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CHAPTER I 

INTRODUCTIOI 

Textbooks are, perhaps, _the most influential factor 

in determining the methods and content of courses in American 

Schools today. ror this reason it is important, when select

ing a text, to choose one that deals with subject matter in a 

thorough, balanced, and accurate manner, and one which bases 

its presentation on scientifically established knowledge. 

Administr~tors and teachers, while they have incre 

ingly realized this fact, have continued to make choices in

fluenced too much by the convincing persuasions of salesmen 

or upon their own subjective opinions after rapid or super

ficial examinations. 

Dr. Judt¥- some years ago stated that 

Every textbook, whatever its source, has character
istics which can be accurately tabulated and described. Each 
book has a kind of personality which can be measured no less 
than the physical characteristics of a man ••.••• it is possible 
to cultivate a discriminating attitude on the part of teach
ers, which will make the selection of books more intelligent 
than it is at the present time. Scientific studies can be 
made and accurate descriptions of their characteristics can 
be given along with the books themselves to any one who is 
going to use them. 

He further says, "analysis of textbooks will help in the re

forms which are coming in the interest of economy"3• An 

illustration of this lack of e.conomy is shown in the repeti

tion which often occurs in several books of the same series, 

1a. H. Judd, "Analyzing Textbooks", Elementar I 
School Journal, XIX (October, 1918), 143-54. 

2Ibid., 143-54. 
-1-
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or even in the same book not of a series. 

Dr. Judd's statements regarding textbooks in general 

0 appear to be more and more true of textbooks in the field of 

geography. 

The changing conception of geography as a subject 

and of geography teaching during recent years has called for 

a different type o{ textbook to be used in the public schools 

It is the purpose of this study to point out, by careful anal

ysis and compariso~ some characteristics of geography books 

which have come into general use during the past decade. The 

study seeks to show also which books emphasize certain phases 

of the subject as it is now being taught; which carry out in 

·some measure the ideals as expressed by modern geographers; 

whether authors agree as to what the content of a geography 

text should be, as well as to describe a technique yhich may 

be useful in making further analyses. 

In order to do this it seems that not only should 

sane study be made of the historical development of geography 

texts, but that the objectives and aims of geographers in 

writing Bai arranging them should also be considered. In ad

dition to this, a careful. analysis of the content of texts 

should be made. 

In making this analysis the writer made use of •An 

Outline for Reviewing Science Texts", by Earl R. Glenn1 , fo 

erly of Lincoln School, Teacher's College, but now at The 

1 Earl R. Glenn, mimeographed outline. 
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State Teacher's College in Bew Jersey. This outline was 

found invaluable in making the investigation. It was supple

mented by the "Score Sheet for Reviewing Textbooks•, used by 
·1 Mrs. K. W. Dunn in the Long Beach City Schools. 

The method of procedure was to use the •outline for · 

Reviewing Science Texts•, as a general working plan, adapting 

it or supplementing where material being studied did not con

form to points mentioned in 1he outline. · Each text was ana

lyzed separately; the results tabulated and recorded i ·n 

table form. 

Preparatory to making this analysis, an examination 

was made of similar investigations and related studies which 

are referred to in Chapter II. 

1L. Thomas Hopkin·s, Curriculum Principles and 
Practices. lew York: Benjamin Sanborn & Co., 1929. 587. 



CHAPTER II 

RELATED STUDIES 

Although the studies mentioned in this chapter do 

not all have direct bearing upon the Analysis of Geography 

textbooks, it is believed that they have a general relation to 

it, and therefore attention is called to them at this point. 

The Analysis of history texts begun by w. O. Bagley 

and H. 6. Rugg1 , was one .of the earliest investigations of 

this so.rt made; various studies in reading have been conduclied 

sine~ that time. One by R. G. Jones2, which is reported in 

The Fourteenth Year Book of ·the National Society for the 

Study of Education, is an analysis of primer vocabularies. 

Another analysis of vocabularies is that of E.T. 

Housh3, which is reported in the Seventeenth Year Book of the 

•ational Society for the Studt of Education. 

Some valuable information on the analysis of text

books as a basis for selection is given by Judd4. He de

s~ribes a study in which two geography texts of a widely usai 

series are compared. They were analyzed with reference to 

1H. A. Rugg, School of Education Bulletin, Universi 
of Illinois, 1916. P.a. 

. 2a. G. J _ones, The rourteenth Year Book ·of the 
lfational Society for the Study of Education·. Part I. P. 38. 

3E. T. Housh, 'Analysis of the Vocabularies of Ten 
Second Readers•, The Seventeenth Year Book of the National 
Society for the Study of Education~ Part I, 1918. Pp. 40-50. 

4 Oharlea H. Judd, "Analyzing Textbooks", Elementary 
School Journal, XII (October, ~918), 143-54. 

-4-
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the amount of rep~tition of ideas, which their use is likely 

to imp?se upon pupils. Two books used in the upper and lower 

grades, respectively, were selected. 

The method of procedure was to select every tenth 

section of the book used in the lower grades, to count the 

ideas contained in each selected section, and then to look 

for repetition of these ideas in the books placed in the 

hands of upper grades. The findings were tabulated and con

clusions drawn. 

An interesting investigation of textbooks in cloth

ing and textiles is described by Kiss Ethel L. Phelpsl, in 

The Home Economics Journal. The purpose of the etudy was to 

trace the development of subject matter as shown by textbooks 

used over a. peried of years, as well as to make a contribu

tion to i~ormation concerning printed matter in that field. 

An analysis and comparison of twenty-four seventh 

and eighth grade language texts was conducted by R. L. L.,man.2 

The study included twelve junior high and twelve elementary_ 

school texts. 

1 The comparison and evaluation of textbooks in 

mathematics•, made in the city of Los Angeles, is perhaps the 

most detailed analysis which ha13 come to the writer• s notice .• 

1E. L. Phelps, 'Analysis .of Twe·nty ~four Clothing 
and Textiles", Bome Economics Journal, XIV (October-December, 
1922), 471-72. 

2a. ' L. ;Lyman, 1 A study of Textboo~_s in Recent .. 
Seventh and Eighth Grade L~e Texts,•, Elementary School 
Journal, XXIV (1ebruary, 1924)~ 440-52. 
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It was carried on under the direction of the Department of 

Psychology and Research, in the public school system of that 

City. 

The method of procedure is described in a small book, 

Scienti~ic Evaluat'ion of Textbooks, by J'lorenee D. Fuller1• 

The evaluation which consisted of the work of seven 

committees is describ~d in sufficient detail in the report, 

to enable any group working on similar problems to apply the 

techni~e to other su9jects, in other school systems. 

The Long Beaeh Oi·ty Score Sheet for judging basic 

texts devised by Krs. Kaud Wilson Dunn, research assistant, 

is used by the Department of Curriculum in the Long Beaeh 

City Schools for analyzing text books. This score sheet is 

presented in "Curriculum Principles and Practices• by L. 

Thomas Hopkins2• 

The analysis of texts by means of this score card is 

largely the work of teachers• committees as is that of the 

Los Angeles City Schools previo~sly referred to. 

At the University of Kansas a comparative study was 

made of Oivics books3 , and at Cornell University4 , an analysis 

book·s. 
1:rlorence D. ruller, so1entific Evaluation of Text

Chicago: Houghton-Mifflin Oo., 1928, p. 89. 

2L; Thomas Hopkins, Ourrfeulum- Principl·es and 
Practices. Bew York: B. H. Sanborn and Oo., 1929. 583-96. 

3.1. H. Dalke, "A Comparative Study of Some Community 
Civics Books, with Special Considerations of Hepner, the 
Go·od Citizen•. Unpublished Kaster• s Thesis, Dept. of Educatim, 
Universitl of Kasas, 191?. 

Lilliap. A.Wilcvx, 1 .An Analysis of ·Recent Trends i~ 
Geography•. Unpub.l4aster e Tliesi,, Hur.Ed.Dept. ,Oornell U.J.92?. 



of "Recent trends of geography in the elementary schools". 

Inquiries into the content material of textbooks 

have been made, both in spelling and ,. in ~athematics. Those 

of Woodyl, Konroe2 , and Rugg and Olark3 being among those 

best known. 

In the Fifth Year Book of the Department of Super

intendence, may be found the report on the "Analysis of 

Thirteen Series of Junior High Schoo~ Textbooks"4• 

It appears ~hat textbooks in certain other subjects 

have been examined further than those in geography, although 

the need for study in that subject has been felt keenly for 

some time. As has been said by Dr. Snedden5 , "To geography 

much is given but little is taken away". 

In deciding upon geography· content Crawford and 

KacDonald
6 

consider these questions fundamental and important. 

1o. Woody, "Educational Measurements", Journal of 
Educational Research, I (1ebruary, 1915), 119-28. 

2w. S. Konroe, "The Economy of Time in Arithmetic•, 
The Sixteenth Year Book of the National Society for the Study 
of Education, I. 112-27. 

3 H. O. Rugg and J. R. Clark, Sunnlementarv Education 
al Monographs, II, No. l (April, 1918). 

4 L. Thomas Hopkins and F. s. Paul, "Analysis of 
Thirteen Series of Junior High School Textbooks•, Fifth Year 
Book of Department of Superintendence, 1927. 202-7. 

5n. Snedden, "Too Much Geography", School and 
Society, XV (Kay 20, 1922), 527. 

6c.c.crawford and Lois P.KacDonald, Modern Kethods 
in Teaching Geography. Chicago: Houghton-Mifflin Co., 1929.34. 
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1What geography shall ·we teach? How shall we select from the 

multitude of possible facts and experiences, those which will 
/ 

be of the greatest educational value? What standards shall 

we apply in making our choice of materials for the geography 

course of study?" 

Analysis and evaluations of textbooks in the subject, 

similar to the ones reported in this chapter may, the writer 

believes, aid in answering such questions. 

' 



CHAPTER III 
. ... .. 

HISTORIC DEVELOPMENT OF GEOGRAPHY TEXTBOOKS 

In tracing geographic deTelopment, modern geographers 

give credit for laying the f~undation to those early pioneera, 

Ji tte:r1 and Guyot2• Goodi says of Guyot · that he brought with V" 

him the kindly human interest which is the geographer's great 

est asset;: together with an inspiration for scientific 

·ana1ysis. 

•Bew geography•, ~s described by Fairb~s4 , is really 

very old~ 1What was called geography represented the first 

primitive effort to organize knowledge.• It embodied much 

more than the present conception of the tera, however. 

rrom the very nature of the material once included under 
the name geography we can see clearly that it contained the 
germs of all the modern sciences., while the conception itself 
was exceedingly indefinite and very far from being a science. 
In fact it is only recently that geography has begun to ex
hibit characteristics which entitle it to be called a science. 

Ritter, the Genian geographer, was the first to formu
late the idea that there is something more to geography than 
mere descr~ption of the outward appearance of things. He de
veloped the first idea of relationship, expressing it in these 
words, •my purpose was to create in the reader a living con
ception of the whole land; its natural snq. artificial pro
ducts-man, plants, and animals, ·and to exhibit these as a 

·~· 1•tcarl Ritter•, The New International Encyclopaedia, 
xx, p. ·· 20. 

2•.Arnold Henry Guyot•, 'l'he New Int,ernational Encyclo
Raedia, X, p. 513. 

. . .3J_. _ P. Good~ 1 A course in Economic Geography", ·school 
and. Soci·e-ty, VII (rebruary 23, 1918), 216-17. 

· 'ii. w. Fairbanks, Rea1 Geography 8.nd Its Place in the 
Schools, p. 2. 

-9-
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related whole; that the most· important facts of man and natur 
can be developed through relationships. The earth and its 
inhabitants stand in a most exact reciprocal relationship. 
The la.ad.influences the inhabitants and the inhabitants the 
land•.•l 

Guyot took up the conceptions of Ritter, enlarged and 

clarified them, directing most of his efforts, however, to

ward their practical application in American schools. While 

his influenc~ seems to have practically died out before the 

recent re-birth of modern school geography, •there can be no 

question, ••••• that the so-called xew GeographJ, owes its 

essential features to the .fundamentally true and rational 

conceptions of both Ritter and Guyot•. 2 

While both of these geographers exerted a marked in

fluence upon geography during their life times, it wa;s not 

long felt, and made almost no imprint upon textbooks. "A 

remarkably interesting thing•, says Fairbanks about ,the work 

of Guyot, •and one we see down to the present time is his 

almost total failure to put his theoretical views into his 

textboolcs.• 3 

The writers who followed these pioneers seemed to put 

little more of vision into their work. After there had split 

off from what was called geography, most of the sciences we 

have today, there remained a mass of facts which, while hav

ing little of geography value in themselves, were classified 

under that head. These facts accumulated as time went on, 

11bid.., p. 16. 
2 . 

7·. Ibid., p. 
3-

2. !e!g,., p. 
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and both textbooks and courses of study became encyclopaedic 

in nature. It then became the duty of the textbook writer 

to condense it into a form which could be covered in unit 

spaces of time. As a result, geography study became largely 

the memorizing of facts haTing no relation to each· other. 

That there wa-s a wide divergence of theory held by dif

ferent authorities is evidenced by the varieties of phases 

emphasized as shown by the textbooks written and used. Thet'e 

grew up a dissatisfaoti~n with geography as a subject. There 

were those even who asked whether it deserved a place in the 

curriculum at all. It was not surprising that those who had 

not gained an i nsight into real geography as expressed by 

Ritter and Gu79t as well as some of the more recent students1 

should conclude from the actual character of schoolroom in

struction, that geography was a little of everything and not 

much of anything in particular. 1airbanlcs discusses .this by 

saying, 

Leaders of school geography are in large measure to blame for 
the estimate of their subject on the part of the non-special- · 
iet. Looking through the textbooks of the last generation, 
one fails to find any coherence or unity, such as oharac'ter
ises texts in other subjects. The books appear filled with 
a heterogeneous aggregate of facts about the earth, the water, 
the sky, the animals &Dd plan-ts, human beings, aid their his
tory and institutions. 4 

This growing dissatisfaction has been expressed ·by educa-

tional leaders over the country for some time. "Recent text-

__ lH. H. Barrews and E. · P.· Parker, . 11Element.a_ry Geography: 
Objectives and Ourriculwa", Elementary School Journal, XXV 
(March, 1925), 493-506. 

2rairbanks, op. cit., 14. 
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books in geography show some progress away from their 

encyclopaedic character and toward emphasis on more massive 

elements•, says Dr. Snedden, but he further says that he 

is •convinced that there is acute need of thorough-going dis

cussion of certain problems of objectives in this field ••••• 

that textbooks in geography now widely used seem to give the 

busy teacher little help in determining relative values with

in the subject".1 

There bas been a general feeling that the immense amoun 

of material should be assembled and organized but not within 

the covers of one textbook. Goode sums it up by saying, 

Why not face the difficulty boldly? Let us limit our 
scope to a field we can cover. Let us establish standards in 
subject matter, and methods of presentation. Let us be brave 
enough to undertake only what can be covered thoroughly with 
time enough to fix in the min~ of the student the principles 
of geographic. interpretation. 

Although steps have been taken toward this goal and 

geography textbooks do show signs of this re-organization, it 

still appears that much can b~ done along this line. Many 

of the textbooks now being used seem to contain a large bulk 

of unrelated facts and masses of descriptive and information

al material of an encyclopaedic nature. 

In making and revising courses of study in any subject 

teachers are being asked to evaluate textbooks to be used. 

_ 1D.. Snedden, "Too Kuch Geography", School and Society, 
XV (Kay 20, 1922), 546-50. 

2ao~ op, o"i t. , 216-17. 
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In ·order to do this intelligently, it might help to know 

something of the function of the textbook in curriculum con

struction. L. Thomas Hopkins says this regarding it: 

ror the past hundred years the textbook has -been the 
most important single tool which the teacher has used in her 
work. It has defined for her the meaning of education, the 
aims of the subjeet, the content to be taught, the methods to 
be used and the outcomes to b expected. In affecting the 
practice of education as typified in class room procedure it 
has been more influential than a course of study or a manual 
of teaching methods. As a tool in, education the textbook 
still holds the place of supreme .importance although this 
position is being rapidly and effectually challenged by the 
Course of Study.· 

w;hile in recent years in very large city systems the 
textbook has had to take second place to the course of study, 
this condition cannot come about in the country as a whole, 
because of the inability of small school systems to produce 
courses of study which can effectually challenge it. In all 
communittes which -still lack courses of study the textbook 
must necessarily retain the place of importance. In scheol 
syateas which have ex~ellent courses of study the textbook 
must find 1 ts place in the educat1·onal process as a tool to 
aid teachers· and pupils in ma.1ting the materials of the course 
of- study more. effective. It must yield the lead to the course 
of study and offer. a very important guiding and supporting 
influence. 

With this gradual shi·fting of the funetion of the text
book· there are deTeloping three very significant tendencies. 
These ue: first, to change the character of the aim, contents · 
and methods of the textbooks; second, to change the methods of 
their sel~ction; and, third, to change the way in which they 
are used.I. 
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- CHAPTER IV 

SELEOTION OF TEXTS FOR STUDY 

The selection of texts for this study was made after 

sending a brief questionnaire to thirty-one cities in the 

United · states, of 100,000 or more population. It was thought 

that cities of this size with courses of study better form~ 

lated would form a better basis of selection. The material 

received in answer to this questionnaire helped determine 

which texts are in most ,general)lse and which are most .common

ly adopted. Only those of a general type were chosen, since 

it was found that in most instances one of this sort is used 

as a basic text, being supplemented by those which pursue a 

particular line of study. Table I shows the result of the 

questionnaire. 

TABLE I 
. -

RESULT or QUESTIONNAIRE SENT TO THIRTY-ONE CITIES or 100,000 
. -OR KORE· POPU1LATI0I· : · . , 

Is Geo- As : 
graphy Separ

Name of City in Jr. ate 
H.B.• Sub

ject 

Denver,Col9! ye~ no 

Portland,Oie. yes yes 

Philadelphia. yes no 
Pa. 

Grand Rapids, ye; no 
' 

Part · Part : Adopt+ 
of of · ed 
Social Gen 11 Text Name of Text 
Scieoce! Sci-
Group ence 

:I~ 

yes no yes Adopted List 

no no yes Dodge-:Lackey 

yel yes Brigham-Kc I'~ 
llcllurry-Park-

ins 
Smith 

no. yes . . no 

-14-
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TABLE ;t.{~Jt~nued) 

RESUL.T OF QUESTIONl'AIRE SENT · TO THIR%Y-0NE . ~I TIES or 100,000 
. ·OR KORE POPULAT~OI 

Is As Part hrt Adopt-
Geo- Separ- of ... of ed 

!Jame of City graphy ate Social Gen'l Text Bame of Text 
in Jr. Sub- Scimce Sci-
H. S. • ject Gr oup ence . ' 

I . 
t . 

St . Louis, yes no yes no· yes Adopted List 
Jlissouri . 

Oakland, yes no yes no yes Smith 
Oalif. Fairbanks( 031. 

') 

Dallas, ye·s yes no no yes Brigham-Morar 
Texas . Dodge-Lackey 

Los Angeles, yes yes no no yes Adopted List 
Calif. 

Jew Bedford , yes no yes no yes Jlo)(urry- Par-
Kass . kins . 

\ 
Buffalo, yes yes no no yes Brigham-Morar. 

I . Y. Huntingdon-

Cambridge, 
Cushing. 

yes yes no no no 
Kass . 

Pittsburgh, yes yes no no yes llcMurry-
Pa. Parkins. 

Dayton, yes no yes no yes Brigham-
Ohio . Korarlane 

Cleveland, yes yes no no yes Atwood,Book I 
Ohio . 

Norfolk, yes yes no no yes Frye- Atwood, 
Va. Book II . 

" 

Omaha, yes yes no no nS 
Neb. 

Bridgeport , yes yes no no yes KcJ4urr~ins 
Conn. Smith. 

Patterson, . yes yes no no yes ~arkins 
l . cF. Smith 
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TABLE I (Continued) 

RESULT or QUESTIONNAIRE SEBT TO THIRTY-ONE CITIES or lOOt>O.O 
OR KOBE POPULATION 

. Is Qa,- As Part Part Adopt-
graphy Separ- of of ed 

lame of City in Jr . ate Socia1 Gen ' l Text Name of Text 
H.s. • Sub- Sclence Sci-

ject -~roup eB:ce 

Boston, yes yei- no no yel Frye-Atwood 
Jlass . lfcllur.L7-Ruki ns 

Pa~ott 

Reading, yes yes no 
Brigham- UcF 

no yes Rtckald-Smnott 
Pa. Smith . 

Des Moines, yes 1,s no no yes Barrowe-19rker 
Iowa. 

Birainghaa, yes yes no no yes li,~]1-Parldns. 
Ala. 

st·.- Paul, yes · no yes no yes Bri gbaJIMo Far 
Kinn. 

Wilmington, yes yes no no yes Adopted Lis 
Del . 

Newark, N. J . yes yes no no yes Adopted List 

Kansas City, yes yes no no yes Smith 

Albany, N. Y. yes no yes no r6 . ,. .. 

Seattle . yes yes no no yes BerlDws-f.a.rk er 

Washington yes yes no no yes Adopted List 

Minneapolis yes no yes no no 

l'ichi ta yes yes no no yes Smith 

Table I shows that in the case of each city mentioned, 

geography is taught to the junioT high school group. In 

most cases it was found ·· that 1 t is placed in the seventh or 

eighth grades . In nineteen cases it is taught as a separate 

•or corresponding grade. 

• 
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subjeot and in nine cases as a part of the group of social 

science studies. In one instance it is a part of general 

science. In twenty-five cities there is an adopted text or 

list, and in five cities no adoption of texts. It was found 

that in some cases the use of a text varies between schools 

within the same system. With the exception of Southern Lands 

by Barrows and Parker, which is a new publication and appears 

as the adopted text of but one city (Des Kaines, Iowa},the 

ones most frequently adopted are those listed in Table II. 

Information· regarding the educational training and ex

perience of the author or authors of these books, where not 

given in the text itself was obtained by writing to the pub

lishers who, when able, very kindly furnished it. In some 

cases, where it was not possible for them ·to contribute 

8ibiladelphia.-- Has been connected wi'th science but is 
being shifted to social science. 

_blot previously taught in Grand Rapids as junior High 
School subject but being placed there as part of Gen'l Sciexx:a 

c·School s in Omaha may choose· between Bai th I s iiumap.· Geo
graphy_, Atwood, Kcldurry, Parkins or Dodge-Lackey. 

d Boston.--Geography retained as separate subject but 
correllated in teaching with science, oivioe, history, etc.· 

8 Bo basal text. Prepare their own text and adopt vario · 
texts as source materials. 

fWilmington.-- Use the problem project method and have 
many texts from which to draw material. 

glew York State neither adopts nor recommends texts in 
any manner. Local Boards of Education adopt all texts for 
use ·in public schools. · 
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TABLE II 

GENERAL I:IFORll.ATIOH REGARDING PUBLICAT·ION 
Date of I:a-

Copyright tend-
lame Publisher ed Author or Authors 

of Text 11r.st for 
Edition Revised .. 

I 
Essentials American 1916 1920 6-8 Brigham, Albert P. 
of Book 192-5 Kcrarlane, Chas . T. 
Geography Company .. 

II 
Advanced Maollillan 1921 1924 S-8 Jlollurry, Frank K. 
Geography Company Parkins, A. E. 

Ill 
Jew Ginn and 1929 S-8 Atwood, Wallace W. 
Geography Company 

IV 
Human John c. 1921 1922 6-8 Smith, J . Russel 
Geography Winston 1924 

Company 1925 
' . .. 

.v 
Bew Jlacllil lan 1910 1920 6-8 KoKurry, rrank K. 
GeographiEE Company 1922 Tarr, Ralphs. 

VI 
Nations as Macmillan 1925 1929 6- 8 Packard, Leonard 0 • Neighbors Company 1930 Sinnott, Cha.rles P • 

VII 
Geogr aphy Silver, 1929 7-8 Barrows, Harlan H. 
Southern Burdett & Parker, Edith P. 
Lands Company Parker, Margaret T • 

VIII 
Advanced Rand, 1928 6-8 Dodge, Richard E. 
Geography McNally & Lackey, Earl J:. 

Company 
: . . .. 
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TABLE III 

EDUOA.TIONAL TRAINING OF AUTHOR OR AUTHORS 

Text Author 

I 
Essentials Brigham, 
of Albert P. 
Geogre:phy 

II 

KcFarlane 
Charl.es T. 

Degrees 
or 
Diplomas 

Institutions Granting Degrees 

Name 

A.- B. :Colgate University 
A. K. 

Harvard University 
Sc. D. SyraC\lse University 
L.H.D. ,~iU,lkliD College 

L.L.D. Colgate University. 

Ph.D. 

Location 

Hamilton, 
N. Y. 

Cambridge 
Syracuse 
Franklin, 
Indiana. 

Hamilton. 

Advanced KcJlurry, Student Univ. of Kichigan 
Geography rrank M. Univ. of Halle 

Ann Arbor 
Halle, 
Prussia. 

III 

Parkins, 
A. I. 

Ph.D. University of Jena Jena, 
Thuringia 

A.B.and Kioh. State Normal Ypsilanti, 
B. Pd. School. Kich. 
Ph.D. University of -Chjoago Chicago. 
Hon.K. Univ. of Edinburgh Edinburgh, 

Edn. Scotlani 

Jew 
Geography 

Atwood, B. s. Univ. of Chicago 
UniY. of Chicago 

Chicago 
Chicago Wallace·.1. Ph. D. 

IV 
Human .. - Smith , 
Geography J.Russel 

B~ S. 
Ph. D. 
Sc. D. 

Univ. of Penn. Phil.,Pa. 
Univ. of Penn. 
Columbia University N.Y.Oity 

V 
New KcKurry 
Gecgrapbies Frank K. 

Ph.D. University of Jena 
Student Univ. of Michigan 

Uni1'. of Halle 

Tarr, B. s. 
Ralph S. F.S.G.A. 

Thuringia. 
A.nnArbor 
Prussia 

• 
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TABLE III (Continued) 

Text Author 

VI 
Nations As Packard, 
Neighbors Leonard 

VII 
Geography 

Sinnott, 
Charles 
P. 

> 

Barrows, 
·Southern Harlan H. 
Land.a 

Parker, 
ldith 
Putnam 

I 

Parker, 
Margar111t 
Terrell 

VIII 
Advanced Dodge, 
Geography Richard 

Elwood 

Lackey, 
Earl E. 

· ·Degrees 
or 

Diplomas 

B. S. 
-A. ll. 

Iris.ti tutions Granting Degrees 

Name Location 

Harvard University Cambridge. 
Clarke University Worcester, 

Kass. 

4 yr. D~ .state lormal School Bridge-
ploma water,Jfa:1s 
course 

B. s. Harvard University Cambridge. 

A. B. State Normal School Ypsilanti, 
Pd. M. State Normal School Michigan. 
s. B. Univ. of Chicago Chicago. 

Student Wellesley, College .Wellesley, 
Mass. 

s.x. and 
Ph. D. Univ. of Chicago Chicago .• 

A. B. Harvard University Cambridge. 
A. ll. Harvard University Cambri.dge , 

Kass. 

A. B. University of leb. Lincoln, 
JI. A. Univ. of Nebraska Nebraska 

~erial, definite references ·to other sources were given 

which were valuable in collecting data mentioned in Tables Ill 

IV, and V. 

The bases for writing each text were determined only in 

a general way from the statements of the authors themselves as 

expressed in the preface or introduction of each book. By 

. I 
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TABLE IV 

EXPERIENCE or AUTHOR OR AUTHORS BEFORE BOOK WAS WRITTEN 

Text Author 

I -

Essentials Brigham, 
of Albert P. 
Geography 

llcP'arlane 
Chas/ T. 

II 
Advanced KcKurry, 
·Geography Frank ll. 

III 

Parkins 
A. E. 

lew Atwood, 
Geography Wallace ., . 

IV 

Position Name of Institution 

Lectureir~· University of Wis. 

Cornell University 

Univ. of Oxford 

univ. of London 

Prof. of State Normal College 
Geography 
Principal State Normal School 

Prof. of Teachers College, 
Element- Columbia Univ. 
ary Ed. 

Prof. of George Peabody 
Geography College 

Prof. of H&Tvard 
Phisio-
graphy 
Ass •t Univ. of Chicago 
Prof. of 
Geography Clark University 

Human 
Geography 

Smith, Prof. of Columbia Univ. 
J. Russel Economic . 

Geography 
Prof. of Univ. of Penn. 
Geography 
anci 
Industry 

Location 

Madison, 
Wis. 

Ithada, 
N. Y. 

Oxford, 
England 

London. 

Ypsilanti, 
Kiohigan4 

Brockport1 
N. Y. 

Bew York 
City 

Nashvillei 
Tenn. 

Cambridge, 
lass. 

Chicago, 
Ill. 

Worcester, 
Kass. 

New York 

Phil., 
Pa. 
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TABLE IV (Continued) 

' 
Text Author Position Name of Institution Location 

V 
Hew KoKurry, Dean of Univ. of Buffalo Buffalo, 
Geo- frank ll. Teachers New York 
graphi es College 

Prof. of Teachers College, New York 
Elm. Ed. Columbia Univ. City 

Tarr, Prof. of Cornell Ithaca, 
Ralphs. Physical University lf. y. 

Geography 

VI .. 
Nations As Packard, Head of Teachers College Boston, 
Jeighbors Leonard Dept. of Ci iy of Boston Kass. 

Geography 

Sinnott, Head of Massachusetts Bridgeport 
Charles Dept. of State 1'ormal Mass. 
P. Geography School 

VII 
Geography Barrows, Prof. of Univ. of Chicago Chicago, 
Southern Harlan H. Geography Il_l. 
Lands and Com. 

Dept. of 
Geography 

Parker, Inst. in Univ. of Chicago Chicago, 
Edith P. Geography Ill. 

and Ass't 
Prof. of 
Geography 

p,arker, Asstt Wellesley College Wellesley, 
llargaret Prof. of Mass. 
Terrell Geography 

VIII 
Advanced Dodge, Prof. of Teachers College, New York 
Geography Richard Geography Columbia Univ. Oity 

Elwood 

Lackey, Ass•t University of Lincoln, 
Earl Prof. of Nebraska lfeb. 
Emmet Geography 

I 
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TABLE V 

EXPERIENCE OF AUTHOR OR AUTHORS WHEN BOOK WAS WRITTEN 

Text Author Position Name of Institution Location 

I 
Essentials Brigham, Pref. of Oolgate University 
of Albert P. Geology 
Geography 

KoJ'arlane, Prof. of Teachers Oollege, 
Chas. T. Geography Columbia Univ. 

II 
Advanced MoKurry, Prof. of Teachers Oollege, 
Geography. rrank 11. Elm. Ed. Columbia -Univ. 

!'" 

Parkins Prof. of George Peabody . -
A. E. Geography Oollege 

III 
Kew Atwood, President Clark University 
Geography WallaceW. 

IV 
Human Smith, Prof. of Teachers College, 
Geography J . Russel Economic Columbia Univ. 

Geography .. 

V 
lew Koll.urry, Prof. of Teachers College 
Geo- Frank II. Elem. Ed. Oolumbia Univ. 
graphies 

Tarr, Prof. of Cornell University 
Ralph S. Physical 

Geography 

VI 
Nations As Packard, Head of Teachers Oollege of 
leighbors Leonard Dep 1 t of City of Boston 

Geography 

Sinnott, Head of · Massachusetts State 
Chas. P. Dep 1 t of Normal School 

Geography 

VII 
neography Barrows, Prof. of Univ. of Chicago 
Southern Harlan H. Geography 
Lands and Oh~. 

of Dept. 
of Geog . 

Hamilton, 
N.Y. 

New York 
Oity 

New York 
City 

Nashville, 
Tenn. 

Worcester, 
Kass. 

Bew York 
City 

New York 
City 

Ithaca, 
N. Y. 

Boston, 
Mass. 

Bridgeport 
Kass. 

Chicago 
Ill. 



Text 

VII ( Con't ., 

VIII 
Advanced 
Geography 

-2,
TABLE V (Continued) 

Author Position Ra.me of Institution Location 

Parker, Ass•t 
Edith P. Prof. of 

Geography 

Parker, Assoc. 
Margaret Prof. of 
Terrell Geography 

Dodge, Prof . of 
Richard Geography 
Elwood 

La-ckey, Assoc. 
Earl Prof. of 
Emmet Geography 

Univ. of Chicago 

Wellesley College 

Teachers College 
Columbia Univ. 

Uni ver si ty ~of· 
llebraslia, . 

Chicago 
Ill. 

Wellesley, 
Kass. 

Bew York 
City 

Lincoln, 
Neb • 

careful study of their own reports an attempt was made to 

ascertain whether the writing of each book was based_ upon ex

perience or experimentation and whether that experiae.ntation 

was carried on in a normal ~r usual situation. Table VI 

gives a brief summary of the study. 



Authors 

I 
· Brigham and • • 
Korarlane 

.· 

II 
· ilollurry ·and 
Parkins 

III 
Atwood 

IV 
Smith 

V 
Tarr and 
McKurry 

VI 
Packard and 
Sinnott 

VII 
Barrows and 
Parker 

VIII 
Dodge and 
Lackey 
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TABLE VI 

BASES or .-WRITIIG BOOIC 

Based Partly !!xolu- Partly Experi-
Exclu- on sively on ence 
eively Experi- on Experi- Gained 
on enoe Experi- menta- in 
Experi- menta- tion Normal 
enoe tion or Usual 

Situa-
tion 

-

no yes no •yes mo 

r 
r 

no yes no yes yes 
r I 

no yes no yes no 

no yes yes no yes 

-

no yes no yes no 

no ye$ no yes no 
.. .,, .. . 

no yes ye~ no · .. yes 

no yes no yes 
• -<II< . 

~ '), ···:··.: "~J.J~}')'J~_, ;: : JJ···: ·• ,·:·.' 
,I J J J J.) ') '.)'.)! ~,J•: ::·.:. ) ... •• ·: 
~ () ~ \) / ~ ,J : .)'.) J :, J J.) } J ) '.) ) ~ • • • • • • 

:, .J J .) J ) ') 

J ) l,J.).) J) 

() :J ~ .} .J ') J 
) )) .) ,) 

.) ) .) ') J ) ) 

' J ) ) • ) ) ) • • 

:) '.) ) _J '.) ) J ~ .. •• 

) ,:, ~ ~ .) ') ') J ) J • 

} .) I) ))) ') • ) _) .. 

no 

Experi-
menta-
tion 
Carried 
Oil 'in 
Normal 
or 
Usual 
Situa-
tion 

no 
t__ 

. j 

yes 

no 

yes 

no 

no 

yes 

no 



CHAPTER V 

.. AUTHOR I S PURPOSE 

The purpose of the author in writing these texts is 

stated here by means of quotations from the preface or intro

duction of each. 

Text Number I• 

An effort is made to cover •every important phase of 
• 

physical geography". 

In pursuance of emphasis on the human side of geography, 
the ma·terials, arid modes of life, industry, and trade are 
given more than the usual proportion of attention ••••• Great 

· care has been taken to reach excelle e in the maps; essential 
features are shown but minor facts ar e omitted to avoid vague
ness of impression. Contour maps have been given special 
attention ••••• In this text the causal relation is central 
and vital, but emphasis is also placed upon the study of looa.
tion. · (Map questions and reviews)..... The principles and 
forces with which physical geography deals are .brought in at 
appropriate points of application in the regional treatment. 
In the handling of all great subjects, concentration and unitJ 
are sought. 

'l'ext Humber .11 

The principle that the study of geography for elementar3 

schools should be "confined to the topiee that have the most 

important human relationships" is fundamental in this volume. 

Geogiraphic regions have been carefully delimited to 
bring into harmony scientific conceptions end teaching possi
bilities ••••• We have tried to select units as a basis for 
regional treatment that are well recognized and that will be 
really useful for the pupil to distinguish, to make the di.-1-
sion truly regional by using large areas where living condi
tions are essentially· similar. In regional divisions more
over, text and maps are in harmony. 

*For titles which correspond to the Roman Numerals, see 
Table II. 

-26-
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Tbe authors of this text state that they have endeavorec 

to prepare a text that fits modern educational theory and the· 

best teaching practice. 

This text attempts to aid good study or good thinking 
by furnishing abundant examples of clean- thinking..... lot 
only may this text be expected to give insight into better 
methods of work, but it may be expected to give abundant 
practice in such methods as well ••••• To the extent that it 
approaches literature, will it tend to stimulate further 
thought as literature does. 

There is an attempt to adapt this text to children of 

different abilities. In this volume the main text eovers 

minimum essentials of the subject. Problems for independent 

study are provided for children of more than average ability. 

"Point of view is industrial and commercial rather than 

descriptive.• 

Text lumber III 

Human geography is the keynote. Emphasis is given to 

the study of those factors that have a controlling influence 

upon the life and activities of the people. "The New Geo

graphy becomes an applied science of fundamental significance · 

to all .American citizens." Natural regions are used as units 

of study and the book is "constructed on the principle that 

the idea of Regional Geography is the goal tow~rd which the 

best scientific thought and the best pedagogy have long been 

progressing." 

Comparative maps are introduced as a new feature. By 
means of them, data are available ·for the solution of many 
excellent problems ••••• Against the baokgreund of world 
conditions the pupil examines the natural resources of the 
United States, the role they play in our industrial life, a.Id 
the care that should be taken to conserve them •. This leads 

I 

\ 
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to the treatment of our inland and foreign commerce and the 
development of our inter-national relations and responsibili
ties. 

Text lumber IV 

The author's purpose is to teach geography by regions. 

-He states his reasons thus: 

a. A regional aeography is an addition to geographic 
knowledge. This boolc is Regional-Human Geography. The cen1er 
of classification is man, not physiography or ~Y of the 
other elements ••••• People are the most interesting and im
portant things in the world. This book more than any other 
geographic text, - tells of human action; of the world as the 
home of man. It contains Physiography, Economics, History, 
and other sciences, but it presents them always as they af
fect man, and help him to live in his region. 

b. Political regions are arbitrary and accidental; 
natural regions are scientific. When you are interested in 
the life of man on the earth there is no reason for studying 
particular states as a group ••••• people living in the 
mountains think in terms of mountain farms, of coal, of 
lumber, and of tourists who visit the refreshing uplands. 
The people of the warmer sections grow cotton, buy cotton, 
sell cotton; think in terms of cotton. 

· ~n speaking- of the South Atlantic States as a whole, or 
even of one state we speak about one of these parts or 
natural regions at a time. We instinctively use the regional 
method. Political regions may be changed for no reason at 
all. 

c. Regional geography is the scientific method. Scieme 
classifie-s knowledge by putting together things that are 
alike. 

d. Regional geography is the method of business think
ing. Practical men think in terms of regional geography. 
J'or years business m.en and economic writers have been _talking 
about the Cotton Belt, the Corn Bel"t, the Wheat Region. It 
is because men thinking of business, must think in terms of 
regii.ons of production. 

e. Regiona1-Human Geography helps economic understand
ing. Economics rests in large part on a geographic basis. 
The modern trading man needs more and more to know why cer
tain regiams are cotton, lumber, or factory regions, and why 
his own region may or may not be expected to have trade with 
certain other regions. 
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f. Regional Geography saves time, and avoids repetition. 
It would be foolish to repeat the description of these plains 
for each separate state, group of states, or country when the 
entire region can be treated as a geographic whole. 

g. Regional-Human Geography uses comparison. Regional 
Geography makes comparison easy. Regional-Human Geography 
gives the child a wonderful set of standards for comparison. 

This text seeks to use the applied science method in

stead of systematic science method; to aid memory by explana

tion; to teach the two greatest civic concepts; a sense of 

the obligation of individuals to larger groups, and a sense 

of the inter-dependence of men and of nations. It seeks also 

to knit Regional Geography and History together. 

The author states that •teachers will find unusual 

teaching value in the p1.ctures of this book". 

Political Geography is not sacrificed because emphasis 
is laid upon natural regions. Our maps are made to meet the 
new pedagogical demand for simplicity. This book discusses 
the undeveloped resources of regions in auch a way that futUIB 
possibilities of each part of the world are gl.impsed. 

Text Number V 

The authors believe that a common defect in teaching 

geography is that pupils are allowed to forget about one 

country while studying the next. They have attempted to over

come this by giving prominence to review and comparison. 

They further believe: 

Rational geography must rest upon a physiographic 
foundation. Physiographic conditions most often furnish the 
reasons for the location of human industries, the development 
of transportation routes, situation of cities, etc. In other 
Physiographio facts about a given region are clearly grasped 
most of the other geographic facts eas ily arrange themselves 
as links in a causal chain. Thus the many details touching a 
certain locality are taught in relation with one another, so 
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that they approach the form of a narrative, rather than that 
of a mere--list of statements. 

Pl:l'Ysiography is introduced freely, but under two limi
tations. First: only such physical facts are included as are 
shown really to function in man's relation to the earth. 
Second: these physical facts are presented in connection with 
their use. 

One charactereetic of this volume is th&t it deals with 
its subject in unusual detail. Particularly in the treatment 
of many of the fundamental ideas of geography ••••• An effort 
is made to organize subject matter into larger units, in order 
to make distinction between principal and subordinate facts. 

Text Number VI 

Whether we wish it or not the United. States must play 
· an increasingly important part in world affairs. It is a 
matter of highest importance that citizens be prepared to 
take intelligent action upon all questions pertaining to our 
relation with other nations. An enlightened public opinion 
can eome only as each citizen thinks for himsel·f and is not 
at the mercy of the professional politician •. To p;omote such 
citizenship and to help in the development of higher national 
ideals have been the controlling motives in the preparation 
of this text. 

Among important lessons that geography has to teach, 
stressed by these authors, are the necessity of conserving 
great national resources and of appreciating the dependenoe of 
one part of our country upon the other parts, as well as tbe 
inter-dependence of the great producing regions of the world. 

Another aim has been to emphasize the dependence of tbe 
life and occupations of any locality upon the resources of 
the great geographic region of which it is a part ~d upon 
its accessibility to the resources of other regions. 

It has also been the purpose to treat with considerable 
fullness the resources, industries, commerce, and relation
ships of the leading nattons of the world. That this might 
be done, it has been necessary to omit many small or relative
ly unimportant countries or regions. It is felt that the text 
is there by distinctly strengthened. 

Every effort has been made to secure a bountiful supply 
of photographs that really illustrate; of detailed maps, 
graphs, and diagrams that clarify and vitalize the reader's 
concept.s in matters of detail; also comprehension maps and 
statistical tables for ready reference. 
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Text Number VII 

This series has been written with the conviction that 
it is the special function of geography to describe and ex
plain the relationships between man and his natural enTiron
ment. The material throughout is selected with a view to 
giving the pupils an understanding of such relationships, and 
to providing purposeful activity on their part. · 

In keeping with a wide spread demand among educators fol 
the elimination of waste -in geography work, most regions of 
the world are tre·ated l;>ut once, and those of little import to 
the young citizens of America are subordinated appropriately. 

·-As a result much· space has been gained and this has permitted 
a treatment of regions of large significance, which is more 
extend~d and richer than would otherwise have been possible. 

The text ~s graded carefully with reference to diffi
culty f language and of ideas ••••• racts. presented have 

- been chosen with view to developing ideas and illustrating 
geographical understandings; the pupil is lead to apply rela
tionships mastered in earlier studies to solution of later 
problems. Geographical terms are introduced only when needed, 
and only after underlying concepts have been made clear. No 
single method of presenting material has been followed; 
vari·ous methods have been employed as seemed most effeoti ve 
in particular oases. 

. The text systematioa1ly provides for supervised study. 
Definite goals- are set up for the pupil to reach. Explicit 
directions for procedure are given, and means provided by 
which the pupil can check his own conclusions. 

Liberal use is made of drill devices on the pl~y level. 

The treatment throughout is regional in character. 

Colored maps .are characterized by their simplicity; 
they are not intended to serve as general reference maps and 
few or no names appear on them that do not function in text 
discussion. The maps are progressive in character as is 
reading matter. 

Simpler ideas are developed early while . such difficult 
matters as latitude and longitude are introduced only when 
needed and at comparatively late stages. 

Pictures are restricted to views of real geographical 
quality. Definite and varied provision is made for their use. 

The text views Latin America as a field in which Spanist 
and Portuguese culture. has been modified in adjustment to a 
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new environment. It treats 'Africa in terms of recent EuroJ>
ean exploitation. It utilizes Australia to test and apply 
geographical powers gained by the pupil in study of other 
continents. 

It develops in the closing chapters summary concepts of 
· the •world pattern' of today. 

Text Number VIII 

The work of this text opens with a review and an elaba.-a
tion of certain relationships that have become increasingly 
significant in the· earlier years of study. 

The volume is intended to be a human geography in spirit 
and in content. 

T.he point of view is especially to be .seen in the 
character of problems which introduce and close each section 
of text. It is not the thought of the authors that anyone 
problem can be made the key opening a door to the understand
ing of any one section. Hence there have been selected sever 
al problems of permanent interest in the solving of which the 
pupil is lead to study a region in a broad and inclusive way. 
It is expected that these A!2-.!. will help make classroom 
procedure lees monotonous and more stimulating than the usual 
topical outline that has so long dominated lessons in elemen
tary school geography. 

I f the human viewpoint in geographic study should be 
accepted by the next generation, b-ecause it is the natural 
approach, geography will become as it should be, a subject of 
everyday usefulness in securing an understanding of the new 
world relations that are destined to become more complex . and 
more- vital as the years pass. 

The geography of the world is ever changing as with pro 
gress it must, and he who would advance with the world about 
him must be able to understand the new geography as it un
folds from day to day and from year to year. This volume is 
dedicated to the young people of today with the hope that to 
them geography may prove an everyday source of usefulness. 

P~oportional Distribution of Subject Katter 

Under General Heads.-- Although the amount of space 

given to each, . varies considerably, the general heads under 

which subject matter is grouped are quite similar in the firs 
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six textbooka· mentioned . This general grouping is indicated 

in Table VII . 

TABLE VII 

GENERAL HEADS UNDER WHICH SUBJECT 14'.AT'l'ER IS hROUPED AND PER 
CENT OF BOOK O·CCUPIED BY EACH 

General Heads 

North America 
South America 
Europe 
Asia 
Africa 
Australia and 

Pao11'1c Islands 
Desert of West Asia 

and North Africa 
General Geography 
Human Relationships 
Review of United 

States 
Geography of 

World War 
United States 
The Orient 
Latin America 
United States and 

the World 
Southern· Lands and 

the World 

r , 

"' J 
Texts .Indicated by Number• 

I II III IV V VI VII VIII 

. 51 . '1 47 .o 40. 7 44. 3 46 . 5 
4 . 8 7 .110. 5 s.o . 4 . 9 

18 . 2 22 . 0 19. 7 19 . l 19 . 8 39 . 7 
0.2 11 . 3 a.a 10.s a.o 
3. 9 4 . 0 5 . 2 5 . 7 4 . 2 

1.7 2 . 0 3 . 2 4 . 6 2. 1 

3 . 9 
4 . 3 4 . 2 3 . 2 9 . 0 
4 . 8 2 . 3 5 . 8 

2 . 0 8 . 8 3 . 0 

2 . 1 
37 . 3 

7 . 2 
10 . 2 

40 . 7 
s.o 

1s.s 
10. 2 , 

25 . 0 5 . 9 · 

10 . 8 3. 0 

15 . 4 . 

50 . 6 

6 . 0 

7 . 6 

Table VI.I shows that the per oent given to North 

America varies between texts from 40 . 7 to 51 . 7; for South 

America from 4 . 8 to 10.5 with a much more narrow range in 

the per cent assigned to Europe, Asia, and Africa as well as 
I . 

to Australia and the Pacific Islands . In texts number VII 

•ror titles of texts see Table II . 
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and number VIII, it will be noted that no space is allowed 

for Horth America. 

In text number VI, however a large per cent of the 

book is given over to the study of Europe; fully twice as 

much as in any other text ib the group. This the author ex

plains by saying, 

American History is too often left unrelated to Euro
pean History, which ·really constitutes the background. This 
defect tends to isolate and to over-emphasize the apparent 
accomplishments of our country and to omit adequate recogni
tion of the contribution of other peoples. This incorrect 
and disproportionate treatment of American History, if con
tinued would lead to a most unfortunate and disastrous result. 
It ·would foster a narrow if not conceited nationalism, rather 
than an intelligent and ethical inter-nationalism of spirit 
and point of view.l · . 

The authors are quite right in their statements, but 

it would be helpful, the writer believe,, if by some means 

it could be de~ermined just what is to be included in geo

graphy and what in history or whether they could be combined 

in such a way as to avoid burdening both courses with the 

same material. Such a foundation course is outlined for the 

first half year of junior high school, in .An In·troduction to 

American Civilization, by Rugg2; this proposed plan for mak

ing a composite course of geography, history, and civics, is 

not approved by all leaders3 in the field of geography. 

1 . 
L.O. Packard-Chas. P. Sinnott, Nations As Neighbors. 

lew York: llacl4illan Co • . , 1929. Preface v. 
2 H.O. Rugg, An Introduction to American Civilization, 

Chicago: Ginn and Company, 1929. 
3 . 
Earl E. Lackey, "An Introduction to American Civiliza-

tion, Discussion and Comment",Journal of Geography, XXVIII 
(April, 1930), 171. ___________________________ ___: 

. I 
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In contrast to text number VI, text number VII does not 

include the study of Europe a~ a continent at all having 

covered it in a preceding book of the series.1 

Both of the latter named texts devote a section to 

Latin America, but none to South America as a general divis 

In text number VII a section which occupies 37.3 per cent of 

the book is given to the United States, Bld ?.2 to the Orient 

In text number VII, it will be noted that approximately 

13.6 per cent of the ·book is given to the study of world 

relationships2; this .is not true of any of the. other seven . . 

texts being studied, al though related topics are found in . 

texts number II, III, IV, and VIII. The only text devoting 

a section to the World War is number v. 
Since the purpose here is to note only general heads 

under which content material is grouped, the per cents found 

in Table IV are bases upon the number of pages:· in the book, 

excluding the table of contents, appendices, title page, 

and preface. The per cents in all other tables are bases up- · 

on the entire book. 

By Topics.-- The proportional di.stribution of subject 

matter listed by topics is shown in Table VIII. 

The method of finding per cents assigned to topics was 

1Harlan H. Barrows, E. P. PaTker, and Margaret Terrill 
Parker, lurope mid Asia. Chicago: Silver, Burdett, and 
Company. P. 1-162. 

2 
See Table VII. 
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to count the number of lines to a page and to a column which 

was considered as a half page. Next to determine by the 

number of lines assigned to a topic, the number of pages or 

half pages covered by the topic. Then to compute the per 

cent for that topic using total pages in. the book as a basis 

for computation. 

Kuch over-lapping between topics and much repeti

tion make it difficult to include material in these textbooks 

under definite topie heads. The ones listed in Table VIII 

are for the most part, taken just as they are stated in the 

texts, but the same topic may incl'Ude much more or much less 

in one book than in another. 

As an example of this, examination of text number 

VIII will show .that while it gives no definite space to the 

discussion of man·• s relationship to the world about him, it 

contains more perhaps of this idea than any in the group. 

Ivery topic in the book is taken up from this point of view. 

In fact, as the author states, the book is· one of a series _ 

which has been written with the "conviction that it is the 

special function of geography to describe and explain the 

relationships between man and his natural environment"1• 

Some marked differences in distribution of subject 

matter may be observed in Tables VII and VIII. It is not 

intended in this study to call attention to all points of 

1 Il:td., 24. 
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TABLE VIII 

TOPICAL PAGE: DISTRIBUTIOI OJ' · SUBJEOT KATTER ., 

Topics Covered 
Texts listea. by number• 

I II III IV V VI VII VIII 
.. 

' 

History and Gov' t ..•• 15 . 27 . 5 3. 9 4 . 9 . 1 ., . 5 . 5. 3 
CliJ1B.te and Rainfall . 21 • . 24 . 2 11 . 39. 13. 3 s. 5 . 15. 
Surface and .Drainage . 47 . 5 ,6 . 8 44. S 34. 25 . 4 5 . 9 13. 17. 1 
Oities and Commerce •• 27 . 1'1 . 3 9 . 5 30. 5 30. 16. 23 . 30 . 
Transportati~n ••••••• 4 . 3 12. 4 1 . 5 4 . 5 . 5 12. 6 . 3 4. 9 

• I 
Agriculture ••••• • •••• 25 . 9 52. 5 8 . 5 48 . 30. 7 59 . 30 . 19. 1 
itl'orests and Lllmbering 5 . 4 . 7 1 . 5 9 . 2 . 9 11 . 3 . 1 . 
Minerals and llining •• 9 . 11 . 5 2 . 2 a. 17 . 3 19 . 2 a. 5. 4 
Manufacturing •••••••• 0.s 30. 6 2 . 11. 9 18 . 3 47 . 5 . s.e 
r1shi~ and J'isheries 2 . 3 1 . 8 • 5 1 . 8 6 . 4 8 . 1 . 5 1 • 
Veget tion and AJ;limal 

Li~e •••••••••••••• 2 . - 2 . 4 . 12 •. 1 . 1 . 4 .s 
General Geography •••• 7 . s. 4 . 3.1 15 . 9 - - -
Buman Relationships •• · 2 . 3 - 1 . 5 . 1 . s. - 30. 
Problems and Review 

Questions ••••••••• 20. 18 . 5 11. 4 18. 18 . 5 20 . - 10. 3 
Kap Study •••••••••••• 5 . 4 3 . 11 . 5 - 2 . 5 - 5 . 30. 
Oceans ••• -~ •••••.••••• 6 . 4 2 . . 5 1 . 4 . - - -
General Description 

·of Countries •••• · •• 34. 5 17 . 4 22 . 5 . 9 . 7 5 . 9 1 . 2 . 4 
Recreati~n of People . 1 . 9 3. 5 1 . 5 3 . 3 . . 5 - 4. 9 
Natural Resources•• •• . 4 . 4 12. 27 . 25 . 2 .9 35 . 22. 27 . 6 
Review and Comparison 

.United States ••••• 4 . 17 . 4 - - 7. 5 - - 1 . 2 
Relations between 

Countries ••••...•• - 1 . 1 . 5 - • 5 30 . 15 • 2. 1 
Description of Pe_ople 8 . 2 . 3 2 . 5 13. 16. a. 4 . 3 . 

- Home Work • ••••••••••• - - ., - - - - -
Geography of World 

.6 . 9 .7 War ••••••••••••••• - .. 3 . v - - 1 . 4 -Bew Problems and lew 
Tools • •••••••••••• - - - - - - 12. -

Summary Exercises •••• - - - - - - 20 . -
Picture Study •••••••• . - 10. 13. 12. - 24 . - 44. 
Title Pages, Preface,· 

Etc~ ••••• • •••••••• 3. 5 . 2. s. 10. 20 . 6 . 7. 
Unclassified ••••••••• - 5 . - • 1. 9 - - 9 . 6: 6.9 . 
T·otal Pages •• · •• •• • ••• 262 288 181 286 2.S7 365 208 295 .:~ 

*For titles which eorrespon~ t,o the Roman numeral:s , 
see Table II. 

••conservation and extent of. 
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TABLE IX 

PER CENT DISTRIBUT,ION or SUBJ-EOT MAT:TER 

Texts- Listed by Number• 
Topics 

I II I.II IV V VI 

History and Gov•t •••• 3 . 4 4 . 9 1 . 1 1 . 1 . 9 1 . 1 
Climate and Rainfall . 4 . 9 4. 7 3 . 3 s . 1 2 . 8 1 . 3 
Surface and Drainage . 11~ 3~3 ·13~6 7~ 5 . 4 1. 
Ci ties and Commerce •• 6 . 2 3. 3 2 . 9 S. 3 6 . 6 2 . 7 
Transportation ••••••• 1 . 2 . 4 • 4 1 • 1 . 1 a. 
Agriculture • •••••••• • s. 10. 2 2. 6 9 . 9 6 . 6 10. 
rorests and Lumbering 1 . 1 . 9 . 4 1.8 .s 2 . 
Minerals and Mining •• a. 2. 2 . 6 1 . 7 3. 7 3 . 2 
Manufacturing •••••••• a. 5 . 9 .s 2. 4 3 . 9 a. 
Fishing and Fisheries· . 5 . • 3 . 1 . 3 1 . 3 1 . 3 
Vegetation and Animal 

Life • • • • • • • • • • • • • . 4 - . 6 1 . 2 . 5 . 1 
General Geography •••• 1 . 6 1 . 1 1 . 2 .s 3 . 4 -
Human Relationships •• . 5 - . 3 • 1 . 2 1 • 
Problems .and Review 

Questions •••• ~ •••• 4 . 5 3. 6 3. 4 3. 7 4. 3 . 4 
Map Study •••. •••••••• 1 . 2 .s 3. 5 - 2. 6 -
Oceans ••••••••••••••• 1 . 4 . 3 . 1 .a . 8 -
General Description 

of Coun·tries •••••• a. 3. 4 6 . 7 1 . 2 . 1 1 . 
Reoreatf.on. of People . . 4 · .. s . 4 .s . 7 . 1 
latural Resources•• •• . 1 . 2 . 3 8 . 2 5. 2 . 6 6. 
Review and Comparison 

United States ••••• . 9 3 . 4 - - 7. 5 -
Relations between 

Countries ••••••••• - • 1 . 4 - • s 5 • 
Description of People 2 . . 4 . 7 2. 8 3 . 4 1 . 3 
Home Work ••••••••••• - - . 7 - - -
Geography of World 

War •••••••• • •••••• - . 5 - - 1 . 4 . 2 
Hew Problems and New 

Tools ••••••••••••• - - - - - -
Summary Exercises •••• - - - - - -
Picture Study •••••••• - .a 4 . 2. 4 - .4. 
Title Pag,ea , Pr eface ,. 

Etc ••••••••.••••• • . 6 . 9 . 6 1. 2 . 2 3 . 4 
Uncla~sified •••.••••• - 1 . - . 4 - 3. 9 

VII VII-I 

2 . 3 1 . 1 
2 . 3 3 . 2 
4 . 2 3 . 7 
7 . 5 6. 5 
2 . 1 . 
9 . 9 4 . 1 

. 9 . 2 
2 . s 1 . 1 
2 . 3 1 . 5 

. 1 . 2 

. 4 . 1 
- -- 6 . 5 

- 2. 2 
1 . s 6 . 5 
- -
3 . 3 .s 
- . 1 
7. 2 6 • 

- .a 
5 • .4 
1 . 3 6 . 5 
- -
- . 1 

4 . -
6 . 6 -- 9 . 5 

2 . 1 . 5 
3 . 2 1.5 

Total •.. • • . ••••• •• ••• 60. 7 56 . 4 :56 . 4 59. 6 57 . 9 62. 68 . 7 64 . 2 

*F~r titles which correspond to the Roman numerals, 
see Table II . 

••Oonservation and Extent of . 
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difference or contrast found in the eight textbooks selected 

for analysis, but to note only types _which are most evident. 

Table VIII shows a variation of approximately five per cent 

between texts, in material listed under the topie head of 

History and Government. Ol~ser examination of the texts 

shows that a large amount of subject matter listed under 1his 

head consists of unrelated fact and does not deserve a place 

as geographic material. 

While there· is of necessity considerable over-lap

ping between history and geography as subjects, the repeti

tion preTiously mentioned may be observed. Geography it 

seems, instead of repeating facts taught as history, might 

rather furnish a background for teaching those facts. 

Contrasted with history, that gives the yesterday 
and today of human action, geography tells the story of 
millions of years before hlillan history began. ror instance: 
the geographic topic glaciation, calls for a conception of 
hundreds of years; the formation of coal took millions; in 
the devel op~ent of continental platforms and ocaan basins can 
be felt the very pulse of the universe. Grappling with big 
fundamental thoughts like these tends to lift and make large 
the whole life of the student and tf develop an attitude of . 
patience, humility, and reverence ". · 

Text number I shows very good examples of the repe

tition which occurs between textbook in the two subjects. 

The following quotation from this text lists facts which 

might be found stated in much the same words in any United 

States History. 

-----------------------------··h 
1Harriet Smiih, Geography ror a New World. 

Addresses and Procedings. National Education Association, 
LXVII, 1929. 409. 
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After England had made its great conquest over the 
French, the English colonies separated from the Mother Countt"Yi 
as a result of the American Revolution. In 1783 the land · 

· was ceded to the United Stat es, from the southern border of 
Canada to Florida; and from the Atlantic. Ocean to the Missis
sippi River. At length the United 1~tates gained Florida and 
other lands west of the Mississippi, until in 1853, our 
borders.1 on the Gulf of Kexico and the Pacific were · the same 
as now, 

In 1867, the United States bought Alaska and as a 
result of the war with Spain in 1898, Porto Rico, etc. 

Again in this text on another page, this: 

Alaska was bought from Russia in 1867 and the 
Hawaiian Islands were annexed in 1898. As a result of the 
war with Spain, Porto Rico, the Philippine Islands and Guam 
came into our possession in 1898. A part of Samoa was added 
in 1900. 

In 1903 control of the Canal Zone was acquired 
from 'Panama. 'l'h2ee of the Virgin Islands were purchase.L from 
Denmark in 1916. 

Note t .he number of dates given merely as fact and having no 

relation to problems being studied.· 

In contrast to this, text nwnber II while it de

votes an even larger per cent of space to the topics of hi.s

tory_ and government, shows a relationship between .historic 

fact given and human environment, whieh gives it geographic 

value. 

This fact may be observed in the following quotatio 

from the latter text. 

1 Albert Perry Brigham and Charles T. KcFarlane, 
Essentials of Geography. Second Book. Chicago: American Book 
Company, 1925. 24. 

2 
Ibid., 24. 
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In 1898 when. the United States acquired the PhiliP
pine Islands, at the close of the Spanish War, it became 
important for us to have· ·a coaling and repair station for our 
ships in the middle of the Pacific. This is one of several 
reasons why the United Sta1m in that year annexed the 
Halt}iian Islands which had more than once requested union with 
us. 

Another from the same text: 

Until 1912, Alaska was governed entirely from Wash
ington, but in that year it was organized into a territory 
with its own legislature, which with certain restrictions, 
now makes the laws. ·It also eleets a delegate to our Cong
ress. Thus our former disadvantage of governing Alaska from 
a great distance and not always knowing its real needs has 
been in dome measure overcome. · 

Some of the most important laws pass .d by our Gove 
ment have been for the protectionaof its natural resources. 
Since our purchaseof Alaska, etc. 

In text number V, as in number I, a great aaount of 

historical content is given as isolated fact; but in the re

maining five text• of the group, the history included bears 

closer relationship to geographic ideas. 

The amount of space given to climate and rainfall 

varies from 1.2 to 8.1 per cent; with emphasis on both as 

affecting man• s Wf:\Y of living or working in his natural sur-. 

roundings, varying to a large degree. In text number V,for 

instance it is given almost entirely as descriptive ~aterial. 

In texts number VI md VII, though smaller space is assigned 

to these topics, both are- stressed as factors closely re

lated to agriculture and other industries, or as affecting 

man• s living or working conditions .• 

1rrank K. Kollurry and A • . E. Faitins, Advanced 
Geography, New York: The MacMillan Oo. 1924. 173. 

2 Ibid., 171. 
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Texts number I and number III emphasize physical 

geography but in the latt·er text it is in c·onnection with the 

study of natural regions, and the manner in which they pro

duce widely different occupations and modes of life. 

As is pointed out in Table VIII, approximat·e1y ten 

per cent of texts II, IV, VI, and VII, is assigned to the 

topic of agriculture, which includes stock raising and ranch

ing; while in tbe texts number ·t,number III, and number VIII, 

this topic occupies five pe~ cent or less. 

It is interesting to note that the first five texts 

in the group devote a section to the study of genera1 geo

graphy, while texts number VI, VII, and VIII do not. This 

does not mean however that it is omitted entirely from the 

latter named texts, but that it is not taught as isolated 

fact~ 

Tex_ts number III, IV, V, VII, and VIII pay conside11-

able attention to the extent and conservation of resources, 

from the view that they constitute the basis of a nation's 

prospeity. Table VIII shows a variation of one to eight per 

cent between texts for this topic. 

Under the head of review questions and problems, it 

will be seen that, with the exception of texts number II and 

number VII, the per cent is approximately the same. Upon 

examining the pages of these texts it may be seen that in 

texts number I and number V this material consists of long 

lists of questions upon fa~ts, to be memorized; while in 
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texts number I, III, IV, and VIII review questions are not 

stressed, but related problems for study are suggested. 

It should be noted here that text number VII, while it 

specifies no division known as review or problems for study,in

cludes both under "Summary Exercises•; a section made up afoan

parisons, devices, review questions and exercises of different 

sorts. For this type of work, text number VII is outstanding 

in the group. The work of the text is introduced by a seotio~ 

call-ed "New problems and new tools" which links up in an in

teresting way, the new ~ork with that already presented. 

Texts number VI and number VII emphasize world rela

tionship and relations between countries. Little or no atten

tion is paid to it by other texts in the group. 

Aside from the legend which accompanies each illus

tration, no picture study is included in texts number I and 

number v. In text number VII no caption is given to pictures, 

but sugges~ions for study are given under, "Summary Exercises". 

As is shown in Table VIII, texts number III, V, and VIII stl!BB 

map study. 

Of teaching with maps, E. Norton says,. 

The wise choice of maps for use in geography is not 
an easy matter, but one requiring careful and thorough study. · 
It is necessary to possess an understanding of international 
relationships, and a keen insight into the influence natural 
environment has upon human activities. We are living in a 
new day, and geography is a study of the present day. We 
have come to realize that political boundaries made by man 
may not influence a nation's industries so much as natural 
conditions. 

The main factor governing the usableness of maps 
is accuracy. Inaccuracy of facts on maps mislead and confuse 



-44-

pupils. Legibility is almost as important as accuracy. If 
names or symbols are so numerous, that desirable information 
is lost, the map is practically useless. A map should be 
chosen for the kind of information it gives rather than the 
amount it gives. 

Color plays an important part in the wise selection 
of maps. Pupils are attracted to a map of harmonious color
ing. Aside from their beauty, colors must be bf service in 
distiIUn.tishing between lands and water, highlands and low
lands.-i · 

These ideas in regard to maps are most favorably 

expressed in texts number III and number VII. The color map 

in text number III are excellent, particularly physical maps. 

ror legibility and simplicity ·as well as accuracy the maps in 

text number VII excel. (Table XXII.) 

The topic referred to as general description of 

countries, which consists for the most part of general state

ments of fact about a country, without particular attention 

to relationship, varies between texts considerably. Another 

interesting comparison is the per cent of the book given to 

description of people. 

Topic and chapter headings contain more of interest 

and meaning in the later texts. Contrast the following 

chapter heading, "A Country Whose Desert Kalces the World's 

Gardens Grow12, - with this sentence found in a paragraph of 

general description of Chile, 1 0f these mining is the most 

1z. Norton, "Teaching With Maps in the Intermediate 
Grades•, Journal of Geography, XXVII (December, 1928), 352-9. 

2Leonard O. Packard and Charles P. Sinnott. lfati'ons 
as Neighbors. lew York: The MacMillan Co., 1929. 530. 
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important, and the most valuable deposits are the beds of 

nitrate, a substance used in fertilizers and the manufacture 

of explosives". 1 

Marginal and column headings, blank pages, etc., 

are listed under the head of "Unclassified Katerial". Some 

paragraphs which consist of overlapping between topics and 

which are difficult to classify under any one head are in

cluded here also. 

By Graphs, Pictures, and Tables.-- Tables X to XVII 

show the proportional distribution of Tabular, Pictorial, 

and Graphical representation. 

The method used to find these per cents was to 

measuTe in millimetres each picture, graph, map or other il

lus~rat~on which was less than one half page in size. The 

page of the book, being considered was measured also in mil

limetres. By dividing by the area of the illustration, it 

was converted into the fraction of a page nearest to one

fourth, one-eighth, one sixteenth, or other fractional parts 

designated in Tables X to XVII • 

. The number of double page, full page, three fourths 

page, and half page illustrations ·were count.ed also, and per 

cents figured using the total number of pages in the book as 

a basis for computation. 

1 Albert Perry Brigham and Charles T. _lloFarlane, 
Essentials of Qeo~raHhg. Second Book. Chicago: American 
Book Company, 192 . . 3. 



-46-

TABLE X 

TABtJLAR, PICTORIAL, AID GRAPHICAL REPBESENTATIOI 
TEXT NU)(BER I* : 

lumber of Illustrations of Each Size 
'l'ypBS 

1/2 1/6 1/10 Per · of 
Representa- Double Full 3/4 to 1/4 to to Total Cent 

tion Page Page. Page. 1/3 Page 1te 1/16 of 
Page Page Page Boole -~ 

Photographs •• - 4, - 6 70 276 64 78 18. 
Diagrams ••••• - - - 2 3 2 6 2 .2 
Pen and Ink 

Drawings •• - - - - - - - - -.. '\ 

Kaps •.•••••••• 5 35 l 20 17 78 2 74.5 17.2 
Graphs ••••••• - - - - - - -- - -
TOTAL 1-5 • • • 5 39 l 28 90 356 72 154.5 35.91 

' 
Tables •••••• - 17 - - - 4 8 18 . 4.16 

TOTAL 1-6 • • • 5 56 1 28 90 360 80 172.5 39 .• 8 

TABLE XI ' 

TABULAR, PICTORIAL, AHD GRAPHICAL BEPRESENTATIOI 
TEXT IUllBER II 

lumber of . Illustrations of Each Size 
Types 

of 1/2 1/6 1/10 Per 
Representa- Double J'ull 3/4 to 1/4 · to to Total Cent 

tion Page Page Page 1/3 Page 1/8 1/16 of· 
Page Page Page Book 

Photographs •• - 1 - 39 199 60 ., 70. 13.7 
Diagrams ••••• - - - 1 2 3 2 2 .4 
Pen and Ink 

Drawings •• - - - - - - - - -
Kaps. -•••••••• 15 22 - 31 53 37 12 122 23.8 
Graphs ••••••• - - -- 4 - - ~ .s .1 

TOTAL 1-5 ••• 15 23 - 75 254 100 21 194.8 38.l 
11··· 

! -ables .. •·• .... - 21 - 1, 10 6 4. 1 27 5.3 

TOTAL 1-8 •• •• ,. 15 44 - · 85 . 260 104 22 221.8 43 ... 4 

•ror titles corresponding to_ Rom. num. , see Table II 
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TABLE XII 
TABULAR, PICTORIAL, AND GRAPHICAL REPRESENTATION 

TEXT NUMBER III· -

• lumber of Illustrations o-f Each S1-ze 
Types 

1/2 1/8 1/10 of • . . 
Representa~ Double P'tl.11 3/4 to 1/4 to to Total 

tion Page Page Page 1/3 Page 1/8 1/16 Pages 
Page Page Page 

Photographs •• - 1 - s 38 260 183 64 
Diagrams ••••• 1 - - 1 3 5 2 3 
Pen and Ink 

Drawings •• - - - - 2 - 1 .6 
Kaps ••••••••• . 7 32 1 15 21 20 12 61.5 
Graphs ••••••• - - - 1 - - - .3 

TOTAL 1-5 ••• 8 33 1 23 64 ·ass 198 129.4 

Tables •••••• - 13 - a - - - 14-. 

TOTAL 1-6 ••• 8 · 46 1 25 64 285 198 143.4 , 

TABLE XIII 

TABULAR, PICTORIAL,· AND GRAPHIOAL REPRESENTATIOll 
TEXT mnlBER IV . 

Number of Illustrations of Each Size 
Types 

1/2 .1/6 1/10 of 
Representa- Double 11'llll 3/4 to 1/4 to to Total 

tion Page Page Page 1/3 Page 1/8 1/16 Pages 
PagetJ Page Page 

Photographs •• - 1 - 33 252 151 14 88 
Diagrams ••••• - - - 2 - - 19 a 
Pen and Ink 

Drawings •• - - - - - - 9 1 
llaps ••••••••• 13 23 - ~ 12 15 20 60 67 
Graphs •••••• - 1A - .. - - 2 2 1.5 

TOTAL 1-5 ••• 13 264 - 4? 26? 173. 104 159.5 

Tables • .••••• - 34 - 1 1 8 11 35 
. . 

TOTAL 1-6 ••• 13 5a4 - 48 268 181 
) 

115 194.5 

:Per 
t Cen 

of 
Boo 

19.5 
.9 

.1 
18.9 

.1 

39.5 

4.3 

43.8 

Per 
Cent 
of 
Book 

18.3 
.4 

.2 
13.9 

.3 

33 .• l 

7.3 

40-.4 
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TABLE XIV 

TABULAR, PICTORIAL, AND GRAPHICAL REPRESENTATION 
TEXT NUKBER V 

Number of Illustrations of Each Size 
- Types 

of 1/2 1/S 1/10 Total 
Refresenta• Double Full 3/4 to 1/4 to to Pages 

ion Page Page Page 1/3 Page 1/8 1/16 
?age Page Page . 

"'"" - ·- ...I 

Photographs •• 70 165 103 6 80 
Diagrams ••••• ...... .. a 3 10 4 3 
Pen and Ink 

Dr-awings •• 8.3 
Kaps ••••••••• · 2 46 2 32 43 10 4 78 
Graphs . .. .. ..... 1 .l 18 13 5 

.TOTAL 1-5 ••• 2 47 2 104 212 141 27 173.3 

Tables ·•·• ••• .• 20 · 1 1 a:> .• 7 

T.OTAL 1-6 • • ·•· 2 67 2 . 105 212. 141 28 194. .. 

TABLE XV 

TABULAR, PICTORIAL, AID GRAPHICAL REPRESEITATIOB 
TEXT NUJIBER VI . . 

Per 
Cent 
of 
Book 

17.31 
.6 

1.8 
1SJ38 
- 1. 

37.5 

·4.5 

42. 

Number of Illustrations of Each 81.ze . . 
Types 

of Double J'ull 3/4 1/2 .1/4 1/6 ·1/10 Total Per 
Representa- Page Page Page to Page to - to Pages Cent 

tion · 1/3' 1/8 1/16 -- of 

Photographs •• 
Diagrams ••••• 
Pen and Ink 

Drawings •• 
Maps •••.••••• 
Graphs •••••• 

TOTAL 1-5 ••• 

Tables ••••••• 

TOTAL lioaS ••• 

2 

2 

2 

17 

17 
3 

37 

34 

71 

-

-

Page Page Page · · · Book 

246 13 1 1 134 22.7 
1 1 .s .1· 

a.6 .4 
26 2 1 - 34. 5.8 

., 
I 6 3.7 ·.6 ~ 

273 · 15 3 8 174-.9· 29:. ·6 · 
.l 

9 - 44 - .. 50 8.4 

282 59 3 a 224.9 38. 
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TABLE XVI 

TABULAR, PICTORIAL, AND GRAPHICAL REPRESENTATION 
TEXT NUKBER. VI I . 

Number of Illustrations o.f Each Si.ze 
Types 

of 1/2 1/6 1/10 
Representa- Double Full 3/4 ·to 1/4 to to Total 

tion Page Page Page 1/3 Page 1/8 1/16 Pages 
Page Page Page 

Photographs •• 1 3 - 109 19 30 1 60 
Diagrams ••••• - - - 1 - - - .5 
Pen and Ink •• 

Drawings •• - - - - - - - -
Kaps ••••••••• 4 1 2 4 11 26 2 19 
Graphs •• · ••••• - - - a 4 4 · 28 5 

TOTAL 1-5 ••• 5 4 2 116 34 60 31 84.5 

Tables. , •• , •••• - ,.10 - . l 2 - - 10.5 

TOTAL 1-6 .... 5 14 2 117 36, 60 31 95. 

TABLE XVII , 

TABULAR, PICTORIAL, AND GRAPHICAL BEPRESENTATIOB 
TEXT IUMBER VIII 

Per 
Cent 
of 
Book 

19.8 
.1 

-
8.2 

: 1-..6 

2.1 .• e 

3.5 

31.3 

Number of Illustrations of Each Size· .. 
Types 

1/2 1/6 1/10 of Per 
Representa- Double J'ull 3/4 to 1/4 ·to to Total Cent 

tion Page Page Page 1/3 Page 1/8 1/16 Pages of 
-· Page Page Page Book 

Photographs •• - 1 - 45 181 102 10 80 17.4 
Diagrams ••••• -- - - - - - - - -
Pen and Ink 

Drawings •• - - - - . - - - - -
llap:s ••••••••• 20 7 - 8 30 2 1 55 11.9 
Graphs •••••• - - - - 26 13 9 12 · · 2.6 

TOTAL-1-5 ••• 20 8 - 53 237 117 20 14? 31.9 

Tables •••••• - 18 - - - 1 1-. 18 · 3.9 
' 

TOTAL 1-6 ••• 20 26 - 53 237 . 11,8 21 .. 165 . 35 .. 8 
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In checking the validity of these texts, it is 

believed that some statements, while they may not be classed 

as errors are, or may be, misleading to the reader. Some 

instances of this are noted here. 

In speaking of the influential position of France 

on the mainland of Europe this statement is made, 1 If France 

succeeds in keeping peace in western Europe, she will have 

earned the gratitude of the world1 •
1 

Accordlng to Harry Elmer Barnes2, who has made a 

study of the history and causes of the World War, France has 

not deserved so great credit for her share in promoting 

world peace. 

In text number V there is a section,known as "A 

Brief Geography of the World War• 3, which is very doubtful 

geography material. There are many misleading statements in 

the section and according to the foregoing named authority4, 

there are some which possibly border upon error. 

tn text number V there will be found this statement 

in referring to the production of coffee trees, 1 the average 

tree yields about a . pound and a half of cleaned coffee a 

year•. 5 Any goo~ reference. book. :W.i _l .l . ~_i _sprove the statemen_t _ • 

1Leonard o. Packard and Chas. P. Sinnott,op.cit.,284. 
2Harry Elmer Barnes, The Genesis of the World War, 

705-35. 
3Raiph s. Tarr and Frank M. McKurryi New Geo§rapll.es, 

Second Book. Hew York: The KacKillan Co., 1927. 414-2. 
4Harry Elmer Barnes, op. cit. 
5Tarr and McKurry, op. cit., 245 

----------- ,----------·-----------~ 
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While reviewing and ~ommenting upon text number VII 

recently in the Jour.nal of Geographv1 , one writer calls atten 

tion to these minor points of criticism, 

The artificial manufacture of nitrate as it affects 
Ohile is not mentioned; Cairo has grown because routes focllS · 
there, but railroads are barely mentioned at all; one wonders 
why Uruguay is studied with Brazil when in reality its life 
is so closely associated with that of Argentina; one wonders 
too how well children understand the exercises on latitude 
and longitude. 

In commenting upon this criticism it might be said 

that, the writer believes that children in all probability 

understand the exercises on latitude and longitude as well 

or better perhaps, than they do long sections of general geo

graphy, where latitude and longitude are usually found, 

taught merely as fact without connection. 

Style or Nature of Writing 

Clear, Unified, Concise.-- An idea of the style 

used in writing these texts· was obtained by random sampling. 

If the sentences used are short and direct with an average 

length of from ten to tw~nty words, . the style is considered 

clear. In the score sheet for analyzing textbooks used by 

Mrs. K. w. Dunn in the city schools of Long Beach, Oaliforn1al; 

sentences having an average length of ten to twelve words 

were given as a measure to determine clearness. This would 

vary it with the subject being studied and the grade in 

lElla ll. Wilson, •Geographical Publications·," 
Journa.1. of Geography. (April, 1930), 170. 

2iiopkins, op. cit., p. 587. 
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which the text is being us·ed. 

As a result of this sampling, mentioned above, it 

appeared that in all geography texts being considered here, 

that clearness of style is hindered more or less by long 

sentences and lack of directness. As an illustration of this, 

note the following quotations from text number III. 

. The locatian of New England on "the Atlantic sea-
board with its ' many excellent harbors and its numerous rapid 
streams, so well supplied with falls, the moist air, an · 
invigorating climate and a distribution of rainfall which 
supplies streams · and reservoirs with water throughout the 
year, are factors whiof have made possible the rapid develop-
ment of manufacturing. . . 

On the same page this senten~e may be found. 

With the introductions of railroads, more new 
materials were broug~t to this part of the country, food sup
plies were imported from the great agricultural districts 
in the interior of the Un1ted:-~ S1tates, and the manufactured 
articles of Jew England were sent west and south to markets 
that increased rapidly in number and size. 

This sentence appears in text number VII. 

It is at the head of navigation for the steamboats 
which ply between the lower river and Trinidad, and therefore 
the chief depot, for the s.maller steamboats and small sailing 
vessels, ap.d other craft which navigate the upper Orincoco 
and some of its tributaries except in periods of low water, 
bringing down the proiuots of the interior and distributing 
imported commodities. . 

Sentences of this length while they may be easily followed 

by adult readers are apt to be confusing to pupils of the 

grade for which these texts are recommended~ 

1wa11ace W. Atwood, Bew Geography, Book Two • . 
Chicago: Ginn and Company, 1929. 7. 

· 2Harlan B. Barrows, E.P. Parker, and Margaret 
Terrell Parker, Geography, Southern Lands. Chicago: Silver, 
Burdett and Co., 1929. 100. 

. l 
I 
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An attempt was made also by random sampling to 

decide whether thoughts are expressed in a aoherent, unified 

and coneise manner. As is noted in the sentence quoted, 

there is lack of both unity and conciseness. This in fact · 

appears to be a common fault to some extent in the texts as a 

group. The examples given are typical although no~ so .marked 

in texts number IV and VI. 

Interesting to Pupilsf-- The material in texts 
9@ 

listed appears ~o be fairly interesting to pupils of grade 

for which it is inte~ded, if not m~de burde'h.some by too much 

memo~izing,of !act and place geography. In texts number I 

and number V repetition occurs t ·o such an extent that there 

is considerable loss of. interest to the reader. To illustra1e: 
, 

in text number V t~ere is given a general study of North 

America, followed by a detailed review; this i .s followed _by 

a complete section given over to a second study of Borth 

America with review, while still another division is occupied 

by study and review of the United States. 

Diction Used.-- 'l'he author's choice of .words in 

the texts of the group appears to be only fairly well adapted 

to pupils for which · the books are written. This was deter

mined by making careful comparisons with The Teacher's Word 

Book by Thornii.ke1 • 

11dward L. Thorndike, The Teacher's Word Book. 
Teacher's College Publication, 1921. 

;..._..-------------------------------
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The method used was to select at random groups of 

words, fifty in a group, and compare with those listed in 

the word book, to find rank of ~mportance. In some instances, 

lack of directness and 'length of sentences make it appear tha 

diction is too difficult. This is evident in sentences like 

those previously quoted in topic, 1 0lear, eonoise, unified?•, 

pages 34 and 35. 

· Correlation With Lives of Oh_ildren.- There is some 

correlation between subject matter and children's lives 

through adaptation of exercises and problems at ends of 

chapters or divisions. Texts number IV and VII give more 

consideration to this matter of correlation than others of 

the selected group. To a great extent, content material is 

given in an informational or descriptive style, much of it 

in a form suitable for older readers. 

Vocabulary.-- ·In each of the eight texts of the 

group, may be found a pronouncing vocabulary and index table 

combined. With one exception, each is supplied with a key 

to pronunciation. This is not provided in text number VI. 

The key to pronunciation is more complete in detail, . in texts 

number II, IV, V, and VII. Text number VII gives additional 

attention to word study. The following excerpt shows the 

type of "aid to pronunciation• help contained in this book. 1 

1 . 
Barrows-Parker, op. cit., 3. 
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Four rules to help pronouce names in Latin American 
countries. 

1. "A" in most cases is like "a" in fli.r. Thus 
Caracas is pronounced, n ra .. k.is. 

2. "I", in most oases is like "e" in mt. Thus Lima 
is pronounced Lemw:. 

·3. "E1 in most cases is like ."a' in h'!:te; thus 
Recife is pronounced RK slf'f~. 

4. "Gu'' is like "gw•, "qu" like •k", and "ai or ay" 
following "gu1 , is like,. 1 l 1 . in pTne. Thus 
Guayaquil is pronounced. Gwl" I kel. La Guayra 
is pronounced L! GwT' rl:, and Iquique is pro
nounced Eke• ki'. 

There are some exceptions to these rules. ror ex
am~le in English speaking countries Brazil is pr9nounced 
Bra dl 1 , not Br! zel; Guiana is pronounced Gt a' na (the g 
is not like j, and Gu is fOt like gw'); Ecquador is pronounced 
Ek'wa ddr, not Ak 1wa-d8r. 

Attitudes Created.-- While it is probable that 

direct attitudes likely to increase or create race or national 

hatred, or sectional predjud.ice are not developed in these 

texts, there is much more to cultivate desirable relationships 

between oountrie_s and sections in some books than in others. 

This characteristic is noticeable in text number VI which 

devotes an entire section to the topic ·"How Nations Depend 

Upon One Another•. In text number VII, inter-dependence is 

stressed rather than comparisons, by such studies as: "The 

United States and the World", "Southern Lands and the World", 

This volume brings out the relationship of countries in the 

"World Pattern" of today. The dependence of one section of 

l Il2!.5!.. , 3 • 
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a country upon another, is emphasized in text number IV. 

An understanding of ·the environmental coniitions 

and history of so called backward nations creates a sympa

thetic view point. Under such captions as: "Progress Under 

Difficulties•1 and "What Mexico Needs12 , such m~terial may 

be found. 

Of this attitude between countries and sections of 

countries, Goode, in an address on World Oitizenship,makes 

this statement, 

The right study of geography establishes underst8.rld
ing of the problems of other people, emphasizes sympathy, 
recognizes virtues, promotes the •square deal', between 
nations and groups, breaks down barrisrs, works for inter
national peace fPld wo:nld citizenship. 

Organization of Subject Matter 

The organization of subject matter is shown briefly 

in Table XVIII. 

In books number II, III, IV, VII, and VIII, human 

relationship is the unifying principle, underlying all content 

material; in varying degrees, however. It is most emphasized 

in texts number IV and VII. In the other three of the above 

mentioned group, it does not permeate the entire text as a 

central theme, although in each there is a section allotted 

to the study of man's relationship to the world in which he 

lives. 

School 

1Barrows-Parker-Parker, op. cit., 
2 Packard-Sinnott, op. cit., 500. 

• 

3J. P. Goode,•~eography and World Citizenship,• 
and Society, 26 (Sept. 24, 1927) 377-81. 
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In text number I, although the study of pnysical 

geography is given much emphasis as is also ·the causal rela

tion, aid the human side of geography is given some attention, 

there is no one principle around which all other material is 

grouped. 

The authors of text number VI, believing that under 

standing and appreciating the contributions which each nation 

makes to the world's welfare, is one of the surest ways of 

developing good will among peoples, have built a text around 

this idea. They develop the ·idea of inter- dependence betwee 

countries and believe that ·"anything that interferes with or 

helps in the growth of any one nation, is a matter of concern 

to all other nations•.1 

Text number Vis physiographic in nature end follow 

causal sequence. Comparison and review are given great 

prominence. 

All texts of the group appear to be written in a 

sufficiently comprehensive manner and in some instances per

haps with too muuh detail. Attention is called to the latter 

observation in texts number I and v. 
According to Table XVIII, volmae I and V make no 

provision for varying types of teaching; such as "Project 

Method• 1
, "Problematic", or "Original Work", etc. All other 

texts included provide in some measure for these variations; 

text number VII is outstanding in the latter respect, provid

ing games, exercises, puzzles, and problems closely related 

lpackard~Sinnott, op. cit., v. 
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TABLE XVIII 

ORGANlZATION or SUBJECT. MAT'l'ER 

Texts listed by NumbeT* 

I II III IV V VI VII 

Is ~here a unifying 
yel yeJl yei principle , .............. no yes no yes 

Is it secured by : 
A oultur~l theme permeat-

ing the .entii-e text ? •• - - - yes - yes yes 
InteP.xelation of chapters 

or divisions? ••• • ••••• yes yes yes - - - -
Does organization comply 

with psychological as 
well as logical 
principles? •••••••••••• ~. yes yes yes yes no yes yes 

Is there provision for 
v~ying types of 

yei teaching? •••••••••••••••• no yes yes no no ye_s. 
... 

to topics at hand. 

VIII 

yes 

· no 

yes 

yes 

yes'1 

Text number IJ provides helps for teaching pupils 

of varyi ng ability; this text alone of the number takes care 

of this exceedingly important point . 

Quality of A.ids for Using 

The quality of aids . for using selected texts varitta. 

some being rated as excellent , others as good, fair, or un-

satisfactory. Table XII gives an indication of these varia-

~egional Human Geography. 
bHuman Relationships . Texts III , IV, VII, and VIII. 
0 aelations between Nations and Countries . 
dTo some extent . 
•For titles of texts see Table II . 
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tione and the rating assigned to each. The Long Beach City 

score sheet1 previously referred to, was used to help deter-

mine these ratings. 

TABLE XIX 

QUALITY or AI~S FOR USING 

Different Texts listed by Number 
Aids 
Used I II III IV V VI VII V!Il 

Appendices • .•• Goop. Good Good Good rair Good None Good 

Bibliography: 
For Pupils. Un Un lrone lone Un None Ifone None 

class class class 
1f1ed ified ified 

ror Teachers Un None Un lone llone Un lione None 
class class class 
ified ified ified 

Footnotes •••• None Good Good None None None None Bone 

Indices and 
Pronounc.ing 
Vocab •••••• Good Good Good Good Good Good Good Good 

Marginal 
Notes •••••• None Good None ·1ane Un Hone None None 

satis 
fact 
ory 

Paragraph 
Headings ••• Good liood Fair Excel- None Good Excel Fair 

lent lent 

Pupil Assign-
ments 
Que st i one •• t1n Good Good Gooda Un Good Excel Good . 

satis satis lent 
fact fact 
ory ory 

1Hopk1ns, 0Ih cit., 586. 
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_;;.,, 
TABLE XIX (Continued) 

r 

Different Texts. 11 sted by Numb.er.• 
Aids 
Used I II III IV V VI VII VIII 

Pupil Assign:.. 
ments (cont) 
Problems ••• None Good Good Good Un Good Excel Good 

satis lent 
fact 
ory 

Table of 
Contents: 
Chapter •••• Good Good Excel Good Good Excel Good Good 

lent lent 
Illustra-

tions •••• Not Not · Excel Good Excel Good Good Good 

Summaries: 
Chapter or 
Di vision ••• Un Fair rair On None Good Excel Bone 

satis satis lent 
fact fact fact 
ory ory 

Title to all 
Goodb Illustrations Fair Good Good Good Good Good Good 

~upil assignments are lar~ely in Teacher's Manual, 
Pictures are given without legend, but these are 

used as study in 'summary exercises". 
•see Table II. ;,.__ ____ _ 
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MECHANICAL MAKE-UP OF TEXTS 

The first thing in the mechanical construction of a 
book which impresses one is its general appearance. This is 
made up of many factors. It may mean attractiveness of cover, 
the kind of type, kind and number of illustrations, sife of 
book, number of pages, binding, quality of paper, ete. 

In considering the mechanical make-up of texts a 

c~eful study of the above named elements, was made and the 

results tabulated. Tables XX, XXI, and XXII show the result 

of this check. 

The Long Beach City Score sheet2 was consulted to 
-

help determine these points. In observing binding and size, 

a text was thought to be durable, if the cover was cloth, 

machine sewed throughout with a super, of heavy material 

five-eighths of an inch or more in width pasted on inner 

cover; it was also considered necessary for illustrations to 

be part of the make up and not tipped in. The paper should 

be white, unglazed and non-porous. 

The following suggestions were used in making deci

sions record.ed in Table XX. 

Persons whose work is concerned with the ·selection 
of appropriate type for textbooks, realize that all research 
in this field has been largely inconclusive. This is unfor
tunate since there is a real demand for reliable informatic:m 

le. R. Maxwell, The Selection of Textbooks. 
Boston: Houghton llifflin qompany, 1921. oh. vi. 

2 . 
Hopkins, op. cit., 584. 
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on the subject. School boards have shown a disposition to 
set up standards and in at least one case (lew York City) 
certain standards of typography have been adopted. Publisher 
would gladly comply with authoritative recommendations if any 
were at hand. · 

Research workers have often been handicappe~ by a 
limited knowledge of typography which rendered their results 
almost meaningless. even when there were results to report. 
The point system may be explained thus; the expression 
'eighteen point type' means that that the capital letters ere 
eighteen seventy-seconds of an inch in atitude. It has only 
a general bearing on (lower case) small letters and for tbat 
reason the size of type is not fullf described by the point 
system. A lower case letter of one style or face, in 
eighteen point type may be almost as small to the eye as the 
same letter of some other face in twelve point type. There-

- fore it would seem necessary to carry out experiments on 
type size with one specified face. 

The layman does not have at hand ready means for 
determining the size of type in millimeters. It is not easy 
to measure to a tenth of a milliaeter. Until a better way is 
devised, size should be described by giving the size and the 
face. The characteristics that need to be considered are: 
(a) the extent to which the face is expanded, and (b) the 
actual size of the lower case letters. 

The space between lines is called 'leading•. There 
is no special term for the amount of space between words. 
The two have a definite relat1on1n each other. Type which bas 
wide spaces between the words needs to have more space be
tween the lines to keep it from seeming •to fall apart•. 

It is obvious that if the words are widely spaced 
arid the lines are not sufficiently spaced the appearance will 
be a page of columns of words rather than lines of words. 
Therefore 'leading' must be specified in terms of the size of 
type, the face of type and the extra space between the words. 

In the same way line length must be considered in 
relation to the size of type. The bare statement that a li~ 
of type should not be more than ninety millimeters in length 
has been widely accepted as a fact. It must be evident, how
ever, that in type this length it would be uncomfortably long 
while in seventy-two point type it would be ridiculously 
short. The optimum lfngth of line for each size of type · · 
should be determined. · 

1H. ·m. Wheeler, "Suggestions for Research on Typo
graphy of School Books", !lementary School Journal, XIII 
(September, 1928) (June, 1929), 27-31. 
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The examples of type furnished by the Long Beach 

score sheetl were used as a basis for comparison as were 

those given by Reeder2• 

Print standards for adults3 have been stated as 

follows: thickness of vertical stroke .3 mm., distance be

tween lines 2.5 mm. "8 a rule, maximum length of lines which 

should be uniform 90 mm. letters clear cut and distinct with 

deep black tops (for the reason that reading is done along tl:e 

top of a line). Mrs. Dunn on the Long Beach score sheet4 
., 

specifies the proper type height above the .4th grade as 1.5 

mm. with 10 point as the minimum, and the thickness of 

vertical stroke, preferably • 3 mm. ·, with the minimum • 25 mm. 

The spacing between words should be, according to this score 

sheet, 2 mm. with a minimum of 6/7 words per om. The diets.me 

between lines should be 2.5 mm. This however is of no ad

vantage if type is below 1.5 mm. for small letters. 

These requirements are not complied with in all 

texts being analyzed here. (See Table XXI) The one inch 

standard5 was used to decide the last point in Table XX. 

1 Hopkins, op. cit., 583. 

2ward G. Reeder, How to Write a Thesis. Public 

School Publishing Co., 1925. 94. 
3walter R. Siders, How Should Textbooks Be Selected.: 

Addresses and Proceedings of the National Education Associa,.. 
tion, 1920. 397. 

4Hopkins, op. cit., 584. 
5Ibid., 583. 
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TABLE XX 

MECHANICAL KAKE-UP 
. ~ . . 

Binding and Size Paper ... 

Attrac Will Is Of I s 
Hum 

Pages 'ber 
tively Endure Too Are Ta, Good Glossy 

Text Bound Use of Heavy 1.f1¥to QUality Tint of 
' . Pupils Use . . . . Pages 

I no yes yes no yes some . cream 432 
what white 

II no yes yes no fair no white 511 

III no yes yes yes fair yes cream 327 
white 

IV yes no yes no fair no cream 481 
white 

- V no yes yes no fair some cream 462 
what white 

VI yes no yes no yes no white 500 

VII yes yes no no yes no cream 303 
white 

VIII yes yes yes no yes some cream 460 
what white 

,. 

TABLE XII 
TYPOGRAPHY '"' 

[,· 

Letters Words Lines Puagraphs · 

Text Pro Ri~ Rifht Right Print Right Right Right Kar~ins 
~er He l" Th ·Ck Spac- ed Spac- L~ Spac- of uf-

ype ness ing Clear ing ing ficient 
ly . Widt·h 

I yes yes BO yes yes yes yes yes ~ no 

II yes yes yes yes yes yes yes yes no 

III yes yes no no yes yes yes yes no 

IV yes yes yes yes yes yes yes yes no 

V no no no yes no yes yes yes no 

VI yes 11es yes yes yes yes yes yes yes 
VII yes yes yes no yes no yes yes no 

VIII yes yes yes yes yes yes yes yes yes 
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TABLE XXI~I 

QUALITY or ILLUSTRATIOIS 

Type of Representation 

Text Photo Diagrams Pen and I • . 
graphs Ini: Kaps Graphs !ables 

Drawings 

f Good Good None Unsatis lone Good 
factory 

II Fair Fair Hone Good Good Good 

III Fair . Good Good Emel.lent Good Good 

IV Fair Good Good tJnsatis 
factoryb 

Gootl Good 

V Fair Fair Unsatis 1'air Fair Good 
:factory 

VI Good Good None Fair Good Good 

VII Excel Good Bone Excel Good Good 
lent lent 

VIII Excel Hone lone Good Good Fair 
lent 

8Tor titles of texts with corresponding numbers 
see Table I I. 

b 
While these maps are made with the view of meeti1'?; 

the present pedagogical demand for simplicity, and the maps do 
show fewer· items, there is con:fucion due to lack of clearness 
in marking regions, which makes them verr impracticable. 



CHAPTER VII 

ADAPTABILITY 

Does the Book Fulfill the Purpose As Stated In the Preface? 

An attempt is made here to answer this question 

briefly, for each text 

Text Number I 

The authors state that in this text, an effort has 

been made to cover every important phase of physical geograpll3 

and that the principles and forces with which physical geog~ 

raphy deals are brought in at appropriate points ofapplicatioa 

in the regional treatment~ The first seems to be quite true. 

As is shown in Table VIII, ten per cent of the book is assign~ 

ed to the topic ~Surface and Drainage 1 in which physical 

features are included. As for the second part of the state~ 

ment it also appears to be true that principles and forces in

volved ini:iiysical geography are for the most part closely 

connected with the study of regions. 

Contour maps are, as the author states., given 

especial attention. The maps of this tex~ however, seem to 

show more than essential features, and in some respects lack 

clearness because of the large amount of detail, and too much 

print in very small type. 

Materials, modes of life, industry, and trade are 

given a large proportion of attention, but not in such a way 

as to emphasize the human side of geography in every instance. 
=-6S. 
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Much is stated as mere fact without huma~ .. r~lationship. 

A great amount of emphasis 1~ placed, as the author 

sta.tes, upon the study of location; approximately six per cent 

of the text being given to map questions and reviewl. 

Text Humber II 

The authors of this text have taken a forward step 

in delimiting geographic regions in an effort to bring into 

harmony, scientific conceptions and teaching possibilities. 

The text does in larger measure than geography texts have 

fo~erly done, fit modern educational theory and better teach 

ing practices. It does this through better aids for teachi~ 
.... 

and the adaptation of subject matter to pupils of abilities. 

As is seen in Table VIII,about five per cent of the book is 

given to problems for study and review.questions. Up·on ex

amination this is found to be not memory work, but work which 

will stimulate and train thinking on the part of pupils. 

ract questions are not stressed. The point of view is in

dustrial. and commercial rather than descriptive, and the unit 

chosen for regional treatment are well selected. 

Text Bumbe.r III 

Natural regions are used as units of study through

out this book and indirectly human geography is the keynote. 

Comparative maps are introduced as a new feature 

and are excellent for study of worth while problems. 

1see Table VIII. 
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The study of natural resources against the back-

ground ot' world conditions brings out the relat~onship between 

conservation ~d the developme~t of inland and foreign com

merce; as well as international relations and responsibil1t1e~ · 

Text Humber IV 

This text is as t he author states, Regional--Human 

Geography. It stresses natural regions, rather than political 

regions. It brings into · closer relationship geography end 

history, and geography and civics, by emphasizing a sense of 

the obligation of individuals to larger groups, and a sense 

of the inter-dependence of men and of nations. This is an aid 

to economic understanding and business thinking. 

Text lumber V 

The authors have, as they state, given great promi~ 

nenoe to review and comparison; besides the four per cent 

given to review questions, an entire section is occupied by 

review of North America and still another to review of the 

United States. (See Table VIII) 

Physiography is introduced to large extent, but it 

does not seem always to have close connection with the rela

tionship of man to his environment as the author states. 

Dealing with subject matter in· unusual detail is a 

characteristic of this volume. 

Text Number VI 

This text emphasizes the necessity of conservatiCll. 
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of natural resources, also an appreciation of the dependence 

of one part of a country upon another as well as .the inter

dependence of great producing regions of the world. 

The dependence of life. and occupations of any 

locality upon the geographic region is brought out as the 

author intends. The book ·has been strengthened to a great 

degree by the omission of many small, or relatively unimpor

tant countries or ·regions • 

. The maps are too detailed for their size and ~ot of 

particular value. 

Text Number VII 

This text fulfills in large measure the purpose as 

stated by the authors. 

It describes and explains man's r~lationship to his 

environment; it gains ,pace by subordinating regions of small 

importance; and repetition is avoided by treating moet regions 

but once. 

Supervised study is arranged for and provision made 

for purposeful activity on the part of pupils. Maps are 

characterized by their simplicity and are progressive in na-· 

ture as is reading matter. 

Simpler ideas are developed first, leaving difficult 

matters to be introduced only when needed. Countries are 

studied in relation to other countries. 

Text Number VIII 

This text is a human geography; more than six per 
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cent of it is devoted to the study of human relationships. 

(Bee Table VIII). 

The aids for study are for the most part interesting 

and quite closely connected to subject matter. It accepts 

the human viewpoint in geographic study as the natural ap

proach and makes considerable advance in providing means for 

teaching geography in a way that will prove it to be a source 

of usefulness. 

Grades In Which Texts Might Be Used Advantageously 

Table number XXIII points out briefly the grades in 

which texts from this group might be used to advantage. 

Grades are indicated by Arabic numerals and texts by Roman 

numera1s. 

· : 1 2 

TABLE XXIII 

GRADES IN WHICH TEXTS KIGHT BE USED 
ADVANTAGEOUSLY 

3 4 5 6 7 8 

IY VIII VI 

v° VII VII 
-Ia II 

II . 
III 

VI 

9 10 11 12 

All texts in the group are included in Table XXIII. 

Texts I and V are listed as reference books only_. (T~ble XXIV) 

aAs reference only • 

. bOnly as occasional reference. 
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TABLE XXIV 

ADVANTAGEOUS USES OF TEXTS LIST·ED 

As Text FaT : To Give As Back-
Reading and Accurate ground for 
Recitation Information Social 

Studies 

VII Entire II 

VIII Group with IV , 

II Frequent VIII 

III Revision VII 

IV VI 

VI III 

' TO Give 
General 
Knowledge of 
Geographic 
Relationships 

II 

IV 

VIII 

VII 

VI 

III 
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CHAPTER VIII 

CONCLOSIOXS 

After careful study and comparison of these text

books, it seems to the writer that some conclusions may be 

drawn. Texts being used at the beginning of the past ten 

year period, some of them revisions of older publications, 

and still in use with further revisions, were much encum

bered by a large amount of fact and general description with

out direct relation to the study of people and use of environ

ment. In spite of revision and improvement, this defect is 

still found present. 

The same criticism may be made also of the newer 

publications, but to far less degree. 

Long lists of review questions which involve much 

memorizing of fact are giving way to supplementary probl~ms 

and exercises more nearly related to content .being studied. 

Place geography is being pushed into the background with con

siderable emphasis on the more functional aspect, growing in 

its place. 

As is pointed out in Table II, the texts in question 

are written by leaders in their own field. Tables III, IV, 

and V give some indication of the training and experience of 

these authors. The statement by Bagley1 is here verified. 

"llen and women who have achieved dist1n·ction in the various 

1w. c. Bagley, "Are We getting Better Textbooks1•, 
Publishers Weekly. (July 22, 1922), 190-1. 
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fields of scholarship, no longer think it beneath their dig

nity to write boo~s for children".1 

The writer believes that if, with this superior 

scholarship, and wide experience, these leaders can write 

books more closely connected with the lives and interests of 

pupils, another forward step will have been taken. 

As was pointed out earlier in the study, the human 

relationship view point in geography originated with those 

early geographer, Ritter and Guyot, but was lost sight of for 

a considerable length of time. It seems ·after studying these 

later textbooks, that authors, over a period of eight to ten 

years, have been swinging back to this early idea, and are 

attempting more and more to embody it in their textbooks. In 

five out of eight texts in this group the authors state the 

teaching of human geography to be one of their purposes. 

(See Table XVII.) The human relationship idea shows more 

marked development in the later texts, number III, VII, and 

VIII than in the earlier publications. 

number IV also. 

It is stressed in 

Another trend in later texts is the significance 

given to regional geography rather than to political divisions 

In these books the writers ar.e attempting to emphasize the 

study of fundamentally unified geographic regions, while mini

mizing but not ignoring the artificial political tµiits.2 

1 ~., 190-1. 
2Harry Elmer Barnes. The New History and the Soci-al 

Studies. Bew York: The Century Oo., 1925. 72. 
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Although better material for teaching and training 

pupils in right habits of study is being supplied, there 

seems to be little effort on the part of text writers to pro

vide a book adapted to pupils of varying abilities. There 

are some evidences of such adaptations, however. 

A factor noticeable in the latter texts is the intto

duction of problems and exercises which call for thi~ing by 

the pupils. One writer makes this observation concerning it. 

The most striking change in the geography teaching 
has been the shift from memory to thought. The study of 
geography as related as a whole involves -a search for general 
principles and for explanations of the fundalllenta.l laws 
governing man's relation to his environment •••••• it has 
changed from a mere description of what is, to an explanatim 
of why it is that way.l 

Text number VII completes a series which follows a 

plan, modern in its conception of the one cycle study of 

. geography. 

In texts number III, VI, and VIII, publications 

of 1928 and 1929, attention to world relationship and relatl.Gns 

between countries, inter-dependence rather than comparison 

is given greater weight than in the remaining texts of the 

group. The idea that each country and each people has its 

contribution to make to the world~ and a right to expect fair 

dealing and respect from its nation neighbors, is developed 

to a greater or lesser degree. In geography as well as his

tory, there appears the. opportunity to teach international 

1crawford-KaoDonald, op. cit., 1. 
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relations, and world citizenship. 

It appears in the later books that there is a some

what closer correlation between geography and other subjects. 

The authors state as one of their purposes, the linkitlg up 

of geography with other social studies. There seems to be 

too, some evidence of laboratory work with children and a 

greater knowledge of their needs and interests as well as 

means for checking effectiveness of work done. 1 These char

acteristics are most evident in text number VII. Analysis 

of this volume leads the writer to agree in large measure with 

the statement of one, who when reviewing the text made this 

statement regarding it. 1 As a whole the book is excellent in 

make-up, method, scholarship, and viewpoint.•2 

It is the opinion of the writer that authors do not 

alt~gether agree as to what the content of a geography text 

should be. As has been indicated in Table VII, there are 

differences in general grouping, as well as disagreement as 

to the per cent of space which shoulibe occupied by each. 

As has been noted, different phases of geography 

are stressed in different texts and varying plans advocated 

for effective teaching of the subj_ect, however, common trem s 

are observed. 

Under the head, "What Geography Has to Offer As a 

~lla K •. Wilson, •Geographical Publications", 
Journal of Geography, XXVIII (June, 1926), 170. 

2tbi~ 110. 
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School Subject", C~awford and MacDonald, in Modern Geography 

T·e·aohing, enumerate the aims, objeoti ves, and values of 

geography as follows: 

Enrichment of experience; cultivation of varied int 
erests; preparation for later study; enjoyment of common
place things; stimulation of travel; compensation for lack of 
opportunity to travel; understanding the daily news; _promo
tion of sympathy for other peoples; intelligent solution of 
civic proble?Js; conservation of resources;~ stimulation of 
trade and commerce.i 

They point out also a relat.ion between geography 

and the seven objectives of a general education by its pos

sible contribution to each. 

While contributing toward all of these aims, objec

tives and values is too much to expect of any one textbook; 

it is believed that the authors who seek to- incorporate such 

ideas in their books, as some of them are beginning to 

do, are sharing in a realization of these outcomes •. 

1crawford and MacDonald, op. cit., 17-30. 
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