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An earlier paper (Dickstein, 1972) indentified 
five . forms of self - concept. The nature of self
esteem was postulated· to vary with age , with 
a . different type of self - esteem being approp
ri�te to ea.ch form . of the self - concept . On the 
basis of this theory' a measure of self - esteem 
for school - age children was designed. The 
rationale for the new measure was derived 
from the writings of James ( 1890) and Mead 
( 1934). The self .:. concept of the school -age 
child falls within the form of self called the 
"self- as - object . "  Through his recognition of 
other objects and people in the world, the child 
· comes,' in time , to· see himself as an object. 
This self is created through experience, and 
knowledge of the self is limited to that which 
the child learns through interaction with others. 
For the individual whose self- concept falls at 

. this level , self- esteem · should be based on his 
perceived success at the various things he does, 
with his overall level of self - esteem being 
determined by the degree to which he perceives 
himself to be successful at . those particular 
activities which are most important to him. 

· W i l l i a m  James' formula , self -esteem= · 
successes 
pretensions ' suggests a means for specify
ing level of self-evaluation in a young child. 
A scale of values, as well as a scale of ability 
is required for measuring self- esteem. Now it is 
necessary to translate this formula into an item 
format suitable .for school -age children. Test 
items must be appropriate to the child' s limited 
capacity for self - reflection. ·  A measure of self
esteem for children ·should be composed of 
simple questions about activities which are 
performed every day. The importance of each 
activity · for the child should be determined, as 
well as his estimation of his ability at that task. 

With these considerations in mind, an in- · 
strument _to measure .self - esteem in children 
was developed. The measure consists of two 
parts . The first part requires the child to 
check '.'�ow much he would like to be good at' '  
an activity (Very Much, A Little , or Don't 

Care) .  Part two requires the child to check 
"how good he is" at the same activities (Very 
Good, Good, Not Good or Bad, Bad, or Very 
Bad) . With these two kinds of information 
(value and skill at each activity) it becomes 
possible to estimate overall self -esteem. Items 
were selected so as to cover areas of import 
ance to children. Seven topic areas were cho 
sen and five items were written for each area. 
The areas are : _ sports ,  physical attributes, 
school , social behavior , independence,  artis
tic ·  talents, and moral behavior . As a sample 
of what the measure was like , the following 
items were written for the Independence scale: 
someone who can do things on his own; some
one who doesn't mind being left alone ; some
one who is able to take care of himself; some
one who . gets his own way; able to look after 
others.  

Method 

Description of subjects 
The scale was administered to 507 second 

through sixth grade pupils at a suburban Bal 
timore elementary school . Students completed 
the questionnaires in their own classrooms 
under the guidance of an adult . 

Scoring the measure 
. A scoring scheme for the measure was 

developed, using the data from the 4th 5th 
and 6th grade pupils . · The upper part of Ta'ble 1 
presents a general outline for a scoring pro-
·cedure . 
. Several variations of this scheme were tried 
correlating the results of each with a cri'
terion measure developed in the following way. 
First , teachers assigned their students scores 
for . self - esteem on a scale of 1 to 9. Second, 
each child' s sociometric ranking within his 
classroom was determined by having the chil
dren select those students they would pref er 
to _have "on their team . "  (The purpose of 
the team was deliberately left ambiguous. )  
The ratings and rankings were converted to 
standard scores, and then simply added to
gether to · form the criterion. The scoring 
procedure which was finally selected because 
it yielded the highest correlations with the 
crit�rlon, appears in the lower part of Table 1 .  
It should be noted that the bottom row of this 
matrix is a reversal of the original scheme. 
A child who said he did not care about some
thing at which he was especially good was 
down-grading his basic talents , an under 
standable response in . an individual of low
esteem. On the other hand, the child who admits 
to being very bad about something about which 
he does not care has recognized his weakness 

1 .  This paper is based upon a dissertation 
submitted in partial fulfillment of the re
quirements for the degree of Doctor of 
Philosophy, The Johns Hopkins University, 
Department of Psychology. 

2 .  Now at  Southern Methodist University. 
23 



Very Much 

A Little 

Don' t Care 

Very Much 

A Little 

Don't Care 

24 

Very 
Good 

A 
+ 7  

F 
+ 5  

K 
+3 

Very 
Good 

25 

20 

8 

Table 1 

Scoring Systems 

A. Theoretical scoring system 

Good 

B 
+6 

G 
+ 4  

L 
+ 2  

Not Good 
or Bad 

C 

0 

H 
0 

M 
+ 1  

Bad 

D 
- 6  

I 
- 4 . 

N 
- 2  

B.  Final scoring system 

Good 

22 

17 

10 

Not Good 
or Bad 

12 

14 

12 

. Bad 

3 

8 

12 

Very 
Bad 

- 7  

- 5  

- 3  

Very 
Bad 

o · 

5 

14  



Boys 

Girls 

* p < 0.05 

Table 2 

Means 1 and Standard Deviations Obtained 

with the Measure of Self - Esteem 

Grade 2, 3 & 4 Grade 5 & 6 

M = 427'. 0 M = 406 . 2  

CT = 70.3 0- = 72 . 8  

M = 42 1 . 5  M = 383 . 4  

0- = 69.0 er = 68 .0  

t - tests 

t = 2 . 3 *  

df = 257 

t = 4 . 4**  

df = 246 

** p< 0 .01 1 Possible range of scores = 0- 550. 

Table · 3 

Correlations of Total Self -Esteem with Other Variables 

Boys n Girls n 

Criterion . 30 * *  1 59 .21  * 133 

IQ . 00 124 - .01  104 

Grade 
Reading Ach. . 08 134 . 25* 107 2,  3 & 4 

Arith. Ach . . 1 1  134 . 10 107 

Coopersmith Scale . 37 * *  87 . 36 * *  77 
(Grades 3 & 4 only) 

Criterion . 47 * *  100 . 19*  1 1 5 

Grade 
IQ - .07 87 - . 18  94 

5 & 6  
Reading Ach. - . 12 93 - . 10 1 1 1  

Arith . Ach . - . 08 . 92 - .01  1 10 

*P< 0.05 * *p < 0.01  
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Table 4 
· Factor Analysis 

Boys 

Factor I B · Factor n B Factor Ill B 

Item Loading Item Loading . Item Loading 

polite 0.87 sports 0.80 arithmetic 0.56 
obeys rules 0 .64 strong 0. 7 1  good student 0 .46 
cooperative 0 .64 playing · ball 0 . 70 learns new 
kind 0.61  . many friends 0 .63 things 
helpful 0.60 gymnastics 0.57 quickly 0.35 
honest 0.59 running 0.52 
good student 0.57 right weight 0.50 . 

able to look 
after others 0 .41  

Girls 

. Factor I G Factor n G Factor m G 

Item Loading Item Loading Iteni Loading 

can look sports 0.83 good-looking 0 .54 
after others 0. 72 strong 0 .67 many friends 0.53 

can take care · gymnastics 0. 62 right weight 0.51  
of herself 0 . 65 playing ball 0. 60 good student 0.45 .. 

polite 0 .58 running 0.59 polite 0 .42 
good student 0 .51  dacning 0. 48 
learns new 

things 
quickly 0 . 50 

writing 0.44 
arithmetic 0 .42 
hone�t 0 .40 

. .  

. 

I' 
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Table 5 

Correlations of Factor Scores with Sell- Esteem Criterion 

(Teacher's Ratings of Sell-Esteem & Sociometric Ranking. of Popularity) 

Factor IB Factor IIB Factor IIIB D 

Boys . 27**  · . 50* *  .28* *  100 

Factor IG Factor IIG Factor mG D 

Girls . 03 .30* *  . 10 1 15 

p < 0.01 
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but has rationalized its sting away. Using this . 
scoring system, the questionnaires· · of the. 4th, 

. 5th and 6th grade children were - item analyzed. 
The 22 items which correlated most strongly 
with the criterion, analyzing · boys and girls 
separately , were retained for further analysis.  

· Results 
The scoring procedure . was applied to the 

entire sample of children. Results were analy
zed separately by age and sex . Table 2 reports 
the means and standard deviations obtained with 
the measure . There appears to be a develop- . 
mental trend, with older children measuring 
lower on self - esteem than younger children. 

· This trend is stronger for girls than boys . 
(Table 2 reports the t - tests between the means . )  
Table 3 presents the correlations between self
esteem scores and the original criterion. 

Although all the correlations are significant, 
they vary in strength. The - test appears to be 
more successful with older than younger chil 
dren, and more successful with boys than girls . .  
It should be emphasized that the criterion, al 
though related to self - esteem, is · not an ideal 
indicator . Therefore, further examination of 
the test's v.alidity is necessary. 

Reliability 
The reliability of the measure was assessed 

in two ways. First, homogeneity was determined 
by the Kuder - Richardson formula .  The K- R 
coefficients ranged between . 85 and . 89 in
dicating that the method is acceptably homo-
geneous . 

To ass�ss the test -retest stability of the 
measure, the · 4th and 5th grades were re- · 
tested after six to seven months . Reliability 
coefficients ranged from . 55 to . 73 with an 
average of . 67 .  These figures compare fav
orably with those obtained with other scales 
for use with children this age. Thus , there 
is some evidence for the primary validity of 
the measure as well as for its reliability. 

Factor analysis 
A factor analysis was performed in order 

to elucidate the underlying structure of the 
new measure of self -esteem. Tests were an
alyzed . separately by sex , and only the data 
from the combined 4th, 5th and 6th grade 
children were used. The 22 items were inter 
correlated, and the correlation matrix was· an 
alyzed by means of a principal components 
factor analysis .  After rotation bv the Varimax 
method, three factors accounted for 4 1  % and 
36% of the item variance for boys and girls 
respectively. · Table 4 presents the factor struc 
tures for the boys and girls after rotation. The 
factors were then treated as scales , and the 
children were given scores on each one . Table 5 
presents the correlations of each factor with 
the criterion. 

Correlations with other variables 
The . relationships between total self - esteem 

and IQ, reading achievement and arithmetic 
achievement were determined. There were vir -
28 

tual�y no significant correlations between to� 
self -esteem and the academic variables (s� 
Table 3 ) .  

Relationship with another measure of seU 
esteem 

The Coopersmith Self -Esteem Scale ( 196� 
was administered to the 3rd, and 4th grao 
children in this sample . The correlations be, · 
tween the Coopersmith measure and the ne, 
scale of self - esteem appear in Table 3 .  

An  experimental study 
Additional validational support for the ne, 

measure 'Yas derived from an experiment per. 
.form�d with the 3rd . and 4th grade· subjects, 
Ent�isle and Webster ( 1 970) designed an ex. 
perimental procedure to investigate the con, 
. sequences of expectation theory (cf. Berger 
and . Snell., 1961 ) .  Ac�ording to the theory, 
manipulation of a . child' s expectations con, 
cerning his ability should affect his perform, 
ance . During the course of the experimen! 
children were praised for their talent at con, 
tributing words to a story- telling task. It was 
hypothesized that the subjects would contribute 
more words as a result . The experimental 
manipulation was successful , but there was 
some variation - in response across subjects. 
An hypothesis that level of self-esteem migh! 
account for the difference was supported. Self· 
�steem �cores were positively related to 
increase m responding after the experimental 
treatment (r = . �3., . for both · boys and girls, 
P <  . 05) . Suggestlbihty to praise, then, may be 
relat�d to level of self - esteem. 

Discussion 

Factor analysis 
Returning to the factor . structure . of the 

self -esteem measure reported in Table 4 .an 
ex�ination of the items contributing �ost 
?eavlly to each of the factors provides insight 
�nto the meaning underlying the clusters . Look· 
mg at the analysis for the boys; the first 
factor . (Factor I B) · seems to describe the 
good httle boy who makes his way in the 
world by doing what he is told. The second 
factor (Factor IIB) represent� �he popular 
and successful athlete . Finally, - Factor III B 
portrays the young scholar totally involved in 
intellectual pursuits . 
. Simil�rly for the girls the factors represent 
u�terestmg character types .  Factor I G de· 
�Jlcts . the competent young lady, independent, 
mtelhg��t and successful . Factor II G represents 
the a.spiring young amazon, concerned only with 
p�ysical pro�ess .  Finally, Factor III G person· 
ifies the s.o?ial butterfly absorbed by appear· 
ance , position and "doing the right thing. " 

The.se factors �re particularly interesting 
when interpreted within a Jamesian perspective. 
!hey �ay rep7ese!1t the roles which are played 
m various social situations. Different roles will 
be appropriate at different times for each child, 
?11� the self - esteem score for each factor may 
mdica�e how comfortable the child feels when 
assuming that role. 



An inspection of .the correlations between 
the criterion· of self - esteem and the factor 
scores reveals · interesting sex differences ( see 
Table 5) . For the boys, correlations of each of 
the factor scores with the total criterion of self
esteem are significant. Factor II B is corre
lated most highly with the criterion, but the other 
factors are correlated too . Thus each of the three 
roles seem to be acceptable to these boys . Which
ever role the child is engaged in at a particular 
time, adequacy of perceived performance will be 
associated with level of self - esteem. For the 
girls, on the other hand, only Factor II G, the 
factor with the most strongly masculine conno 
tation, is correlated with the criterion. This 
finding is quite meaningful when interpreted 
within the context of the literature on the 
selection of sex - roles and their status (Brown, 
1958; McKee & Sherriffs , 1 957; Sears , 1970) .  
Brown has reported that both boys and girls 
indicate a preference for the masculine role, 
while according to Sears , femininity is  nega
tively correlated with the self -concept. Mas
low' s studies of  self -esteem in women (1940, 
1942) similarly support the notion that women 
with highly favorable self - concepts exhibit some 
masculine characteristics . The results reported 
here agree with these earlier findings . 

Correlations with other variables 
Table 3 shows that there are few correlations 

between total self - esteem and the academic var 
iables . This finding contradicts those of some 
investigators (Coopersmith, 1959 ; Fink, 1962 ; 
Shaw & Alves , 1963 ; Caplin, 1969) , but is in 
accordance with those of others ,  where the 
relationship between self - esteem and academic 
variables has been weak (Piers & Harris 1964· 
Sears, 1970) , or has virtually disappeared 
(Trowbridge , 1970; Yellott, Liem & Cowen, 1969) 
for boys . From the perspective of discriminant 
validity the result reported here is perhaps to 
be expected; i .  e . , there is no necessary reason 

. why self -esteem should be related to IQ or 
achievement . As William James observed: " . . .  
a very meanly -conditioned man may abound in 
unfaltering conceit , and one whose success in 
life is secm:e, and who is esteemed by all , may 
remain diffident of his powers to the end . ' '  

Clinical validity 
In order to examine the clinical validity of 

the new measure of self- esteem, eight children 
from the original sample were studied in greater 
depth. All were in the 6th grade when inter 
viewed, and all had participated in the test
retest reliability study. The children were se
lected on the basis of extremely high or low 
scores on the self- esteem measure,  as well as 
the stability of these scores over time . Two 
girls and two boys at each of the two levels of 
self- esteem were examined. A questionnaire 
was sent to the teachers of the eight children inquiring about certain behaviors. The teachers were not told that self -esteem was the variable under study, or that these particular children were selected because they fell at the extremes of the dimension . Children high on self- esteem, as opposed to low- scoring subjects ,  were more 

often judged by their teachers to be poised rather 
than awkward (averaging score of 2 . 8  vs . 5 on a 
7 point scale) .  High esteem children were also 
seen to be more spontaneous ( average scores of 
2 .  6 vs 4 .  8) , while low esteem children were 
judged to suffer more from nervous habits 
(average scores of 3 . 2  vs . 1 . 6) .  

The eight children were interviewed indi 
vidually by the author according to a prepared 
schedule of questions . It was not known which 
subjects were high or low on the self - esteem 
measure at the · time of the interview . A grad
uate student observer attended the sessions . 

After each session both the interviewer and 
the observer completed a 70 - item adjective 
check- list for the subject . The initial average 
percentage· of agreement on the check- list 
between the interviewer and the observer was 
84% . Disagreements were discussed and con
sensus was achieved for approximately half of 
the initially discrepant adjectives. High scor
ing subjects were more likely to be described 
as assertive and versatile, while low scoring 
subjects were more likely to be described as 
dull , easily hurt , hostile, resentful , unhappy 
and withdrawn. 

The following impressions derived from the 
interview protocols afford some insight into 
the behaviors and attitudes to which the · new 
measure of self-esteem is tnost sensitive . 

The high esteem subjects appeared to enjoy 
more relaxed and rewarding relationships with 
parents and adults .  The warm relationships 
shared by these children and their parents were 
typified by their responses to questions on 
family dining habits .  Dinner was eaten by the 
entire family and was characterized by lively 
conversation about the day's events .  By con
trast , relationships with parents were less 
natural for low esteem children. Dinner was 
�ot al ways eaten in a family group, and when 
1t was ,  there was little conversation. The 
children said that their parents were unin
terested in their opinions. 

For most · of the children interviewed ex
celling at sports was important, but whiie all 
the high esteem subjects said that they enjoyed 
competing at sports and were good at it , the 
lows often reported an absence of athletic 
skill . 

When asked, "What makes you feel proud?" 
all the highs could state definite skills o; 
characteristics. The lows all replied that noth
ing in particular made them feel proud. 

The subjects were asked what they hoped 
would happen in the future. All the high scoring 
subjects had thought about the future and could 
state quite concrete plans. Among the lows , 
none had ever thought about the future . 

The following responses of high and low 
subjects reflect their degree of happiness and 
sense of worth: 
. Interviewer : On the whole , are you satis

fied . with yourself? High girl : Yeah . Inter
viewer : Do you ever feel differently- - better 
or worse? High girl : Umm - -mostly feel the 
same way about myself. 
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Interviewer : In general are . you satisfied 
with· the way you are? Low girl : Yes .  Inte�
viewer : Do you ever feel differently at times 
so sometimes you feel happy and sometimes 
you feel depressed, or do you generally feel 
the same way? Low girl : I most of the time 
feel depressed. 

The sample size of eight subjects makes 
statistical testing of these findings impos
sible. However , the interview results do suggest 
hypotheses for further. study, · and they provide 
some evidence for the clinical . validity of the 

. new measure of self- estee�. 
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