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Responses of 360 American teachers in Victoria were subjected to factor analysis which yielded 3 
factors of belongingness, missing friends and family, and quality of housing. These are related to 
the process of adjustment. 

 
Over the last decade thousands of American teachers have been recruited to teach in Australian 

school systems. Mainly they have been hired to teach in state-run public schools. The largest single group 
of American teachers is in the State of Victoria; in 1977, they numbered over 1200. The presence of such 
a large contingent of American teachers has spurred much research, especially in the area of comparative 
educational practice and adjustment to conditions within the school system.  

Using factor analysis, Lett and Pederson (1975) compared the structure of concerns of new 
American and Australian teachers working in the Victorian education system. For Australians, factors 
included, relationships and resources in teaching, a need for professional support in schools, the need to 
make an impact with ideas, and the need for other teachers' support. For American teachers, vastly 
different areas of concern were found, including, basic resources of space and the number of students, 
the principal as a resource, parental support, and class management. Australian teachers' concerns were 
more directed toward issues of professional process while American teachers dealt more with support 
conditions. Bush (1958) and Adams (1970) found cultural differences between Australian and American 
teachers' expectations of professional activity. Australian teachers are expected to be more authoritarian, 
more conforming to systematic demands, less involved with interpersonal relations, more oriented to 
teacher-made rules, and much less permissive than their American counterparts. These differences in 
expectations were associated with a fair degree of dissatisfaction among American teachers in Victoria's 
schools though there was a high degree of satisfaction with the teachers by administrators. 

One of the major limitations of the literature on American teachers in Australia is chat the 
teachers and their work adjustments are not created within the broader social framework. American 
teachers are not merely faced with teaching in an educational setting that differs in many ways from that 
in the United States; they also face a period of transition and "settling-in" due to geographical mobility. 
Failure to address larger-scale issues of relocation and adjustment provides an unrealistic over-emphasis 
on work-place and professional differences in the American and Australian educational systems. Much of 
the dissatisfaction noted in previous studies may be associated, at least in part, with general problems of 
adjustment and relocation. This current study addressed issues related to this broader definition of 
adjustment.  
 
Problems in Post-Migration Adjustment  

Most American teachers who relocate in Australia are hired by state education departments to 
teach for a contracted period, normally two years. While these assignments can be viewed as temporary, 
the period of time involved is sufficiently long that it requires relocation and resettlement. Furthermore, 
in most cases there is the possibility that the teaching contract could be extended indefinitely.  

While in Australia, American teachers face an initial period of adjustment, not only to their work 
situation, but to life in the community. This time of original adjustment after geographic relocation has 
been termed the "settling-in" period (Broady, 1968). During this period of settling-in, which may last from 
2 to 5 yr., people learn to live in their adopted environments. At first, this may simply involve learning to 
get around, finding shops, and making new acquaintances (De Amicis, 1976) but it also entails many more 



fundamental changes. This is especially true when relocation involves great distances and changes in 
culture (Handlin, 1973; Bardo & Bardo, 1980). 

Relocation over large distances necessitates major modification in traditional sources of social 
support and interaction networks (Bardo & Bardo, 1980). Relationships with significant others no longer 
can occur in traditional ways; instead of warm, face-to-face interactions, people must interact either 
through the mail or by long distance telephone. These modifications in relationships have been shown to 
produce discomfort and some adjustment problems for both internal (Gans, 1967; Young & Willmott, 
1957) and inter-national migrants (Bardo & Bardo, 1980). It would be expected, therefore, that part of the 
adjustment American teachers face will be related to changes in expectations concerning interactions and 
associations with friends and relatives who did not relocate in Australia.  

A second source of adjustment problems outside the work place relates to differences between 
the individual's expectations of, and experiences with, community life. Aside from initial isolation that 
may occur as a result of the individual's not knowing other people, there are some organizational and 
normative differences between Australian and American communities. While both countries are modern 
and industrial, the two cultures differ in significant ways. For instance, Australian and American price 
structures differ for food and consumer products. Politics in Australia are built around a parliamentary 
party system (Miller, 1974) rather than an American Federal system. Sex roles are somewhat different in 
the United States than in Australia; Australian men, especially in the working-class, tend to hold values 
that stress the importance of same-sex friendship (called "mateship"). These friendships may, at times, 
actually transcend marital relationships and have been found to be a major deterrent to upward mobility 
(Caldwell, 1974); working-class men often will not accept upwardly mobile occupational positions if it will 
break up their mateships. In other areas, "Americanized" institutions do not share expected 
characteristics with their American counterparts, e.g., one company that operates as a variety or "dime 
store" in the United States is a grocery chain in Australia. 

The life experiences of American relocatees can be heuristically divided into work-related and 
community-related spheres. Day-to-day life would involve not merely relationships in the work place but 
also living conditions and interactions within a broader context, i.e., the local community. Furthermore, 
while life experiences may be classified into two categories (work- and community-related), the 
individual's work experience will normally cake place in an institution that is part of a community system. 
In this instance, the education system serves community residents through education of the young as well 
as providing extracurricular activities. On the other hand, the American teacher muse find housing and 
recreation, shop for goods and services, and interact with local community residents. Community 
attitudes toward the individual as a person, American, and teacher, as well as the living conditions would 
have an impact on willingness to remain in Australia and, possibly, on the job. It would be expected, 
therefore, chat, in the case of American teachers, successful adjustment would involve both relationships 
within the educational system and in the community. Previous research (discussed above) has thoroughly 
examined the American teacher in the framework of the Australian educational system, but it has ignored 
community-based adjustments. This current project addressed these broader issues of general 
community adjustment. 

Method 
A randomly selected sample of 360 American teachers in the State of Victoria were mailed a 

questionnaire containing several attitude scales and a personal data section; responses were obtained 
from 339. The sample was generated from a current listing of teachers employed by the Victorian 
Education Department.  

In this sample, respondents ranged in age from the early twenties to late forties, however, 91% 
were aged 22 to 29 yr. (median age was 24.5 yr.). Approximately 45% of the sample was male, and all 
but a very few respondents had incomes of $7,500 to $15,000 Australian (60% had incomes of 
$10,000 to 



$15,000 Australian). All respondents were college graduates, and 74% had been in Australia less than 4 
yr. 

Two attitude tests included in the questionnaire are particularly relevant for this current study. 
The first was a 29-item "Satisfaction with Life in Australia" scale. All responses to this scale were in 
a standard five-position Likert format; the test showed high internal consistency (Cronbach’s alpha 
= .91). The second was a shore test of "Orientations Toward the Australian Educational System;" it had 
six items and was also relatively internally consistent (Cronbach’s alpha = .77).  

Following standard procedures, both tests contained items that were worded to reflect negative 
as well as positive orientations toward their particular attitude referent. Responses to all items were 
coded to reflect the social desirability of the individual's responses, i.e., response weights were assigned 
such that high scores corresponded to positive affective orientation and vice versa. 

The larger, community scale was further analyzed using factor analysis to determine sub-
dimensions (Nunnally, 1967) of community adjustment. Items loading ≥ .40 were utilized in factor 
interpretation and to create unit weighted indexes of each dimension; these indexes were retained for 
further analysis. (A unit weighted index was similarly created for the educational orientation test.) 

Results  
Factor Pattern 

Eigenvalues were calculated for the correlation matrix for items in the community adjustment 
test; a scree test of these eigenvalues (Cattell, 1966) indicated that three factors should be retained for 
rotation. An iterative principal axis algorithm was applied to the correlation matrix until communalities 
stabilized in the third decimal place. This was followed by a Kaiser Varimax Orthogonal Rotation (Gorsuch, 
1974), seven oblique graphical rotations (Cattell & Foster, 1963; Burdsal, 1977) and, finally, a Maxplane 
cleanup rotation. This procedure resulted in a 51.7% .10 hyperplane count. The final factor pattern is 
reproduced in Table 1.  

Because responses were coded to reflect affective orientation toward the attitude referent, the 
loadings in the factor pattern are manifestly positive. Factor interpretations are presented below. 

Factor l: General Belongingness. -The first factor was a general factor involving 12 items: "I miss 
the old American ways of getting together" (Item 3); "I wish I lived somewhere else-Australia is just not 
the place for me" (Item 5); "It's rough on an American family to live in Australia" (Item 6); “I’d rather have 
my child marry an American than an Australian" (Item 7); "One problem with living in Australia is that you 
are so alone" (Item 8); "Australians are so warm, I really don't miss my relatives" (Item 9); "My family feels 
isolated here" (Item 13); "My housing in Australia is better than what I had in the U.S." (Item 15); "I like 
the Australian ways of doing things" (Item 17); "I wouldn't want my children to start acting like 
Australians" (Item 18); "I feel very much that I belong here" (Item 19); and "Australia is now my home" 
(Item 25). All items loaded positively on this factor. 

Adjustment: Americans in Australia 
Table I 

Factor Pattern 

Item No. and Content I II III 
1. Australians really help you if you lose your job. .18 -.02 -.09 
2. There’s nothing going on here to keep teenagers busy.* .30 .07 .10 
3. I miss the old American ways of getting together.* .45 -.26 .06 
4. Americans have a harder time finding a job than do native

Australians.*
.18 .07 -.04 



5. I wish I lived somewhere else - Australia is just not for me.* .67 -.12 -.04 
6. It’s tough on an American family to live in Australia.* .54 .10 .04 
7. I’d rather have my child marry an American than an

Australian.
.47 .10 .04 

8. One problem with living in Australia is that you are so
alone.*

.47 .01 .08 

9. Australians are so warm, I really do not miss my relatives. .44 -.04 .19 
10. There’s always someone to do things with. .47 -.40 .19 
11. Cultural events are very good here. .39 .10 -.09 
12. No matter how hard you try, you can’t just get ahead here.* .36 .07 .12 
13. My family feels so isolated here.* .42 -.08 .01 
14. I really miss my old friends from the U.S.* .21 -.55 .11 
15. My housing in Australia is better than what  I had in the U.S. .27 -.01 .30 
16. Australian values seem right to me. .67 .03 -.16 
17. I like the Australian ways of doing things. .68 -.01 -.06 
18. I wouldn’t want my children to start acting like Australians.* .76 -.0.1 -.06 
19. I feel very much like I belong here.* .84 -.08 -.21 
20. Most housing lacks important amenities.* .02 .08 .77 
21. It’s hard to get used to the housing here.* .01 .07 .81 
22. I like the quality of the homes in Australia. .22 .10 .44 
23. Americans can “get ahead” just as easily as native

Australians.
.30 .16 .10 

24. I miss my family a great deal.* -.02 -.77 .06 
25. Australia is my new home. .44 -.20 -.01 
26. Americans are not discriminated against in obtaining work. .25 -.04 .03 
27. Many of relatives are in the U.S., but I don’t miss them very

much.*
.02 -.86 .01 

28. There’s just not enough good reasonably priced housing in
Australia.*

.23 -.04 .26 

29. Australian ways are really strange.* .38 -.03 .18 
*Scores on these items were reversed to reflect affective orientation.

Factor II: Degree of Missing Friends and Family in the U.S.-Four items loaded highly on Factor II: 
"Australians are so warm, I really don't miss my relatives" (Item 9); '"I really miss my old friends from the 
U.S." (Item 14); "I miss my family a great deal" (Item 24); and "Many of my relatives are in the U.S., but I
don't miss them very much" (Item 27). This factor very clearly taps a single dimension of missing significant 
others (family and friends) who remained in the United States.

Factor III: Quality of Housing. -Only three items were highly related to Factor III: "Most housing 
lacks important amenities" (Item 20); "It's hard to get used to the housing here" (Item 21); and "I like the 
quality of homes in Australia" (Item 22).  

Examination of the factor correlation matrix further showed that Factors I and III were moderately 
highly correlated though inverse (r13 = .51) while Factor II was nearly orthogonal to the other two factors 
(r12 = .06, r23 = .16). This result suggests chat Factors I and III measure somewhat different orientations 
toward the Australian community: Factor I involves respondents' feelings of belonging in the adoptive 
social networks, while Factor III is concerned more with physical amenities especially as they relate to 
housing quality. Conversely, Factor II is concerned with adjustment associated with separation from 



"significant others" in the United States. It is also interesting that respondents apparently separate 
conditions in Australia from feelings for people left behind. 

Measures of Adjustment and "Settling-in" 
Two of the factors, General Belongingness (BELONG) and Degree of Missing Relatives and Friends 

(MISS), as well as the Orientation toward the Educational System Scale (ED) were conceptually consistent 
with theoretical issues in the literature on post-migration adjustment; therefore, indexes derived from 
these three measures were retained for further analysis. Interaction among these indexes was 
determined using partial correlation analysis and relationships to key settling-in variables (sex and length 
of residence) were analyzed using tests for significance of differences between independent sample 
means (ts).  

At the zero order, all indexes of adjustment were significantly correlated. A Pearson's product-
moment correlation coefficient of .43 (p < .001) was obtained for the relationship between BELONG and 
ED while the correlation of BELONG with MISS was slightly higher (r = .46, p < .001). The relationship 
between ED and MISS, while significant (r = .17, p < .05), was of a much lower magnitude. In all instances, 
measures of adjustment were positively correlated, e.g., a decline in the degree to which one missed 
relatives (adjusting to separation) was associated with increased feelings of belonging in the Australian 
community and a more positive orientation to toward place of work (the educational system).  

Relationships between pairs of adjustment indexes were then examined controlling for the effects 
of the third index. The correlation of BELONG and MISS (RBM•E = .46, p < .001) and BELONG and ED (RBE•M 
= .40, p < .001) remained virtually unchanged. However, the apparent relationship between ED and MISS 
disappeared when BELONG was controlled (REM•B = -.05, p > .05). Interaction of adjustment measures and 
the two major settling-in variables, sex and length of residence, were then examined. Because almost all 
American teachers had been in Australia less than 4 yr., and the majority had been there less than 2 yr., 
it was necessary to recode length of residence into three categories: less than 1 yr., 1 to 2 yr. and 2 or 
more yr. One advantage to this categorization scheme is that teachers are hired, prior to leaving the 
United States, on 2-yr. contracts. Thus, people in the third group would have had to have made a conscious 
decision to remain in Australia by renewing their contracts. 

Table 2 
Mean Adjustment Scores by Sex and Length of Residence 

Adjustment Length of Residence (yr.) ‡ t12 t23 t13 
1 or less 1-2 Longer than 2 

Belong 
    Male 2.89 2.92 3.14 0.18 1.78 2.25* 
    Female 2.84 2.90 3.11 0.55 1.86 2.62† 
    tmf 0.52 0.09 0.29 
Ed 
    Male 2.91 2.73 2.96 -1.11 1.31 0.63 
    Female 2.88 2.80 2.84 -0.61 0.25 -0.33
    tmf 0.25 -0.39 0.78 
Miss 
    Male 2.57 2.65 2.73 0.44 0.49 1.16 
    Female 2.28 2.36 2.42 0.52 0.32 0.92 
    tmf 2.23* 1.51 2.01 

*p < .05. †p < .01.
‡The numbers of male and female subjects in each time grouping were, respectively: 1 yr. or less, 61 men, 91 women; 1 to
2 yr., 43 men, 50 women; 2 yr. or more, 42 men, 41 women.



In Table 2 it can be seen that there are no differences by sex in feelings of belongingness nor 
attitude toward the educational system in any of the time periods. However, on the Missing Friends and 
Family index means for males and females significantly differ (p < .05) for both relatively new arrivals and 
those who have renewed their teaching contracts at least once. On the other hand, as length of residence 
increases there is a general trend for feelings of belongingness also to increase for both males and 
females. For the belongingness variable (BELONG) the incremental differences in group means between 
the first and last categories are significant for both sexes. For the other two indexes, ED and MISS, no clear 
trends associated with length of residence emerged. In fact, no significant ts were obtained for groups in 
adjacent time periods or for comparisons between groups in the shortest and longest resident 
categories. 

Conclusions 
These results support and extend previous literature on post-migration adjustment in general and 

in particular American teachers' adjustment in Australia. It is most interesting that American 
teachers' responses to the Satisfaction with Life in Australia scale factored into a rather 
omnibus General Belongingness dimension as well as two other, more particularistic, dimensions 
(Missing Friends and Family and Quality of Housing). "General Belongingness" denotes the individual's 
place in a community. This measure is oriented toward the respondent's integration with the local 
milieu within which most important aspects of daily life are lived. The other two factors are much less 
involved with social situations in the adopted community. The clear, nearly orthogonal dimension of 
Degree of Missing Friends and Family, in particular, describes a different kind of adjustment: it is 
concerned with the separation of the individual from significant others who did not also relocate. Thus, 
adjustment can be seen as not only an accommodation to conditions in the adopted community but 
also as a reaction to expectations brought with the relocatee to the new environment. In this sense, 
post-migration adjustment can be seen as the individual's social and psychological integration within 
a new milieu as well as a redefinition of expectations and relationships from the old. 

A second interesting aspect of adjustment highlighted by these data is the general nature of the 
process through which feelings of belonging evolve: longer-term residents have higher average 
belonging scores than do new arrivals. This result is probably the consequence of two interrelated 
trends. New arrivals are outsiders who must learn local lifeways and integrate in local groups. While 
many make this adjustment, others do not. Many of the dissatisfied and maladjusted would be 
expected to re-migrate. Thus, the data may reflect both migrants' accommodation and integration with 
new conditions as well as the re-migration of dissatisfied relocatees. Further research will be required 
to separate analytically the effects of these two conditions.  

A third point of interest is the tendency for women to miss their friends and relatives more than 
do males and that this difference is most pronounced among new arrivals and long-term residents. This 
result suggests that the "seeding-in process" may not be strictly evolutionary. These data further suggest 
that there may be certain "key incidents," such as the renewal of a contract or the longer-
term commitment of an individual to remain in Australia, which lead to reassessment of 
relationships with those significant ochers left behind. 

The systematic trend for women to miss their relatives more than men also supports 
expected sex-role differences in post-relocation adjustment: traditionally, females are expected to be 
more closely attached to their families than are males. Here, even when women are engaged in 
a professional occupation, when they have attained high educational status, and when they have 
made a large-scale geographical move, traditional sex-role differences occur. This conclusion is further 
supported by the lack of difference in adjustment by males and females either in the community or on 
the job; differences only occur in relation to missing significant others. 

The results of this study also have implications for the specific literature related to American 
teacher adjustment in Australia. Teachers' adjustment is not only related to issues involving 

the 



educational system but to broader questions relating specifically to their community life experience. 
Partial correlation analysis demonstrated that attitudes toward the educational system were related to 
degree of belongingness in the community but not to the missing of significant others. Furthermore, in 
terms of retention of teachers, it is clear that both sexes and all length of residence groupings had 
approximately equal attitudes toward the educational system. The willingness of American teachers to 
remain in Australia and renew their contracts does not seem to be related to perceptions of the 
educational system. Instead, general community integration seems to be a much more important factor. 
This result suggests that programs to promote retention of teachers might be more appropriately 
addressed to integrating the individual in the community than to specific education-related issues. 
Especially where women are involved, these programs should also pay special attention to assisting in 
accommodation to separation from family and friends since this dimension of adjustment is closely 
related to feelings of belongingness. 
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