iplinary program in gerontology. 

Other instructional units created during the past decade to administer new 

degree or certificate programs include the Department of Minority Studies, 

Computer Science Program, and Department of Administration of Justice. In 

each case, Wichita State's facu lty and administration have sought to meet, 

through these new departments, the changing needs of society as reflected 

by this University's clientele. 

Existing departments sim ilarl y have reevaluated their offerings to afford 

students a broadened se lection of programs. The speech communication 

(broad cast journali sm), English (creative writing), and instructional services 

(early childhood, spec ial education, paraprofessional aides} departments, 

for example, have expanded their curricula to provide new degrees and 

certificates. Fairmount College of Liberal Arts and Sciences has also initiated 

a Bachelor of General Studies. Through this program, students receive a 

degree without a spec ific major. 

These new programs - as well as those in the professions of health-care 

delivery, law enforcement, and the like- reflect Wichita State's status as a 

comprehensive urban university and its comm itment to fulfi ll its 

responsibiliti es within that context. 

On the undergraduate level, there is no standard machinery for program 

development, for such matters vary from department to department and 

from college to co llege. In most cases, indiv idual faculty members, facu lty 

committees, or departmental adm ini strators begin the process of adding 

new programs, traditional or nontraditional, to the current curricu lum. Few 

proposal s are initiated as the resu lt of co ll ective, formalized reviews. To be 

approved, a proposed new program first involves departmental and 

college-level reviews. Each col lege maintains a standing faculty comm ittee 

to examine proposed curricu lar changes. The dean also reviews the fiscal 

implications of each proposal, although funding for major new programs 

ordinarily comes from outside sources. If the program is a new degree 

program (as compared with a revision of an existing one), it is also reviewed 

by the University Senate's Curricu lum Committee, the University Senate, the 

University faculty, the Counc il of Chief Academ ic Officers, the Council of 

Presidents, and the Board of Regents. At eac h successive level of review, 

academic and fiscal justifications become more integrated . Ju stifi cat ion 

based on the expressed needs of a particul ar c lientele is especia lly 

important. 
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INSTRUCTIONAL 
ACTIVITIES 

The process works well, thanks to a lack of entrenched bureaucratic . 
machinery during program development. Coupled with an eff1c1ent review 
process, this procedure permits relatively quick responses to new needs. It 
may also help to encourage the initiation of nontrad1t1onal and innovative 
programs. A police-community relations progr_am,_ for example, has been 
developed in sociology to serve the urban setting in W1ch1ta. The 
psychology department has developed appropriate course work in the 
psychology of illness and the psychology of aging,_ both of w_h1ch reflect the 
changing needs of society. Innovation of this type 1s also noticeable 1n the 
growth of interdisciplinary and cross-disciplinary programs, such as in 
gerontology, women's studies, and health care adm1nistrat1on. 
More than 80 percent of the faculty who responded to the Faculty 
Perceptions Survey felt that the undergraduate programs in their unit 
effectively meet the educational needs of students. In all cases the faculty 
are the primary force in evaluating the effectiveness of the programs at 
Wichita State. Other potential evaluating agencies - graduates, deans, 
accrediting agencies, for example - have significant roles in program 
evaluation in fewer than 25 percent of the programs. 
Although most departmental faculty believe their programs are adequately 
evaluated, the Chairpersons Program Survey shows that about 50 percent of 
the departments do not have formal procedures for this purpose. 
Chairpersons in small departments often stated that they were able to 
monitor program effectiveness simply through the informal, but close-knit, 
style with which their departments operate. In larger departments, the most 
common tool for formal evaluation is an annual review. 
Annual reviews often include an evaluation by students. Some departments, 
in addition, use the success of their graduates in postgraduate activities as a 
measure of the effectiveness of their programs. Examples include the 
f~equency of graduates accepted into graduate schools or passing their C.P.A. 
examinations. The lack of University-wide information on student outcomes 
limits this type of evaluation mechanism. Numerous departments, the 
chairpersons survey shows, use departmental faculty meetings for 
continuous program evaluation, while others have this task assigned to a 
departmental curriculum committee. 

In general, processes established for undertaking new programs are 
conducive to innovation and are responsive to new needs. Processes for 
considering and reviewing new program proposals are relatively efficient 
and attentive to the implications of new programs. But processes for the 
evaluation of existing programs are rather mixed in effectiveness. Many 
faculty see the evaluation process as weak because it lacks formality and 
regularity. Some faculty are frustrated with the evaluative process because 
of the very quality that lends itself to program innovation - the lack of 
entrenched bureaucratic machinery. Lack of trust in the few available 
evaluative instruments is sometimes a problem. There certainly seems to be 
some need for overall guidance in the area of evaluation. 

Statistical descriptions of various sorts provide a useful profile of faculty 
teaching. Equally important, however, are the instructional methods and 
delivery systems employed. It is in these two areas where nontraditional 
responses to the specific needs of urban students are most visible. 
Faced with the realities of stable or declining enrollments, a university must 
Justify faculty positions in terms of credit-hour production. For institutional 
co~pansons, 111s perhaps most useful to use prorated instructional full-time 
equivalent (F.T.E.) - that is, all persons assigned to academic departments 
~1thout regard to activities outside instruction. Teaching administrators 
include as a percentage of their F.T.E. the time they spend in instruction. 
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TABLE 3-1 

Teaching Activity by Institution 

Institution 

University of Kansas 
Kansas State Un iversity 
Wichi ta State University 
Ft. Hays Kansas State College 
Emporia Kansas State College 
Kansas State College of Pittsburg 

The Faculty Activity Analysis, completed in 1974, provides a uniform basis 

for comparison among the six Board of Regents' institut ions of higher 
education. Tables 3-1 and 3-2 provide a very brief survey of the resu lts of 

that analysis, based on prorated instructional F.T.E. Table 3-1 shows that the 

distr ibution of instructional activity at Wichita State by level is simi lar to 

that at the other schools, except that the University of Kansas and Kansas 

State University are more involved in doctoral education. For the other 

factors, Wichita State is intermediate between the state colleges and the 

larger doctoral institutions.The last line of Table 3-2 illustrates the high cost 
of maintaining a small doctoral program. The nearly 43 percent of an 

average faculty member's time spent directly in teaching activ ities is 
augmented by 15 percent of this time spent in unscheduled teachi ng, 

academic advising, course development, student activities, and academ ic 
support. 

Percent of Instruction 
U.C.-L.D. • U.C.-U.O. • C.-1' C.-2' 

40.9% 
36.5 
41.4 
46.4 
48.5 
38.1 

35.4% 
37.7 
42.9 
42.7 
31.8 
39.4 

15.4% 
21.7 
15.0 
10.5 
19.2 
22.0 

8.3% 
4.1 
0.7 
0.4 
0.5 
0.5 

Hours/Week/F T.E. 

Credit Administrative Salary Cost S.C.H. 

Hours IF. T.E. • Contact and Preparatory S.C.H. • F. T.E. • 

7.2 9.5 27.2 $31.28 212 
7.0 10.6 22.8 27.55 248 
8.3 9.5 21. 9 23.04 244 
9.3 12 .2 26.9 22.45 280 

10.7 12.4 24.4 24.10 266 
10.4 12.3 26.3 26.41 243 

*Abbreviations used in the table include: U.G.-LD.: undergraduate, lower division; U.G.-U.D : undergraduate, upper division; G.-1: graduate, master's; G.-2 : graduate, 

doctoral; S.C.H.: student credit hours; F.T.E. : full-time equivdlent. 

TABLE 3-2 

Teaching Activity by l evel 
Average Percent 

Class Credit Hours/ of All Salary Cost 

Level Size F. T.E.' Time S.C.H.' 

U.G.-L.D.' 28.9 9.2 17.8 % $ 14.69 

U.G.-U.D.' 21.6 8.4 18.0 29.08 
G.-1' 14.4 5.9 6.4 47.34 

G.-2' 2.5 4.7 0.4 213.39 

*Abbreviations used in the table include: U.G.-l.D.: undergraduate, lower division; U.C.-U.D.: undergraduate, upper 

division; G.-1: graduate, master's; G.-2: graduate, doctoral; S.C.H.: student credit hours; F.T.E.: full-time equivalent. 

Responses to the Faculty Perceptions Survey indicate that teaching loads 

and class sizes are not a major source of institutional concern. Considerable 

frustration in this area, on the other hand , was expressed by the faculty of 

the College of Health Related Professions, despite the fact that the Faculty 
Activity Analysis shows this group generally devotes less time than others to 

teaching activities. The explanation for this discrepancy may lie in the fact 

that such courses require significant clinical contact hours and many of 

these faculty have recently come from nonacademic backgrounds. 

Instructional Methods As at most institutions of higher learning in the 1970s, instructional methods 

and strategies at Wichita State range from the traditional lecture to the use 

of fairly sophisticated audiovisual equipment and computers. Tradit ional 

students, and most faculty, are more comfortable with lectu re and rec itation 

models that replicate the way they learned in the past. Young adults who 
never really liked formal schooling may tend to favor on-the-job kinds of 

learning experiences, whereas the workshop, miniconference, and institute 

have proved to be popular with business people, medica l professiona ls, and 

public school educators who have limited time for intensive learning. 

Many departments and programs use videotapes of performances in 

simu lated or actual on-the-job experiences for students' se lf-eva luation. The 
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Department of Music Performance, Department of Nursing, and 
Department of Personnel Services use this technique so that students may 
see themselves as they practice their skills with clients and peers. 

Another technique frequently mentioned in the Chairpersons Program 
Survey involves individualized instruction. Aeronautical, mechanical , and 
industrial engineering faculty report using individually paced instruction, 
and in many classes in music education various techniques for 
individualizing have supplanted large group instruction. The chemistry and 
biological sciences departments use audiotutorial techniques in their large 
introductory courses, allowing students to proceed at their own pace, while 
the field-based program for beginning students in the College of Education 
includes components requiring selection of options, self-pacing, and shared 

evaluation. 

Some instructors in aeronautical engineering individualize instruction by 
providing students with seminotes: partially filled-in outlines of the course 
lectures, which the students complete as they listen to the professor. A 
variation of the individualizing theme can be seen also in the use of 
contract grading in some courses (including sociology and English 
composition) and by individual instructors throughout the University. 
Programmed learning and team teaching also are utilized in a number of 
programs. 

The use of practical experience as a teaching technique occurs with some 
frequency. Political science, personnel services, and instructional services 
faculty report using simulation exercises. Military science courses utilize a 
leadership laboratory, and journalism faculty teach writing by having 
students generate and write news stories on their own. 

Computer services have affected course offerings in many departments and 
provide students with an opportunity to work with raw data. A computer 
fhsta lled during the summer of 1976 provides for terminal-oriented, 
time-sharing,and computer-aided instruction, thus greatly expanding 
educational opportunities. These new services are especially heavily used in 
the Colleges of Engineering and Business Administration. Engineering and 
physical sciences instructors continue to make heavy use of batch 
processing as an instructional tool. 

Political science and instructional services faculty also report the use of 
Telelog, a telephone hook-up that enables students both to listen and talk to 
famous people on various subjects during a class period. Telenet, a related 
feature in which portions of courses can be brought into the class by 
telephone, is cu rrently being used in the theater c lasses. 

Many of the alternative delivery systems that are in use - short-term 
accelerated learning experiences, field-based practice, various workshops, 
and minicourses - have led to, or required a variety of, teaching methods. 
They probably represent the most concentrated use of individualized and 
small-group cooperative learning experiences, self-assessment by students, 
programmed instruction, self-paced learning, and independent study. The 
traditional course format, on the other hand, tends continually to reinforce 
the traditional technique of lecture delivery, and its traditional array of tests 
and limited feedback from students. 

Delivery Systems A comprehensive report prepared for the Council of Deans during 

December, 1974, projected patterns indicative of growth potential in the 
outreach area. Herewith, a brief review of the findings of the study: 

. 1. Study time, personal conflicts, and the lack of a perceived need for 
higher education represent the greatest barriers to course enrollment by 
people in Wichita State's immediate service area. Fewer than 25 percent of 
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the population sampled in this study believed that any changes made by 

Wichita State in its basic delivery system would encourage them to enro ll. 

2. Business and liberal arts courses were mentioned most frequently by 

the service audience as having the most appeJI. Very little interest was 

displayed in specific program s of study. In general, courses viewed as 

having a practical application held the highest audience interest. 

3. Thirty-four percent of the respondents felt that a local neighborhood 

location for formal instruction was preferable to campus attendance. 

However, the study provided little evidence to suggest that a major move 

off campus would produce dynamic results. 

4. Outreach courses were not perceived as detracting from or reducing 

current campus enrollment. On the other hand, a great deal of promotion 

and other efforts were viewed as essential if these courses were to attract a 

new student audience. 

5. Course repackaging (i.e., a radical redesign of delivery systems) was 

not viewed as a pressing problem for Wichita State. The largest group of 

community members expressed a preference for the existing three-hour, 

one-meeting-per-week format. 

Examples of the University 's response to these needs are numerous. 

Scheduling techniques, for example, have improved immensely. Major 

efforts have been made to offer courses during the fall, spring, and summer 

outside the traditional time frame for degree and nondegree students. Thus, 

classes are scheduled from 7:30 a.m. through 9:40 p.m. Monday through 

Thursday, throughout the day on Friday, and on Saturday morning. In the 

past few years, mandates from the vice president for academic affairs office 

have required that each department schedule at least 40 percent of its 

courses after 1 :00. 

Beginning in 1974, the format for summer school offerings was changed to 

provide much greater flexibility. In addition to offering courses in the usual 

eight-week format, courses were scheduled in concurrent four-week 

sessions, and intensive workshop style courses were schedu led in a brief 

presession and postsession. Based on an analysis of enrollment patterns 

during the first summer session so organized, severa l more departments 

throughout the University offered four-week courses during the 1976 

summer session. 

The administration of justice department provides special 8-week and 

12-week courses at Ft. Ril!c!Y as a service to military personnel. Off-campus 

courses in sociology, psychology, and history have begun to telescope 

classroom contact hours to develop a more flexible approach to research 

and independent study. During the past seven years the instructional 

services department has offered short-term courses (genera lly for less than 

four weeks) that appeal to the special interests of professional educators 

who are not degree bound. Approximately 100 short-term courses were 

available to these students in the 1975-76 academic year. More recently, 

Wichita State began a program to provide Saturday college courses for 

students who are not able to take advantage of the regular day and evening 

programs. This new program, called Weekend University, offered 23 

courses, available from 18 departments in the fall of 1976. 

The University is increasing its efforts to provide courses for those who, for 

various reasons, cannot come to the campus. Off-campus offerings, as a 

result, have steadily expanded to meet the needs of those students. The 

recent growth of the Division of Continuing Education - which coordinates 

these courses and deals primarily with adult, part-time students - is an 

indication of this expansion. The division currently serves more than 1,500 

students. It coordinated more than 100 off-campus courses last year, three 
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times the number of off-campus courses offered three years ago. A variety of 

credit and noncredit institutes and workshops is also coordinated by the 
Division of Continuing Education. Innovative instructional delivery systems 

- including Telenet, newspaper-radio-television courses, travel-study, and 
field-based courses - have been utilized by a number of programs. 

Courses within existing programs are often available at the Wichita Public 

Library in downtown Wichita and throughout the State of Kansas. The 
women's studies program, for example, provides one section of Women in 

Society at the Wichita Public Library. Speech and communication courses 
have been made available in Derby, while music in special education 
seminars were conducted in the Garden City schools. The instructional 
services department offers reading programs throughout the state, and other 
departments, including those in the College of Engineering, conduct courses 
at industrial locations for professional personnel seeking upgrading. Finally, 

the Division of Continuing Education is now formulating plans to 
implement outreach offerings that are sequential and could eventually lead 
to a degree. 

In sum, the great variety of delivery systems employed at Wichita State 
suggests that it is an institution concerned with meeting the needs of its 
part-time students, as well as its full-time students; that it seeks to serve its 

regional, as well as its local, clientele; and that it is increasingly adapting its 

systems to serve short-term, ad hoc instructional needs and interests in 
addition to long-term, degree-oriented interests. 

In a university where innovative teaching methods and delivery systems find 

widespread use, continuing ana lysis of teaching effectiveness is crucial. 
Even in traditional lecture or recitation classes, a variety of teaching 

approaches can be effective. If instructors are to remain responsive to the 

needs of students, thay must continually evaluate their teaching methods, as 

well as investigate and discuss with other educators new teaching methods. 
Since 1966 numerous activities have been undertaken to evaluate and 

improve teaching effectiveness. Until very recently, however, most of these 

activities have been individual or small-group efforts, and very little 
information about them is available. 

During the late 1960s and early 1970s the Student Government Association 

provided student evaluation forms to faculty on a voluntary basis, and for 
the past several years, the Colleges of Education, Business Administration, 

and Health Related Professions have had student evaluation questionnaires 

available for faculty use. In the College of Education about 80 percent of the 
faculty have made use of the questionnaire; in the latter two colleges the 
figure.is closer to 10 percent. During the 1975-76 year the College of 
Health Related Professions had weekly brown-bag sessions attended by 
approximately 10 percent of its faculty to share ideas on topics.related to 

improvement of teaching. Additionally, there are many national and regional 

workshops, seminars, and conventions conducted by and for health 
educators dealing with teaching improvement. Such activities are frequently 
attended by health-related professions faculty. 

Fairmount College of Liberal Arts and Sciences formed its Teaching 

Improvement Committee in 1974 to coordinate college-wide activities 
related to both improvement and evaluation of teaching. During the 
1975-76 year approximately 75 percent of the I iberal arts and sciences 

faculty volunteered to use a newly developed questionnaire for student 
evaluation of teaching. The responses are being analyzed to determine large 

group norms and factors relevant to the effectiveness of various teaching 
methods. Individual class averages are available only to the instructor of the 

class and only after the end of the semester. A monthly newsletter (the 
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editorship of which revolves among the members of the Teaching 

Improvement Committee) devoted to topics on improvement of teaching, is 

sent to all liberal arts and sciences faculty. The committee has developed a 

slide-show featuring ideas on effective teaching to be used for new faculty 

orientation. Monthly brown-bag minisessions, featuring various innovations 

in teaching, are attended by approximately 13 percent of the college 

faculty. 

During the 1975-76 year, about 35 percent of the College of Engineering 

faculty attended monthly luncheons, featuring various speakers related 

primarily to effective teaching. The success of these luncheons dictates a 

continued effort. Each semester for the past four years, the Engineering 

Student Council has conducted a Student Evaluation of Faculty Teaching. 

Approximately 70 percent .of the faculty have participated in this activity 

each semester. The dean of the College of Engineering has provided about 

half of the engineering faculty with subscriptions to the publication of the 

Educational Research and Methods Division of the American Society for 

Engineering.Education. 

Beginning in 1974 a member of the Counseling Center was assigned to 

coordinate the University-wide Program to Improve Instruction, which has 

involved about 50 interested faculty. During the 1975-76 year an additional 

20 participants were selected. The program is funded by the office of the 

vice president for academic affairs. Meeting in small groups, faculty 

members discuss methods of instruction and support each other's efforts to 

experiment with new methods and to polish existing teaching behaviors. 

Attitudes and expectations, as well as content methodologies, are dealt 

with. Those faculty selected vary in academic discipline, teaching 

experience, and teaching style. Videotapes of group members' classes have 

been used extensively by these groups to facilitate discussion of individual 

techniques. 

In the fall of 1976 an instructional developer was added to the University 

Library staff to facilitate greater use of the Media Resources Center in the 

library. Initially, the primary responsibility of the instructional developer 

was to create an awareness of, and interest in, the improvement of 

instruction among the teaching faculty. This individual organizes seminars 

and workshops, prepares other material to attract and identify interested 

faculty, and provides consultation relating to instructional design and 

evaluation. Expanded instructional development efforts will be launched 

later. 

In 1972 the University Senate appointed the Ad Hoc Committee on 

Teaching. Although the charge of this committee was never completely 

clear, its goal seemed primarily to be to create a Student Evaluation 

Questionnaire for all University faculty members. After a year's deliberation, 

the committee decided that such a questionnaire was too difficult to design, 

and the committee shifted its energies to other activities. During the 

1972-73 year, however, the committee 'sponsored a two-day workshop 

between semesters. The workshop, conducted by Charles Wa les, University 

of West Virginia, considered the subject of guided design and involved 

about 50 faculty members, representing all colleges. The committee also 

established a program for awarding grants for projects involving innovations 

in teaching, and about 15 grants were awarded over a two-year period. The 

activities of the committee finally dissipated for lack of a specific mission. 

During the fall semester of 1975, the University Senate appointed another 

Ad Hoc Committee on Teaching to determine whether a standing Senate 

committee on teaching should be created. A recommendation to create 

such a committee has been approved by the University Senate and 

submitted to the University faculty. This new committee, if approved, will 
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be charged with supporting and promoting instructional development, 
exploring procedures for effective assessment of teaching, and administering 
teaching improvement grants. 

Finally, public recognition of outstanding teaching is given each year to two 
individuals who receive the Regents Award for Excellence in Teaching. 
These awards are respected by the faculty and serve as a significant 
acknowledgment and reward for outstanding teaching. 

The faculty, it is clear, is placing increasing emphasis on the evaluation and 
improvement of teaching activities. Efforts over the past four years range 
from departmental programs, to three significant college-wide efforts, to 
three University-wide programs. Each is characterized by a high degree of 
enthusiasm and professional involvement. But all have suffered from lack of 
coordination and a unified sense of direction. Hopefully, the new Senate 
committee on teaching will provide these needed elements. 

The University activities to evaluate and improve teaching presented here 
represent only the beginning. Changes in faculty attitudes from resistance to 
acceptance of such activities are especially important for the future 
development of programs to improve instruction. 

LEARNING CLIMATE The quality, generally, of Wichita State's undergraduate programs and the 
processes whereby they are initiated, reviewed, and evaluated have been 
reported in this chapter. Current General Education Program and General 
Studies requirements are sound and superior to the old core requirements. 
Undergraduate programs leading to degrees and certificates are generally 
thought to be of good or excellent quality. Processes for undertaking new 
undergraduate programs are highly satisfactory, and processes for 
considering, reviewing, and changing undergraduate programs are only 
slightly less satisfactory. But processes for evaluating program effectiveness 
at the undergraduate level are, at best, moderately satisfactory. 

Several generalizations regarding instructional methods, alternative delivery 
systems, and evaluation and improvement of teaching seem warranted . A 
full array of instructional methods and teaching strategies is employed at 
Wichita State - ranging from the traditional to the nontraditional - and 
these methods are augmented by special units like the Reading-Writing 
Improvement Laboratory, which provides individualized instruction to 
students in need of its services. Efforts to evaluate and improve teaching, 
although sporadic and often uncoordinated, are much more in evidence 
now than they were ten years ago. The array of delivery systems currently 
employed is conspicuously greater now than it was then. 

Other features are worth noting, especially as they relate to the atmosphere 
for learning at Wichita State. The process by which the change was made 
from the old core curriculum to the new General Education Program is at 
least as significant as the substance of those changes. Whereas the old core 
curriculum grew like the proverbial Topsy, the new University requirements 
are the result of careful, systematic, University-wide planning. The faculty 
was forced - or rather, forced itself - to look at the goals for general 
education requirements and to develop a rationale for its proposals. Further, 
the faculty as a whole had to deal with the way that communications skill s 
were taught and the nature of the resources committed to communications 
programs. The programmatic decisions ultimately made were accompanied 
by changes in staffing patterns and departmental structure. 

Yet another spin-off of the process that mandated that the University Senate 
and the University faculty review the General Education Program was a 
~hange in the political climate at Wichita State. Although debate on the 
inclusion of professional studies as a legitimate academic division was 
sometimes acrimonious, the final votes by the Senate and the faculty 
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suggest that any antagonism between the professional colleges and 

Fairmount College of Liberal Arts and Sciences formerly prevalent is now 

characteristic of only a small minority. Collegiality seems now to 

characterize faculty relationships. 

Whether cause or effect, or some mixture of the two, this collegiality is 

expressed and enhanced by the movement toward interdisciplinary, 

multidisciplinary, and cooperative programs. Economic pressure no doubt 

encourages cooperative efforts to ensure credit-hour production. But 

whatever the reasons, this current trend toward cooperative programs is a 

good indication of future capabilities for tailoring programs to meet newly 

identified needs. 

The relative calm with which Wichita State has effected major program 

changes during the past ten years is also impressive. Unlike many 

universities where change during the 1960s and early 1970s was often 

attended by disruption or violence, change has occurred here as a result of 

faculty and administrative initiative. The University and the faculty have 

operated as active agents rather than passive respondents to external forces 

at work in our society; they seem to have planned well despite the apparent 

absence of an overall design for systematic planning. 

University College was transformed about five years ago from a 

certificate-oriented unit to a student-oriented unit; central administrative 

leadership led to the adoption of associate degree programs and to transfer 

and articulation agreements with the state's community colleges; similarly, 

faculty initiatives led to the creation of the Department of Minority Studies 

and a program in women's studies. The fact that such changes have 

occurred, and that they were made with relative ease, also speaks well for 

Wichita State's capabilities for future program development. 

Other changes, less tangible, are worth noting because they contribute to 

the institutional climate for learning. The attitude toward Wichita State's 

educational programs has become more positive. Precisely what factors 

account for the increasingly positive image that Wichita State seems to 

enjoy are difficult to determine. Many are probably related to Wichita 

State's entrance into the state university system in 1964, the consequent 

sudden increase in the size of its student body and faculty, and changes in 

its source of funding. During the early years of dramatic growth, faculty 

were hired in large numbers and came from a wider variety of institutions 

and geographical areas than before. As pressure to achieve academic 

excellence increased, more faculty were hired who already had their 

doctoral degrees, and a buyers' market has led now to a common 

requirement that candidates for new positions complete terminal degrees 

before coming to Wichita State. These pressures tend toward greater 

sophistication on the part of the faculty. Similarly, the success with which 

Wichita State now recruits honors students is a chani;ie from ten years ago 

and again helps to lead toward greater sophistication. 

Some aspects of the learning climate, however, are not healthy. Most of 

these problems concern tensions associated with the evaluation of 

individual performance, due partly to the evolving nature of the criteria for 

evaluation as the University matures. Others are associated with increasing 

pressures to demonstrate accountability and effectiveness in quantifiable 

terms - i.e., numbers of students; numbers of advisees; numbers of classes 

taught after noon, or in the evening, or on Saturday, or off-campus; and 

always, incessantly, numbers of credit hours per faculty member, per 

program area or emphasis, or per department or college. 

There are also some weaknesses in program planning that should and can 

be dealt with. As responses by departmental chairpersons show, processes 
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for evaluating programs are either nonexistent or unsatisfactory; guidance in 

this area is needed. Clearly, policies and procedures for program evaluation 

should not be left to departments, half of which now have no formal means 

for assessing their own programs. Perhaps the University's Curriculum and 

Academic Planning Committee could undertake the task of establishing 

policy and procedural guidelines. Perhaps an ad hoc committee needs to be 

created to research the instruments appropriate to various types of 

evaluation. Or perhaps policies, procedures, and instrumentation for 

program evaluation will develop within the Kellogg Foundation project. 

Because department chairpersons understandably are preoccupied with 

programs in their own or closely related academic units, some mechanism 

(perhaps an association of department chairpersons) should be established 

for broadening communication across departmental lines and for 

developing programs with an eye to the greatest efficiency and effectiveness 

on a University-wide basis. 
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In 1966 Wichita State had 33 departments offering courses for graduate 

credit, with a number of them not offering graduate degrees. In 1976, even 

though some consolidation of programs has taken place, there are 47 

master's degree program s, as well as specialists and doctoral programs. 

Graduate students enrolled at Wichita State in the fall semester of 1966 

numbered 1,423 . The figure for the fall, 1976, is 3,147 - more than double 

the number of a decade ago. Even more significant is the percentage of the 

total University enrollment represented by graduate students: 12.8 percent 

in 1966; 21.2 percent in 1976. · 

There has been the same kind of dramatic improvement in both the number 

and stipend level of graduate research and teaching assistantships. In 1975 

more than 230 students were supported by graduate assistantships. The 

median award of $2,600, ranging from $2,200 to $3,300 per nine-month 

appointment,. is comparable to the average of a number of similar master's 

level programs in the Midwest. Stipends for the Ph.D. students range from 

$3,600 to $5,900. 

The graduate faculty, numbering fewer than 200 in 1966, has more than 

doubled in size - now comprising 440 members, with another 90 ad hoc 

members. 

Matching these quantitative gains have been the qualitative and subjective 

improvements. The graduate faculty, for example, generated more than five 

times the doll.ar volume of sponsored research, development, and training 

grants in 1976 than in 1966. In 1966 doctoral work in logopedics had been 

temporarily suspended, and doctoral programs in cooperation with the 

University of Kansas were just beginning to be proposed. In 1976 the 

doctoral program in logopedics is flourishing, and the two cooperat ive 

doctoral programs in engineering and chemistry are viable. The gain in the 

past decade in these areas has been largely the result of learning from 

experience, hiring well-qualified faculty, and initially the greater experience 

of a more mature associate institution. Throughout the graduate facu lty and 

graduate program, there has been a growth in maturity and self-assurance. 

GRADUATE SCHOOL The Graduate Council which, ten years ago, was a rather generali zed 

POLICIES committee concerned with advising, admissions, and curriculum issues, has 

become a deliberative and policy-making body. The ten elected members 

act as li aison between the areas they represent and the Graduate School. 

The Graduate Council is also the major agenda-making body of the 

graduate faculty, taking action on ad hoc committee recommendations, 

recommendations from the dean, and recommendations arising from its 

own deliberations. Major recommendations are conveyed to the graduate 

facu lty for ultimate disposition. 

Much of the detailed work of the Graduate Counci l is done through ad hoc 

committees. These committees deal with such matters as the evaluation of 

new program proposals or major changes in existing programs and with 

proposals for major changes in Graduate School policy. Committees that 

have been concerned with such policy reviews during the past five years 

have included such topics as general Graduate School reorganization 

(1971-72), admissions and standards (1972-73), graduate program rules and 

regulations (1972-73), alternative teaching and grading practices (1975-76), 

and graduate faculty membership requirements (1976-77). 

The great bulk of routine requests for exceptions and minor curricular 

changes is handled in the graduate office - rather than, as earlier, by the 

Graduate Counci l itself. The guideline for such decisions is whether or not 
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the change or exception requested would significantly deviate fro_m 

approved written policy. The graduate office staff handles adm1ss1ons to . 

Graduate School, maintains student records, and monitors such 1nformat1on 

as students' grade point average, cumulative credit hours, plans of_ study, 

and incomplete grades. These activities are greatly facilitated b_y direct _ 

access to the Digital Computing Center records through a terminal located in 

the graduate office. 

The process for initiating or revising master's degree programs varies from 

department to department and from college to college. Programs are 

considered and reviewed through processes that originate in the 

departments, then go through college curriculum committees, the Graduate 

Council, and the graduate faculty. New programs and major additions or 

changes to existing programs are also reviewed by a variety of_ external 

groups, culminating with the Kansas Board of Regents, according to orderl y 

processes that follow published procedure. The deliberations of the Board 

of Regents are focused through its academic subcommittee, which 

considers the academic soundness of the proposal , the availability of 

resources, and institutional and state priorities. The reviews of the proposal 

by the Council of Chief Academic Officers, as acted on by the Council of 

Presidents, is given careful consideration in the determination of those 

issues. This rigorous external review process ensures that the internal review 

is thorough and that full justifications of a proposed program are avail able. 

The effectiveness of Wichita State's existing graduate program s is evaluated 

under criteria established by the Graduate Council. Each program condu cts 

a regular five-year review cycle according to a timetable coordinated by the 

dean of graduate studies and research. A department's self-study document 

becomes the basis for the review by the Graduate Counc il. Crucial issues 

raised during this inquiry include the demonstrable academic integrity and 

quality of the program, as evidenced by the scholarly activity of the faculty 

and the ability of the program to attract and nuture quality students; the 

existence of sufficient demand, as evidenced by the number of enro lled 

students and graduates; and retention of an adequate number of faculty 

qualified for and active in graduate education. After considering the final 

report of this committee, the Graduate Council may continue the program 

or may recommend special measures to improve the effecti veness of the 

program. The responses to the Faculty Perceptions Survey indicate that the 

vast majority (72 percent) of the faculty believe that the master's program s in 

their academic unit are of good quality. 

Regents' policy, administered by the Council of Chief Academic Officer,, 

further establishes guidelines concerned primarily with degree productiv ity. 

Master's prog,ams with an average degree production of fewer than five 

degrees annually in the past five-year period are placed on provi sional 

status and given special attention by the Graduate Council. Master's 

programs averaging fewer than two graduates per year are considered for 

d1scont1nuat1on. Failure to increase productivity over a three-yea r period 

can, except under extenuating circumstances, lead to termination of the 

program. In the four years this policy has been in effec t, seven programs 

have been deleted and five have been placed on provisional status. In many 

cases where programs were deleted, a second degree option continues in 

the same department. 

Graduate student admission requirements were strengthened as a resu lt of a 

general review of Graduate School policies and procedures coordinated by 

the Graduate Council and several ad hoc committees during the period 

from 1973 to 1975. Admission to full standing now requires a minimum of 

a baccalaureate degree from an accredited institution, a grade point average 
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of at least 2.75 based upon the last 60 hours of course work, and no more 

than nine hours of background deficienc ies. There remains a su bstantial 

role for departments in the admission process, and some impose 

requirements beyond those of the Graduate School, such as a higher 

minimum grade point average or additiona l admission credentials. Students 

with excessive background deficiencies or other temporary admissions 

deficiencies can be placed on cond itional status for up to one year. Students 

who do not fully meet the minimum academic requirements may be 

admitted on probation when reasonable evidence exists to indicate their 

ability to do satisfactory degree program work. In add ition, two nondegree 

categories allow students to take graduate courses for graduate credit. No 

more than 12 hours taken while on nondegree status may subsequently be 

applied to a degree program. 

The requirements for membership on the graduate faculty have also been 

refined in the last severa l years. There are current ly three categories of 

membership. Full membership requires a terminal degree and demonstrable 

scholarly acti v ity or extensive equivalent experience. A faculty member 

judged to be qualified because of academic or professional experience to 

teach in graduate credit courses and serve on (bu t not cha ir) graduate 

committees may be given acting membership in the graduate faculty. Other 

regular faculty, adjunct faculty, or lecturers with a demonstrable need for 

appointment to the graduate faculty and judged to be qualified to teach a 

course for graduate credit may be given acting ad hoc membership in the 

graduate faculty for a term of one year only. Ad hoc members do not 

ordinarily serve on graduate committees. There are current ly 352 full 

members of the graduate facu lty, 88 acting members, and 90 acting ad hoc 

members, among a University faculty that numbers in excess of 700. 

An ad hoc comm ittee of the Graduate Council is currently study ing 

membership requirements. It is anticipated that a periodic review of the 

graduate faculty to ensure continued scholarly or professional activity will 

be proposed by this committee. It is not ant icipated that an add itional 

category of membership with authority to chair dissertation commi ttees will 

be created at this time. 

The Graduate School has a special responsibility, in serving the urban 

mission of the University, to provide graduate degree programs in those 

professional, technical, and applied fields that meet urban needs and serve 

the basic disc iplines required for their support. 

Of the 15 new graduate programs or emphases in ex ist ing programs 

developed in the last ten years, 1 O have clear and specific urban relevance. 

Many of these programs provide graduates with special training to aid in the 

solution of the complex problems of an urban environment, while others 

serve direct ly the unique clientele found in an urban population. New 

programs with an urban orientation lead to the Master of Arts in 

Communications (with specia l reference to mass media), Master of Sc ience 

in Management Science, Master of Administration of Ju stice, and Master of 

Urban Affairs. Additional emphases with an urban applica tion in ex isting 

programs have been added in psychology (c linica l and community 

emphases); educat ional psychology (learning disabilities, spec ial education, 

urban education, and women's studies emphases); elementary education 

(urban education, women's stud ies, and bilingual emphases); physica l 

education (sports administration emphas is); secondary education (urban, 

career education, women's studies, industria l education , and bilingual 

emphases); student personnel and guidance (school psychology and agency 

counseling emphases); and music educat ion (spec ial education emphasis). 

The Graduate School is cognizant of the specia l character of its student 
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body as it relates to the urban setting of the University. It strives to meet the 
special needs of working part-time students, the demand for outreach_ . 
programs, the special problems of minority students, and the nontrad1t1onal 
demands for new programs arising out of the complex problem s of urban 
life. 
Most procedural changes in Graduate School routine and processes have 
been made to facilitate the work and meet the demands of working 
part-time students. The great bulk of graduate courses, for example, is 
offered in the evening. The largest single group of graduate _s tudents (more 
than half) is teachers, and six of the seven major changes 1n emphasis 1n 
existing degree programs previously listed are in education_. In response to 
off-campus needs, work applicable to the Master of Education degree has 
been offered in locations such as Dodge City, Garden City, McPherson, 
Hillsboro, and the Winfield-Arkansas City area. Further, Master of 
Administration of Justice course work is offered in Kansas City, 
Leavenworth, Manhattan, Topeka, and Ft. Riley, and courses leading to the 
Master of Arts in political science with public administration emphasis has 
been offered at McConnell Air Force Base. In addition, the Graduate School , 
through the Office of Research and Sponsored Programs, has been involved 
in such matters as a research program (and now an undergraduate degree 
program) in gerontology, environmental impact studies, the adaptation of 
industrial machines for operation by handicapped persons, and the 
development of a Police Neighborhood Community Service Center 
program, as well as tie-ins with the several programs of the Center for 
Urban Studies. It is anticipated that separate master's degree programs in 
such fields as women's studies, gerontology, minority studies, general 
studies, computer science, and several of the specialty areas within the 
College of Health Related Professions will be proposed in the future. It 
should also be noted that many of the new and revised master's programs 
arei:Jroadly interdisciplinary, innovative, and nontraditional. 

The three doctoral programs are, as they were from the beginning, c losely 
related to the urban mission of Wichita State. The program in logopedics 
has close ties with a large and sophisticated clinical facility that serves as a 
referral center for children with speech and hearing disabilities from 
throughout the nation. Both the clinical facility and the doctoral program 
would be much less effective without the large medical community 
provided by the City of Wichita and the job opportunities the c ity presents 
for parents who bring their children for long-term treatment. The doctoral 
program in engineering is obviously related to the concentration of aircraft 
manufacturing in Wichita, and the chemistry program is sim ilarly tied to the 
concentration of chemical-related industries. 

Doctoral education began at the University of Wichita in 1959 with 
preliminary accreditation for a program in logopedics. Due to a loss of staff, 
admissions to this program were voluntarily suspended prior to the regular 
mst1tut1onal review in 1966, even though six students eventually received 
the Ph.D. 

When the University entered the state system of higher education in 1964, it 
was designated as an associate of the University of Kansas (s ince rescinded). 
When three new doctoral programs were proposed for accreditation in 
1969, they were, therefore, proposed as cooperative programs with the 
respective units at the University of Kansas. These proposals established 
general procedures for the cooperative programs, including uniform policies 
at each school for admission, residency, joint advisory committees, 
adm1nistrat1on and evaluation of comprehensive examinations and 
language requirements. These proposals were developed thro~gh the 
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normal internal and external procedures of the universities and were 

submitted, along with a proposal to reinstate the logopedics program, for 

preliminary accreditation in 1969. The report of the visitation team, which 

included recognized authorities in each of the proposed areas of study, 

recommended that preliminary accreditation be granted for reinstatement of 

the program in logopedics and for two of the three proposed cooperat ive 

programs, aeronautical engineering and chemistry. The report also 

established that the new cooperative programs would have to be accredited 

separately from the programs at the University of Kansas. 

In 1973 Wichita State voluntarily submitted a Phase II Accreditation 

Progress Report, which was a focus review of the three doctoral programs. 

This report documented the commitment and support of the University for 

the doctoral programs, as, for example, in the specific line budget item for 

additional direct doctoral program support from state funds. State funding 

had grown to $87,000 by F.Y. 1974. By 1973 the cooperative nature of the 

programs in chemistry and aeronautical engineering was well established, 

and significant improvement in faculty and research facilities and activities 

had occurred in all three programs. As a result of this visit, Wichita State's 

accreditation at the doctoral level was cont inued . The report of the 

visitation team, which again included authorities in each of the three 

program areas, concluded that adequate resources and planning were being 

devoted to the doctoral effort and that while considerable progress had 

been made toward final accreditation, that final review should be delayed 

one year to coincide with the regular ten-year review. 

During the past 16 years, doctoral programs have been very carefully 

initiated and monitored to guard against an overextension of available 

resources. Throughout this period the adm ini stration has shown a consistent 

and strong commitment to doctoral education, even though enro llment in 

the doctoral programs has grown more slowly than anticipated. Each of the 

programs has been extensively and constructively evaluated during visits of 

outside consultants at various stages in the process of development as well 

as during the two previous accreditation visits. 

The development of each program , especially since the focus visit of 1974, 

is described in the following summaries. More complete program reports 

are included in the Basic Institutional Data volume. 

The Ph.D. program in aeronautical engineering was initially proposed in 

1966, received approval by the Kansas Board of Regents as a cooperat ive 

program with the University of Kansas in 1969, and was included in the 

programs given preliminary accreditation by the North Central Assoc1at1on 

in July, 1970. The program was reviewed as a part of the focus review and 

visitation in 1973-74. In the fall of 1975, the doctoral degrees at the 

engineering colleges in Kansas were changed to undesignated degrees in 

engineering. 

As part of the cooperative relationship with the University of Kansas, 

degrees are formally awarded by the University of Kansas._The_n_ew_ 

cooperative program represented the first effort of both un1vers1t1es in the 

field of aeronautical engineering. The program included spec1_f1c areas of 

specialty in aerodynamics (including flight mechanics an_d fluid mechanics), 

guidance and contro l, structura l mechanics, and propulsion. 

The presence in Wichita of the two largest companies of the world'.s light 

commercial airplane design and manufacturing industry, Cessn_a Aircraft 

Company and Beech Aircraft Corporation, together with the W1ch1ta 

Division of The Boeing Company and the Gates;Leafjet Company, was a 

major factor in the development of the aeronautical engineering program at 

Wichita State. The new doctoral program responded to a need, especially in 
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the field of fixed wing aircraft, that was consistent with the urban mission of 
the University. Based on student and industry needs, the historical strengths 
of the department, and fulfillment of the University's urban mission, the 
program was initiated. 
A statewide study of engineering education by Kansas's engineering deans 
resulted in a decision to change the doctoral degree to an undesignated 
doctorate in engineering. The cooperative undesignated Ph.D. program at 
Wichita State was restricted, however, to the areas originally included in the 
aeronautical engineering program. It was recognized that the generalized 
Ph.D. would create greater student appeal as wel l as a greater potential for 
the placement of graduates in diversified positions in industry. The effect of 
this decision has been to enlarge the base of this program to include 
students with backgrounds in closely related fields of engineering. The 
faculty involved, both from the standpoint of teaching and research interest, 
has been extended beyond those in aeronautical engineering, with 
beneficial effect upon the program. 

Faculty and Students At the time of the 1969 preliminary accreditation review, the aeronautical 
engineering department had a faculty of 16, 11 of whom were active in the 
graduate program. The enrollment decline of 1970-71 led to a reduction in 
staff to 10 with younger, untenured faculty either released or transferred to 
other University duties. These reductions were carefully made to retain the 
strength of faculty associated with the doctoral program. Two distinguished 
professorship positions were provided by the University as part of the initi al 
commitment to the program. The faculty currently consists of 10 permanent 
members, with one supporting technician. In the last seven vears, 3 
research associates have also served on the staff. · 

Tables 4-1 and 4-2 give a quantitative description of the faculty and 
activities for both the aeronautical engineering department and the College 
of Engineering. Data for the college are included to help identify the 
broader base of faculty and students available to the recently approved 

TABLE 4-1 undesignated doctorate. 
Activities of the Department 
of Aeronautical Engineering 

E.F.T. Faculty 

M.S. Students 
M.S. Degrees 

Ph.D. Students 
Ph.D. Degrees 

Stipends Available 

New Research Grants• 
University Research* 
Wind Tunnel Projects 

Total 

Publicationst 
University Reports t 
Reportst 
Invited Paperst 

Total 

Capita I Equipment 

1970-71 

16.0 
33 

4 
0 
0 

$16,000 
1-$58,000 
1- $3,475 

$33,147 

$94,622 

1-1 

1-1 

$5,046 

•Number of faculty-dollar value of research 
tNumber of faculty.number of papers 
+Includes new building capital equipment monies 

1971 -72 1972-73 

14.0 12.0 
29 31 

9 4 
2 1 
1 0 

$16,000 $16,000 
3-$16,503 3-$118,000 
1- $650 2- $3,000 

$22,298 $15,245 

$39,451 $136,245 

1-1 
1-1 4-6 
1-1 6-7 

$2,298 $17,093 

1973-74 1974-75 1975-76 
11.0 11.0 11.0 
15 18 15 

5 5 2 
6 4 3 
2 1 0 

$22,900 $25,000 $25 ,167 
1-$24,522 3-$127,106 3-$119,887 
2-$23,000 2- $23,100 1- $8,000 

$51,728 $66,505 $34,409 

$99,250 $216,7 11 $162,296 

3-4 2-3 1-2 
1-3 

2-4 3-3 
4-10 1-3 3-5 

4-14 4-10 6-13 

$22,753 $15,665 $66,226+ 

In 1974 a need was sensed to concentrate the research interests of a group 
of faculty on a single area to increase the activity, publications, support 
level, and national visibility. The area selected was research on the theory, 
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TABLE 4-2 

Activities of the 

College of Engineering 

E.F.T. F_acu lty 

Graduate Students+ 
M.5. Degrees 
Ph.D. Degrees 

Stipends Avail able 

New Research Grants' 
University Research* 
Shop and Wind Tunnel 

Tota l 

Publ icationst 
University Reportst 
Reportst 
Inv ited Paperst 

Total 

Capita l Equipment 

• Number of faculty-doll ar 
value of research 

t Number of facul ty
number of papers 

t Full-time - part-time 

# Includes $45,000 from 
New Building Funds 

design, and development of subsonic wings. One faculty member was well 

established in thi s work, and three had related experience. In add ition the 

subject had a direct application to the loca l aviation industry and coul'd 

make use of Wi chita State's very fine Beech Memorial Wind Tunnel facility 

as well as supersonic wind tunnel equipment. ' 

1970-71 1971-72 1972-73 1973-74 1974-75 1975-76 

40.0 38.0 36.0 36.0 36.0 36.0 

10-56 12-51 12-52 16-56 15-63 19-80 

14 20 10 14 16 14 

0 l 0 2 l 0 

$16,000 $23,500 $23 ,500 $30,400 $41,027 $66,000 

2-$61 ,478 6-$101 , 11 7 7-$227,637 14-$251,533 17-$389, 155 11-$262,430 

2- $5 ,650 6- $7,614 4- $5,825 8- $59,796 8- $66,702 

x-$53,045 x- $42 ,098 x- $40,559 x- $79,170 x- $81,721 x- $62,340 

$114 ,513 $148,865 $275,810 $336,528 $530,672 $391,472 

1-1 9-12 9-12 l 0-22 6-11 

4-4 5-9 5-8 

2-3 6-11 8-11 9-9 

1-1 5-7 11-1 7 14-20 17- 14 

1-1 1-1 9-22 16-44 20-61 21-62 

$41,881 $22,759 $31,745 $39,482 $47, 138 $181,212# 

The funding available from research in the department has essentia lly 

doub led from 1970 to the present. Over 40 papers have resulted from these 

act ivities. The Beech Memorial Wind Tunnel and its related shop continue 

to operate part of each year as a commercia l test facility , principally for the 

aircraft industry. In F.Y. 1976 the gross va lue of thi s work was more than 

$60,000. 

The col lege has a total faculty of 36 members, 28 of whom have the Ph.D. 

The research and publication record of the coll ege reveals that in excess of 

one-half the faculty have published or given papers at technical meetings. 

The research record is ex tremely good, attaining an approximate level of 

$450,000. 
Since its inception in 1969, 21 students have been adm itted to the doctoral 

program at Wichita State. Of those, 4 have graduated and 4 are within one 

yea r of graduation. Two were dismissed for failure to pass the qualifying 

examination , and 2 resigned from the program. In the fall semester, 1976, 6 

Ph.D. students are in residence on the Wichita State campus. A 

two-semester residency as a full-time student is required. This requirement 

is a hardship for industry students, but there is agreement that the residency 

is a necessity for a quality program. 

Primari ly due to a national econom ic recession in the aerospace industry in 

1970-71 , coupled with a severe fall-off in aeronaut ical engineering 

enrollments nationall y as well as loca lly, it was fair ly difficult to rec ruit 

students during the early part of thi s program. In the fall of 1973, 1t became 

apparent that efforts needed to be given to en larging the student base. The 

University administration approved a proposa l by the Co llege of 

Engineering to put all faculty release sa laries and approximately one-half of 

the overhead generated by research back into the gradu ate program for 

student stipends, travel, and equipment. For the 1976-77 year, 21 

assistantships and fellowsh ips, for a total of $67,000, were awarded. About 

$31 ,000 was funded by the Graduate School and $36,000 from s_alary 

re lease, research, and other college funds. This process o_f prov1d1ng 

assistance to graduate students has been successful , and 1t 1s ant1c1pated that 

the number of awards will increase as faculty research begins to support a 

larger share of the graduate students. 
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Students applying for the cooperative program are required to be adm_itted 

to both graduate schools. Parallel enrollments and records are ma1nt_a1ned 

for each student at both universities. Admission to the program requires a 

master's degree in a field of engineering consisten_t with the areas of 

specialty included in the doctoral program. Early in_ the program, students 

are required to take the qualifying examination. This examination tests the 

students' breadth of knowledge and determines their ability to formulate 

mathematical representations of real physical situations. 

The plan of study of each student, arrived at in consultation with an adviser, 

must include at least one course in each of the four specialty areas -

aerodynamics, propulsion, solid mechanics, and guidance and control -

and a minimum of 15 semester hours of mathematics. A block of foreign 

language (French, German, or Russian) and research skills (instrumentation, 

experimentation, or computer science) must also be completed. 

When the bulk of the course work is completed, the comprehensive 

examination is given. This consists of a written research proposal outlining 

work to be done for the dissertation and an oral examination in which the 

student must defend and demonstrate competence for the proposed 

research and related areas. When completed, the dissertation must be 

defended before a committee of at least five faculty members, including one 

from the University of Kansas. 

In anticipation of the change to an undesignated Ph.D., the guidance of the 

program at Wichita State was placed under the College of Engineering 

Graduate Committee in May, 1975. This committee is charged with the 

admission of students, recommendation of assistantship funding, approval 

of participating faculty, and supervision of graduate course changes for the 

doctoral program. The committee consists of the graduate coordinator from 

each of the departments, the dean of engineering, and the associate dean as 

chairmali. 

A new major building, the Engineering Laboratory Building, was opened in 

the fall, 1976, culminating a number of years of discussion and planning. 

This new building has 53,200 net assignable square feet and had a 

construction cost of $3.75 mi llion. The aeronautical engineering faculty, 

together with faculty of other departments, are housed in the new building. 

Significant space is now available for the first time for graduate research . 

Space for research laboratories of special importance to the doctoral 

programs encompasses a new structures lab, new propulsion lab, new 

materials lab, relocated gas dynamics lab, and facilities for a low 

turbulence, four-foot wind tunnel. The building also provides on-line 

minicomputer multiplex capability to most laboratories within the complex. 

Improvements have oeen made in the data acquisition and data handling 

system for the 7- x 10-foot Beech Memorial Wind Tunnel. Primarily because 

of the faculty salary release monies, the College of Engineering was recentl y 

able_to acquire an on-line minicomputer system to augment the digital 

logging readout system acquired two years ago for the wind tunnel facility. 

In addition to the monies generated from research and wind tunnel 

operation, the University provided some $45,000 for each of two years to 

enable_ th_e college to equip its new facilities. In general, the funding level 

forfacil1t1es and equipment for the graduate program has been quite 
satisfactory. 

The national recession in the aerospace industry in 1970-71 had severe 

effects on the Ph.D. in aeronautical engineering program in its beginning 

years. It is now evident that it wou ld have been difficult to choose a less 

desirable time to initiate a doctoral program in this field. The recession 
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affected the ability to recruit students and caused serious reductions in the 

size of the aeronautical engineering faculty primarily due to the decline in 

undergraduate enrollments. However, the institutional commitment to the 

program was made and carried on. Through significant efforts to address the 

problems and a recent broadening of the base of students and faculty for the 

program, the program is now considered to be viable. 

It is difficult to recruit doctoral students in engineering because of the 

competition of high-paying jobs in industry, the temptation to do graduate 

work on a part-time basis, and the opportunities available for those whose 

Master of Science (M.S.) is the terminal degree. Further, the amount of funds 

available initially for M.S.-level assistantships was not adequate. Beginning 

in the fall of 1974, adequate funds were made available through faculty 

release salaries generated by research. The engineering graduate committee 

formed in spring, 1975, had, as one of its concerns, expanding the potential 

sources of students. The adoption of the undesignated doctorate in 1975-76 

will contribute to the broadening of the student base. While it is unlikely 

there will ever be large numbers of students, it appears there will be the 

minimum base required to support a quality program. 

The recession at the beginning of the program resulted in a reduction of 

faculty in aeronautical engineering from 16 to 10. The effects of the 

reductions on the doctoral program were minimized, however, and two 

distinguished professorships were funded together with a position of 

research associate. The recent change to an undesignated doctorate has 

broadened the base of faculty who can support the program and, more 

significantly, the research and scholarly activity available. The dollar 

volume of new research grants in aeronautical engineering has doubled 

since the beginning of the program; at the college level, new research 

grants have tripled. 

The contributions of the cooperative relationship with the University of 

Kansas are no longer significant. The initial expectations that students 

would have access to both campuses and that faculty would have a large 

amount of interaction have not taken place . Two students entered the 

program through the University of Kansas in the early years. Since then, 

their students have gone into a competing doctor of engineering. The 

administration of admission, selection of committees, administration of 

qualifying exams, and chairing of dissertations have had problems. Physical 

distance and differences in approach and regulations at the University of 

Kansas will make it difficult to realize the potential benefits of the new 

undesignated doctorate. 

Although the doctorate in engineering was initiated at an unfavorable time, 

the institution made a commitment to the program and has supported it 

through the difficult early years. In light of developments since the focus 

visit in 1973-74, the program is expected to show continued im_provement 

and strength. Further, the program continues to be consistent w1_th the urban 

setting and mission of Wichita State, which was one of the dominant 

reasons for its initiation and development. 

In 1970 preliminary approval was granted by the North Central As_sociation 

for Wichita State to open a cooperative doctoral program in chemistry with 

the University of Kansas. The Doctor of Philosophy (Ph.D.) was to be a 

University of Kansas degree, with the majority, if not _all, of the wor_k fo_r 

students admitted to the program to be done at W_1ch_1ta State._Just1f1cat1ons 

for the continuation of the doctoral program at W1ch1ta State include the 

fo llowing. (1) A solid program in undergraduate and graduate (MaSter of 

Science) studies has existed at Wichita State for many years. (2_) An urban 

university has a natural obligation to, and interest in, regional induS!ries that 
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rely upon the use of chemistry and_material science (i.e_., petrochemical 

industries, plastics and other materials, and the aircraft industries). (3)_ 

Medically oriented programs in the College of Health Related Professions 

and the Wichita State Branch of the University of Kansas School of 

Medicine are continuing to develop. 

The chemistry cooperative Ph.D. program was extensively studied by the 

North Central Association in 1974 during a "focus" review that followed a 

1971 University-initiated chemistry consultants' visit. Confidence was again 

expressed in the development of the program and the commitment of 

resources being made by the University. 

In the 1969 report to the North Central Association, detailed plans were 

outlined for the orderly addition of faculty and the development of different 

areas in the chemistry department. Five areas were suggested for sequential 

development: organic chemistry, physical chemistry, biochemistry, 

analytical chemistry, and inorganic chemistry. Projections were made for 

the addition of graduate students for the program, as well as for the 

acquisition of space and research equipment. The addition of five new 

faculty since 1969, the occupation of eight additional offices and 

laboratories in the renovated portion of McKinley Hall in 1973, and the 

acquisition of nearly $200,000 of new equipment with state money since 

1969 indicate satisfactory progress in these areas. 

The current faculty of the chemistry department numbers 13 with 4 organic 

chemists, 4 physical chemists, and 2 biochemists active in the recently 

developed doctoral areas. The addition of 3 physical chemists, 1 organic 

chemist, and 1 biochemist since 1969 reflects the orderly addition of new 

areas of emphasis to the doctoral program. One additional person is on 

leave. The department will significantly benefit by the presence during the 

spring, 19:77, of Dr. John F. Morrison from Australia, who is being brought 

to Wichita State as the Watkins Visiting Distinguished Professor of 

Biochemistry. 

The additional faculty members have added greatly to the research 

capability of the department. Among 13 midwestern doctoral granting 

chemistry departments, the Wichita State department ranks seventh in 

frequency of publication. The level of outside research funding, as indicated 

in Table 4-3, has also increased in recent years. Four of the faculty have 

obtained ten research grants from various external agencies over the past 

four years, with the net amount totaling more than $150,000. During the 

same period, $23,000 of University research grants provided important seed 

money for new projects. 

Since the initial accreditation of the doctoral program in chemistry, 

approximately $200,000 has been spent for laboratory capital equipment, 

with special attention directed to research needs in the doctoral program. 

The procurement of a P.D.P.-8E. minicomputer represents one new direction 

in the department aimed at introducing significant training for chem istry 

students in the area of computerized instrumentation and data processing. 

Addition of the new Beckman Liquid Scintillation System in 1976 is a major 

addition in the biochemistry laboratories. In general, there has been 

reasonable support and upgrading of the chemistry laboratories for the 
cooperative Ph.D. program. 

As a result of the additional space provided to the chemistry department 

when McKinley HaH was remodeled, the physical chemistry and 

b1ochem1_stry teaching laboratories, two physical chemistry research 

laboratories,_ and five rooms for biochemistry research have ample space. 

Plans are being considered for further remodeling of the fourth floor of 

McKinley Hall for additional research space. Two additional first floor 
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rooms are also in the process of being cleared so that animal laboratory 
space will be available for biochemistry research. 

The McKinley Memorial Chemistry Library is viewed as one of the major 
assets of the department. Its extensive holdings, consisting primarily of a 
collection of 142 periodicals, cover broad areas of chemistry. Numerous 
additional periodicals, especially in biochemistry, are located in the 
University Library. 

Students and Program Doctoral programs are designed to serve the needs of the students, and high 
quality students are needed for doctoral programs to succeed. The 
cooperative program, as established, provides quality control features for 
the graduate students admitted. All students must be admitted by 
departments at both Wichita State and the University of Kansas. No 
app lication for admission that was recommended by Wichita State's 
chemistry department since 1972 has been rejected by the University of 
Kansas's chemistry department. Applications that have been rejected have 
also been rej ected by the Wichita State department. The quality of the 
graduate students in the cooperative doctoral program generally seems to 
be excellent. 

Sixteen students have been admitted to the doctoral program from its 
inception through the fall of 1976. One has graduated, five have resigned, 
and one was terminated for academic reasons. In an effort to increase the 
number of students in the program, active recruiting efforts were begun in 
1972. These efforts have included sending posters to all schools approved 
by the American Chemical Society and to all schools in a five-state area; 
preparing and distributing three different brochures (general chemistry, 
physical chemistry, and biochemistry) in respon se to the more than 200 
requests for additional information received each year; direct mailings to 
graduating seniors in an eight-state area; and visits by faculty to more than 
20 schools a year to give seminars and talk with students. 

TABLE 4-3 1970-71 1977-72 1972-73 1973-74 1974-75 7975-76 1976-77 

Activities of the 
Department of Chemistry 

E.F.T. Faculty 10.5 10.5 11.25 12.5 13.5 13.0 13.0 

M. S. Students 15 23 25 22 24 20 17 

M.S. Degrees 3 4 5 11 5 6 

Ph.D. Students 1 1 5 8 7 9 

Assistantships $25,000 $25,000 $25,000 $27,000 $29,190 $32,000 $34,000 

Fellowships $3,000 $3,000 $3,000 $19,205 $25,314 $21,500 $35,100 

Papers 16 8 15 19 17 14 

University Research $4,600 $ 1,400 $10,082 $4,850 $1,194 $7,588 

External Research $7,500 $22,400 $60,000 $57,952 $10,900 $23,000 

The success of these recruiting efforts is evident from the statistics_given in. 
Tabl e 4-3. The enrollment increase has been greatly aided by the increase 1n 
the funds available to the department for assistantships and fellowships now 
totaling $69,100. The nine graduate students current ly enrolled in the 
doctoral program are particularly sign ificant since the cha_racter_ of the 
student body is now changing from a master's program orientation to that of 

a doctoral program. 

To be admitted into the Ph.D. program, students must have a 3.0 . d 
undergraduate grade average. Letters of recommendation are_ required, an 
Graduate Record Exam scores are recommended. During their first semes:r 
students are required to take orientation examinations. The results are use 
by an advising comm ittee to counsel students about which courses ar\ 
appropriate for their graduate program. Students may choose to spec ia_ ize 
in five areas of chem istry- analytical, biochemistry, inorganic, organic, or 
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physical chemistry - but they must take courses in at least four of the 

areas. 

By the beginning of the second year of graduate study, students must begin 

to take cumulative examinations. Students take these examinations on a 

monthly basis during the academic year, and they must pass 7 exams before 

taking 21 exams. The students are given packets of exams in four areas of 
chemistry and must write on one of the examinations. Two examinations 

must also be passed on research skills, which consist of the areas of 
German, French, Russian, Japanese, computer science, or electronic 
techniques. 

After successfully passing the cumulative examinations and the research 
skills requirements, students must prepare two research proposals. These 

proposals are the starting point for the oral comprehensive examination 
given by a committee of faculty from Wichita State and the University of 

Kansas. The final oral defense of the dissertation is also administered by this 
committee. 

A significant problem that has been apparent for some time has been 
associated with the cooperative nature of the doctoral program. Without 

initiating an entirely new Ph.D. program, it was possible for the chemistry 

department at Wichita State to offer doctoral education in cooperation with 

the department at the University of Kansas. The cooperative program was 
designed so that quality control factors would be built into its operation to 

offset any temptation to admit a large number of students with low 
admission standards. 

The distance between the two institutions, 160 miles, has precluded 
. extensive interactions among the faculty and students of the two institutions, 
even though there arel:ood personal interactions among the people at both 

institutions and several exchange visits and seminars. Most students who 

consider coming to Wichita State for doctoral studies have questions enter 

their minds as to what the cooperative program means and may be deterred 

from applying for admission to the program because of an initial reaction to 

the cooperative status. 

The most serious difficulty encountered to date has been with the area of 

biochemistry. The development of this area is reasonable because Wichita 

State has developed the College of Health Related Professions for 
paramedical programs and the Wichita State Branch of the University of 

Kansas School of Medicine offers clinical training to medical students. 
Problems related to the biochemistry area center on the split departmental 

structure for chemistry and biochemistry at the University of Kansas; there is 

one chemistry department and one biochemistry department on the 
Lawrence campus and a second biochemistry department at the School of 

Medicine in Kansas City. Success at establishing a cooperative rel'ationship 
with the Kansas City campus biochemistry department has not materialized, 

and so alternative arrangements for working with the Lawrence campus 

chemistry department in the area of biochemistry are being investigated. 

The attendant increase in complexity of working with different departmental 

structures between campuses is a major difficulty within the cooperative 
arrangement. 

While the cooperative nature of the chemistry program initially provided 

some important advantages related to quality control and initiation of a new 

program, this stage has been successfully completed. Additional 
disadvantages related to recruitment and the complex administrative 
structure required make the cooperative arrangement of questionable 
continuing value. The Wichita State department has research groups active 
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in physical chemistry, organic chemistry, and biochemistry, which, together 

with the increasing number of students and improved equipment in these 

areas, appear to warrant an independent doctoral program. 

Immediate needs of the department include (1) additional assistantships 

both for recruiting graduate students and for assisting in undergraduate labs 

where undergraduate assistants are now used, (2) an additional faculty 

position in biochemistry to cover the field in a more comprehensive 

manner, and (3) additional research equipment and space for the 

biochemistry specialty. 

The history of the doctoral program in logopedics is somewhat different 

from that of the two cooperative doctoral programs just described. It is the 

only Doctor of Philosophy (Ph.D.) degree authorized to be awarded by 

Wichita State. In 1959, five years before the University entered the state 

system of higher education, the department and the University requested 

and received preliminary accreditation for the Ph.D. degree in logopedics . 

The first Ph.D. degree in logopedics was granted in 1963, the second in 

1965. 

In 1965 the department and the University reviewed the nature, scope, and 

quality of its Ph.D. program in logopedics. This self-examination was 

undertaken partly in preparation for the North Central Association review of 

the University's total program in 1966 and also because of the death of Dr. 

Martin Palmer, head of the department since its inception and founder and 

director of the Institute of Logopedics, a separate but University-affiliated, 

private rehabilitation center for the communicatively handicapped. 

In the course of this review, the University took note of the department's 

diminished teaching strength and the University's inability at that time to 

support a solid academic and research-training program. As a result, the 

University voluntarily suspended admissions to the Ph.D. program in 

logopedics early in 1966 " until conditions and financial resources justify its 

re-establishment." 

Between 1966 and 1969, significant improvements were made in the areas 

of increased financial support, a realized and projected increase in 

experienced faculty, and reasonable degree-granting productivity. In 1969, 

the University requested the North Central Association to evaluate the 

logopedics doctoral program - at the same time it was evaluating the two 

new cooperative doctoral programs - as to its readiness for reactivation 

and a continuation of preliminary accreditation. In July, 1970, the North 

Central Association gave its approval for a continuation of preliminary 

accreditation for the logopedics program. The program was again reviewed 

in depth by the North Central Association in its "focus" visit in 1974, and 

renewed approval was given. 

Faculty and Students In the fall of 1965, the faculty members remaining after the death of Dr. 

Palmer consisted of a visiting professor and a full-time research professor, 

two Institute of Logopedics staff members who had been on the faculty for 

many years, one young man who had just received the Ph.D. from Wichita 

State in the spring of 1965, another who was pursuing doctoral studies at 

Wichita State, and one young woman with a Ph.D. from another university 

who had joined the staff in the fall of 1965 for one year. 

As of the fall of 1976, the faculty consists of 16 individuals. Nine have 

doctoral degrees - six from Big Ten universities, one from another major 

university, and two from Wichita State. Another three part-time faculty are 

finishing their doctoral degrees at Wichita State. None has Institute of 

Logopedics duties, and none is paid by the institute. The director of the 

Institute of Logopedics and the director ot speech and hearing services at 
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TABLE 4-4 
Activities of the 

Department of Logopedics 

the institute - both of whom have doctoral degrees and outstanding 
academic credentials - serve as adjunct full professors in the department, 
teaching one or two courses a year; serve on thesis and dissertation 
committees; and occasionally direct independent studies. 
With the financial support of a continuing grant from the Board of Trustees 
of the Institute of Logopedics, the Martin F. Palmer Distinguished 
Scholar-in-Residence chair was established during 1975 for the summer 
terms. The establishment of this rotating chair has provided a very 
significant enrichment opportunity for the department and its students. 
The professional activities and accomplishments of the present faculty are 
extensive and varied. One criterion of professional productivity is the 
presentation of competitively selected research papers at the national 
convention of the American Speech and Hearing Association. Wichita State 
faculty has been particularly successful in this regard: 27 such papers have 
been presented in the last four years. Three of the faculty serve as editorial 
consultants to professional journals, and all of the teaching faculty have 
published. Three of the senior faculty each have publication records well in 
excess of 20 articles and book chapters. Three of the senior faculty have 
been designated Fellow of the American Speech and Hearing Association, 
and one is presently serving as national president of the Academy of 
Reha bi I itative Audiology. 

As can be seen in Table 4-4, the number of students majoring in the 
Department of Logopedics has increased steadily for the last six years. Since 
the doctoral program was reopened for new admissions in September, 
1970, 23 students have actively pursued the program. As indicated in the 
table, 7 of these students have finished the Ph.D. , and four more are within 
one year of expected completion. 

1970-71 1971-12 1972-73 1973-74 1974-75 1975-76 1976-77 
E.F.T. Faculty 8.25 11 .25 11.75 13.0 13.0 13.25 13.0 
M.A. Students 
M.A. Degrees 

Ph.D. Students 
Ph.D. Degrees 

Doctoral Stipends 

Articles 
Conference Papers 
University Research 
External Training 

27 
13 

2 

5 

$1,202 
$39,100 

34 46 
17 30 

1 

$1 ,100 $10,000 

4 7 
1 6 

$1 ,280 $2,559 
$45,293 $28,531 

44 59 58 66 
23 31 39 

8 13 11 11 
4 

$26,000 $28,000 $33 ,000 $34,000 

3 4 7 
9 13 9 

$2 ,067 $430 $3 ,310 
$52 ,928 $67,813 $58,527 

Facilities Considerable effort has been made during the past ien years to improve the 
physical facilities and staff of the department. In the spring of 1966, shortly 
after the deactivation, the Board of Trustees of the Institute of Logopedics 
pledged $110,000 a year in exclusive support of the doctoral program. In 
1967 the legislature approved a line-item allocation of $110,000 for the 
logopedics program and thus relieved the trustees of a continuing need for 
their pledge. These monies were intended primarily for support of new 
faculty and supportive staff. The Graduate School has also made available 
additional funds for fellowships for doctoral students, as indicated in Table 
4-4, as well as more than $25,000 for research equipment. An additional 
$160,000, partly from unexpended faculty salaries, has been spent for 
research equipment. 

In 1966 the entire departmental quarters and activities were housed 
physically within the Institute of Logopedics building, at the institute's 
expense. In 1976 none of the departmental quarters is housed within the 
Institute of Logopedics. Of course, the institute's extensive clinical facilities 
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Administration 

continue to serve as one of the Department of Logopedics ' clinical 

practicum centers, and University students still utilize the excellent library 

at the institute. During the past ten years, Wichita State has leased from the 

institute 2½ apartment fourplexes (ten four-room apartments and three 

basements), which it has remodeled into classrooms, offices, and 

laboratories. 

The department's quarters now consist of three classrooms; 13 faculty 

offices; a large research laboratory of approximately 600 square feet; 

departmental speech and hearing clinic therapy rooms of approximately 

1,150 square feet; and, in the basement of one of the apartment buildings, 

newly added doctoral student offices and a student self-i n·structional 

laboratory. 

The goal of the Ph.D. program is to train students broadly in a number of 

areas: as experienced speech pathologists and/or audiologists, as future 

university teachers, as probable clinical or school supervisors and 

administrators, and as applied researchers. Obviously, the ultimate 

attainment of all the requisite skills necessary for this variety of roles cannot 

be achieved if the length of the doctoral degree program is to remain 

realistic. The department has recognized this and has chosen, instead, to 

fashion its training emphasis around the word "experience." 

It is clear that extensive clinical resources and substantial research resources 

are necessary if the program goal is to be realized. The Institute of 

Logopedics, one oi the major clinical practicum centers and an integral part 

of the total training program, is a private, nonprofit, residential, and 

out-patient rehabilitation center located on a 40-acre campus near Wichita 

State. The institute also maintains 17 full-time field centers throughout the 

State of Kansas, and a summer day-camp. The institute's major commitment 

is to individuals with communicative disorders. In addition to the 

opportunities for clinical experience at the institute, the department 

maintains a small Demonstration Speech and Language Clinic and a 

Demonstration Audiology Clinic. In these facilities, clients are seen who are 

not commonly represented in the institute's case load, and the department's 

faculty regularly conduct diagnostic evaluations and clinical management 

for demonstration purposes. Also, the department's clinical training program 

extends to four local hospitals, the Wichita day-care centers, the Wichita 

Public Schools (and schools in surrounding communities), and numerous 

adult care home facilities. 

The doctoral program is governed by an established set of rules and 

regulations. The department's Graduate Committee acts on admission and 

retention matters, petitions for exceptions, and other topics referred to it by 

the Graduate School for reaction and recommendation. It also serves as the 

primary group involved in long-range planning and evaluation of the 

doctoral program. 

Each student is required to develop, in consultation with an adviser, an 

integrated program of study for the Ph.D. degree including (1) language and 

tool requirements, (2) didactic course work, and (3) a variety of experiential 

activities in an area of specialty to enable the student to achieve 

professional credibility. An Advisory Committee, developed by the adviser 

and student, is required to approve and monitor each student's program of 

study. 

Students are expected to participate in a series of advanced practicums. At 

present, there are advanced practicums in academic teaching, clinical 

management, clinical supervision, and program administration. The various 

practicums involve participation in the indicated type of professional 

activity under the supervision of a senior faculty member. Discussions of 
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student performance are held at least each week between the student and 
supervising faculty member to allow for modifications and improvements. 
Near the end of the third semester of work, students take the qualifying 
examinations. Usually, the examinations are held for three consecutive 
days, eight hours a day, and encompass questions from the broad areas of 
the profession, questions dealing specifically with the student's specialty 
area, and one-half day of questions from nondepartmental committee 
members. About three to four weeks after the students have written the 
qualifying examinations, an oral examination on their written answers is 
given by the members of their Advisory Committee. 

During the period between the written and oral examinations, students are 
encouraged to review the carbon copy of their answers, conduct further 
study into self-perceived areas of weakness, and, in every way, prepare for 
the oral examination. If important weaknesses are present, students may be 
asked to pursue additional specified course work, undertake particular 
independent studies, or to repeat the qualifying examinations with different 
questions. It is the philosophy of the faculty that the qualifying examinations 
are not intended to be a "flunk-out" decision-making tool - such decisions 
should have been made earlier. Rather, they serve as an assessment and 
prescriptive experience designed to help students identify their remaining 
areas of weakness. 

With the successful completion of the qualifying examinations, students 
usually complete remaining courses they planned to take and prepare their 
prospectuses for the dissertation. The Advisory Committee is again 
convened to review a student's dissertation prospectus in an oral session 
with each student. At the completion of the dissertation, the Advisory 
Committee is convened for a final time to meet with the candidate to assess 
the research and dissertation manuscript. 

The department has attempted to evaluate the effectiveness of its doctoral 
program in two ways, thus far. This past spring, the faculty met with all the 
current doctoral students in a full-day retreat to review the entire doctoral 
program sequence and to discuss suggestions for change. The retreat proved 
to be a spirited, revealing, and most valuable meeting; generally, reaction 
of the students to the program was good, though they had many 
constructive suggestions. During the retreat each faculty member and each 
student was asked to identify, anonymously and in writing, what he or she 
felt were two strengths and two weaknesses of the training program. Almost 
without exception, each person identified the cohesiveness of the faculty 
group and each member's obvious caring about students as major strengths 
of the department. 

The department chairperson and the graduate coordinator also make 
concerted efforts to meet with visiting doctoral graduates after they have 
experienced some of the realities of the first job, to obtain the graduate's 
perceptions of the strengths and shortcomings of the training program. It is 
the department's intention, in the near future, to structure a printed 
questionnaire to be used as a guide in these face-to-face meetings, in an 
attempt to obtain more reliable and quantifiable information. 

From an administrative standpoint, one of the greatest current needs is for a 
better specification of departmental and individual priorities. Fortunately, 
faculty members are action oriented and self-starters. As each new outreach 
opportunity occurs, they are eager to respond, expressing little concern 
about the heavy time demands the program already places upon them. 
These outreach opportunities are important, but so are program 
responsibilities. As a consequence, there is the very real danger of spreading 
faculty efforts too thin. As a beginning effort to prevent this from happening, 
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last year the faculty participated with other members of the College of 

Education in a three-day session devoted to departmental long-range 

planning and implementation. Determining, operationally, how to achieve 

program goals and specifying program and personal priorities still needs to 

be done. 

Many potential opportunities exist for teaching and clinical and research 

interaction with the medical training programs within the developing 

Wichita State Branch of the University of Kansas School of Medicine. 

Similarly, the present modest interaction with, and involvement in, the 

training programs of the College of Health Related Professions make it clear 

that much more could be done. Given the heavy responsibilities of the 

logopedics faculty at the present time, however, it is difficult to see how 

these opportunities can be undertaken without additional staff. 

While the program relationship with the Institute of Logopedics is good, it is 

presently dependent upon the mutual cooperation and good relationships 

between the leadership of the department and the leadership of the institute. 

There continues to be a need for a more formal specified relationship 

between the two groups. 

This report has detailed the great effort Wichita State has made in providing 

more space for the department's program. At the present time, however, 

program activities completely utilize existing space, both day and night. As 

program activities grow and research investigations increase, there will be 

increasingly difficult demands placed on the existing facilities. 

University support for doctoral fellowships has increased substantially in the 

last few years. The provision of such financial support has had an important 

effect upon the department's ability to recruit qualified students. The $4,000 

tax-free, 12-month stipend used in F.Y. 1976 - originally most competitive 

- proves to be less desirable for students as each year passes. There will be 

an increasing need for higher fellowship stipends if the program is to 

compete effectively with other institutions for superior students. 

Cooperative relationships with many of the other departments within the 

University have become excellent, not only in terms of faculty interaction, 

but in terms of doctoral student involvement. At the present time, strong 

interaction has been established with the psychology, administration, 

speech communication, industrial engineering, electrical engineering, 

health care administration, nursing, and physical therapy departments and 

the special education, linguistics, gerontology, nurse clinician, and 

physician's assistant programs. A similar relationship with the biological 

sciences department has not yet been developed, though the feeling 

between the departments is most cordial. The basic problem involves the 

many prerequisites necessary for the biological science courses, most of 

which logopedics doctoral students have not taken. A recent attempt has 

been made to begin to remedy this situation. In the fall of 1976, a genetics 

course is being offered that does not have the usual chemistry prerequisites. 

Efforts will continue to be exerted in the area of interaction with other 

departments. 

ACCOMPLISHMENTS The three fields chosen for the development of doctoral programs at 

AND CONCERNS Wichita State clearly reflect local needs and University strengths. The 

reactivated logopedics program draws strength from the clinical facilities 

and reputation of the Institute of Logopedics and relates well to the 

expanding University activities in the fields of medicine and health-related 

professions. The engineering program has an obvious relationship with local 

aircraft industry, while the chemistry program is related both to local 

industry and the University's growing emphasis upon health care. 

It is now clear that these programs began, or, in the case of logopedics, 
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were reinstituted, at an unfortunate time. Events on the national higher 
education scene and in the local economy made the early 1970s a poor 

time to begin new doctoral programs. However, the University has looked 
to the long run and persevered in its commitment to these programs. There 

has been a steady improvement in the faculty, physical facilities, and 
operation of all three programs. This growth has been paralleled by an 
emphasis upon increased faculty research and other forms of scholarly 
activity. 

The number of Ph.D.-level students at Wichita State remains small but has 

increased to the point that all three programs can offer quality graduate 
experience. As knowledge of the programs becomes more widespread and 

funds for student support grow, there should continue to be modest growth 

in the number of students, which will reduce the cost per student and 
permit expansion of course offerings. Students graduating from the Wichita 

State doctoral program have been placed in responsible positions in higher 

education, in private practice, and in industry. 

One of the principal strengths of the programs continues to be the ties that 

the programs have to needs and resources in the University and the Wichita 

area. This is especially true of the engineering program, where a number of 

students are employed in the aircraft industry, and in the logopedics 
program, which benefits greatly from the clinical facilities of the Institute of 

Logopedics. Another strength has been the University administration's 

willingness to support the programs. Physical facilities and faculty for all 

programs have been substantially improved, and administrative personnel 

in all three programs have expressed satisfaction with the financial support 

they have received. 

Because of the heavy emphasis upon clinical experience in the logopedics 

. program, the relatively small number of students is considered to be an 
advantage, and only m't>dest growth in the number of students is 
anticipated. The relatively small number of students in engineering and 
chemistry does limit the breadth of course offerings that are possible, but in 

both programs, the quality of the program offerings has been maintained by 

concentrating efforts in a relatively few areas. The engineering program 
receives supporting courses and faculty from the mechanical and electrical 

engineering departments. The engineering program has limited to three the 
number of subfields in which students specialize. 

Problems in the logopedics program include the need for more space, the 

need to strengthen relationships with other academic departments 
(especially in the biological sciences), and the need for increasing the 
amount of student stipends. 

Major problems for both engineering and chemistry stem from the 
cooperative arrangement with the University of Kansas. Although the 
cooperative arrangements were useful in the beginning of the doctoral 
program development, there have been disappointments. The distance 
involved and the different organization of curriculum in the two institutions 
have prevented the interaction between students and faculty of the two 
universities that was envisioned when the arrangements were proposed. 

While there are no plans for dramatic changes in any of the programs, it is 

likely that the question of continuing the cooperative relationship in the 
present two programs will be given serious consideration in the coming 
months. 

It is likely that only very slow growth will occur in the number of doctoral 

programs at Wichita State during the next decade. In each case, proposed 
new programs will be very carefully studied to determine the need for each 

program, the availability of adequate faculty, the amount of fiscal and 
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physical resources, and the number of potential students before formal 

proposals are prepared for internal review, much less submittal to the 

Kansas Board of Regents. In the current legislative climate, funding for new 

doctoral programs will have to be supplied from existing resources or, more 

likely, from external sources. 

Preliminary discussions of possible future doctoral programs have been held 

in a number of areas. It is likely that in the field of education transfer 

arrangements for doctoral work with the University of Kansas will be 

proposed. Additional independent doctoral programs in administration are 

also under discussion. 

The College of Education has already moved a considerable distance 

toward a transfer program for the doctorate with the University of Kansas in 

several fields. For example, a transfer agreement with the University of 

Kansas by which up to one-half of the residence requirements for the 

doctorate in educational administration can be satisfied on the Wichita 

State campus has been in operation for two years. Some 15 to 20 students 

have been involved in the transfer agreement, from both the Wichita State 

master's and specialist's programs as well as from the University of Kansas 

program. There is also substantial intercampus membership on doctoral 

committees for these students. The principal advantages of this program are 

the clientele that exists within Wichita, the largest urban area in Kansas, and 

the laboratory experience for University of Kansas students provided in 

Wichita. 

Similar transfer agreements are being discussed in several additional areas 

within the College of Education, including student personnel and guidance 

and special education. The next step will probably be a transfer program in 

'nstructional services, designed primarily as a practical program to upgrade 

the competence of people already working in education. Such transfer 

agreements may well be proposed within the next three to five years. 

It is seen as possibly beyond the resources of Wichita State to develop 

separate doctoral programs in such fields as business administration, public 

administration, administration of justice, educational administration, and 

health care administration - for all of which there is local and regional 

demand of varying magnitude. What seems a more reasonable proposal is 

to develop a program at the doctoral level in general administration, which 

would emphasize the areas common to the administrative process 

wherever it is to be employed and provide options for special study 

students' particular areas of interest. Such a program is conceived in 

practical terms as an essentially applied degree, with considerable emphasis 

on practicum and internship experience available in the various facets of 

the Wichita urban environment. The program would also be strengthened 

by its interdisciplinary character and by the ability to make use of 

competent faculty from a variety of fields. Off-campus funding should be 

available from both the business community and public sources. Such a 

program could be ready to be proposed within five years. 

It is possible that in two of the areas listed within the general administration 

program - namely, business administration and administration of justice -

there will be sufficient demand and content differences for separate 

programs to justify independent status at the doctoral level. In business 

administration there appears to be considerable interest in a doctorate with 

strong applied emphasis, designed particularly for mid-career people active 

in the Wichita urban business community. A committee in the College of 

Business Administration is presently at work to determine the extent of the 

demand, the possible effects upon master's and undergraduate programs, 

and the adequacy of support facilities, such as the library and computer 

center. 
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A feasibility study will be conducted within three years to determine 
whether a separate doctoral program in administration of justice will be 
proposed. It is a rapidly growing field with a unique urban emphasis. It 
already has a substantial master's degree enrollment and a well-established 
pattern of off-campus offerings. Conversations are going forward for a 
four-state regional consortium of universities for criminal justice education 
centered at Wichita State. 

Some of the previously mentioned specific programs may, of course, not 
actually be developed, and others, not now foreseen, may emerge. But all 
programs proposed will exhibit the following characteristics. (1) The total 
number of programs proposed will be small and within the resources of the 
University. (2) All programs proposed will be in professional , technical, and 
applied fields. (3) All programs will be interdisciplinary or cross-disciplinary 
to make maximum use of instructional, research, and laboratory resources. 
(4) All programs proposed will relate clearly to the urban mission of Wichita 
State. 

In Guidelines for Increasing Academic Efficiency at the State Colleges and 
Universities (1972), the Kansas Board of Regents prescribed the instructional 
mission at the doctoral level for Wichita State in these words: 
" Development of terminal graduate degree programs is limited to those 
professional, technical, and applied fields required to serve urban needs 
and to the basic disciplines specifically required for their support." It is the 
position of Wichita State that this determination of the Board of Regents not 
only permits the development of proposals for urban-related doctoral 
programs but also allows consideration of independent status for the two 
existing urban-related cooperative doctoral programs. 

The Graduate School has sufficiently mature internal processes for 
proe_osing, reviewing, and monitoring doctoral programs to argue for the 
institution's ability to conduct successful doctoral-level work. The 
experience of the past decade has given Wichita State substantial and 
important contact with the operation of doctoral programs. The continuing 
development of the master's and specialist's programs in a number of fields 
provides a solid base of lower-level graduate work on which to build 
doctoral programs. The graduate faculty, both in areas in which doctoral 
work is likely to be proposed and in supporting areas, is of sufficient quality 
to justify hopes for continued successful doctoral work. Finally, the 
existence of elaborate external control - under the auspices of Council of 
Chief Academic Officers and the Board of Regents - on both initiation of 
programs and their systematic review is an ultimate safeguard to the quality 
of any future doctoral programs that Wichita State might propose. 

In view of the documented ability of Wichita State to propose, initiate, 
maintain, and monitor doctoral-level programs, accreditation by the North 
Central Association at the doctoral level is believed to be warranted not 
only in terms of the three existing doctoral programs but for such other 
doctoral programs as it may be able in the future to justify within the 
mission and resources of the institution. 
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CHAPTER 5 
The 1966 North Central Association Accreditation report stated that "students 

who entered Wichita State University in 1961 were above average in 

intelligence, inclined to 'realistic' careers, primarily male, and in greater than 

average proportion seeking professional degrees." And later, "Clearly, these 

urban, predominantly male, oftimes bread-winners will take longer than the 

customary four years to graduate, are older than their peers in residential 

institutions, and are job-oriented." 

In many ways the preceding description is still apt. The students at Wichita 

State are older than their peers at residential schools - at this writing, the 

average Wichita State student is 26 years old; the median age is 23. The 

students at Wichita State are more interested in jobs than in theories. The 

responses to the question on the Student Outcomes Survey, "Why did you 

come to WSU?" indicate that the availability and quality of programs, along 

with convenience, are the most important of the 14 possible reasons listed. 

The results of the Student Perceptions Survey, American College Testing 

Program (A.CT.) preference data, and other studies further indicate the 

practical interests of Wichita State. For freshmen entering in 1975, A.CT. 

reports that health-related professions was the first choice, business was 

second, and fine arts was third . Among part-time students, business was first, 

fine arts was second, and health-related professions was third. Then as now, 

students at Wichita State continue to take longer to gain a degree. About 44 

percent of those answering the Student Outcomes Survey took over four years. 

As was true in 1966, the majority of Wichita State's students current ly come 

from the surrounding areas. Of a fall, 1976, enrollment of 14,842, 71 percent 

came from Wichita and Sedgwick County and 94 percent came from Kansas. 

This residence pattern is somewhat misleading, however, because 22 percent 

of the students responding to the Student Outcomes Survey graduated from 

non-Kansas high schools and another 44 percent graduated from Kansas high 

schools not in Wichita, for a total of 66 percent from non-Wichita high 

schools. 

Yet few students live on campus. Data for 1976 reflect an urban student body: 

6 percent of the students live in dormitories (although this proportion is 

increasing), 29 percent live with parents or relatives, and 64 percent live in a 

rental unit or their own home. The residences of students are located 

throughout the city. 

During the fall of 1976, 14,842 students registered, some 3,741 more than 

11,101 in 1966. Rapidly increasing enrollment, a problem cited in the 1966 

North Central Association report, has been replaced by the fears decreasing 

enrollments bring, fears that were justified when 872 fewer students enrolled in 

fall, 1976, than had enrolled in fall, 1975. 

Whi le students in 1966 were considered above average in abi l ity, A.CT. 

s,.,tistics reveal that students entering in 1976 had a composite score only 

negligibly above the national average. A large percentage were well below the 

national average. 

Another change is that more black students are enrolling. In 1976 there were 

901 enrolled, representing 6 percent of the total student body. Although this 

proportion is less than the proportion of black citizens living in Wichita, it does 

represent an unusually high proportion for a midwestern university. Other 

ethnic minority groups comprise approximately 5 percent of the student body. 

Eighty percent of the students at Wichita State rely upon outside employment 

to provide money to attend school. The financial aids office also reports that 

during the 1975-76 year, 65 percent of the full-time student body appl ied for 

financial aid. Of those who applied, 66 percent, or 3,801, received aid of 
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some kind, although many more were eligible. Some 14 percent, or 532 of 

these students, were black, reflecting the increased efforts of the University to 

support black and other minority students. 

Finally, Wichita State has had a significant increase both in the number of 

part-time students and in the number of female students. In 1966, only 27 

percent of the students carried 6 hours or fewer, but in 1976 the percentage 

had risen to 40 percent. Further, the average number of credit hours carried 

has decreased from 10.8 in 1966 to 9.3 in 1976. In 1966, 35 percent of the 

students were women; in 1976, 48 percent were women. Dramatic changes 

such as these have far-reaching implications for academic programs and 

student services alike. 

Each semester 32 percent of Wichita State's students take 50 percent or more 

of their classes at night, while 43 percent take at least one evening class. 

According to the respondents to the Student Outcomes Survey, 72 percent take 

at least one evening course during their academic careers. 

To compound the problem inherent in helping part-time students in an 

institution budgeted for full-time equivalent students, many of Wichita State's 

part-time students attend one semester and may not attend again for two or 

more semesters. For example, in the fall semester, 1975, 15,714 students 

enrolled. Of these, 5,048 did not return in the spring of 1976. Yet, spring 

enrollment was 14,231. Of those enrolled in spring, 1976, 3,971 did not return 

in the following fall; yet fall, 1976, enrollment was 14,842. During the fall, 

spring, and summer terms of 1975-76, almost 25,000 different people enrolled 

in courses at Wichita State, though only 15,000 were on campus at any one 

time. Clearly, Wichita State has a much larger pool of students than was 

previously thought. How to design services - such as advising, orientation, 

and so forth - for students whose plan of study is sporadic is a problem that 

Wichita State needs to address, and the magnitude of the problem is just now 

being discovered and analyzed. 

Future enrollment as projected in the Kansas Higher Education Enrollment 

Trends , 1975, indicates that the makeup of the Wichita State student body will 

continue to be the same. If changes occur, such changes will accentuate the 

increasing age of the student body and the increasing number of part-time 

students in continuing education. While state planning reports indicate that a 

consistent decline in Wichita State's enrollment will begin by 1980, stability 

may be achieved as more adult, part-time students return to school. Continued 

growth also is expected in such new programs as administration of justice and 

the health-related professions. 

If trends continue, the University will continue to be a large urban, commuter 

school , the majority of whose students will be taking fewer than 12 hours. 

More and mnre of these students will wish to take night classes or classes given 

off campus, and programs will have to be designed so that students can 

complete a degree at night or on the weekend. Again, if present patterns 

continue, the general age of the student body will increase, and programs and 

activities will need to be developed for older students. More women students 

will enroll, and the University will have to develop programs that will be of 

interest and a,sistance to them. It may well be that traditional programs will be 

sufficient, although at Wichita State that seldom has been the experience. 

Wichita State still needs to identify what types of students it wishes to attract 

and what programs will be needed to serve those students. 

There are several admissions categories for new and transfer students and for 

degree-bound and nondegree-bound students. 

Prospective freshmen who wish to pursue a degree program must submit a 

completed application, American College Testing Program (A.CT.) scores, and 

a high school transcript. High school students who have their A.CT. scores 
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sent to Wichita State receive a completed copy of the University application 

for admission. To be admitted these students need only verify the information 

and return it with a six-semester high school transcript. Graduates of an 

accredited Kansas high school are admitted as soon as their admission 

credentials are complete; out-of-state students must also rank in the top 

one-half of their high school graduating class. 

Students who have enrolled in another college or university may be 

admitted it they are eligible to return to the last school they attended and 

are able to meet the required scholastic standards of Wichita State. Students 

with fewer than 24 college semester hours of credit must.submit A.CT. 

scores and complete transcripts. These students are admitted to University 

College. Students who have declared a major and have 24 or more college 

hours of credit are eligible to apply for admission to one of the six 

degree-granting colleges. Wichita State accepts college-level courses from 

other recognized colleges and universities for transfer credit as designated 

by Report of Credit Given by Educational Institutions. 

Wichita State is a participating institution in the Transfer and Articulation 

Agreement of the Kansas Public Community Colleges and State Colleges 

and Universities. This agreement stipulates that students who complete 

baccalaureate-oriented associate degrees at a participating community 

college are accepted with junior standing and have satisfied all lower 

division general education requirements. 

International students must present a certificate of proficiency in the English 

language, must have a notarized statement of financial responsibility in an 

amount of $3,600 or more to cover expenses for 12 months, and must 

enrol I in at least 12 hours each semester. 

Students who have accumulated a grade point average of less than 2.00 

may petition to be admitted to a degree program with no college credit and 

no grade point average. To qualify, they must be at least 25 years old, must 

have been out of a degree program for at least four years, and must feel 

prepared to progress in college work. 

Nondegree-bound students can be admitted in one of three ways. Students 

attending another college or university who wish to attend Wichita State on 

a temporary basis are admitted as guest students upon submission of a 

transcript or a letter of good standing from their school. Certain high school 

students can also be c>dmitted in this category. 

Students who wish to take courses for their own interest can be admitted as 

continuing education students after submitting transcripts of their previous 

work. To expedite admission for adult students who have not participated in 

formal education in some time, adults may be admitted as open admissions 

students if they have not attended high school or college for the past three 

years and have earned a high school diploma, or its equivalent, or are at 

least 25 years old. Only a completed admission application is needed for 

the admissions process. Open admissions students enter the Division of 

Continuing Education and can take no more than 15 semester hours before 

applying for admission as degree-bound students. 

Students 65 or older are eligible to take classes without fees if space is 

available. 

The Office of Admissions, once combined with the Registrar's Office, is 

now a separate office. It has expanded and improved its ability to recruit 

students, especially in encouraging potential students to visit the campus. 

The application form and admission process have been simplified. In 1975, 

a staff position was added to concentrate on visiting and working with more 

Kansas high schools. Intensified efforts have been developed to attract 

superior students, and special attention is being given to increase and to 
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improve recruitment of community college students through the Division of 

Community College Cooperation. To help recruit minority students, the 

admissions office recently hired a minority staff member. 

The Registrar's Office provides three basic services to Wichita State 

students: it maintains and stores the official University student records; it 

provides a registration process; and it provides vital student data to colleges, 

departments, and University, state, and federal offices. Student records are 

now maintained as a computer data base, and access to the data is possible 

by remote terminal upon presentation of the appropriate password. All 

student records are stored and automatically updated by the computer, and 

printed reports are available from the same source. The registration process 

is still a time-consuming, frustrating, manual procedure, but computerized 

registration is hoped for in the future. The Registrar's Office strives to serve 

the students by sol iciting student opinion through informal and formal 

methods. 

For the last ten years, the percentage of students on probation has increased 

slightly. In 1970, for example, 1,157 students (9.2 percent) were on 

probation, while in 1975, 1,670 (10.6 percent) were on probation. In 

contrast, in 1970, 237 students were dismissed, while in 1975, 57 students 

were dismissed. One especially noteworthy change affecting these data is 

the transition semester. In 1975, 140 first-semester freshmen elected this 

option, through which no grades are recorded. The results were that fewer 

students were placed on probation or dismissed and more students were 

able to gain experience before beginning grades of record. An extended 

tenth-week drop date has also been of benefit to students. 

While considerable information is available about students who apply to 

Wichita State, information regarding the occupations, locations, and 

additional education of its graduates is decentralized and incomplete, 

although some specific information can be obtained from persons most 

closely involved with individual programs. As might be expected, 

information regarding graduates with certificates, associate degrees, 

specialist's degrees, and doctoral degrees is the most readily available 

because of the limited number of students involved. In addition, some 

information was obtained from an isolated, but extensive survey, carried out 

by the College of Engineering in 1974. 

In an effort to initiate the systematic collection of information concerning 

degree candidates, a Student Outcomes Survey was administered to a 

random sample of 880 graduating students in spri ng, 1976. A similar survey 

is planned for spring, 1977, and future years by all of the state schools. 

Forty-seven percent returned completed questionnaires, and more than half 

already had a full-time job, with 70 percent indicating their job was directly 

related to their field of study. 

In evaluating their overall educational experience at Wichita State, over 75 

percent thought the University had contributed significantly to their 

understanding of a particular field of knowledge and to their general 

intellectual growth. Evaluations of aesthetic and cultural growth and 

vocational growth were lower. Over 30 percent responded they had already 

applied to a graduate or professional school, and another 45 percent 

indicated they intended to apply at some time in the future. 

With the changes that appear to be taking place in the makeup of the 

student body, much concerted research and planning will be necessary. 

Further research needs to be done in such areas as admissions procedures, 

giving credit for out-of-classroom learning, and follow-up of graduates. 

ACADEMIC SERVICES For a student body composed predominantly of part-time, adult, commuting 

students, the traditional student activities of a residential campus have a 
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limited appeal. An urban student body often contains high-risk students 

with limited academic backgrounds, poorly developed study skills, and little 

knowledge of traditional academic regulations. These students require a 

complete array of academic services. Such services generally are of two 

kinds: advising (enabling students to make use of their opportunities) and 

programs (allowing students to increase or deepen their academic 

background). 

Advising at Wichita State takes many different forms, including orientation 

of new students, academic advising, career counseling, and personal 

counseling. One of the intended results of the recently completed 

reorganization of University College and the Division of Student Affairs was 

to coordinate all advising services under the aegis of University College and 

to have a direct line of reporting to the vice president for student affairs. 

Orientation University College, a nondegree-granting college, works with the six 

degree-granting colleges to help new students develop personal growth and 

academic s·uccess by providing a variety of academic services for students 

until they transfer into the degree-granting colleges. One of this college's 

programs is new student orientation. 

In 1966 orientation consisted of a one-day process of academic testing, 

evaluation, advising, and registration. In 1970 University College and the 

Division of Student Services combined their resources to develop a 

comprehensive orientation program. Trained student leaders and faculty 

members helped develop and implement the program. Approximately two 

or three weeks during each summer and the week prior to the fall semester 

are devoted to orientation programs for all new University College 

freshmen. Small-group discussions and individual advising sessions are used 

to help new students become a part of the University community; to explain 

the requirements, expectations, and procedures of that community; and to 

assist students in thinking through and developing a written plan for their 

personal development and education. In 1972 a program was designed 

specifically for transfer students. 

The orientation program solicits student evaluation during and after the 

program. The responses to these questionnaires indicate the program is 

supported by students: 90 percent of the participants felt they benefited 

from the program. In a questionnaire administered during 1974 to former 

University College students, more than 70 percent reported that orientation 

was effective in describing academic program requirements and in making 

registration easier. Fifty percent felt that it was effective in informing them 

about student activities and services and in helping them meet other 

students. Responses to the Student Perceptions Survey give comparable 

results. 

As an adjunct to the orientation program, University College staff provide 

an array of advising and counseling programs that complement 

conventional academic advising for students. Early Alert, for example, is 

designed to counsel students whose attendance is irregular. In addition, 

when a student's grade point average falls below the level required for good 

standing, a University College adviser schedules individual or group 

counseling sessions to help the student avoid dismissal. 

Counseling Services In recent years Wichita State has developed a variety of counseling services 

to emphasize personal growth, effective planning for a career, and 

academic success. Although the existence of such services illustrates the 

University's concern for students, both in and out of the classroom, the 

emphasis placed on counseling and advising and the services offered by the 

colleges have been inconsistent. 
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Academic Advising 

Professional psychological services are offered through the University 
Counseling Center. The center's staff consists of three full-time, 
doctoral-level psychologists, three part-time master's-level counselors, two 
Ph.D. psychology interns, and sec retaries. The major objectives of the 
Counseling Center include counseling students and staff who are 
experiencing psychological problems and promoting personal growth 
through individual counseling and group programs. During an average 
school year, 300 students use the individual counseling services, and 250 
more are estimated to be involved in groups, training, and educational 
programming. On the Student Perceptions Survey, 27 percent of the 
respondents felt that the quality and availability of help on personal 
problems currently supplied by Wichita State are satisfactory, and 46 
percent were neutral. 

A close relationship exists between the degree of career counseling offered 
by various colleges and the particular specializations within them . The 
more structured and sequential the curriculum, the more likel y it is that the 
student is counseled, albeit informally, on career opportunities in the field . 

Further attempts to provide career counse ling are made by other units in the 
University. The Counseling Center invites students to be tested on 
vocational interests and aptitudes, and supplies accompanying 
interpretation and consultation with the professional staff. University 
College offers a one credit-hour cou rse, Occupational Seminar, in which 
students study occupations and curricula, develop a personal profile from 
test results and past experiences, se lect a major cu rriculum , and develop a 
master academic plan. The Career Planning and Placement Center 
schedules workshops on career decision making; the Office of Admissions 
staff assist prospective students in relating academic work to career 
specialization; and all departments disseminate career information in an 
informal manner . 

In all of these efforts, the usefulness of the advice varies with the 
background and training of the person doing the advis in g. Those in the 
Counseling Center, in University College, in the Career Planning and 
Placement Center, and certain assistant and associate deans possess specific 
credentials, while other staff and faculty provide students with knowledge 
derived from education or personal experience. Thi s variety and dispersal of 
activity may be the reason that 43 percent of the students responding to the 
Student Perceptions Survey felt dissatisfied with University assistance in 
career planning. The 1975 Task Force on Career Planning found that 
additional staffing was needed to prepare better programs in thi s area. The 
same task force recommended that a Center for Career Exploration and 
Planning be created and staffed with professionals trained in career 
planning to meet the varied needs of students. If establi shed, such a center 
might provide career planning for currently enroll ed students, career 
awareness and exploration for high school students, and assistance for those 
who might wish to change careers . 

All freshmen who enter University College are assigned to an academic 
adviser or to a University College adviser. University College advisers, who 
possess at least a master's degree in guidance and counseling (a few have 
doctorates), advise entering students who have not chosen a major. It 
students have selected a major, they are assigned to faculty advisers. Their 
faculty advisers are designated as University College advisers on the 
recommendation of the appropriate department chairperson. In this way, 
approximately 100 general faculty members augment the University College 
staff in carrying out academic advising. 

Aside from University College advising, it is accurate to say that while 
academic advising is the service most available to students, it is also the 
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STUDENT 
DEVELOPMENT 

PROGRAMS 

service that varies most widely. At one end of the spectrum, students are 

advised regularly on a one-to-one basis, while at the other end, they have 

only tenuous connections with advisers. In the most general terms, graduate 

students are supervised more closely and consistently than undergraduate 

students; students in the structured disciplines, such as engineering and 

music, are more likely to have contact with their advisers than are students 

in the humanities. 

Despite the variations in the advising system, the University emphasizes that 

the students must take full responsibility for their choices and know the 

options and requirements of their selected programs. Further, the University 

believes the academic advisers should function in a supportive role, 

assisting students in course planning so that the students may reach spec ific 

educational goals. 

A University College Task Force on Advising and Counseling has 

recommended that coordination of all academic advising be centralized to 

provide a year-round advising procedure so that the current emphasis on 

schedule building can be reduced, that all faculty advisers participate in 

ongoing training programs, and that rewards for advising activities -

in tenure, promotion, teaching loads, and merit salary increases - be 

improved. It should be noted in this context that SO percent of the 

respondents to the Student Perceptions Survey felt that their faculty advisers 

were poorly informed about University regulations and requirements. 

In addition to faculty members, certain assistant and associate deans and 

professional counselors in other units also advise students. Here again, 

some colleges (College of Fine Arts, College of Health Related Professions, 

College of Engineering, and the Graduate School) have a closer 

student-adviser relationship than other colleges (College of Business 

Administration, Fairmount College of Liberal Arts and Sciences, and College 

of Education). In the former group, students are required to plan the 

upcoming semester's academic course with an adviser prior to registration. 

In the latter colleges, students are encouraged to do so, but they may 

register without such counseling and course approval. Each college has a 

student records office that maintains complete academic records for each 

student and coordinates schedule building and advising for the students in 

that college. 

Division of Continuing Education personnel, equivalent to 1 ½ 

professionals, advise their appropriate students on a year-round basis, while 

some SO faculty members assist in this process during registration. 

Faculty, administrators, and students recognize the limitations of the present 

system of advising and counseling. A consensus exists that communication 

must be improved and that students must be alerted to the range of services 

available to them. The need to provide better career counseling, especially 

for older adults, women, and minorities, is very important and should be 

prominent in future plans. 

Further, increased efforts should be made to make the qua I ity of advising 

consistent throughout the University. A regular, formal evaluation of 

services is necessary to indicate areas that require attention. To improve the 

effectiveness of academic advising by faculty members, however, the 

University must reward its faculty for advising, regardless of how difficult it 

may be to devise a means of evaluating this category of faculty activity. 

Since 1966, Wichita State has developed an impressive number of programs 

to help students. Beginning in 1970, the University started to expand greatly 

the Reading-Writing Improvement Laboratory programs with a series of 

courses designed to meet the needs of students with varying levels of skills. 

In spring, 1971, in cooperation with Project TOGETHER, a writing 
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improvement lab was developed to ass ist students who were having 
difficulty writing at the level expected by the Composition Program. This 
service has now been expanded to supply assistance in reading, w riting, 
listening, and study skill s. A comprehensive Learning Resource Center to 
provide the full range of academic survi va l skil ls for a greater number of 
students has been proposed. That such a center is needed is conceded by 
all. 

The Alpha Ten summer program, initiated in 1974-75 by the 
Reading-Writing Improvement Laboratory, is designed to help students who 
lack the necessary skills and confidence to do well in co llege. They are 
encouraged to enroll in an integrated program that stresses basic 
communication skills (writing, listening, and speaking) and that attempts to 
develop the confidence these students often lack. Fifteen students began the 
program in summer, 1975, and 18 enrolled in 1976. The success of the 
program is yet to be determined. 

In 1969 a freshman seminar, DARE, was des igned to increase the prospects 
of academic success and personal sa ti sfaction of University Col lege 
students. It provides a small group in which to talk things over, a personal 
planning course, and a successful student leader or faculty member w ho 
serves as both an example and someone to direct the discussions. 

The International Program was established in July, 1970, when the Division 
of Student Services realized that serv ing Wichita State's foreign stud ents 
required a separate operating unit. The staff, consisting of a director and a 
part-time student assistant, directly serves 178 foreign students and 50 
foreign faculty members by providing counse ling and social ac ti vi ties. 
While students who utilize the serv ices of the International Program are 
pleased with the program 's achievements, many seem unaware of the range 
of services available. 

Project TOGETHER was initiated in July, 1970, and is designed to help 
minority and low-income students adjust to college life by providing 
individual tutoring, instructional coun seling, and student development 
programs. Communication between and among the program staff and the 
350 participants is both regular and close. Assessment of the project's 
performance is continuous. 

While federal funding for Project TOGETHER was lost during the 1976-77 
year, there is confidence that renewed funding w ill be ava ilable in the 
future. The City of Wichita has provided interim funds so that the project 
can continue its acti vities, on a reduced sca le, this year. 

Students needing add itional help in their courses may use the tutorial 
program developed by Project TOGETHER. The program is supervised and 
coordinated by staff, who suppl y suggestion s of resources to the student 
tutors. Tutors must participate in preservice and in-serv ice workshops to 
maintain and to improve their ability to tutor and to cou nsel. A forma l 
reporting process is conducted so that the performance of the tutors and the 
students tutored can be eva luated. 

Understanding of, and concern for, the particular problems confronted by 
handicapped students has increased in the very recent past. In 1975 Project 
TOGETHER conducted a survey to determine the accessibi lity of campus 
facilities to handicapped persons. As a result of this survey, add iti ona l 
alterations of campus facilities have been made or pl anned. Because of the 
severe proble_ms _of some of these students, comprehensive support is often 
required . While Just1f1ed , such support is very expensive, and present staff is 
not adequate. 

The Wichita Upward Bound Project was funded in 1966 and held its first 
Upward Bound Summer Program on the campus of Friends University. The 
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Wichita Public Schools, Frien s University, Kansas Newman College, Butler 

County Community College, nd Wichita State are cooperative sponsors of 

the project, with Wichita Stat as the host school. The project has been 

housed on the Wichita State ampus since 1967, and during the last ten 

years 360 to 400 students ha e participated. Unfortunately, federal funding 

for this project was also termirated in 1976-77. 

Wichita State's Office of Veterans Affairs began in September, 1974, as a 

service and record-keeping office for students who received veterans 

benefits. The staff consists of a director, assistant director, counselor, 

program coordinator, 2 veterans representatives, and 29 part-time student 

employees. The office is funded by the federal government, but its budget is 

supplemented by the dean of admissions and records. The program supplies 

a considerable number of services but is limited by funding. A survey 

conducted during November, 1975, indicated general satisfaction with the 

program. While the tutorial program received criticism then, corrections 

have since been made. 

The University has been effective in initiating student development 

programs, and with the recent administrative reorganization and 

consolidation of programs under the vice president for student affairs, the 

University should be able now to consolidate and coordinate its programs. 

No one of these programs has the funding it would wish, but each supplies 

a valuable service and is approved by faculty and students alike. 

Wichita State has employed a variety of processes to explore student needs, 

to provide access to services, and to evaluate and improve services. What 

the University now needs is tb coordinate the way in which it evaluates its 

programs: regularized, longitudinal studies of the effectiveness of programs 

would be a logical first step. In addition, the University needs to centralize 

and to disseminate the results of such studies. Finally, the University needs 

to coordinate student needs, institutional services, and academic programs 

so that the institution can respond to a student body whose needs are 

diverse. 

STUDENT SERVICES For a number of years University-owned housing consisted of two major 

residence hall complexes, Brennan Halls and Grace Wilkie Hall, housing 

approximately 391 students. In 1965 two privately owned halls, the Wheat 

Shocker Apartments and Fairmount Towers, were constructed, and they 

provided additional housing for between 1,200 and 1,300 students. Both of 

these facilities had difficulty in attracting an adequate number of students. 

Wheat Shocker has since become an apartment complex, housing married 

and single students, as well as many nonstudents. Fairmount Towers was 

purchased by the University in 1976 to accommodate additional growth in 

the number of residence hall students and services needed for workshops 

and conferences. There is lirpited housing for fraternity members on 

campus, but none for sorority members. 

Beginning in 1967, emphasis in the residence halls was placed on 

developing student government participation, leadership, and residence hall 

programming, as well as on improved training, use, and development of 

professional and paraprofessional staff. At the present time, many students 

residing in the halls hold important positions in student government. 

Continuous evaluation is completed through hall governments, committees, 

undergraduate staff members, and the Housing Board, composed of an 

equal number of students and administrators. Policies, procedures, hall 

rates, budgets, staff, and similar matters are determined by the director of 

housing after consultation with the Housing Board and hall governments. In 

1976 a questionnaire to evaluate the hall services, programs, student needs 

and desires, and perceptions was distributed to all current hall students and 

approximately 500 former students. Four student-resident task forces are 
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now studying ways to improve the environment, policies and procedures, 
food service, and staff. 
Since 1965, the Office of Financial Aids has maintained a comprehensive 
program that includes numerous scholarships and loans. _This office 
coordinates the work-study program on campus. The act1v1t1es of the 
financial aids office have grown from the dispersal of approximately 
$500,000 in student aid in 1965 to the distribution of more than $5 million 
to some 3,800 students in 1975. No formalized evaluation has occurred, 
but it appears that the department has done well in providing financial 
assistance to students and that efforts are being made to speed up the 
processing of student applications. 
Since 1962 the Testing Center has provided a number of services for 
students and faculty, including administering and monitoring records for the 
American College Testing Program (A.C.T.), the credit-by-examination 
program, psychological testing referred by both the Counseling Center and 
academic advisers, and the various tests required for admission to graduate 
work. From the beginning the center has conducted some research . Early 
research was limited to cooperative activities with the A.C.T., but beginning 
in 1969, other research was started to study the characteristics of Wichita 
State students and other groups whose opinions were felt to be important to 
the University. The research activity has expanded each year and is now an 
important function of the center. 
For the future, serious attention needs to be devoted to the development of 
University research on students and the role of the Testing Center in that 
process. There is a pressing need for a central University research group to 
develop and coordinate studies on students. In addition, Testing Center 
efforts to create tutorial sessions for students planning to take graduate and 
professional school admissions tests require both staff and financing at a 
level above that presently available. 

The current Career Planning and Placement Center is the result of a 
continuing evolutionary process to provide placement and career 
counseling to students, degree candidates, and alumni. The center was first 
organized in 1951 to assist students in finding part-time employment. In 
1965 the office included a placement center for graduating students. In 
1970 the center obtained its current title to reflect the career counseling and 
advising services being provided. The serv ices currently available through 
the center are comprehensive: part-time employment, career recruiting, 
occupational and educational library use, job development, employer 
relations, career orientation and development, and follow-up studies. The 
center would like to become more efficient through computerization and 
through more specialized staff assignments, but it is hampered by the lack 
of adequate staff, space, and budget. 

The Student Health Service began in 1953 when the administration 
recognized the need for broader student health serv ices. As University 
enrollment increased, the services offered to students increased accordingly. 
The space assigned to the Student Health Service has increased since 1953 
from 500 square feet to the present 1,612 square feet. Services now 
encompass seven specialties. Limited laboratory and pharmacy services 
have been added, but evening hours, overnight care, and hospital care are 
not available. Current staff includes two full-time registered nurses and three 
registered nurses who give primary medical care intermittently, one 
full-time clerk-steno, and one part-time student nurse's assistant. In addition, 
16 hours of physician services are provided per week. Open 48 hours a 
week, the health center and its services are available to all enro lled 
students. The majority of the patients are between 18 and 25 years old. 
Replies to a questionnaire distributed in January, 1975, indicated a 
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generally favorable student attitude toward the care provided, although the 

services need to be more thoroughly publicized. 

Services for women were once supplied through the Office of the Dean of 

Women and the Continuing Education Services for Women. Since 1970, 

when the position of dean of women was changed to associate dean of 

students, efforts have been made to coordinate and encourage the 

development of women's programs. These programs, initiated because of 

student interest, continue to grow. Programs include counseling services for 

specific women's groups, Student Health Center and Counseling Center 

programs, AWARE/Assoc iated Women Students involvement, Coalition for 

Women 's Concerns activities, and continuing education programs. Because 

most of the people involved in women's programs have other 

responsibilities, the programs are limited. 

The Wichita State Cooperative Pre-School was initiated in spring, 1971, in 

response to students who needed care for their children while attending 

classes. In 1971 one student teacher cared for 16 children. Now the fully 

licensed pre-school , located in a neighborhood church, serves 95 children 

and employs three full-time certified teachers and eight student aides in four 

classrooms. The school is open from 8:30 a.m. to 3:30 p.m. Monday 

through Friday. 

From this discussion it can be seen that the University supports a wide variety 

of general student services. Many of these programs have undergone 

reorganization during the past ten years as they attempt to remain 

responsive to changing student needs. In almost every case, however, they 

would be helped by better centralized planning and by more money. 

In 1974 a comprehensive study was undertaken to increase the efficiency of 

student services. Questionnaires were distributed to both students and 

faculty, and extensive discussions were held with the staff involved. During 

1976 the Division of Student Affairs was reorganized into two parallel 

hierarchies, one for academic and the other for general student services. 

This structure, under the vice president of student affairs, should result in 

improved communication and coordination among the various offices. 

During the latter stages of the reorgani zation, five task forces studied 

specific means of consolidating, improving, and expanding student services. 

Reallocation of some personnel, as well as the addition of some new 

positions, has allowed for the implementation of some of the 

recommendations of these task forces. Additional changes are dependent 

upon locating add itional sources of funding. 

STUDENT ACTIVITIES Aside from being served, students need to be involved in activities. Many 

such activities are provided by the Campus Activities Center, the Student 

Government Association, 18 national social fraternities and sororities, 38 

honorary societies, 45 professional and departmental organizations, 11 

campus religious groups, and 44 special interest clubs and organizations. 

The responses to the Student Perceptions Survey indicate that the vast 

majority of students (79 percent) are satisfied with and stimulated by the 

cultural events that occur on campus. However, only 37 percent feel that 

extracurricular activities are important, and 56 percent feel that these 

activities are not well enough planned with the needs of part-time, working 

students in mind. In an attempt to remedy this problem, action was taken in 

spring, 1976, to start an Evening Students Association. 

The Campus Activities Center (C.A.C.) conducts a full range of student 

activities and offers additional services for the University community. Its 

activity programs are directed by a professionally trained staff and include 

films, lectures, concerts, art exhibits, and other programs for students' 
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leisure time. At least 150 students are involved in planning and executing 
these programs. 

The C.A.C. building contains 180,000 square feet of space and provides 
lounges, meeting rooms, offices, a bookstore, a variety of dining areas, a 
theater, and a recreation area. On a typical day 8,000 persons use the 
building. The building was financed by revenue bonds and is operated 
solely on income earned from revenue-producing areas and student fees. 
Building and operating policies are the responsibility of the C.A.C. Board of 
Directors, a group of 15 administrators, faculty, alumni , and students. 
The total revenue for the C.A.C. is projected to be $3.30 million in 1976-77. 
Over 3,000 meals are served per day, resulting in sales of over $1.25 
million. The bookstore, which stocks more than 30,000 titles, has sales 
exceeding $1.50 million. Over 250 people, many of them students, are 
employed by the C.A.C. 

The structure of The Sunflower, the official student newspaper, and 
Parnassus, the student yearbook, have not changed significantly since 1966. 
Both are operated by student staffs in accordance with policies established 
by the Board of Student Publications and under the supervision of faculty 
members. The Sunflower is, however, independent and reports the news 
without censorship by its faculty adviser. The Board of Student Publications 
is composed of six faculty members and five student members. The 
publications board established goals and objectives for The Sunflower and 
Parnassus and formulates budget recommendations. According to the 
Student Perceptions Survey, students find The Sunflower an important 
source of information about campus events and are satisfied with the 
newspaper. 

While not under the control of the Board of Student Publications or funded 
by the Student Government Association, Radio Station KMUW-FM supplies 
significant opportunities for student involvement. KMUW-FM is a National 
Public Radio affiliate whose effective signal reaches a radius of 60 miles 
and has a potential listening audience of 350,000. The station offers 
alternatives in radio listening. A staff of five professionals supervise 60 
students in performing the duties of management, programming, direction, 
and engineering. The station's budget comes from Fairmount College of 
Liberal Arts and Sciences, the Corporation for Public Broadcasting, and 
subscribed memberships. 

Wichita State is a member of the Valley Conference, formerly the Missouri 
Valley Conference, and affords male athletes the opportunity of 
intercollegiate competition in a number of sports: football, basketball, 
cross-country, track, tennis, golf, and crew. Women can participate in 
intercollegiate athletics in such sports as volleyball, basketball, 
cross-country, gymnastics, track, softball, tennis, and crew. The University 
has recently established a women's athletic office with a full-time director. 

During the academic year 1975-76, Wichita State won the All-Sports Trophy 
for the Valley Conference, was nominated for Division I status by the 
N.C.A.A. Classification Committee, and won the Valley Conference in 
basketball. The total budget for men's intercollegiate athletics in 1976-77 is $1 .5 
million, of which $950,000 is to be produced by gate receipts, $320,000 by 
support groups, and $80,000 by student fees. Almost $80,000 of state funds 
are used to support men's intercollegiate athletics. The program produced a 
small financial surplus during the past year. Both Henry Levitt Arena and 
Cessna Stadium are used for high school athletics as well as for concerts, 
circuses, and other activities. 

The Intercollegiate Athletic Association Board supervises the athletic 
program and reports to the president of the University. Thirteen of its 
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members are faculty; three are students. Both the men's and women's 

athletic directors serve on the board. Despite the vigilance of this board and 

the Office of Admissions, Wichita State was placed upon probation by the 
N.C.A.A. but that probation has been served and Wichita State has been 

restored to regular standing. 

For students not interested in intercollegiate competition, Wichita State has 

an intramural program. A complete list of activities may be found in the 

appendix volume; clearly, the facilities for intramural athletics 
and for casual, nonscheduled use by students, faculty, and statf are very 

inadequate. The administration has been aware of the inadequate facilities 
and has prepared budget requests to remedy the situation·. 

University life is made richer by cultural events attended by the community 

as well as by the student body. In December, 1974, the Edwin A. Ulrich 

Museum of Art was dedicated. The museum houses the University's vast 

collection and each month exhibits the works of several outstanding artists. 
Many of the exhibitions include visits by the artists, who hold workshops 

and talks open to the student body. 

Art is not restricted to the confines of the museum. Paintings and graphics 

from the University collection are seen throughout the campus. In addition, 

16 pieces of sculpture have been placed on the campus since 1972 as part 

of the University's commitment to the arts as an avenue of learning and 
deepening experience. Sculpture ranges from romantic realism to kinetic 

art, from automobile bumper sculpture to hard edge abstraction. Funding 
for this commitment comes from a variety of sources: private gifts, student 
fees, and City of Wichita money. 

But sculpture and painting are not the only cultural opportunities available 

to the students. Wichita State has welcomed such well-known musicians as 

composer George Crumb, composer-conductor Krzysztof Penderecki, 

trumpeter Armando Ghitalla, and pianist Malcolm Frager. Many of these 
musicians conducted in-residence workshops and seminars for music 

students as well as concerts for the University and community. More than 
200 concerts were performed during the 1975-76 academic year, with the 

majority free to students. The Division of Music is nationally known for 
its excellence, and the student orchestra was the guest of Vienna, Austria, 

where the orchestra performed in residence under six leading American and 

European conductors during the summer of 1975. 

Students are also able to attend a variety of plays throughout the year. 

During the fall and spring semester, five major student stage productions are 

performed, free to the student body. In addition, famous set designers, 
playwrights, and actors have visited the University to conduct workshops. 
During the summer the theater faculty and students perform six Broadway 

plays and musicals. 

In addition to these events, Wichita State sponsors a number of speakers 

series. The University Forum Board and the Dwight D. Eisenhower Lecture 

Series present five speakers each year. During the summer the University 

sponsors the Distinguished Speakers Series. Many of these campus lectures 
are tape-recorded or videotaped for the benefit of later listening and viewing. 

In the area of student activities Wichita State has many programs for which 

it can be proud. If there is a weakness, that weakness is in the lack of 
planning for part-time students. 

The University's title of dean of students was changed to vice president for 

student affairs in 1971. The vice president provides leadership to most of 

the services and activities described in this chapter and has been 
instrumental in developing the campus environment. That office has served 

in both direct and indirect ways to assure the rights of students, to 
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encourage their participation in substantive University activities, to modify 
University practices, and to create policies and programs inside and outside 
of the Division of Student Affairs that are beneficial to students. 
The creation of the Court of Student Academic Appeals, the Human 
Relations Commission, the Student-Faculty Relations Committee, and the 
Disciplinary Court is illustrative of the University's commitment to its 
students. Student participation in University policy committees and on 
boards receiving student funding, such as the Intercollegiate Athletic 
Association, are illustrations of encouraging participation in substantive 
University activities. 

The Student Government Association (S.G.A.), with elected officers and the 
Student Senate, initiates and makes possible a wide variety of student 
activities. During 1975-76, S.G.A. distributed nearly $1.7 million from 
student fees. While the majority of these funds are required for bond 
retirement, the activities of 46 separate organizations were funded, as were 
a variety of activities of various University offices. Programs supported by 
S.G.A. include the Free University (noncredit courses), the People's Market 
Union (a food cooperative), Consumer Relations Board, Student 
Ombudsman, Associated Students of Kansas (a lobbying group), and 
Bureaucracy Limited (an information service). 

The S.G.A. also has the responsibility of appointing student representatives 
to the University Senate committees. S.G.A. has worked out a procedure 
that is effective in appointing good candidates and in encouraging them to 
take active part in the work of the committees. S.G.A. also has procedures 
and criteria that it follows to recognize various student organizations on the 
campus. S.G.A. recognition allows organizations to use University facilities 
free of charge or at reduced rates and makes them eligible for S.G.A. funds. 
In general, students appear to be ambivalent about the effectiveness of 
S.G.A. Certainly it is thought to be more helpful for day students and their 
problems than for evening or for part-time students. 

Several factors influence student participation in, and effect on, institutional 
planning and decision making. A major, general influence affecting all 
aspects of student participation is the nature of the student body. Working 
and commuting students often do not have the time to take part in school 
affairs. The effectiveness of the students who do serve on committees is 
affected specifically by their attendance and the length of their membership. 
Effective participation increases if the students continue to serve on a 
committee for more than one year. 

In general, the University believes that information from students is 
important for strong programs. The future plans of most colleges include the 
maintenance of or the slight increase of student participation in making 
decisions. Several colleges express the need to include students but are 
undecided as to how this might best be done. From the results of the 
Student Perceptions Survey, fewer than 30 percent of the students feel that 
there are not appropriate channels for influencing institutional policies or 
that the University is not responsive to student proposals. However, there is 
a question yet to be resolved: how much control should students have over 
the courses of study in which they engage and over the general 
environment in which they learn? Because this question is unresolved, the 
means of involving students, gathering student opinion, and using both in 
making decisions needs to be improved. 

The University has had a long-standing commitment to the rights of 
students. Wichita State was the first major university to establish an 
academic court comprised of faculty and students to hear grievances 
concerning student-teacher disagreements. The principle of due process, 
both in nonacademic issues and in academic disputes, is administered 
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through six courts: Court of Student Academic Appeals, Disciplinary Court 

(nonacademic violations), Student-Faculty Court of Appeals (appellate court 

on disciplinary decisions), University Traffic Court, Library Court of Appeals, 

and the Supreme Court (appellate court on library and traffic court 
decisions). Each court is composed of appointed faculty and student 

members. In addition, each college - as well as the University- has an 

admissions and exceptions committee. The student also has the option of 

dealing directly with the vice president for student affairs. 

Student rights are further protected by the Statement on Rights and 

Freedoms of Students adopted in 1968 by the student body, the 
Administrative Council, and the general faculty. The Student Senate 

appoints student representatives for all University committees through 

which the rights of the student body can be protected on various levels. 

Students participate in the allocation of student fees through a majority 

voice on the Student Fee Committee and Student Senate ratification. 

Students are provided representation on various funded committees or 

bodies, and the Student Senate in recent years has formed ad hoc 

committees to investigate possible abuses of student rights and to investigate 

the C.A.C., the library, and the intercollegiate athletic program. 

The combined effect of the courts, the growing student representation on 

committees, the cooperation of administration and faculty, the creation of 

the position of ombudsman, and the efforts of the Division of Student Affairs 

has protected the rights of the student body for many years. Each year, 

students serving on the Student Senate successfully legislate improvement in 

the various aspects of the University, and in so doing further protect and 

maintain the rights of students. In this area of student life, the University can 

claim an exemplary program. 

Wichita State nevertheless faces three major challenges in the area of 

students and student life: 
1. A centralized system needs to be established to collect information 

from students in a regular, organized way so that information can be 
disseminated systematically to appropriate committees, departments, and 

colleges. 
2. Additional services and programs for evening and part-time students 

need to be developed. 
3. Planning should begin for the curtailment of some programs should the 

enrollment decline. 

71 



FACULTY AND 
LEARNING 

RESOURCES 

FACULTY PROFILE 

Experience and 
Qualifications 

CHAPTER 6 

Although learning can take place in a variety of ways and in different 
settings, a unique aspect of a university is a faculty of learned individuals 
committed to the critical examination, evaluation, transmission, and 
discovery of knowledge. The faculty - and the students it serves -
requ ires a variety of resources, including a library, a computing facility, and 
a number of other specialized instructional facilities. An adequate 
assessment of Wichita State requires an examination of how its faculty and 
their learning resources are contributing to the achievement of the 
University's educational goals. 

Some tangib le and measurable factors that can assist in the evaluation of the 
facu lty at Wich ita State include its relative maturity, stability, professional 
training, experience, degree of academic freedom enjoyed, number of 
students each member must serve, adequacy of financial rewards, and the 
extent to which opportunities are available on the basis of ability rather than 
on race or sex. 

The faculty at Wichita State is relatively young. The average age in fall, 
1975, was 41.2 years. Although this average age probably reflects the rapid 
growth and high mobi l ity of the past decade, a comparison with the average 
age in 1966 (39.0) suggests, along with much other evidence, that the 
facu lty population is beginning to stabilize. By rank, the average age is as 
fo l lows : professors, 51.5; associate professors, 42.6; assistant professors, 
37.5; instructors, 32.7. 

Few measures of a faculty's ability to carry out its educational mission can 
be more significant than the quality and extent of its professional training. In 
fall, 1975, 66.4 percent of the faculty held the doctorate, 29.9 percent the 
master's, and 3.6 percent held either a professional certificate or bachelor's 
degree. The distribution of degrees by rank is as follows: 

Rank Doctorate Master's Other 
Professor 87.9% 11.1% 1.0% 
Associate Professor 85.8 11.5 2.7 
Assistant Professor 63.0 34.9 2.0 
Instructor 1.8 82.5 15.8 

A number of faculty holding a master's degree have the Master of Fine Arts 
degree, which is recognized as a terminal degree in fields such as creative 
writing and the arts. Moreover, a considerable number of faculty in this 
category are in fact pursuing doctoral studies. Among the part-time faculty, 
the degree distribution is: doctorate, 7.6 percent; master's, 55.3 percent; 
other, 36.7 percent. A comparison of the figures for the full-time faculty, 
w ith the relevant data for 1966, shows a marked increase in the faculty's 
credentials; in that year 40.1 percent held the doctorate, 49.7 percent the 
master's, and 9.9 percent the bachelor's. 
Another significant measure of faculty quality is its experience. In fall, 1975, 
the average number of years of fu ll-time teaching in higher education for all 
ranks was 9.1 years (these and the following figures exclude service of less 
than an academic year at other institutions and include periods of 
sabbatica ls or leaves without pay at Wichita State). By rank, the number of 
years of teaching experience is shown in the table on the following page. 

Information available for 1965-66 indicates that the median number of 
yea rs at Wichita State was 3.0 years, with an average length of service at 
other colleges and.universities of 2.8 years. The current median of 6.0 years 
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Rank, Tenure, and 
Salaries 

Average Years Average Years 
At Other At 

Rank Institutions Wichita State Total 

Professor 5.3 13.5 18.8 
Associate Professor 2.1 8.9 11.0 
Assistant Professor 0.9 4.2 5.1 
Instructor 0.1 2.1 2.2 

of service at Wichita State suggests a considerable increase in both the 

stability and maturity of the faculty. 

Considerable and steady improvement with student-to-faculty ratio is also 

evident. Kansas Board of Regents' policy stipulated that new faculty could 

be added as the result of growth at the rate of 1 faculty per 25.0 equivalent 

full-time students in 1965. This ratio was decreased to 21 during 1967 and 

has been at 18 for several years. The actual ratio in 1975 was only slightly 

above the average of 18.7 reported by the A.A.U.P. for category IIA public 

institutions. 

The distribution of the faculty by rank in fall, 1975, and fall, 1965, is as 

follows: 
Rank 1965 1975 

Professor 51 (16.9%) 98 (21.6%) 
Associate Professor 57 (18.9%) 113 (25.0%) 
Assistant Professor 132 (43.7%) 187 (41.3%) 
Instructor 62 (20.5%) 54 (11.9%) 

The increased proportion of the faculty in the upper two ranks is another 

reflection of the increased stability of the faculty. 

In fall, 1975, 57.0 percent of the full-time faculty had achieved tenure. This 

figu"i-e represents an increase of nearly 19 percentage points over the figure 

for fall, 1965 (38.1 percent), but it is still lower than the average of 60.0 

percent reported by the A.A.U.P. for category IIA public universities. Current 

percentages by rank are as follows: professors, 95.5 percent; associate 

professors, 90.2 percent; assistant professors, 31.5 percent; instructors, 5.5 

percent. 

Faculty appointments at Wichita State are of two basic types, temporary and 

probationary. Temporary appointments are for a specified period, usually 

one academic year, while probationary appointments are made with the 

expectancy of consideration for tenure. Of the full-time nontenured faculty 

in fall , 1975, 69.9 percent held probationary appointments, while 30.1 

percent were on temporary status. 

Detailed information on full-time faculty salaries is presented in the 

A.A.U.P. Annual Survey of Academic Salary and Fringe Benefit Data. 

Comparative average salaries by rank for 1965-66 and 1975-76 are: 

Rank 7965-66 1975-76 

Professor $11,182 $22,182 
Associate Professor 9,602 17,161 
Assistant Professor 7,906 14,045 
Instructor 6,439 10,908 

The three-year program of the Kansas Board of Regents to improve faculty 

salaries at all six state colleges and universities resulted in a 28 percent 

increase in faculty salaries at Wichita State in the three-year period from F.Y. 

1974 to F.Y. 1977. The current salary averages are 90 to 95 percent of the 

averages at A.A.U.P. category IIA public institutions, compared to 80 to 90 

percent of the corresponding averages ten years ago. With the exception of 

the average salary of instructors, the percentile rankings of average salaries 

are between the 40th and 60th percentiles. These rankings are a 
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Research and Sponsored 
Programs 

considerable improvement over Wichita State's "D" overall A.A.U.P. 

ranking of salaries in 1965. 

In the fall of 1975, 78.5 percent of the faculty were men and 21.5 percent 

were women.Compared with 1966 (81.2 percent and 18.8 percent, 

respectively), these figures show a modest growth in the proportion of 

women in the faculty. The current percentage of full-time women faculty is 

close to the average of 23.6 percent reported for public universities in 

A.A.U.P. category IIA. Among part-time teaching faculty the proportion of 

women is markedly higher (60.0 percent men, 40.0 percent women). The 

distribution of full-time instructional faculty according to .the categories 

employed by the Affirmative Action Office is as follows: American Indian, 

0.4 percent; Asian American, 2.0 percent; black, 2.8 percent; Hispan ic, 1.3 

percent; white, 93.3 percent. The percentage of whites in the part-time 

instructional faculty (89.1) is somewhat lower. 

While there are no comparable data for 1966, it is I ikely that the 

representation of women and minorities on the faculty was somewhat lower 

at that time. Considerable recent progress has been attained as a result of 

the Affirmative Action Program established during 1973. The affirmative 

action policies regarding recruitment, hiring, tenure, promotion, and 

salaries are coordinated and implemented by the University's affirmative 

action officer, who holds the administrative rank of assistant dean. An 

affirmative action agent in each division of the University is responsible for 

monitoring compliance with the program. Over 75 percent of the faculty 

perceive the University as making a suitable and serious effort to achieve 

the goals ot the Affirmative Action Program. 

The duties and responsibilities of a university faculty extend far beyond the 

confines of the classroom. During the era of rapid growth at Wichita State, 

the variety of the nonteaching activities has undergone a comparable 

expansion. The needs of persons and institutions in an expanding urban 

setting and the complex environment surrounding the University have 

contributed to a broadening of the traditional definitions and scope of 

creative and professional activities of the faculty. 

The terms scholarly and creative activity include the research, creative, or 

interpretive activities or performances within an identifiable discipline that 

go beyond that intended or necessary to fulfill the immediate demands of 

university teaching. The professional activities of the faculty may include 

voluntary or contracted service to the community that makes direct use of 

the individual's professional expertise, or service to the University in 

administrative or committee assignments, or service to one's profession. 

While many faculty are involved in individual, unsponsored creative or 

professional projects, such activity is especially difficult to characterize or 

catalog on an institution-wide basis. More than 80 percent of the 

respondents to the Faculty Perceptions Survey indicated that creative 

activity is normally a part of their professional activity. Yet no centralized 

collection of faculty activities exists, primarily because no single office has 

been charged with the coordination of unsponsored creative activity. 

Much of the faculty's sponsored activity is coordinated by the Office of 

Research and Sponsored Programs, which has a staff of six and a budget of 

$120,000. The Office of Research and Sponsored Programs, first organized 

in 1968, completed its third year of operation in F.Y. 1975 as part of the 

reorganized Graduate School. Since that reorganization, the staff has 

initiated meetings and conferences with faculty members to assist 1n 
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FIGURE 6-1 

Increase in Sponsored Program 
Activity, 1965-1975 

proposal preparation; improved searches for potential sources of project 

support at the request of facu lty members; improved the office's library of 

information sources; and improved liaison with federal, state, and local 

governmental agenc ies and private organ izations. 

This increased act iv ity, as well as growi ng faculty interest in seek ing outside 

support for research and training projects, resulted in a 14 percent increase 

in the number of proposals submitted in F.Y. 1975. Two hundred and 

eighteen proposals, involving a total of 11 7 different faculty members as 

principal investigators or project directors, were submitted. Nearly 

one-quarter of the teaching facu lty were active in submitt ing proposa ls. 

Forty-seven percent of the proposals were approved, which is a relatively 

high success rate. Ninety-three resea rch and development proposals for 

$2 .5 million and 125 training, equipment, or related student support 

program proposals totaling $5.7 million were submitted. Ninety-four 

percent of the successfu l proposals were funded by various government 

agencies, mostly federal. An acceptance rate for smal ler proposals resulted 

in a 33 percent doll ar-granted-per-do llar-proposed ratio (a nd 22 percent fo r 

research grants). This rate reflects the increasing difficulty that faces all 

investigators in obtaining outside fund ing during a period of declining 

research budgets. 

During F.Y. 1975, 206 act ive sponsored projects accounted for the 

expend iture of $2.7 million, a 24 percent increase over F.Y. 1974 and an 

eight-fold increase over the expenditure in F.Y. 1965. The dramatic increase 

in sponsored program activity is illustrated in Figure 6-1. During the 

ten-year period depicted, the University teaching facu lty grew by only 50 

percent. Incl uded in the expenditures in F.Y. 1975 were 58 E.F.T. faculty 

sa lar ies as release time for projects. The Univers ity also cost-shared another 

32 E.F.T. faculty sa laries. Approximately 30 percent of the projects were for 

research . 
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TABLE 6-1 

The Eight largest Research and 

Development Projects 

Active in F. Y. 1975 

TABLE 6-2 

The Seven l argest 

Off-Campus Training Projects 

Active in F. Y. 1975 

While many of these projects were devoted to pure research, most larger 

projects had a direct impact on local or regional problems. Of the eight 

largest research and development projects in F.Y. 1975 (see Table 6-1), six 

hav_e a direct application to urban or regional problems. (These eight 

proJects had a value of nearly $1 ¼ million.) Each of these projects is funded 

from a different source (ranging from local industries to the state 

government to various departments of the federal government) and 

originated from a different University department. 

Department Source 

Sociology 0.O.T. 

Aeronautical Engineering N.A.S.A. 

Economics Department 
of Commerce 

Industrial Engineering H.E.W 

Biological Sciences E.P.A. 

Administration 0.O.D. 

Electrical Engineering Kansas 

Anthropology Interior 
and K.G.&E. 

Activity 

Alcohol safety action program 

Development of airfoils for general 

aviation aircraft 

Reclamation of strip-mined land in 

southeast Kansas 

Comprehensive competitive employment for the 

physically handicapped 

Coal-fired power plant impact on terrestrial 

ecosystems 

Analysis of means of increasing U.S. Air Force 

effectiveness and personnel continuity 

Wind-driven auxiliary power system 

Archaeological investigation at proposed 

development projects 

A similar thrust is apparent in the eight largest off-campus training grants 

listed in Table 6-2, which had a total value over $900,000. Grants that 

solely support on-campus activities of University departments were 

exc luded from this table. Units that received significant outside support for 

such activities during F. Y. 197 5 included the Department of Administration 

of Justice ($366,781), the College of Health Related Professions ($952,356), 

Upward Bound ($120,000), Project TOGETHER ($95,000), Department of 

Logopedics ($88,795), and Gerontology Program ($93,199). Again, the 

commitment of the University faculty to the solution of urban problems is 

clear. 

Academic Division 

Instructional Services 

Sociology 

Continuing Education 

Health Related Professions 

Health Related Professions 

Instructional Services 

Education 

Education 
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Source 

H.E.W. 

Action 

H.E.W 

H.E.W 

H.E.W 

H.E.W 

H.E.W 

H.E.W 

Activity 

Wichita teacher corps project 

Police neighborhood service centers 

Training in occupational safety and health 

Alcoholic rehabilitation program 

Community health education program 

Right-to-read program 

Bilingual education project 

Assistance to urban junior high schools 

occasioned by desegregation 



Support of Research and 
Professional Activity 

Still another measure of the University 's commitment to the urban 
community is the existence of six centers for research and training. The 
Center for Urban Studies is an interdisciplinary organization estab li shed to 
conduct research and provide training in the special problems of 
metropolitanism. The center's staff engages in independent and contract 
research and conducts seminars, workshops, and conferences. The Robert T. 
Pate Reading Services Center provides preservice and in-service training in 

the teaching of reading. The program is both laboratory centered and field 

based. The Center for Business and Economic Research engages in research 
for a variety of clients in both the private and public sectors. The center 
gathers, analyzes, and publishes data describing economic conditions in 
Wichita and Kansas and is the sole source of comprehensive monthly 
economic data for the state. The Center for Human Apprai sa l operates to 
extend research interests in the behavioral sciences and to apply that 
knowledge to governmental agencies and business organizations. Projects 

undertaken include management surveys, assessment programs, supervisory 

selection and training, and morale research . The Center for Continuing 
Health Education provides continuing adult educational opportunities for all 

members of the health-related professions in Kansas. The Center for 
Management Development provides continuing business education, 
professional development, specialized information, and direct assistance in 

management development for the state's business, governmental, and social 

agencies. The activities of each of these centers are designed to provide a 

wide range of services and information directly to the citizens of Wichita 
and Kansas. 

To encourage more research activity, especially among the younger faculty, 

a modest amount of grant money is awarded each year by the University 
Research Committee. In distributing these funds, the committee considers 

.the probability of outside funding resulting from the seed project, the 
i ikelihood of publication or presentation of results, and the relationship of 

the proposal to the goals and interests of the faculty member's department 

and college. In F.Y. 1975, more than $60,000 was awarded for 62 projects. 

Independent unsponsored research and creative activity conducted by 

individual members of the faculty is evident, but less well documented. In 

the Faculty Activity Analysis administered in fall, 1974, the faculty indicated 
that 21 percent of their time was spent in research and creat ive activities, 

although only 9 percent of this time was in sponsored activities. In the 

Faculty Perceptions Survey, 74 percent of the teaching faculty indicated that 

they had presented results of their scholarly or creative activit ies to some 
audience within the past year. The average rate of such presentations was 2 

local presentations per year, 1 ½ state or regional presentations per year, 
and 1 ¼ nat;anal or international presentations per year. 

The faculty perceived that support for research at the University (inc luding 

salary and tenure and promotion decisions) was appropriate, although 

concern was expressed about teaching loads vis a vis research and the 

adequacy of the library collections for research. In colleges that allow for a 
teaching-load reduction for faculty involved in productive research and 

creative activity, faculty perceptions were more positive. Lack of sufficient 

funds for travel to professional meetings was seen as a significant problem. 

Discussions with college representatives suggest that the amount of research 

activity has increased markedly in recent years and that recent tenure and 

promotion review procedures have provided much of the motivation for this 

work, particularly among the younger faculty. For the most part, faculty 
regard this trend toward research in a positive manner but with some 
reservations. Many think that the increased interest in ;esearch has 

developed very quickly and that a wider scope of professional activities 
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Professional and 
Community Service 

FACULTY POLICIES AND 
PERCEPTIONS 

shou ld be recognized. Another reservation is that at a time when interest in 

resea_rch is increasing, the demands and expectations of University service 

actIv ItIes have also increased, and the demands of those activities 

sometimes work at cross-purposes. 

The mission of an urban university suggests a need for faculty to be 

concerned with the service aspect of their professional role. Being located 

in the st_ate's largest urb_an center, Wichita State faculty have the opportunity 

and obligation to exercise both community and professional service 

opportunities. However, the University's basic funding formula, which is 

fixed to credit-hour production, does not provide specific support for the 

community service needed to fulfill the University's mission. 

The 1974 Faculty Activity Analysis indicated that only 2 percent of the 

faculty's time was spent in professional service. An additional 18 percent 

was devoted to University service through administrative duties and 

committee participation. A separate study by Miller in 1975 indicated that 

24 percent of the faculty are involved in professionally related outside 

employment. However, 85 percent of those faculty devote less than ten 

hours per week to such activity. 

Much of the 30 percent annual increase in the amount of sponsored 

research and training grants obtained by the faculty is directly connected to 

the professional service of the faculty in the community. This rapid growth 

reflects both the increasing awareness of urban responsibilities and the 

increasing maturity and quality of the faculty. 

University personnel also conduct a number of institutional programs and 

activities designed to respond to specific needs of the professional and lay 

community. These programs include a health information program 

(Tel-Med), museums open to the public, centers for research and service to 

specific populations (urban studies, economic education, continuing health 

education), clinics for treatment of particular disorders (speech and hearing 

problems, dental hygiene, reading), and school assistance programs 

(desegregation institutes, special education projects). Most of these activities 

are sponsored in part by outside agencies. 

Faculty perceptions, as expressed in the Faculty Perceptions Survey, 

indicate that appropriate opportunities for professionally related consulting 

and community activities exist but that such activities are not sufficiently 

recognized for salary, tenure, and promotion decisions. University policy 

permits consultation and outside employment, provided that such activity 

further develops the faculty member in a professional sense or serves the 

community in a professional capacity and does not interfere with the faculty 

member's teaching, research, and service to the University. The implication 

of this policy is that professional service is permitted and supported, . . 

although such activities may not always be acknowledged by the Un1vers1ty 

promotion system. This dichotomy needs to be clarified by University 

tenure and promotion committees and by University administrators 1n order 

to eliminate ambiguity for beginning faculty members and to give direction 

to the senior faculty as well. 

University policies that directly affect the faculty can be_ divided into two 

areas, those relating to jobs and job security (e.g., recruitment, annual . 

review of nontenured faculty, tenure) and those relating to salary a_nd fringe 

benefits. The University's policy statements can be summarized_ briefly; 

what is important to consider is the faculty's perceptions of pol1c1es and 

procedures both as they exist in statement and as they operate 1n practice. 
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Recruitment of Faculty 

Evaluation, Tenure, and 
Promotion 

The general morale of the faculty, as measured by the Faculty Perceptions 
Survey, is relatively high. Eighty-four percent feel valued and respected by 
their colleagues, and 74 percent feel that the overall teach1ng/ learn1ng 
environment at Wichita State is conducive to an effective education for 
students. For 58 percent of the faculty, job satisfaction has improved in the 
last three to five years. More specifically, perceptions of tenure and related 
issues are decidedly mixed - a reflection not only of the sensitive nature of 
those issues, but also of the changes in the criteria with which faculty are 
being evaluated. These concerns are shared by faculty at many universities 
in this time of uncertainty in higher education. 

Wichita State subscribes to the 1961 A.A. U. P. Statement on Recruitment 
and Resignation of Faculty Members. When a new position is created or an 
existing position is declared vacant, recruitment is normally initiated by the 
department. A search committee is usually formed to organize a recruiting 
campaign, screen applications, and make the preliminary selection of the 
final candidates. In smaller departments, the entire faculty may serve as the 
screening committee. For senior positions, the screening committee may 
include faculty from related disciplines. The search process is checked by 
the Affirmative Action Office to assure that appropriate minority and 
women's groups are made aware of the opening. 

The final candidates are then invited to the campus for an interview before 
the department makes the final selection. A seminar or lecture is often an 
important part of the interview process. Departmental decisions are then 
transmitted to the college dean in the form of a recommendation, which 
is usually approved routinely and confirmed by a letter of proffer from the 
dean. More than 70 percent of the faculty expressed the opinion on the 
Fa~ulty Perceptions Survey that recruitment methods are appropriate and 
result in well-qualified faculty being hired. Some disagreement in this area 
was expressed by the faculty in the College of Health Related Profession s, 
as might be expected in a new and rapidly growing college. 

University policy requires that nontenured faculty members be evaluated at 
least once a year. The department chairperson reviews with the faculty 
member the results of the evaluation and transmits them to the dean. 
Methods for implementing this policy vary from college to college and 
department to department, but in most cases the chairperson asks the 
faculty member for a list of activities engaged in during the preceding year. 
A written summary and analysis of accomplishments is then prepared by the 
chairperson and discussed with the faculty member. 

Faculty perceptions of the clarity and appropriateness of the criteria used for 
these evaluations are decidedly mixed, with 51 percent expressing some 
dissatisfaction on the Faculty Perceptions Survey. While some of this 
dissatisfaction can be understood as the natural uncertainty that 
accompa_nies _any subjective personnel decision, much of it may derive from 
changes 1n criteria as the graduate and research missions of Wichita State 
develop. 

A similar sense of confusion and dissatisfaction is evident in faculty 
perceptions of the tenure and promotion process. The University subscribes 
to the 1940 A.A.U.P. Statement of Principles on Academic Freedom and 
Tenure, and the tenure procedure at Wichita State includes deliberations at 
the departmental, college, and university levels. These reviews follow 
policies and pmcedures first adopted by the faculty in 1971. These policies, 
which_ were originally prepared by an ad hoc University Senate committee, 
established a formal review and appeals procedure and a standing special 
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pol icy committee on academic tenure and promotion to review the 
procedures each year. A significant revision of the policies was prepared by 
this committee and approved by the faculty in spring, 1974. 
Under the current procedure, candidates for tenure are notified of their 
impending review in the spring before their review. Candidates, with the 
advice and assistance of their chairpersons, are responsible for preparing 
documentation in support of their cases. An outline of appropriate 
information is provided to each candidate. Candidates submit their tenure 
file to the department early in the fall. After careful consideration and a vote 
by all eligible department members, the departmental recommendation is 
forwarded, along with the chairperson's recommendation, to the college 
dean for transmittal to the college tenure committee. Candidates are notified 
in writing of the decision and the right to appeal a negative decision. 
Similar procedures are followed at the college level. After careful 
consideration by the faculty committee, the results of the vote are forwarded 
to the dean, who will make his own recommendations. The results of both 
the committee deliberation and the dean's recommendations, set in priority 
order, are transmitted for consideration by the University Tenure, 
Promotion, and Academic Freedom Committee. Once again, candidates are 
notified in writing of the college-level decisions and the right to appeal. 

The University committee reviews each recommendation to assure that 
consistent and adequate consideration has been given to each case. 
Negative decisions by the University committee are returned to the college 
for reconsideration. The president makes the final decision for all cases 
forwarded by the college and University committees after he and the 
academic vice president meet with the University committee to review any 
cases where they cannot concur in the committee's recommendation. 
At each step of the process, except final presidential decisions, negative 
decisions may be appealed to the next higher level. Grounds for appeal may 
be violation of academic freedom, failure of due process, discrimination, or 
inadequate consideration. If there is considerable evidence in favor of the 
appeal, the appellate body may decide to give full consideration to the case 
or to refer the matter back to the previous level for correction of the 
deficient features of the initial review. 
This lengthy procedure ensures a high degree of impartiality, but it also 
provides a certain amount of frustration. Faculty perceptions of the 
appropriateness of the procedures were mixed on the Faculty Perceptions 
Survey. During the past decade criteria for awarding tenure at Wichita State 
have clearly shifted from primarily teaching criteria to more stringent 
criteria emphasizing teaching, research, and University and community 
service. Strength in at least two of these areas is expected. Except in 
carefully documented cases of special instructional requirements by the 
department, the terminal degree is required. 
In 1974 the president announced additional guidelines for the award of 
tenure to ensure that no more than 65 to 70 percent of the faculty would be 
tenured, so that sufficient institutional flexibility can be maintained. To 
achieve and maintain this goal, the average rate of tenure award should be 
only 8 to 9 percent of the untenured faculty in any college or division. In 
practice this allows the award of tenure in about half of the cases reviewed 
each year. 

The overall tenure criteria were viewed as unclear or inappropriate by 64 
percent of the faculty who responded to the Faculty Perceptions Survey. 
Again, the faculty of the College of Health Related Professions were 
especially dissatisfied with the criteria. Further, 45 percent of the faculty are 
unsure that guidelines are applied uniformly throughout the University. A 
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Salaries and Benefits 

part of this disagreement with the perceived criteria can be explained as the 
result of misinformation (especially in view of several incorrect written 
statements returned with the Faculty Perceptions Survey), the resistance of 
some to the marked upgrading of institutional expectations, and the equally 
inevitable fears of the undercredentialed. Nevertheless, it is clear that the 
institution must continue its efforts to make clear the nature of its tenure 
criteria and to demonstrate their propriety. 

A document prepared by an ad hoc committee of the University Senate and 
approved by the University faculty in spring, 1976, provides an orderly 
process for dealing with retrenchment due to financial exigency. Briefly, the 
document calls for the termination of nontenured faculty before tenured 
faculty (except in cases where serious distortion of the academic programs 
might result) and for termination of tenured persons at the lower ranks first 
according to the number of years in rank. The document also requires 
thorough participation by the faculty in termination decisions and provides 
an elaborate appeals procedure. A companion document detailing 
procedures for termination of tenured faculty for inadequate performance 
was prepared by the same committee and is under consideration by the 
faculty. 

Salary policies at Wichita State are designed to reflect merit and the 
demands of the marketplace. There are no stated minimums or maximums 
for various ranks, nor is there anything resembling a step system. New 
positions are customarily provided by the state at a uniform salary level, but 
they may be filled at figures below or above that amount. Money provided 
by the state for faculty salary increases is usually set as a certain percentage 
of the institution's total current salary budget. Of this amount, a portion is 
normally retained by the entral administration for general University use, 
and the remainder is distributed to the colleges in varying percentages 
according to the administration's view of current needs. Guidelines calling 
for special emphasis on increases for certain ranks or disciplines that fall 
considerably below averages in comparable institutions are also formulated. 

A similar process in the colleges results: deans instruct chairpersons to 
prepare salary recommendations based on a stated percentage of their 
current salary budget. Participation by faculty in salary decisions appears to 
vary considerably from department to department, as do the methods or 
criteria involved in such decisions. In some departments, an elected 
committee working with fairly elaborate dossiers compiled by individual 
faculty members and applying more of less specifically stated criteria 
virtually do the entire job. In other departments, the process appears to be 
much more informal, and decisions ar e largely made by the chairperson on 
the basis of unstated criteria. 

Departmental recommendations are made to the dean. After the dean has 
made such adjustments (in consultation with the chairperson) as he deems 
appropriate, the budget is presented to the central administration, which 
makes such further adjustments as it deems proper or necessary in 
balancing the budget. The activities of the deans and central administration 
in these matters is far from proforma, and it is clear that individual salaries 
are examined and subject to alteration at each level. All recommendations 
are also reviewed to ensure compliance with affirmative action guidelines. 
The faculty is equally divided as to whether or not salary decisions are 
equitable. 

Fringe benefits for the faculty include social security, a 5 percent 
institutional contribution to T.I.A.A./C.R.E.F., health insurance, sick leave 
benefits (including maternity leave), disability insurance, and workman's 
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and unemployment compensation. While these benefits are viewed as 

adequate, they do not generate much enthusiasm. Additional benefits 

suggested by respondents include higher state contribution to Tl.A.A., life 

insurance, free tuition for faculty children, and liability insurance. However, 

the value of the current benefits is comparable to the average of comparab le 

institutions reported by the A.A.U.P., and the retirement program will 

produce the A.A.U.P.-recommended level of retirement income for faculty 

who serve Wichita State throughout their career. 

In addition to tenure, promotion, and salary increases, a number of other 

means are employed to reward merit and enrich the faculty . Each year two 

faculty are awarded the prestigious University of Wichita Regents Award for 

Excellence in Teaching. There are currently 13 distinguished professorships 

supported at Wichita State. During F.Y. 1975, $360,000 was disbursed for 

faculty enrichment, including nearly $100,000 from the City of Wichita 1 ½ 

mill levy fund. Principal uses of these funds included support of faculty 

sabbaticals, travel to professional meetings, and visits by distinguished 

scholars. Forgivable loans for faculty members to complete their doctorates 

are also available. Eight or nine loans of up to $1,500 are made each year. 

Loans are forgiven at the rate of 50 percent a year of service after returning 

to the University. 

According to the Faculty Perceptions Survey, opinion is divided concerning 

the adequacy of this system for rewarding and recognizing excellence. 

Funds for faculty travel to professional meetings are clearly inadequate. 

With more than 68 percent of the faculty expressing dissatisfaction with the 

availability of travel funds, this concern was the most strongly expressed 

dissatisfaction on the Faculty Perceptions Survey. 

Current state policies permit a sabbatical leave with half pay for two 

semesters or full pay for one semester for faculty members who have served 

continuously for six or more years. Such leaves are granted only in strictly 

meritorious cases and only for the purpose of pursuing advanced study, 

conducting research studies, or securing appropriate industrial or 

professional experience. As more of the faculty hired in the late 1960s and 

early 1970s become eligible for sabbatical leaves, more specific and 

uniform guidelines for their award have been implemented, since no more 

than 4 percent of the faculty may be granted such leaves each year. Leaves 

of absence without pay for one year may also be granted when such is 

judged to be in the best interest of the institution. These policies are 

perceived as adequate and equitable by the majority of faculty responding 

to the Faculty Perceptions Survey. 

Current state law requires retirement of a faculty member covered under 

T.I.A.A. to be not earlier than age 65 and not later than age 70. Strong 

feeling exists among the faculty that voluntary early retirement should be 

made financially feasible. Seventy-nine percent of the faculty expressed this 

opinion on the Faculty Perceptions Survey. 

During 1974 a University Senate ad hoc committee on collective 

bargaining, formed at the request of the University's president, distributed 

extensive information to all faculty and held several campus-wide 

discussions and conferences so that the faculty could be wel I informed on 

the subject of collective bargaining in higher education. The returns of the 

Faculty Perceptions Survey indicate that 60 percent of the faculty oppose 

formal organization for collective bargaining at Wichita State, with 43 

percent of the faculty strongly opposed. The overall distribution of 

responses indicates little interest in collective bargaining at this time. 
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LIBRARY AND MEDIA 
RESOURCES CENTER 

Utilization of Services 

The learning resources of a university constitute the environment in which 
individual learning and the development of practical skills of both students 
and faculty take place. If the ideas and concepts derived from classroom 
activities are to be extended and applied, adequate learning resources must 
be available. The learning resources of Wichita State can be separated into 
three broad areas: the University Library/Media Resources Center, the 
Digital Computing Center, and the great variety of other specialized 
instructional facilities on and off campus. 

The basic goals of the University Library/Media Resources Center are to 
serve the instructional program by acquiring and producing materials 
needed for teaching and research, and to provide opportunities for students 
and faculty to design, develop, and utilize materials effectively. 

Both the University Library and the Media Resources Center are 
administered by associate directors who report to a common director, who 
in turn is responsible to the vice president for academic affairs. The Library 
Committee of the University Senate advises and consults with the director 
on policy matters. The professional staff of 24 are members of the Wichita 
State faculty and are eligible for tenure, promotion, and faculty benefits. 

Although I ibrary use declined sharply in the late 1960s and early 1970s, the 
trend , as measured in terms of circulation and reshelving statistics, was 
reversed in F.Y. 1973. From F.Y. 1973 through F.Y. 1976 library use rose 64 
percent, while enrollment rose only 11 percent. In order to serve the diverse 
clientele of the University, the library remains open more than 100 hours 
each week. 

The University Task Force on General Education proposed in 1972 that 
teaching and evaluating students' basic library skills be linked to the English 
composition program. The resulting library instruction program has been 
successfully implemented. The textbook produced for the program has 
proved successful both within Wichita State and outside the University. A 
color videotape, Information System Library, is an alternative means of 
instruction. To date over 10,000 students have taken part in the library 
instruction program. 

Interlibrary loan statistics continue to climb and are now nearly double the 
figures of two years ago. The National Library of Medicine designated the 
Universtiy Library as a MEDLINE Center in October, 1974. An INWATS line 
in the library provides MEDLINE serv ice to all health-care professionals in 
the southern half of Kansas, in addition to serving Wichita State faculty and 
students. Data base searches in Educational Resources Information Center 
(E.R.I.C.); computer-based searches in a number of major bibliographic data 
bases in the sciences, social sciences, and business; and participation in the 
Ohio Col lege Library Center (a computerized on-line file of bibliographic 
information) are also available. 

Audiovisual resources and equipment are maintained, distributed, and 
produced in the Media Resources Center, located in the basement of Ablah 
Library. The number of classes and groups served by the Media Resources 
Center is now three times the number served five years ago. Videotape 
recording is up 60 percent over the previous year. Graphic and 
photographic production for F.Y. 1976 is up 23 percent over F.Y. 1975 and 
up 67 percent in the last four years. Full television capability is the result of 
a six-year effort to develop instructional television. 

Since 1972 instructional modules have been developed cooperatively with 
the biological sciences, history, and aerospace departments. In the 
geology-geography department a field-based course for study in Mexico has 
been implemented. 
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Collections, Resources, 
and Adequacy 

The co llection of 499,863 volumes of books and periodicals on June 30, 
1976, is now arranged in a single Library of Congress sequence over three 
floors. Bound U.S. government publications, manuscripts, maps, and 
graphics, and the media collection comp lement the Library/Media 
Resources Center collection . 

In add ition to the collections of the University Library, specialized holdings 
in separate locations are also provided by eight programs or departments: 
the Li eurance Memorial Music Library (contain ing both bound volumes and 
recordings), the Lloyd McKinley Memorial Chemistry Library (containing 
most ly serials), the Curricu lum Laboratory and Individualized Learning 
Center of the College of Education, the Technical Library of the Institute of 
Logopedics, the Art History Slide Collection, the Wichita State University 
Art Collection maintained by the Edwin A. Ulrich Museum of Art, the 
Museum for Man, and the Geology Map Library. Inflationary pressures and 
space shortages are of concern in departmental collections. Slowing rates of 
collection growth and stable levels of capital expend itures threaten service 
levels in each facil ity. 

The increasingly sophisticated and intense utilization of the library by 
students, as well as the demands for new resources by developing 
undergraduate and graduate programs, has begun to strain the resources 
avai lable to the library. Inflation has further diminished the library's ability 
to respond to new needs in the University commun ity. 

In F.Y. 1965, the last year Wichita State was a municipal university, the 
library added 16,736 volumes. In F.Y. 1977, the library expects to add 
28,000 volumes, nearly equa l to the 5 percent minimum annual 
acquisitions rate recommended by the Association of College and Research 
Librari es as needed to maintain an adequate collection. Staffing, especially 
of student assistants and classified personnel, is also below recommended 
levels. 
In an effort to improve the budgetary situation in the library, the University 
administration has given high priority to legis lative requests for budget 
increments for the library. In the past two years, a total of $158,000 has 
been appropriated as a result of these spec ial leg islative budget requests. 
Further increases have resulted from genera l increases in the University's 
operating budget. Despite these improvements, library expenditures have 
been constant at $100 per E.F.T. student for the past five years. 
While usefu l as benchmarks, normative formulas say little about the quality 
of collect ions. As the number of volumes the library is ab le to acquire 
declines, the quality of each volume purchased becomes increasi ngly 
important. Thus, in July, 1975, a forma l collection development program 
was inaugurated, coordinating the materials selection activitity of subject 
spec ialists in the library. 

Indica tors of collection quality include user-need sati sfaction and delivery 
time, but there are no objective standards that can be used to assess the 
necessary trade-offs between user demands and supply capab ilities. The 
Student Library Evaluation Survey, sponsored by the University Senate 
Library Committee and the University Library, samp led 1,000 students 
during November, 1975, to identify problems concerning availability of 
materials, services, and physical fac ilities. Increased book collections was 
cited by 33 percent as the most-needed improvement. 
Among the faculty responding to the Faculty Perceptions Survey, 68 percent 
rated the collections adequate for undergraduate work, but only 35 percent 
rated the collections adequate for graduate work. Only 24 percent rated the 
collections adequate for faculty research. Services provided by the library 
were uniformly rated adequate by more than 60 percent of the faculty. It is 
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DIGITAL COMPUTING 
CENTER 

apparent that continued improvement in the level of budgetary support for 

the library will be required in the aftermath of the enrollment increases and 

program expansions of the last decade. 

The Digital Computing Center (D.C.C.) currently serves both administrative 

and academic computer users on the Wichita State campus, as well as 

processing a modest amount of public service projects. Roughly 65 percent 

of the D.C.C. 's budget and 40 percent of the jobs processed originate in 
administrative departments of the University. Fifteen percent of the D.C.C. 

resources are used for faculty research. The remainder of the academic use 

is for instructional programs. 

During F.Y. 1975, more than 5,500 students were enrolled in courses using 

the computer as an instructional tool; 140,000 jobs were processed by the 

computers; and 1,600,000 transactions were carried out on the 
administrative teleprocessing system. Most of the academic users are in the 

areas of business, engineering, and the natural sciences. More than 170 
(about 25 percent of all faculty) had D.C.C. accounts during F.Y. 1975. The 
academic use of computers can be divided into three broad classes of 
activities. The largest group of users utilize computing services only 

occasionally in courses that attempt to familiarize students with the 
techniques of computer application. Second is upper-division 
undergraduate and graduate student use of the computers, which is usually 

as an adjunct to problem-solving or data-manipulation activities connected 

to course content. Third are research applications of both faculty and 
students. 

Computer services were provided by a budget of $588,000, of which 
·$247,000 went for salar;ies of computer center staff. This budget represents 

less than $2 per student credit hour generated by the University, which is 

considerably less than at most large universities. Until fall, 1976, the D.C.C. 

services were provided by three computers: an I.B.M. 360/40, used 
primarily to drive the 13 terminals of the administrative teleprocessing 

system for student records and financial accounts; an I.B.M. 360/44 used for 

both administrative and academic batch processing; and an 1.8.M. 1130 

used for student-processing and plotting. 

During the past five years the work load on the D.C.C. computers increased 

at an annual rate of 20 percent, and it is anticipated to increase at a 
comparable rate in the future. The resulting growth brought the I.B.M. 360 
computers dangerously close to saturation, with a resulting decrease in the 

quality of service. Additionally, these machines did not support any 
academic time-sharing or computer-aided-instruction activities. These 
activities were identified as areas of significant faculty interest and concern 

in a faculty questionnaire distributed in 1975. For these reasons, an 1.8.M. 

370/145 was installed during the summer of 1976. This computer has 1 

million bytes of core storage and is supported with 800 million characters of 
disc storage capacity. Up to 60 communications terminals can be supported 

by this installation. Many of these terminals can access the computer with 

ordinary telephone equipment. Such terminals will ordinarily be used for 

academic time-sharing purposes. As its full capabilities become available to 

the University community, the increased speed, versatility, core, and data 

storage capabilities of this machine should provide adequate computing 

power for several years for both academic and administrative computer 
users. 

These services represent tremendous gains when compared to the 

computing power of the 1.8.M. 1620 in use in 1966. Even when the I.B.M. 

1130 was added in 1968, the computer power available was minimal by 
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SPECIALIZED 
INSTRUCTIONAL 

FACILITIES 

current standards. In the past five years, since the I.B.M. 360/44 was added 
for academic computing, student use of the computer has increased 
threefold. 

A staff of 14 programmers and analysts maintains systems programs, writes 
and maintains administrative programs, and consults with the faculty 
concerning academic applications. Sixteen operations personnel operate 
the computers during a 24-hour, seven-day-a-week schedule. Keypunches, 
a remote card reader for the central computer, and the I.B.M. 1130 are all 
avai lable 24 hours a day. Debug assistance is availab1e 78 hours a week, 
and the output dispatch window is open 104 hours a week. 

The director of the D.C.C. reports directly to the academic vice president of 
the University. A University Computer Policy Committee, composed of both 
faculty and administrators, reviews all computer-related purchases as well 
as advises the vice president on general D.C.C. policy issues and future 
needs for computing facilities. Allocation of computer time and internal 
allocation of D.C.C. resources are not reviewed by this committee. 

This committee was reestablished in January, 1974, following the 
recommendation of an outside consu ltant who had been been brought in to 
evaluate the D.C.C. in an effort to support a special legislative budget 
request. Since 88 percent of the D.C.C. budget is derived from the 
University's operating expense budget (roughly 2.5 percent of the 
University's total budget), significant increments in the D.C.C. budget can 
only occur when the operating expense budget of the University increases 
or by special legislative request. Requests for special additional funding 
have been made to the legislature in each of the past nine years; $124,000 
was approved for F.Y. 1970 and $125,000 was approved for F.Y. 1976. One 
of the first priorities of the D.C.C. and the computer committee continues to 
be securing additional funding for the computing center, both through 
legislative requests and by increasing the use of computers in sponsored 
research programs. 

While the consultant's report was generally quite favorable concerning the 
services provided both by the D.C.C. staff and the computing machines, it 
did point out that the center was understaffed, especially in the area of 
academic consultation. As a result, two new professional staff positions 
were created during F.Y. 1976. Even with these additions, slightly over 40 
percent of the D.C.C. budget is expended for salaries, compared to a 
normal figure of about 50 percent for large university comput ing centers. 

Specialized instructional facilities are those which involve students in 
independent activities or provide specialized materials, equipment, or 
settings for students to work with directly. Such facilities are supervised by a 
faculty member. Specialized instructional facilities vary widely depending 
upon the kinds of activities, supporting agencies, and locations involved. 
Generally such facilities can be classified as one of two types: off-campus 
internship/practicum settings, or special function areas and laboratories. 

Information concerning specialized instructional facilities has been gathered 
in two ways. The Wichita State Physical Development Planning Workbook, 
prepared by the Office of Planning in December, 1973 (revised in June, 
1975), with the assistance of Oblinger-Smith corporation, provides detailed 
information on available and necessary space needs for all academic 
programs. An analytical and evaluative questionnaire was also sent to all 
program directors and departmental chairpersons to gauge the types of 
facilities available on and off campus, the extent of their use, and their 
adequacy. Approximately 60 percent of those programs identified as having 
needs for specialized instructional faci lities in the workbook responded to 
the questio.nnaire. 
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A number of departments from four colleges have arranged with outside professional organizations for their advanced students to function in the operations of the agency. These activities are supervised by agency personnel as well as Wichita State faculty and constitute on-the-job training, practica, internships, and the like. 
The psychology and political science departments and the urban studies and gerontology programs place students in a variety of agencies in Wichita and throughout the state. Students are permitted to enact professional roles and gain experience in program consultation, development, evaluation, administration, intergroup relations, crisis intervention, prevention, community relations, and the application of therapeutic skills. 
Most of the programs in the College of Health Related Professions place advanced students in hospitals, community health agenc ies, private clinics, or the offices of practicing physicians to receive practical experience in caring for patients and clients. While these activities are concentrated in the Wichita area, including three local hospitals, some students are placed throughout the state as well. 
Many of the programs in the College of Education also make heavy use of community facilities to provide practical experience for their students. In addition to the traditional practice teaching experience, programs in educational administration and counseling make use of the facilities and offices of the Wichita Public Schools. Music education students develop and carry out elementary music instruction programs in two local parochial schools. The Robert T. Pate Reading Services Center is operated near the campus jointly by Wichita State and the Wichita Public Schools, to provide pre- and in-service training in the teaching of reading. The Department of Logopedics provides students with a variety of clinical experiences for conducting research, diagnostic assessment, clinical management, and self-directed learn ing. 

In almost all University programs making use of off-campus faci lities for providing practical experiences, a high degree of cooperation between the external agency and Wichita State faculty ex ists. Requirements of University programs and of the participating agency are rigorously coordinated by the faculty. Faculty members who supervise instruction in off-campus agencies take on the additional responsibilities of making sure that students abide by agency regulations and maintain legal and ethical conduct. 
While the facilities available are, in most cases, adequate for current levels of activity, some programs, especially in the College of Health Related Professions, have been limited in size because they must compete with other clinical education programs for access to commun ity health facilities. 
Twenty-eight programs or departments in all six academic col leges are identified in the Physical Development Planning Workbook for Wichita State University as having space needs for specialized instructional facilities. Some of these depend upon extensive equipment or physical facilities for faculty/student research, fabrication, experimentation, demonstration, or practice, while others are simply nonconventional uses of classroom space. Space needs for laboratories, public service, and research activities based upon current programs were computed using a space utilization planning process developed by a Houston consulting firm. The needs were calculated for the Kansas Board of Regents as part of a program begun in 1971 to assess the physical planning process at al l six state schools. 

Programs that depend heavily upon the availability of on-campus specialized instructional facilities include engineering (labs), fine arts (practice rooms and studios), the natural sciences (labs), health-related professions (labs and practice clinics), physical education (activity space), 
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speech communication (theaters, production areas, radio broadcasting 
facilities), journalism (newsrooms and photographic darkrooms), 
administration of justice (labs), foreign languages (language labs), and 
psychology (labs). 

In fall, 1974, 180,000 square feet of space existed for specialized 
instructional facilities, while the identified need was for 300,000 square 
feet. However, much of this need has been or will be met when buildings 
under construction are completed. With the completion of the new libera l 
arts and sciences building in 1977, 90,000 square feet will be added to the 
facilities for specialized instruction. Programs with major space needs that 
will remain include health- related professions (construction on a new health 
science building will begin in 1977), physical education (planning funds for 
a new building have been appropriated), and industrial education. 

While the facilities of the University are beginning to catch up with the 
space needs generated by the large enrollment increases of the 1960s, 
funding for capital equipment purchases for these facilities has often been 
Insufficient. Newer facilities are usually adequately equipped when 
buildings are occupied. However, programs that occupy older facilities or 
ones that are especially equipment oriented, often must use inadequate or 
outdated equipment. While outside funds have been vigorously pursued, 
increased state support will be required to upgrade and maintain these 
faci I ities. 
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FINANCIAL 
AND PHYSICAL 

RESOURCES 

REVENUE AND 
EXPENDITURE 

PATTERNS 

TABLE 7-1 

Wichita State's 

Resources and Expenditures 

CHAPTER 7 
Successfu l fulfillment of the goals and objectives of Wichita State University 

depends significantly on the level of financial and physical suppo rt 

provided the University and how effectively the University manages its 

resources. Relevant questions include: 

1. Are revenues sufficient to meet the teaching, research, and service 

functions of the University? 

2. Are these revenues disbursed in a manner consistent w ith the 

objectives of the University? 

3. Is the process by which funds are requested and allocated effective? 

4. Is adequate financial control be ing exercised over resources made 

available to the University? 

5. Are the University's physical resources adequate in light of the 

activ ities being attempted? 

In considering these questions, revenue and expenditure patterns must be 

di scussed, as must the processes of budget preparat ion and financial 

reporting and con trol. The adequacy of physica l facilities must also be 

considered. 

Genera l and restri cted use operat ing revenue for Wichita State, as reflected 

in the state budget, increased from $7,883,523 in F.Y. 1966 to $25,667,949 

in F.Y. 1975, an increment of 228 percent. The compositi on, by source, of 

these rever1ues for F.Y. 1966 and F.Y. 1975 is reflected in Table 7-1. The 

Percentage 

F. Y. 1966 and F. Y. 1975 Category F. y 1966 F. Y. 1975 

Resources by Source 
State Appropriat ions 
Tuition and Fees 
Grants, Contracts, and Gifts. 
Sa les and Services of Educationa l Act ivities 

and Other Sources 
Sa les and Services of Aux ili ary Enterprises ... 

Expenditure by Activity 
Instruction . . ........ .. ... . . . . ... . 

Institut ional Support and Operation and 
Maintenance of Physica l Plant 

Academic Support . 
Student Serv ices . 
Auxili ary Enterprises . 
Scholarships and Mandatory Transfers .... . . . . . . . 

Research and Public Service . 

Object of Expenditure 
Sa laries and Wages . 
Other Operating Expenses 
Transfers and Others . 
Capital Outlay . 

53.17% 53.40% 
31.94 23.76 

7.36 15.92 

2.77 4.89 
4.76 2.03 

100.00% 100.00% 

54.04% 52.84% 

13.47 15.66 
12.47 11 .82 

5.93 8.63 
9.20 4.05 
0.05 4.0 1 
4.83 2.99 

100.00% 100.00% 

71.82% 68.77% 
18.76 21.68 

1.13 6.10 
8.29 3.45 

100.00% 100.00% 

SOURCE: Annual Financial Report for Wichita State University for F.Y. 1966 and F.Y. 1975. 

Figures in the F.Y. 1966 report were reclassified to conform to those in the F.Y. 1975 report. 

terms general use and restricted use are State of Kan sas terms used to 

distinguish between state and nonstate sources. Revenues and expend itures 

are c lassified as either genera l use or restricted _use in the budgets and 
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Expenditufes 

operating reports. 

While substantial absolute increases have occurred in all categories of 

revenues, some change in the significance of particular sources has 

occurred. "State appropriations" have remained stable as a percentage of 

total revenue and continue to be the most significant single source of 

income to the University. "Tuition and fees" and "sales and services of 

auxiliary enterprises" have decreased in relative importance, with "sales 

and services of educational activities and other sources," and, particularly, 

"grants, contracts, and gifts," reflecting a significant gain. These changes 

form a typical pattern for a rapidly growing new member of the state system 

of higher education. Now that the initial impact of a doubling of enrollment 

has subsided, attention has been directed toward new and improved 

programs and research; these latter activities have resulted in a significant 

increase in the number and dollar value of federal, state, and private gifts, 

grants, and contracts. 

General and restricted use expenditures, during the ten-year period 

encompassed in this study, increased 256 percent- from $7,145,361 to 

$25,445,980. The composition of general and restricted use expenditures, 

classified by "activity" and "object of expenditures," is also presented in 

Table 7- 1. In both cases, no dramatic shift in the manner in which funds are 

expended has occurred. Resident instruction continues to be, by far, the 

major expenditure activity, accurately reflecting a predominantly 

undergraduate and graduate-level teaching institution. The increased 

proportion of expenditures being devoted to "student services" and 

"scholarships and mandatory transfers" is also consistent with this 

observation. 

Salaries and wages form the bulk of the operating expenses, when 

expendit1,1res are classified by "object of expenditure." The relatively 

significant drop in the proportion of dollars going for capital outlay does 

constitute a problem. While the University has been successful in attracting 

funds for such major capital improvements as buildings, budgetary 

allocations for yearly capital equipment have been relatively meager. This 

problem was the one most frequently mentioned in interviews with budget 

review officers and departmental chairpersons, especially for those 

departments and colleges that must use physical equipment extensively. 

Inflation has caused this reduction; the required inflationary increase in 

funds devoted to contractual services and commodities has been offset by a 

reduction in funds devoted to capital equipment. 

As part of this self-study effort, the office of the vice president for business 

affairs prepared the Wichita State University Departmental Study of 

Financial and Staffing Support with Ten-Year and Five-Year Comparisons. 

Data included in this document represent a ten-year history of the following 

items: total expenditures, expenditures classified by object, E.F.T. classified 

and unclassified staff, dollars expended for student employees, total credit 

hours, the ratio of classified to unclassified staff, and the ratio of unclassified 

staff to credit hours produced. 

In general, previous comments concerning total revenues and expenditures 

were confirmed by this study. No dramatic shifts in resources among major 

organizational units have occurred. Those shifts that have occurred seem, 

for the most part, to be justified by the growth and complexity of the 

University during this ten-year period. Resource increments have tended 

generally to follow increased activity in terms of credit hours or required 

services, particularly at the major unit level within the University. 

Selected imbalances appear to exist within major units; in some cases this 

may be simply a temporary imbalance caused by a sudden shift in the 

demand for a particular program; in others, some sort of internal 
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TABLE 7-2 

Expenditures Classified 
by Major Division 

F. Y. 1966 and F. Y. 1975 

reallocation appears to be justified. Two studies of the di stribution of 

operating expense fund s, one across the entire University and one within 

Fairmount Col lege of Liberal Arts and Sc iences, during F.Y. 1975 re su lted in 

some necessary rea llocations. 

The departmental study indicated (see Table 7-2) that, among the degree-

Maior Divis ion 
Ad ministration . 
General . 
Student Services ... 

Engineering. 
Fine Arts . 
Hea lth Related Professions . 
Liberal Arts and Sciences 
University College. 
General Student Services . 
Summer Session. 
Organized Research 
Extension and Pub I ic Service. 
Library 
Physical Plant. 

Percentage of Expenditures 

F. Y. 1966 F. Y. 1975 
3.57% 5.38% 
3.12 1.77* 
5.27 5.19 
6.42 6.81 
7.74 8.21 
6.25 4.73 
8.04 6.08 

29.55 
1.20 
2.81 
3.94 
5.49 

.86 
7.50 

. . . . . • . . . . . . . 8.24 

4.33 
25.23 

1.52 
3.63 
3.82 
4.57 
1.24 
5.48 

12 01 
----------

Tota l . . ................................. ... .. 100.00% 100.00% 
========= 

SOURCE: Wichita State University Departmental Study of Financial and Staffing Support 

with Ten-Year and Five-Year Comparisons. Percentage differentials between thi s and previous 

tables reflect a different base being used; not reflected in this tabl e are revenue and expend itures 

of auxilidry enterpr ises and debt payments. 

*The decrease in expenditures between F. Y. 1966 and F. Y. 1975 resu lts from a change in 

accounting practice required by the state, whereby bu ilding rental charges were to be reflected 

as physical plant expenditures. 

granting co lleges, resources for the new Coll ege of Health Related 

Professions (now 4 percent of total University expenditures) have been 

offset by a sl ight decrease in the percentage of the University's resources 

devoted to the College of Fine Arts (down 2 percent) and Fairmount College 

of Liberal Arts and Sc iences (down 4 percent). · 

The academic program units of the University account for more than 60 

percent of the total expend itures. Phys ica l plant operations have increased 

by 4 percent, an indication of the increas ing extent and complexity of the 

University's physical facil ities. Administration has also increased , by 2 

percent, but st ill represents only 5.4 percent of total University 

expenditures. A particular concern revea led by these data is the dec line in 

the proportion of total expenditures devoted to the library, which has 

decreased from 7.5 percent in F. Y. 1966 to 5.5 percent in F.Y. 1975. 

Inflation has been particularly devastating to this academic unit. 

Other Financial State funding provides the basic level of financial support necessary for a 

Resources state univers ity to carry out effectively its stated mission. A dimension of 

quality ca n be added if the institution can develop supplemental income 

over and above that provided by the state. In addition, some act ivities 

norma ll y assoc iated with a university are not funded by the state; if the 

institution w ishes to pursue these activities, it must again look to externa l 

sources for the necessary funding. 

Wichita State is fortunate in this respect. Significant ga ins have been 

experienced in its fund-raising efforts. As a result, a number of programs 

that would not otherwise be possible are being conducted, and important 
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TABLE 7-3 

Wichita State Corporations 
f. Y. 1966 and F. Y. 1975 

supplements to state-supported efforts are being made. 

Five corporations have been established to handle this aspect of the 

University's financial structure. The Wichita State University Board of 

Trustees is a municipal corporation established to administer City of Wichita 

funds and assets acquired with these funds. These funds result from a 1 ½ 

mill property tax levy and are used to repay the bonded indebtedness which 

existed at the time the University entered the state system and, to the extent 

revenues have exceeded this requirement, for enrichment programs for the 

University. The Wichita State University Endowment Association supports 

University educational activities and all related beneficial activities. The 

Student Loan Fund, Inc., was founded in 1966 to permit the fund to borrow 

money and to pledge its assets as security. Financing for intercollegiate 

athletics is handled by the Intercollegiate Athletic Association, Inc., and 

activities of the Campus Activities Center are controlled through the Wichita 

State University Union Corporation, Inc. 

In addition to these corporations, a project (consisting of two buildings 

constructed in 1961 from the proceeds of a single revenue fund issue) 

known as the Library and Colorado-Derby Building exists. Bond retirement 

is made from funds derived from a student fee assessment and the net 

income from the Colorado-Derby Building. 

An indication of the financial significance of these operations is provided in 

Table 7-3. Significant and important gains in all categories presented are 

Dtegory F. Y. 1966 

Revenues and Transfers 
Board of Trustees " .$ 397,716 

Endowment Association 

Student Loan Fund 66,590 

Library and Colorado-Derby Project 503 ,101 

Intercollegiate Athletic Association .. 748,199 

Union Corporation .. 813,119 

Total s .... .... $ 2,528,725 

Expenditures and Transfers 

Board of Trustees .. .. 214 ,101 

Endownment Association 
Student Loan Fund · ·· ······ · 4,3 77 

Library and Colorado-Derby Project . . . . . . . . . . 354 ,359 

Intercollegiate Athletic Association . . . . . . . . . . . . 684 ,162 

Union Corporation 709 ,000 

Totals .... . . . . . . . . . . . . . .$ 1,965 ,999 

Fund Balances 
Board of Trustees .... . $ 1,247,011 

Endowment Association 
Student Loan Fund 322,562 

Library and Colorad~:D~rb~· i,;~j~;. 902 ,170 

Intercollegiate Athletic Association . . . 425 ,300 

Union Corporat_ion 589,939 

Totals . . . ········ · · ·· · · · · ·· · · ..... . . $ 3,486,982 

Total Assets 
Board of Tru stees ................. . ..... . 

Endowment Association 
..... $ 1,249,441 

Student Loan Fund ......... . .... . 

Library and Colorado-Derby Project 

Intercollegiate Athletic Association .. 

Union Corporation 

Totals .. . 

94 

" ... $ 

347,562 
4,376,782 

467,065 
966,669 

7,407,519 

F. Y. 1975 Change 

$ 2, 171 ,351 $ 1,773,635 
1,754 ,667 1,754 ,667 

141 ,416 74,826 
511,798 8,697 

1,323,892 575 ,693 
1,767,573 954,454 

$ 7,670,697 $ 5, 141 ,972 

$ 1,834 ,166 $ 1,620,065 

235 ,756 235,756 
90,256 85 ,879 

413 ,371 59 ,01 2 

1,337,531 653,369 
1,657,975 948,975 

$ 5,569,055 $ 3,603,056 

$ 4,627 ,114 $ 3,380,103 
4,673 ,114 4,673 ,11 4 

716,441 393 ,879 
1,689,260 787 ,090 

554,045 128,745 

770,561 180,622 

$13 ,030,535 $ 9,543 ,553 

$ 4,982 ,346 $ 3,732 ,905 

4,677,489 4,677,489 

1,167,368 819,806 

4,491 ,547 114,765 
1,010,848 543 ,783 

1,632 ,757 666 ,088 

$17,962,355 $10,554,836 



evident, attesting to the improving effectiveness of the University in 

providing the extra dimension of financia l support needed to qualitatively 

supp lement state resources. For the past several yea rs, Wichita State has 

ranked in the top ten among the 319 member schools of the American 

Association of State Colleges and Universities in its fund-raising efforts. 

One unique aspect of supplemental support is the City of Wichita funds. As 

previously indica ted , these funds result from a 1 ½ mill levy to finance 

repayment of indebtedness on the University's physical plant. To the extent 

that revenues have exceeded thi s requirement, monies have been devoted 

to enrichment purposes of the University. Eac h year the president prepares a 

budget for the expend iture of anticipated revenues; this budget is then 

presented to the Board of Trustees for its approva l, to the Wichita City 

Commission for its endorsement, and to the Kansas Board of Regents. 

In addition to interest and principal payments on indebtedness, primary 

uses of City of Wichita funds have been the acquisition of surrounding 

property for the University, expansion of the University 's student aid 

capabi li ty, faculty enrichment, and consu ltation and institutional studies. 

The University's land acquisition program is well under way and has 

resulted in ownership of practically all property between Seventeenth and 

Twenty-fi rst streets and Hillside and Oliver avenues, a four-block by one 

mile area. Selected properties in the immed iate surrounding area have also 

been acquired. Funds devoted to this purpose have totaled nearly $250,000 

TABLE 7-4 since 1964. Expenditures li sted in Tab le 7-4 reflect a sign ifi cant 

City of Wichita Fund 
Revenue and Expenditures 

F. Y. 1966 and F. Y. 1975 

Category _ F._Y._ 1_9_6_6 __ F_. Y_._1_9_7 5 ___ 1n_c_re_a_se_ 

Revenue from 1.5 Mill Levy ...... ... . . ...... $622,359.29 $958,054.69 $335 ,695.40 

Less Payments on Bonds.. _4_1_4~,3_5_7_.7_5 __ 2_2~0,_3_24_._7_9 __ 1_9_4~,0_3_2_.9_6 

Expenditures 
Center for Urban Studies 
Con tingent . 
Continu ing Education 
Business and Economic Resea rch .. 
Faculty Improvement and Enrichment 
F. I. E. Condit ional Grants . 
Specia l Library Co llection. 
Land Acquisition 
Campus Planning . 
Urban Fellowships. 
Research and Academic Resources. 
Scholarships 

$208,001.54 $737,729.90 $529,728.36 

.. 5 33 ,471.13 $ 
4,100.00 

698.40 

29,407.24 

9, 123.70 
29,950.75 

66,451.74 
(2,500.00) 

10,000.00 
784.90 

101,197.13 
7,533.30 
5,000.00 

125,987.02 
14,753.94 
55,000.00 

9,395.25 
129,834.92 

$ 32,980.61 
(6,600.00) 
9,301.60 

784.90 
71,789.89 

7,533.30 
5,000.00 

125 ,987.02 
14,753.94 
55,000.00 

271.55 
99,884.17 

$106,75 1. 22 $523,438.20 $416,686.98 

Transfers To 
Curren t Fund. 
Suspense Fund 
Restricted Fund. 

. . . . ... .. .......... $ 17,276.00 $ 84,146.00 
48,850.00 

7,75 1.00 
21,089.75 

$ 66,870.00 
48,850.00 

7,75 1.00 
21,089.75 

Funds Held for Others ..... .. ... . 
$ 17,276.00 $161,836.75 $144,560.75 

$124,027.22 $685,274.95 $561,247.73 

Excess Revenue Over Expenditures 
and Transfers. . ....... $ 83,974.32 $ 52,454.95 ($ 3 1,5 19.37) 

commitment of these funds to programs central to the mission of Wichita 

State. Also presented in this table is the same data for F.Y. 1966 to reflect the 

increase in magnitude of thi s important financial support for the University. 

In F.Y. 1975, supp lemental sou rces provided support for these act iv iti es at 

Wichita State: $447,000 for student scholarsh ips, fellowships , and loans; 
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$131,000 for support of the urban affairs program; $125,000 for land 

acquisition to provide for the orderly expansion of the campus; $117,400 

for grants to support eight distinguished professorships ; $101,000 for faculty 

improvement and enrichment; and $89,000 in support of the continuing 

education program. 

The potential impact of these revenue sources is also important in assessing 

the ability of the University to expand and improve its programs. This 

potential impact is not fully explained by looking at current revenue and 

expenditure patterns. Wichita State University is making significant strides 

TABLE 7-5 

Wichita State University 

Combined Budget Summary 
Fiscal Year 1977 

in developing future revenue sources to supplement the basic support 

provided by the State of Kansas. The amount of the City of Wichita funds 

available for enrichment programs has more than tripled in thp last ten vears 

and is now the equivalent of a $15 million endowment. Assets of the Board 

of Trustees and Endowment Association have increased by nearly a factor of 

eight in the past decade, reflecting significant effort and improved 

management of the University's fund-raising efforts. When the bonds on the 

Colorado-Derby Building are retired in 1990, an additional important 

revenue-generating source for the University will exist. 

The Combined Budget Summary for F.Y. 1977 is presented in Table 7-5 as a 

Educational Building Board of Campus Activ- Endowment Percent 

and General Improvements Auxiliaries Tru stees Athletics ities Center Association Total oi Tota l 

State 
Revenue $18,83S,925 $1,200,000 $ $ $ $ $ $20,035,925 44.6 o/c 

General 
Fees 4,167,237 4,167,237 9.3 

Sponsored 
Research 593,942 .. 593,942 1.3 

Research 
.,. 

Overhead 284,500 284,500 0.6 

Endowment/ 
Gifts 251,100 241,110 370,000 862,210 1.9 

Local Tax 
Revenue 925,921 925,921 2.1 

Student Fees 587,283 535,474 107,177 430,160 1,660,094 3.7 

Restricted 
Fees 3,793,096 16,591 3,809,687 8.5 

Sales 162,500 57,300 2,814,260 3,034,060 6.8 

Dormitory 
Revenue 1,124,440 1,124,440 2.5 

Work Study 285,896 26,160 312,056 0.7 

Interest and 
Dividends 39,000 

Library 
110,553 23,400 19,695 137,000 329,648 0.7 

Revenue 89,081 89,081 0.2 

Parking 
Revenue 90,850 90,850 0.2 

Admissions 98,250 946,380 62 ,460 1,107,090 2.5 

Rental 
Income 

Revenue 
393,916 65,220 27,671 486,807 1.1 

Bonds 1,400,000 1,400,000 3.1 

Decrease 
in Fund 
Balance (178,448) 168,889 (58,619) (17,000) (85,178) (0 21 

Other 321,000 48,170 7,600 376,770 0.8 

Federal 
Revenue 4,306,017 4,306,017 9.6 

$28,547,879 $6,906,017 $1,743,148 $2,432,129 $1,488,757 $3,303,227 $490,000 $44,911,157 100.0o/c 

Percent 
of Total 63.5% 15.4% 3.9% 5.4% 3.3% 7.4% 1.1 % 100% 

*An additional $80,904 of state funds, included in column one, is provided for men's athletics and $106,338 for women's athletics. 
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final indication of financial resources available to Wichita State. The tota l 

budget of $44,586,806 incorporates all previously discussed revenue 

sources with the exception of the Endowment Association (budgeted at 

$500,000 for F. Y. 1977). 

Resource Utilization Revenue and expenditure patterns observed in this study appear to be 

fundamentally consistent with the mission and objectives of Wichita State. 

The previously indicated proportion of total expenditures devoted to 

instruction, both undergraduate and graduate, is directly responsive to the 

University's instructional mission. Activities, such as the Center for Urban 

Studies and the related master's program in urban affairs, programs of the 

College of Health Related Professions and the Wichita State University 

Branch of the University of Kansas School of Medicine, and related research 

and service activities, are consistent with the charge for the" ... 

development of programs utilizing the unique resources of the urban area ." 

Numerous personal development courses and tutoring programs indicate an 

assumption of the University's" ... special responsibility for programs 

accessible to the large groups of minority citizens residing in the urban 

area." 

Increasing commitment and activity in research are also evident. Previous ly 

indicated funds devoted to faculty enrichment and research, establishment 

of the Office of Research and Sponsored Programs, and the increasing level 

of contracts and grants being generated all support this effort. Not evident in 

any financial statistics is the indirect support provided through faculty time 

devoted to research. 

If Wichita State is to emerge as a multipurpose, comprehensive university, 

continued emphasis must be placed on increasing research and community 

service activities. Among identifiable expenditures, these activities currently 

account for only 3 percent of total University expenditu res. Rapidly 

increasing activity in these areas, however, is evident among the facu lty. 

Although most of the budget review officers and departmental chairpersons 

interviewed indicated that they could use more money, the basic level of 

financial support provided Wichita State appears to be adequate. No 

essential activity was found that was not being performed because of a lack 

of necessary funding. 

One indication of an improved picture relative to resource adequacy was 

revealed by the Wichita State University Departmental Study. Significant 

reductions in the number of student credit hours per E.F.T. faculty member 

have occurred in most departments and colleges on campus. In addition, 

the average classroom teaching time has been reduced from 10.3 hours per 

E.F.T. faculty member in F.Y. 1966 to 8.6 hours in F.Y. 1976. 

There are, however, still some resource problems. Previously mentioned 

were the impact of inflation and the resulting decrease in outlays for 

capital items and the relative decline in expenditures for the library. 

Inadequate funding of the computer center, the need for more classified 

employees, and more student salary money were also cited a number of 

times during the interviews. 

Some concern was also expressed about the state formula budgeting system 

as it affects funding for Wichita State. This formula is based on equiva lent 

full-time students, whereas some programs, particularly admissions and 

records and student services, are more closely related to total student head 

count. Formulas are also weighted more heavily in favor of institutions with 

a large number of doctoral programs; whether, in fact, such programs are 

that much more expensive than those offered at Wichita State was 

questioned by some individuals. 

BUDGET PREPARATION Budget preparation begins approximately 19 months in advance of the fiscal 
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year for which funding is requested. Within this time frame, three evolving 

types of budgets (Legislative Request Budget, Legislative Budget, and 
Operating Budget) are prepared. 

The Legislative Request Budget provides the basic guidelines for the 
remaining steps in the total budget preparation process. With inputs from 
the Council of Presidents (and through the Council of Presidents, from the 

Council of Business Of•:cers, Council of Chief Academic Officers, and 
individual campuses), the Kansas Board of Regents establishes system-wide 
guidelines for those budgetary items governed by formulas (other operating 

expenditures, faculty salary increases, salary levels for new pos1t1ons, fringe 

benefits, and student-faculty ratios) and approves or disapproves of 
individual campus requests for "new programs" and "improvements in 

base programs." This budget, reflecting six months' preparation, is 
submitted to the Board of Regents 13 months in advance of the relevant 

fiscal year. Except for adjustments of items determined by enrollment figures 
and the legislature, this budget, once adopted by the Board of Regents, 
establishes the maximum dollar level of support that a particular institution 
will be provided in a fiscal year. 

Based on the Board of Regents' recommendations, a Legislative Budget is 

prepared for submission to the governor and state legislature. This budget is 

due near the end of September prior to the next fiscal year. It is first 
reviewed by the state budget director, who submits recommendations to the 

governor. The governor modifies or accepts the budget director's figures and 

submits recommendations to the legislature. After consideration and 
passage by the legislature, state appropriations become incorporated into 

the Laws of Kansas. "Supplemental requests," for items dictated by 
enrollment or initially approved by the Board of Regents but deleted by the 

governoc, are possible in this budget. 

Internal allocation of resources made available to the University is 

accomplished through the Operating Budget. With guidelines provided by 
the central administration, this process begins at the departmental level and 

progresses through the dean or other appropriate review officer to the 
president of the University. The Operating Budget is presented to the Board 

of Regents on May 1 of each year, and the board reviews, possibly modifies, 
and approves the final budget during this month for the fiscal year 
beginning July 1. 

The internal process of building budgets focuses on the Legislative Request 

and Operating Budgets. Internal inputs into the Legislative Request Budget 
tend to be concentrated at the level of dean and up. Individual units are 
involved to the extent that a request affects them and, presumably, have 
inputs through their dean. The president of the University decides on the 

overall level of funds to be submitted; possible projects are discussed in 
terms of priority; and decisions are made concerning those projects to be 

forwarded to the Board of Regents. Basic factors considered include: (1) 

projects that are institution-wide, such as the library and computer center; 

(2) items that are unique to the University's mission, as, for example, Project 

TOGETHER and initial funding requests for development of doctoral 

programs; and (3) programs that are perceived to have legislative support. 

Internal preparation of the Operating Budget begins at the departmental 
level. Within guidelines established by the central administration and the 

individual departments' review officer, budgetary requests are prepared and 

submitted, first, to the review officer, and then to the central administration. 

These requests concentrate on salary increases for unclassified personnel 
and other operating expenditures (supplies, etc.); it is also possible to 

initiate new position requests, either classified or unclassified, and special 

salary and operating fund needs over and above the guidelines. 
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Allocation of Resources Since Wichita State has been in existence for some time, the basic 
allocations to individual units are reasonably well establ ished. Internal 
reallocations are accomplished through a combination of the distribution of 
new funds and positions and the reallocation of positions and monies 
created by vacancies. In extreme cases, the level of operations of a 
particular unit, conceivably the unit itself, could be eliminated. 

Evaluation of Budgeting 
Process 

Typically, a small portion of the anticipated percentage increase in 
unclassified salary funds is held back by the centra l administration; this 
same procedure may be followed by the dean or head of each major 
organizational unit. These funds can then be used to handle needed 
adjustments and inequities among and between different organizational 
units. Internal reallocations of increases in operating funds are handled in 
much the same manner. Both classified and unclassified positions are 
allocated toward the end of the academic year, based on requests from all 
organizational units. When classified or unclassified positions become 
vacant, they revert to the dean or head of the appropriate organizational 
unit, unless this individual has been informed that the central adm inistration 
is reducing the number of positions in the unit. Two opportunities for 
reallocation are thus presented - within and among the major units of the 
University. 

Attention to the objectives and the mission of the University is evident in 
the nature and type of proposals that have been submitted for "new 
programs" and "improvement in base programs." While there is no formal 
document that itemizes objectives, proposals have been consistent with the 
stated mission of Wichita State. Criteria utilized seem appropriate, and there 
is an attempt to establish priorities and submit items that have a reasonable 
chance of gaining approval. The success rate the University has 
experienced, when compared to that of the other state col leges and 
universities in Kansas, is good. 

Some, although not universal, criticism was expressed over the lack of 
itemized objectives and established priorities to guide financial budgeting. 
One must, however, recognize the situation with which the University has 
been confronted since 1964, the year it entered the state system of higher 
education . From 1964 to 1971 , the University more than doubled in size. 

The objective, needless to say, has been to meet the demands that these 
enrollments have created for staffing, physical facilities, and support 
services. Notable improvements have occurred in each of these areas. 

During this same period, the University has, among other activities, initiated 
a new col lege, three doctoral programs, a new emphasis on continu ing 
education, the Center for Urban Studies (with a master's program in this 
area), and numerous new programs designed for the communi_ty a_nd the 
unique clientele it provides. In short, response has been an obiect1ve; 
circumstances have dictated the activities and proposals that have been 
developed. These activities have been consistent with the University's stated 
mission and demonstrate a concern for the objectives this mission dictates. 

Opportunities to make suggestions relative to the Legislative Request Budget 
received both praise and criticism. The openness of the central 
administration received universally favorable comments; not one individual 
complained that he or she did not get a good hearing on proposals and 
matters of concern. Proposals are invited and possible proposals are 
discussed in the Dean's Counci l. 

Criticisms reflect a feeling that the process of arriving at requests is not 
sufficiently refined. Some deans indicated that insufficient time was al lowed 
for informed discussion of different possibilities and that some decisions had 
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already been made prior to their receiving any information. 

Considerable central direction is utilized in preparing proposals for 
inclusion in the Legislative Request Budget. The president must make 
judgments concerning items that have the best chance of being accepted.' 
and he also must decide on the level of funding requests he feels 1s Justified. 
The final decision on what is submitted is his. 

Evidence does suggest that these decisions are not made in isolation. The 
openness of the central administration provides for a feel of the University's 
problems and opportunities. Inputs are provided on a year-round basis, in 
addition to calls for proposals for specific budgets. It is the responsibility of 
the central administration to take a University-wide perspective and to 
make the required judgments concerning requests to be submitted. 

The president has attempted to maintain a consistency in requests submitted 
to the Board of Regents - e.g., proposals not approved in a particular year 
are considered as priority requests the following year, unless circumstances 
have changed significantly. This consistency tends to lend credence to the 
importance of the request but may, over time, help to create the impression 
of inadequate inputs. 

A change has occurred in the manner in which proposals for the Legislative 
Request Budget are solicited. At one time; all departments were asked to 
submit formal proposals; such requests are now primarily solicited from the 
Dean's Council. Most people believe this has been a good change for under 
the previous system, departments tended to request more money than was 
realistically available and to request funding for items not related to the 
University's mission. The situation had evolved to the point that the 
departments were quite cynical about the Legislative Request Budget. 

The internal process by which the Operating Budget is derived received 
little criti c; ism. Involvement of people at all levels appears to be adequate. 
Once again, the openness of the central administration was evident. 
Adequacy of inputs and required support materials received favorable 
comment, although some skepticism was expressed concerning how much 
written support materials were actually used. 

Some problems expressed by those interviewed are real, but cannot be 
remedied by the internal budgeting process. To a large extent, they 
represent the level of funding being provided by the state. Illustrative of 
these problems are the drastic impact of inflation in recent years, the need 
for more classified employees, and the need for increased student salary 
money. The budget formulas used to make these allocations and the level of 
funding provided by the legislature have simply not been sufficient to sati sfy 
all legitimate needs. Problems of this type are recognized, and appeals have 
been made to help remedy them. 

The way in which the operating budget is used to achieve an efficient and 
equitable allocation of resources received some negative criticism. The 
primary concern, again not unanimous, appeared to be that internal 
reallocations indicated by changing conditions were not being made. 
Opinions ranged from "allocations are equitable" to "don't believe 
reallocations are being made" to "don't know if such reallocations are 
being made." 

The interviews and discussions with the central administration suggest that 
some reallocations, at. least at the University level among colleges, have 
indeed been accomplished. There have been no abrupt or drastic shifts, nor 
does an analysis of the annual financial reports suggest that significant shifts 
are needed. Principally, these reallocations have taken place through 
allocation of new resources made available to the University. In some 
instances, some reallocations within colleges do appear appropriate. 
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FINANCIAL 
REPORTING AND 

CONTROL 

Financial reporting is the responsibility of the contro ller's office of the 
University. Monthly financial reports, which reflect the original budget, 
adjusted budget, current expenditures, year-to-date expenditures, and 
end-of-month balances, are distributed to all budget and budget review 
officers. All major categories of expenditures, together with departmental 
restr icted fee income and expenditures, are reported. Summary reports are 
also prepared monthly for use by top-level administration. The report ing 
process is computerized , and reports are available by the second or third 
working day following the end of the month. Daily updates are available, 
on-line, in the controller's office. 

Control of budgetary matters is excercised, first, by departmental budget 
officers, then by budget review officers, and finally at the University level. 
When a particular unit exhausts its budget, purchase requests are not 
processed unless a commitment has been made by a University 
representative. Although it has not been enforced, University policy 
specifies that overexpenditures in one year will be charged against the 
budget of a unit for the following fiscal year. 

Current financial reports are generally considered to be much improved 
over the previous reporting system. Their timeliness and incorporation of 
comparative data receive considerable praise by those who use them. The 
willingness of the controller's office to provide assistance also receives high 
marks. However, the restr icted fee income report is confusing to many. 

The single biggest complaint deals with the lag between departmental 
expenditures and the time they show up on financial reports. Most 
departments have to keep some sort of separate record-keeping system in 
order to keep track of their current financial status. A comprehensive 
encumbrance system would solve this problem, although reservations about 
the resulting loss of flexibility suggests that whole-hearted support for such a 
system would be lacking. The major time-lag problem appears to be 
internal charges within the University. 

Some individuals suggest the need to separate fixed expenditures (i.e., 
those items which are committed in total for the year, such as basic 
telephone charges, but reported as expenditures in monthly installments) 
and budget items that can be spent at the discretion of the department. 
Failure to do this gives the budget officer an erroneous impression of the 
unit's financial status. Some concern about the ability of any individual to 
charge expenditures to account numbers has been expressed. This does not 
appear to be a major problem and can be corrected by placing restrictions 
on who can obi igate a department. 

The financial reporting system appears to be a reasonably good one. It is not 
perfect, ubt needed changes appear to be refinements in the system rather . 
than major overhauling. Comparative information suggests that the system 1s 
one of the best in the state. 
Discussions with those who must utilize financial reports suggest that they 
are used as control devices, and are used, for the most part, effectively. 
Overexpenditures do not appear to be a major problem except in a few 
departments. 
One improvement in the University system would be training sessions for 
new departmental chairpersons. Individuals who become budget officers do 
not necessarily have the expertise to use and interpret the data ~rov1ded. 
Such sessions have been scheduled in the past by the control lers office, but 
they have been poorly attended. Refinements in the _reporting system 
suggested previously would also contr ibute to effective util1zat1on. 

The budgeting and financial reporting process for auxiliary operations, such 
as the Intercollegiate Athletic Association and the Board of Trustees, has 
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PHYSICAL FACILITIES 

Building 

Present Facilities 

TABLE 7-6 

Major Buildings and 
Additions Since 1966 

McKinley Hall Additions 
Campus Activities Center Addition 
Cessna Stadium Addition 
Clinton Hall .. . . 
Central Power Plant 
Life Sciences .. 
McKnight Fine Arts 
Marcus Center 
Fairmount Towers 

been well integrated with other units, and their processes closely parallel 
those of the University. In addition, these operations are audited by certified 
public accounting firms yearly. 

A 1967 study, The University in a City, recommended to the president that 
" ... the University move ahead on two fronts: first, in expanding greatly its 
services and relationships with the urban area and region as regards the 
immediate problems of urban life; and second, not to neglect the slow 
expansion of a core of residential students and activities so as to give 
stability, credibility, and permanence to its programs." The latter purpose is 
well represented in facility development, which has kept pace with a 
pattern of constant growth. The first - responding to its urban setting
can be seen in the more recent patterns that involve use of greater amounts 
of off-campus space. 

The University setting has changed in three dramatic ways in recent years: 
architectural consistency can now be recognized; new building locations 
are now the result of a cohesive planning effort; and the campus 
beautification program initiated by the president has had a visible impact. 
Of major consequence has been the acquisition of land formerly occupied 
by the Crestview Country Club and of a large number of houses that have 
stood in the way of well-planned expansion of University facilities. 

The gross area of University facilities as of 1975 was 1,391,466 square feet, 
which represents a net gain of 375,216 square feet of space over the 
preceding ten-year period. This current space provides for 109 classrooms 
and 62 teaching laboratories. Well over 50 percent of the net assignable 
area in University bui !dings is used for instruction, research, and academic 
support. Another 30 percent is occupied by student services. 

New facility efforts since 1966 have been directed toward the development 
of sp.ace to provide for the minimum needs of the academic program, made 
necessary by the rapid enrollment increases experienced by Wichita State 
after entering the state system in 1964. During the ten-year period , 1966 
through 1975, 13,120 square feet of building space has been razed. During 
this same time period, new facilities with a total area of 388,336 square feet 
have been completed. This space has been sup lemented by 39,292 square 
feet of rental space. Total cost of these new facilities was $15,438,329. The 
12 major building projects undertaken in the past ten years are summarized 
in Table 7-6. 

Year 

1966 
...... 1968 

... 1968 
.. 1969 

. ... 1970 
..... 1972 

. ... 1973 

.... 1974 
... 1974 
... 1976 

Net Assignable 
Square Feet 

31,220 
5; ,371 

31,265 

81,148 
31,467 

5,757 
88,896 

Cost 
($ in millions) Maior Educational Unit 

$ 1.1 Chemistry 
2.0 Student Activities 
1.7 Stadium 
1.3 Business, Psychology 
2.7 Physical Plant 
4.5 Biological Sciences, Health Related Professions 
2.4 Art 
0.5 Continuing Education 
2.4 Dormitory 

Engineering Laboratory ·········· ··· .... 1976 53,196 3.8 Engineering 
Liberal Arts and Sciences . . . ......... 1977* 45,024 3.7 Liberal Arts 
Health Sciences . . ................. . .1978t 62,500 5.8 Medical , Health Related Professions 
Physical Education/Recreation Center .... 198U 113,600 8.8 Physical Education, Recreation , R. 0. T. C. 

601,444 $40.7 

• Under construction. 
tBids to be taken in January, 1977. 
+Preliminary planning funds available in F.Y. 1977. Final planning funds have been approved by the Board of Regents in the 

F. Y. 1978 budget. 
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Long-Range Physical 
Planning 

Adequacy of Space and 
Planning 

Major remodeling has been incorporated with the expansion program to 
provide for a balanced growth in academic facilities. Over the preceding 
ten-year period , 107,101 square feet of space has been remodeled at a total 
cost of $3 ,3 13,352. The Engineering Laboratory Building, completed 
in 1976, and the Liberal Arts and Sciences Building, to be completed in 
1977, will provide an additional 139,000 square feet of space. The 
completion of these facilities will permit the removal of 27,829 square feet 
of obsolete and inadequate facilities. 

Not reflected in the figures is space devoted to the continuing education 
program through which the University extends itself into the community. 
This program is operated in space donated to the University or, in some 
cases, rented at a modest fee. 

Long-range physical planning at the University level has received major 
attention during the past ten years . The efforts have included statewide 
coordination of efforts at all administration levels, definitions of the 
University's mission by the Board of Regents, numerous task forces, and the 
addition of the Office of Planning. The physical environment is now 
beginning to reflect the efforts of these groups. 

The Office of Planning was established in 1969. Responsibilities include 
area planning, defining criteria for space regulations, allocating space to 
colleges and special programs or services, and conducting institutional 
research. 

The major emphasis of the University has been to develop new space to 
provide for the expanding enrollment and the diversified academic 
programs of an urban institution. Working with a legislative mandate to all 
six state colleges and universities, the University began in 1971 to develop 
a long-range physical development plan. In 1973 the resulting Physical 
Development Planning Workbook ior Wichita Sta te University was 
completed, with the assistance of two outside consulting firms during 
different phases of the project. Revisions of the plan were conducted in 
1975 and 1976. Deve lopment of this long-range physical plan has been a 
valuable asset to the University, and the qua I ity of the document is 
indicative of the physical master planning that is now an ongoing process. 

The physical master development plan, which utilizes land use, density, 
and circulation concepts, has been developed with inputs from a 
representative committee of faculty, students, and alumni; residents and 
organizations in the immediate surroundin g area and the larger community; 
and professional consu ltants. As the map in Figure 7-1 illustrates, the 
physical master plan concentrates high-use student and administrative 
buildings in the centra l core of the campus, with parking and public 
facilities clustered near a perimeter road, which, in turn, provides for more 
convenient circulation and parking needed for part-time students and 
community-service activities. Space is available to accommodate an 
eventual enrollment of up to 25,000 students. 

A study prepared for the ph ys ica l development planning workbook 
according to formulae developed by one of the consulting firms indicates 
the space needs for the University in 1975 were 2,535,300 gross square feet 
(G.S.F.). When compared to the ava ilable space of 1,39 1,466 G.S.F., the 
space added over the past ten years is still inadequate. The major emphasis 
has been to replace temporary space and to provide for the mm1_mum needs 
of the student population. It is apparent that it has not been possible to . 
correct all of the space deficiencies of the University. National econ_om1c 
conditions and the corresponding political climate have created a d1ff1cult 
environment in which to correct these problems. 
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The projected space needs in 1984 are 2,666,000 G.S.F., and the projected existing space at that time will be 1,669,243 G.S.F. In add1t1on to the two buildings currently under construction, planning funds have been appropriated for a physical education / recreation / stud_ent serv ices building. Major remodeling of two existing buildings will begin 111 the near future. The additions projected for the next time period still will not supply the space for which need now exits. It is important to note, however, that the 1975 space deficiency of 75 percent will improve to a deficiency of 60 percent by 1984. This is a considerable improvement and indicates that the University and the Board of Regents are actively pursuing a program to 
correct the space deficiencies. 
There is general agreement among college deans, directors of University services, and directors of special programs that the University has been able, during this growth period, to provide adequate space for all programs. There is also general agreement that adequacy does not represent luxury or even desirability. All colleges need additional space for more efficient 
scheduling or for special purpose areas. 
University services are currently housed in spaces that limit those activities. New programs, such as Health Related Professions and the Wichita State University Branch of the University of Kansas School of Medicine, have severe space needs. Other needs include facilities for industrial education, R.O.T.C., physical education, and logopedics, and new office facilities for continuing education. All colleges report some specific space needs, including special purpose classrooms, specially equipped learning resource centers, more classrooms available for prime times, and more conference rooms. Special programs and funded projects are currently housed in 
adequate, but less than desirable, spaces. This often means that projects are separated from parent units, creating some problems of program integration. 
A particular rnncern of the moment is the shifting pattern of higher 
education in Kansas. A declining student potential is forecast for all colleges in the state. At the same time, the expansion of services in the Wichita setting does not suggest a long-term decline in student numbers, and a 
modest increase is projected. It seems apparent that, if this projection is sustained, there will be a period of major shifts between and within 
colleges. To deal effectively with such circumstances will require delicate negotiations and difficult decisions. These decisions will be facilitated if effective procedures for determining space needs and space allocations are developed. 

Discussions with deans throughout the University indicate that al l have 
been engaged in some degree with individual planning efforts. Documents that represent these endeavors generally revolve around new building 
proposals and, in those ir. stances, planning is extensive and well developed. There is, however, a need in all colleges for a sustained, continuing 
planning effort in which program needs are projected into the future as a better base for environmental and facility decisions. 
There is a need for coordinated planning procedures that provide for input from appropriate _persons or units. This need seems apparent at all levels, with concerns being expressed by faculty, by deans, and by service 
personnel. Organizational mechanisms for decision input are inconsistent and poorly defined. Consideration should be given to procedures that could provide for both participative input and feedback. 

Physical Plant Operation The physica l plant is responsible for the maintenance and operation of the 
phys1ca_l facil1t1es of the University. The scope of this responsibility ranges from minor repairs to maJor remodeling and construction projects. To perform these duties, the operation is divided into eight divisions: 
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landscape, building maintenance, custodial, automotive, architecture and 

engineering, stores, general power plant, and administration. 

Landscape maintenance is responsible for the maintenance and aesthetic 

enhancement of campus grounds. There has been a major effort to improve 

the general landscaping of the campus over the past ten years in order to 

develop an atmosphere outside the classroom that is also a learning 
environment for students. The introduction of major works of art into the 

landscape has been part of the overall program. 

Building maintenance is responsible for the repair, maintenance, and 

operation of all academic and residence buildings and the utility services to 

the buildings. Although many improvements have been made, heavy 
remodeling commitments have prevented improved building maintenance. 

The Board of Regents has, in recent years, placed a high priority on this 
area. As a result, the deferred maintenance problem has been reduced. 
Additional effort is needed, however, to bring the problem under control. 

A central storeroom was established in 1973 to provide a consolidated 
source of supplies for the physical plant maintenance staff. This has resu lted 

in greater efficiency in the maintenance of University faci liti es through the 
reduction of lost man hours. Also, supervisory personnel may now 
concentrate more effort on scheduling and organizing work since they are 
relieved of many clerical tasks associated with purchasing suppl ies. 

The central power plant was constructed in 1972 to provide heating and 

cooling from one location. Most of the major campus buildings are 
connected to this plant for both heating and air conditioning. This 
centralization has provided the mechanism for an orderly expansion of the 

University. The emergence of the energy problem has further justified the 

wisdom of thi,5 development. A study conducted in 1976 for the State of 

Kansas by a management consulting firm has resulted in an acceptable 
solution for the long-range energy needs of the University through the 
utilization of the central plant. 

The administrative division provides administrative staff support for the 
other operating divisions. A communications center provides a centra l 
location for service requests and maintains radio contact with al l key 
maintenance personnel. All purchasing, inventory control, and accounting 
are centralized in the administrative division. This provides a minimum 

overhead for the physical plant operation. All billing is processed by this 

division, allowing the supervisory staff to concentrate upon operat ion 
problems. Budgeting, personnel transactions, and general admin istration are 

also funct ions of this division. 

In summary, major improvements since 1966 are: landscape im provements, 

improved maintenance, addition of the central power plant, deve lopment of 

the storeroom, and development of separate departments for automotive 
maintenance and architectural and engineering services. Major remaining 

problems are the I imitations on obtaining new staff to provide needed 
support services in University buildings and continuing demands upon the 
maintenance staff for remodeling. The addition of a centra l control console 

to permit centralized control of all mechanical systems is needed. It wi ll 
permit better control and maintenance of the mechanical systems with 
available staffing in addition to providing substantial energy savings. 

Continued effort will be exerted to improve the staff problems. 
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PROGRESS 
TOWARD THE 

FUTURE 

MISSION, PLANNING, 
AND 

ADMINISTRATION 

CHAPTER 8 

Wichita State University's self-study, A University in Transition, has had a 

twofold purpose: 

To analyze and evaluate Wichita State's progress toward the goals of a 

comprehensive multipurpose university with an urban mission and 

To assess Wichita State's capacity to initiate and conduct programs at the 

doctoral level on an ongoing basis. 

Toward these ends, the study analyzed and evaluated six fundamental areas 

that cut across all parts of the University. It focused attention on basic 

processes, as well as programs and activities, in the belief that sound and 

effective processes are crucial in assuring the continued maintenance of 

quality and appropriate responses to changing conditions. The study first 

described and then evaluated present programs and processes to identify 

both strengths and areas of concern. In each of the six fundamental areas, 

the analysis points up Wichita State's progress in attaining its goals and its 

capacity to initiate and conduct doctoral programs. 

In a little more than a decade Wichita State has been transformed from a 

municipal university that emphasized undergraduate instruction into a 

comprehensive, multipurpose university with an urban mission - with a 

wide array of undergraduate and graduate programs, with an increasingly 

active research program, and with a developing outreach program in the 

surrounding urban and regional area. 

In any dynamic organization, however, areas of concern remain, especially 

following a period of rapid change. To identify and discuss these concerns is 

an important part of the University's adjustment to the era of stable 

enrollments and budgets after many years of growth. This period of stability 

also allows the University to assess the significant opportunities for new 

directions and activities. These things Wichita State has been doing, both 

before and during the preparation of this report. The Kellogg Foundation 

Leadership and Management Development Project is identifying still more 

concerns and opportunities. 

In 1972 the Kansas Board of Regents, in its Guidelines for Increasing 

Academic Efficiency at the State Colleges and Universities, formally 

declared that the specific mission of Wichita State is to provide "residential, 

extension and continuing education in the liberal arts and sciences and in 

areas required to meet the industrial, business and cultural needs of the 

region." The University was mandated to maintain a wide variety of 

instructional systems so that all "residents of the metropolitan area ... can 

avail themselves of state-supported higher education." Finally, 

"development of terminal graduate degree programs is limited to those 

professional, technical and applied fields required to serve urban needs and 

to the basic disciplines specifically required for their support." This mission 

is appropriate in terms of the University's environment and resources and is 

accepted by the majority of the University's constituencies. 

After the rapid enrollment increases of the 1960s slackened, long-range 

planning was given greater emphasis. Beginning in 1970, the Steering 

Committee for Academic Planning (S.C.A.P.) coordinated academic program 

planning, while the Office of Planning, created in 1969, has concentrated 

on physical planning and institutional research. One of S.C.A.~'s efforts was 

to develop a comprehensive statement of goals for the Un1vers1ty and for 

each of the academic program units within the University. These statements 

of purposes and directions, completed in 1974, include teaching, research, 

and service goals, which are based upon the assumptions that the 
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EDUCATIONAL 
PROGRAMS 

University is a state-supported institution located in an urban area, that this 
area has unique social, economic, and business characteristics, and that the 
University has special skills, resources, and facilities to meet the needs of 
the community. 

These goals statements must be updated to reflect a stable enrollment that 
will include increasing numbers of older, working, and part-time students 
with nontraditional academic needs. Although much effort has been 
devoted to developing goals statements during the past six years, more 
remains to be done to develop specific objectives and working strategies 
within each college and department. This implies a need for long-range 
academic program planning so that the University can respond to 
significant new program opportunities in the community. 
Such planning further implies more systematic, centrally coordinated 
institutional research. This research is needed so that the needs and 
activities of current students, faculty, and staff can be accurately 
understood. Routine surveys of recent graduates are needed to pinpoint 
strengths and weaknesses in existing programs. Analysis of the needs of the 
community and region and of prospective students would further illuminate 
emerging opportunities, while also providing statistics for anticipated 
growth in new activities . In the coordination of these activities, care must be 
taken to avoid duplication of effort while also maintaining sufficient 
institutional flexibility . 

At the same time, attention must be devoted to the conflicting views among 
faculty regarding the relative emphasis the University should place on 
traditional academic programs and emerging nontraditional programs. 
While these concerns are similar to those of most careful observers of 
higher education, no shared effort to understand and balance these 
differences has been initiated here. 
During the past ten years, the administrative structure of Wichita State has 
bec6me more specialized , both as it relates to external groups and as it 
provides services for students. The Board of Regents, through a variety of 
state councils, has fostered coordination and cooperation among the six 
state-supported institutions of higher education. University input through 
these councils and the regents has resulted in improvements in the 
programs and the financial standing of the University. 
Internally, the expansion has resulted in a traditional administrative 
structure that is still characterized by an openness and flexibility more 
common in smaller institutions. This has allowed the University to 
anticipate opportunities for action and to respond to new situations in a 
carefully considered and effective manner. Such decisions involve 
consultation with appropriate faculty and student groups. 
At the same time, policies that affect faculty or students have become more 
formalized to assure equitable decisions. During the past decade faculty 
committees have played a central role in reformulating policies concerning 
tenure and promotion, general education requirements, and University 
governance - to name a few. Nevertheless, improved communication 
between the administration and faculty is required to reduce the number of 
misunderstandings as policies and procedures change. Increased 
coordination among various groups and offices is also needed. 

Responsiveness to issues and opportunities is well .illustrated by the process 
of faculty and administrative consultation which, after two years of work 
and deliberation, culminated in the implementation of the General 
Education Program in the fall of 1973. This program features a coherent 
focus on communication skills, inclusion of professional studies as a part of 
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the graduation requirements of every student, and the requirement that each 

student take at least eight credit hours in specially developed General 

Studies courses. 

In response to the increasing diversity of the student body that accompanied 

the enrollment increases of the 1960s, 28 new undergraduate and graduate 

programs have been added to the University's curriculum since 1966. In 

almost all cases these new programs have been related to the urban mission 

of the University by either m_eeting a specific urban need or serving a 

particular urban cl1entele. Nine degree programs have been created in the 

new College of Health Related Professions. Many of the other new 

programs are broadly interdisciplinary or nontraditional academic activities. 

The rapidly growing program in administration of justice reflects the 

commitment of the University to its regional role by offering courses not 

only in W1ch1ta but also at several locations throughout the state. 

Development of two-year associate degree programs has been slow. While 

a few programs have been initiated since approval was given for such 

programs two years ago, enrollment remains low because they are not well 

coordinated and publicized. Outreach programs to meet the needs of 

specific industries, businesses, and civic groups are also minimal. A 

significant commitment of University resources is required to allow these 

activities to expand to the level mandated by the University's mission. 

When new program proposals are prepared, they are carefully considered 

by a variety of faculty and administrative bodies to assure that the proposed 

program is consistent with the University's mission and that it can be 

effectively carried out with realistically available resources. In most cases 

proposals are initiated by faculty groups. While the absence of a formal 

institutional plan for new academic programs could lead to a fragmentary 

response to new needs, the actual programs developed show a consistent 

response to the urban environment with available resources. The lack of an 

entrenched bureaucratic process during program development, coupled 

with an efficient review process, permits responses to new needs while also 

encouraging the initiation of nontraditional and innovative programs. 

Improved, and more formalized, procedures for evaluating the effectiveness 

of undergraduate programs are needed. Before this can be accomplished, 

evaluation methods will have to be further developed and standardized, 

and their reliability established. If effectively utilized, student input could 

form an important part of program evaluations. Once again, coordination of 

activities at the University level is essential if meaningful evaluation 

procedures are to be developed. 

Instructional methods at Wichita State range from the traditional lecture to 

the use of fairly sophisticated audiovisual and computing equipment. Many 

departments schedule classes at times different from the normal daytime 

hours to serve the needs of adult, working students. On-the-job training, 

workshops and institutes, individualized instruction, and off-campus 

instruction are all employed. 

As more educational programs grow and develop and_as _more .. 

nontraditional college students attend Wichita State, s1gnif1cant add1t1onal 

opportunities to develop new instructional method~ and delivery systems 

will exist. The faculty will require considerable assistance in terms of 

resources available, reduced teaching loads where appropriate, and an 

adequate system of rewards and recognition in ?eveloping these new 

approaches. The recent establishment of an Office of Faculty Development 

and the addition of an instructional developer to the library staff may 

facilitate faculty initiatives to expand traditional approaches to instruction. 

Considerable effort is being devoted to the evaluation of teaching 
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effectiveness, and such activities are slowly gaining acceptance among the 
faculty. The activities, however, currently suffer from an absence of 
centralized coordination. A unified sense of direction and commitment by 

the University is needed for these efforts to have an impact on the overall 

quality of instruction at Wichita State. 

GRADUATE PROGRAMS The University is strongly committed to developing its three doctoral 
programs. In each case they have grown slowly, partly as a result of poor 
economic conditions in Wichita in the early 1970s and the relatively poor 

market for Ph.D. students nationally. While the number of students in two 
of the programs is not adequate, each program has achieved a degree of 
stab ii ity and provides a qua I ity graduate experience for its students. 

The cooperative Ph.D. program in engineering, which draws heavily on the 

four local aircraft manufacturing firms for support and students, has 
concentrated primarily on the study of subsonic, fixed-wing aircraft. 
Research support is now more than $125,000 a year in aeronautical 
engineering and $450,000 in the college. The faculty, which numbers 11 in 
aeronautical engineering and 36 in the college, includes positions for two 

distinguished professors. An enrollment of 5 doctoral and 15 master's 
students is being maintained. Although the number of students is less than 
desired, increases in financial assistance and other efforts should produce 
an adequate base of students. In accord with recent trends in engineering 

graduate education, the program was recently converted to an undesignated 

doctoral program, with authorization to offer doctoral work in four specified 
subject areas. This change should broaden the student and faculty base of 
the program. 

Recruitment of doctoral students in chemistry has been very difficult due to 
national employment conditions and the cooperative nature of the program . 

Altrough intensified activities to attract additional students have been 

undertaken, the number is not yet as great as is desired for a viable 
program. Adequate physical space for the 13 faculty and 8 doctoral students 
now exists as a result of the recent rennovation of McKinley Hall, and 

laboratory equipment has improved. The 5 additional faculty hired during 

the past four years have greatly strengthened the three primary research 
areas of the department. 

The city, the University, and the Institute of Logopedics are all involved 
with - and affected by - the doctoral program in logopedics. While the 
future of the program was in considerable doubt following the death of the 
founder and director in 1965, significant and consistent financial 
commitments and the development of a productive faculty have stabilized 
the department and developed high quality in the educational programs 
offered. Because of the highly personalized interactions required in the 

logopedics program and the large number of master's students, the 16 
faculty can only support a program including 10 to 12 doctoral students. 

Support, equipment, and facilities for the program have all been 
dramatically upgraded in the past ten years. 

The initiation and monitoring of these doctoral programs, as well as the 47 
master's degree programs, is coordinated by the Graduate School dean and 

the Graduate Council. The effectiveness of every graduate program is now 
evaluated every five years by the Graduate Council, following the 
preparation of an analytical self-study report by the program involved. 

Considerable effort has been directed during the past decade to upgrading 

the standards and policies of the Graduate School, for both students and 
faculty. During the same period, graduate enrollment has more than 
doubled, and the sponsored research and training activities of the graduate 
faculty have increased more than five times. 
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STUDENT LIFE 

While numerous new master's level programs or emphases have been 

proposed or initiated in the past ten years, and others will be proposed in the 

future as Wichita State strives to meet the needs for graduate education in 

its urban environment, very slow growth in the number of doctoral 

programs at Wichita State is anticipated. Additional transfer agreements for 

doctoral students, similar to the current arrangement with the University of 

Kansas for students in educational administration, may be initiated in other 

fields of education. An independent doctoral program in administration is 

also under discussion. Formal proposals in any of these areas are unlikely 

before 1980, or in some cases, 1985. 

While other areas of doctoral education may become possible during the 

next ten years, all such programs must clearly relate to the urban mission of 

Wichita State, must have a clear and identifiable need, and must be able to 

operate efficiently within the resources of the University. The experience of 

the past decade has allowed the University to develop sound internal 

processes for proposing, reviewing, and monitoring doctoral programs; has 

seen the development of a solid base of lower-level graduate work; and has 

resulted in increased quality and experience among the graduate faculty. 

These successful experiences argue favorably for the institution's ability to 

conduct quality doctoral-level work in the future. 

It seems likely that Wichita State will remain primarily a commuter school, 

with ·many students being part-time attenders, older, working, and interested 

primarily in practical or applied areas of study. Recently available figures 

indicate that students at Wichita State are even more transient than earlier 

analyses indicated. Because of the in-and-out nature of the student body, in 

excess of ·2S,000 different students enroll each year, even though only 

15,000 are enrolled at any one time. To serve the needs of this increasingly 

diversified student body, a wide range of academic and general student 

services has been organized. However, the transiency of the students 

exacerbates the problem of communicating effectively with students. 

For students with limited academic backgrounds, poorly developed study 

skills, and little knowledge of traditional academic regulations, advising and 

academic enrichment programs are extremely important. Since 1970, all 

new freshman students have participated in an intensive, personalized 

orientation program to help them assume an effective role in the University 

community. Freshmen and undecided students are also advised and 

counseled by an exte'nsive professional staff in University College. 

Following the reorganization of University College and the Division of 

Student Affairs in 1976, University College has now also assumed the 

responsibility for coordinating and monitoring academic advising in the 

degree-granting colleges. If advising is to be successful, coordination of 

advising services must be improved, and the recognition and reward system 

for faculty who effectively participate must be strengthened. Improved 

coordination among units would help to reduce duplication of academic 

services and allow effective planning for new services. 

A number of opportunities exist for students to enrich or expand their 

academic development. The Reading-Writing Improvement Laboratory has 

been expanded in recent years to serve students who need assistance in 

developing effective study skills. University College offers personal and_ 

career development courses and seminars. Project TOGETHER, begun in 

1970, helps minority and low-income students adjust to college by 

providing individual tutoring, instructional counseling, and student 

development programs. Similar services have been offer_e? to veterans by 

the Office of Veterans Affairs since 1974. Some underutil1zat1on of student 
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development services occurs, however, when students and advisers are not 
fully aware of the services available. 

For a student body with a large number of part-time, adult, commuting 
students, traditional student activities have only a limited appeal. 
Nevertheless, a full range of general student services must be available to 
serve the needs of all the students. At Wichita State these services, which 
include residence halls, a student health center, the Career Planning and 
Placement Center, the Campus Activities Center, and similar items, are 
modest in size but diversified in scope. In an effort to use available 
resources more efficiently and to discover unmet student needs, a 
comprehensive study of these student services was undertaken in 1974. The 
resulting reorganization of the Division of Student Affairs should result in 
vastly improved coordination of general student services available at 
Wichita State. Specific means of consolidating, improving, and expanding 
these services are currently under consideration. 

Wichita State was one of the first universities to recognize the importance of 
student input in the development of quality programs and to implement 
policies to protect student rights on campus. Several courts I now guarantee 
the principle of due process for students in both academic and 
nonacademic disputes. Effective participation of students in the 
decision-making processes is also safeguarded in written policy, although 
the outside commitments of part-time students sometimes decrease the 
effectiveness of individual student participants. 

FACULTY Over the past ten years the University faculty has expanded greatly in size 
and scope in order to serve the increasing enrollment at the University 
while also providing the broadening range of programs now required. At the 
same time the faculty has matured in experience, level of professional 
training, and research productivity. Salaries now compare more favorably 
than in the past with comparable institutions reported by the A.A.U.P. 

Particular! evident in the sponsored research and training activities of the 
faculty is the orientation toward the solution of problems common to urban 
areas. The increased efforts - and successes - of the faculty in pursuing 
sponsorship for research and training are now coordinated and facilitated 
by the Office of Research and Sponsored Programs. The activities of six 
centers for research and training at Wichita State complement the activities 
of individual faculty. Money distributed by the University Research 
Committee acts as a seed for new research projects, especially among the 
younger faculty. Continued expansion in these activities is required if the 
University is to fulfill its role as a comprehensive university. 

In response to changing roles and demands, an expanded program for 
faculty professional development will be required. Such faculty enrichment 
activities are among the most effective ways of maintaining faculty morale 
and productivity in times of stable enrollments and faculty employment. 
However, currently available funds for faculty travel and enrichment are not 
adequate. Attention must be given to finding additional sources of funds for 
these institutional activities. In other cases, individual faculty will have to 
secure funding for their own activities, which will require greater support 
for such efforts. 

The natural maturation process, which has produced many of the changes 
already discussed, has resulted in changes in the policies and procedures 
that affect the faculty as well. Recruitment of new faculty is now conducted 
systematically on a nationwide basis, in response to a decision to broaden 
the base of quality institutions represented within the faculty and to meet 
the University's affirmative action goals. The Affirmative Action Office of 
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FINANCIAL AND 
PHYSICAL RESOURCES 

the University also reviews salary and other personnel decisions for 
consistency and equity. 

Procedures followed in making tenure and promotion decisions are now 

carefully spelled out, with particular attention to maintaining effective 
deliberations at the departmental, college, and University level and to the 

right of appeal at any stage of the procedure by faculty who have 
grievances. Criteria utilized in the decision process have also been specified 
more clearly to assure uniform decisions throughout the University. Due to 

the rapid rate of change of these policies, there remains, however, 
considerable misinformation and disagreement among the faculty 

concerning their efficacy. Improved internal communication, especially 

from the central administration, is required to remove these doubts. 

In several instances, emerging concerns have been anticipated. A year-long 

educational effort on collective bargaining was conducted by a faculty 
committee. Another committee developed a process for reducing staff in 

case of financial exigency and proposed a process for termination of 
tenured faculty for inadequate performance. There remain, however, 
unresolved concerns on the part of the faculty and problems of morale, 
some of which are shared by faculties at other universities at this time in 

higher education. 

In response to the increasing scope of the University's educational programs 

and of the faculty's activities, both the library and the Digital Computing 
Center have expanded and specialized their services. Library collections 

have barely kept pace with expanding enrollments and increasing 
publishing rates. Library services, such as bibliographic searches, 
interlibrary loan, and orientation for new students, have undergone great 

improvement in the past decade. The Media Resources Center now 
coordinates and facilitates audiovisual activities in the educational 
programs throughout the University. Computing services have similarly 
expanded from the original I.B.M. 1620 computer to the current I.B.M. 
370/145, which can simultaneously support administrative and academic 

batch, time-sharing, and teleprocessing activities across the campus. 

The increasing enrollment at Wichita State during the 1960s at times 
created financial and physical difficulties for the University. Now that the 

University has entered a period of relatively stable enrollment but 
constantly increasing costs, the budget preparation process and the pattern 
of expenditures must be carefully monitored to maintain effective utilization 
of available resources. Through centralized control of the budgetary process 

and a relatively stable pattern of expenditures, the University has operated 

effectively with finite resources and responded quickly to new educational 

opportunities. 

The effects of inflation on the contractual services and commodities 
purchased by the University has placed the University under increasing 

budgetary pressures. The areas where these pressures are currently most 

evident is in the decreased proportion of University resources devoted to 
annual capital equipment purchases and to the library. In both cases, 
continued erosion would ultimately begin to affect adversely the quality of 

the University's educational programs. Continued attention must be devoted 

to finding ways to utilize available resources more efficiently. 

Increased support for the University from nonstate sources is an outstanding 

achievement and is significantly benefiting many of the programs of the 

University. Private fund raising ranked third last year among the 319 
members of the American Association of State Colleges and Universities. A 

1.5 mill levy by the City of Wichita affords a unique resource to enhance 
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CONFIDENCE FOR THE 
FUTURE 

the programs of the University. The funds produced by the levy that are not 
needed for bonded indebtedness are available for scholarships, urban 
studies, faculty enrichment, and so forth. 

Because of the inherent time lag in new construction, the rapid growth of 
the University often placed severe strain on its facilities. A net gain of 40 
percent in physical space during the past ten years has compensated for the 
enrollment increases in many areas and provided facilities to expand new 
programs. An important part of this expansion has been an intensive 
long-range physical planning effort coordinated by the Office of Planning. 
Nevertheless, some programs are dispersed in a variety of temporary 
quarters, and the growth of others is limited by barely sufficient facilities. 

The past ten years have been years of significant growth at Wichita State 
Universi ty. Numerous additional educational programs, including 
undergraduate, master's, and three doctoral programs, have been initiated . 
As the University's urban character has emerged, its programs and activities 
have increasingly reached out into the community, both affecting and 
affected by the community. Throughout this period of growth, the quality of 
the programs and activities of the University has been monitored and 
improved. At the same time the activities and experience of the faculty have 
increased . The physical facilities of the University have also increased to 
keep pace with the increasing demands of more students and new 
programs. 

In all its activities, the procedures for managing change within the 
University have significantly matured during this period . Faculty 
involvement in decisions is thorough and routine. Effective response to new 
opportunities results from an absence of an entrenched bureaucracy and 
from open communication. Where needed to assure thoughtful and 
unbiased consideration of decisions, routine procedures have been 
established. These procedures carefully protect the student's and faculty's 
right to du~ process. 

As the University enters an era of stable or declining enrollment and 
resources, these internal processes will once again be severely tested . 
Increased efficiency will be required, and difficult decisions of readjustment 
or reallocation of resources will have to be made. Coordination and 
communication among all elements of the University community must be 
improved if effective decisions are to be made and supported. Remaining 
areas of concern within the University must be addressed, and emerging 
opportunities for action explored. Pervading all of these activities is a 
growing confidence among administrators, faculty, staff, and students, 
based on past accomplishments, that the University can successfully fulfill 
its urban mission and effectively serve its regional constituency. 

Wichita State University is successfully becoming a comprehensive 
multipurpose university with an urban mission. The University's progress is 
visible in its present programs and the basic processes that will assure 
continued realization of its mission. Effective processes for graduate 
programs and the University's successful commitment to doctoral programs 
in. three areas of study attest to Wichita State's capacity to initiate and 
conduct doctoral programs on an ongoing basis. The University seeks 
continued accreditation at the doctoral level without conditions from the 
North Central Association. 
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