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ABSTRACT 

 

The goal of this study was to explore the community assets and strengths identified by 

African American youth that can contribute to positive youth development, taking into 

consideration the lived experiences and meanings for youth and their cultural characteristics. 

This study used a semi-participatory approach and a mixed methods design that included survey, 

focus groups and photovoice. The data obtained through each method was analyzed separately 

and collectively, in order to contrast and compare the different data sets. The findings suggest 

that some individual and community assets and strengths identified by African American youth 

were similar to other assets and strengths that other models of positive youth development and 

African American youth development have identified. The findings also suggest the dynamic 

function of some assets. The discussion focused on that dynamic function that some community 

assets have in moderating and/or mediating the presence and effect of other individual and 

community assets.  
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PREFACE 

   

This work is inspired by the intention of contributing for the youth‟s voices to be heard. I 

believe in equal opportunities for all people regardless of age, gender, and ethnicity/race, and 

sincerely hope that the content and findings of this study can be used to better understand and 

actively promote opportunities for youth, in general, and specially, for traditionally excluded 

youth.  

This study is intended to provide a framework, built from an emic perspective that can 

help us to promote community assets for positive youth development of ethnically/racially 

diverse youth. Therefore, taking the insiders‟ perspective made the most sense, and the inclusion 

of a participatory method such as photovoice, greatly contributed to make this study more 

meaningful for me. In a collaborative effort, many key pieces of this study were built by the 

youth themselves, and the final analysis and findings are the expression of my understanding of 

the whole experience as well as the interactions discovered between all the elements. Those 

interactions and the dynamic nature of the community assets are presented in the discussion.  

I sincerely hope that this work can be useful for youth, community and youth 

organizations, researchers, etc. to develop effective initiatives for ethnically/racially diverse 

youth in Wichita and other communities.  
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CHAPTER I 

INTRODUCTION  

The importance of understanding youth from a more positive perspective has begun to 

take precedence in just the last decade. Positive youth development (PYD) approaches have been 

more accepted and applied in diverse youth-related and youth-serving initiatives and programs. 

The developmental assets for positive youth development (Benson, 1997; Search Institute, 2006) 

is one of the approaches that has been applied in diverse interventions and studies, particularly at 

the community level, with active involvement of youth and adults.  

The developmental assets framework of positive youth development was proposed by 

Benson (1997) and the Search Institute in 1990 and was based on research related to youth 

development, prevention, and resiliency. This framework proposed that there are developmental 

assets within the ecology of human development.  Assets are key resources for healthy 

development and therefore, youth who have more assets are more likely to thrive and less likely 

to engage in high-risk behaviors (Benson, Leffert, Scales, & Blyth, 1998; Lerner, Brentano, 

Dowling, & Anderson, 2002; Taylor et al., 2002; 2004; 2005). Those assets can be developed 

with adequate opportunities and support from families, neighborhoods, and communities. 

According to Benson (1997; Benson, Mannes, Pittman, & Ferber, 2004), assets correspond to 

two general types of assets. The assets can be external or ecological and internal.    

 Although the developmental assets is one of the most accepted and understood positive 

youth development (PYD) approaches, it has not included specific race/ethnicity-based elements 

and/or cultural elements that characterize diverse youth. Consequently, research has been 

conducted to determine how similar or different those developmental assets are across racial and 
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ethnic characteristics. While the beginning research found all youth benefit from experiencing 

larger number of strong developmental assets regardless of race/ethnicity (Search Institute, 

2003), the meaning and function that those assets have for youth need to be further explored 

among and within different racial/ethnic groups. For this reason, it is necessary to assume a 

positive culturally appropriate framework to explore their specific assets, strengths, and 

resources (Nicolas, Helms, Jernigan, Sass, Skrzypek, & DeSilva, 2008). This is particularly the 

case for African American youth, which has been stereotyped, marginalized, and typically 

described as “at risk”. Thus, studies to explore assets and strengths of specific racial/ethnic 

groups are necessary and important. This study explored the assets, strengths, and cultural 

resources of African American urban youth, from an emic approach, through a mixed methods 

design.  

Evolution of Positive Youth Development  

Different models and approaches of youth development have been proposed to 

understand the needs and problems of youth. Two general approaches in particular, have 

interested researchers and practitioners concerned with promoting effective preventive practices 

to help youth to grow into healthy, productive adults. These approaches are the protective and 

risk factors approach and positive development approach, each with their strengths and 

limitations.  

Protective and Risk Factors  

 This approach was influenced by research in resiliency and prevention. It has been widely 

used and accepted in initiatives to prevent risk behaviors (i.e. alcohol and other drugs use, 

aggression, and violence). Based on research conducted by the Seattle Social Development 
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Project, Catalano and Hawkins (1996) proposed the social development model (Hawkins, 1996; 

Huang, Kosterman, Catalano, Hawkins, & Abbot, 2001; Kosterman, Graham, Hawkins, 

Catalano, & Herrenkohl, 2001) as a framework for examining the potential risk factors for 

negative youth behavior during their transition to adulthood.  This approach integrates diverse 

elements such as control, social learning, and social influences (i.e. school, peer influences, 

parental influences, and social bonding) that become factors to predict behavior (Catalano & 

Hawkins, 1996; Hawkins, 1996; Hawkins, Catalano, & Miller, 1992; Hawkins, Catalano, 

Kosterman, Abbott, & Hill, 1999; Hawkins, Smith, Hill, Kosterman, Catalano, & Abbott, 2007). 

During childhood and adolescence, youth have protective (prosocial) and risk (antisocial) 

experiences that can influence their behavior, values, and bonds.  Risk factors are those 

characteristics or variables that have effects in the development of antisocial behavior paths. If 

present, risk factors make an individual more likely to develop antisocial behavior (Hawkins, 

1996; Hawkins, Catalano, & Miller, 1992). On the other hand, there are elements that play a 

protective role in an individual‟s life, identified as protective factors. Protective factors reduce 

the likelihood of problem behaviors, directly or by mediating or moderating the effects of the 

exposure to risk, and lead youth toward a prosocial path (Catalano, Kosterman, Hawkins, 

Newcomb, & Abbott, 1996; Hawkins, 1996; Hawkins, Catalano, Kosterman, Abbott, & Hill, 

1999). Both risk and protective factors include multiple levels and elements within different 

social spheres such as family, school, peer group, and community. The risk and protective factors 

approach recognizes that youth receives influence from behaviors and norms predominant in the 

environment, at individual, family, and community levels. This approach has been included in 

many prevention initiatives directed to youth and research on resilience (Werner, 1994; Lerner, 

Phelps, Forman, & Bowers, 2009).  
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Diverse studies on risk and protective factors had included resiliency as a mediator of the 

effect of those factors This resilience perspective emphasizes protection more than risk; it 

identifies how individual, family, and community factors promote positive outcomes even in 

adverse situations (Werner, 1994; Lerner, Phelps, Forman, & Bowers, 2009). Resilience has been 

defined as the positive adaptation within the context of high-risk (Werner, 1994; Werner & 

Smith, 2001). Werner and Smith (2001) found that resilient children exposed to a high number of 

risk factors grew like their peers without those risk factors. Moreover, the risk factors appeared 

to predict negative outcomes in only about 20% – 49% of the population at high-risk. In contrast, 

the protective factors predicted 50% – 80% of positive outcomes (Werner & Smith, 2001; 

Lerner, Phelps, Forman, & Bowers, 2009). Therefore, it was concluded that the impact of the 

protective factors and assets contributes to the positive effect on youth, even under conditions of 

extreme risk.  

Youth invulnerability and resiliency, as positive attributes of youth, had had an important 

role in pointing to the strengths of young people, especially for youth of color (Lerner, Phelps, 

Forman, & Bowers, 2009; Nicolas, Helms, Hernigan, Sass, Skrzypek, & DeSilva, 2008). 

However, invulnerability and resilience are limited by a defensive connotation, assuming a 

background of danger, stress, and deficit in youth‟s lives that create difficulties; youth develop 

resilience and invulnerability as personal qualities to overcome those difficulties (Nicolas, 

Helms, Hernigan, Sass, Skrzypek, & DeSilva, 2008). Consequently, personal strengths and 

positive elements are reactively developed in youth as a response to unfavorable circumstances, 

rather than a normal developmental process of adaptation in all youth. Thus, although 

invulnerability and resilience are important concepts, they do not provide sufficient basis for a 

universal model of youth development.  
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The goal of positive youth development (PYD) is helping children and adolescents to 

building their assets and reaching their full potential. This approach concentrates more on 

increasing personal and interpersonal strengths and less on the problems or particular groups of 

youth who need intervention. According to Kerpelman (2004), the prevention approach tends to 

be deficit oriented and lacks a focus on normal development, the resilience approach puts burden 

on the individual‟s responsibility for responding to adversity, and the PYD approach can fall 

short in its lack of attention to the risks youth face that can jeopardize their healthy development. 

Nonetheless, PYD offers a better and more positive understanding of the strengths of youth 

(Benson, 1997; Lerner & Galambos, 1998).  

Positive Youth Development 

Positive youth development (PYD) is a strengths-based approach that operates from the 

premise that all youth go through developmental processes by which their needs are met and 

their competencies built. According to Damon (2004), PYD is an approach to defining and 

understanding how children influence and are influenced by their contexts over time. PYD 

recognizes the existence of adversities and developmental challenges that may affect youth but 

not only as a pure effort to overcome deficits and risks. Many authors support that taking action 

to promote youth development is not the same as simply preventing the occurrence of youth risk 

behaviors; rather, youth‟s assets need to be developed and expanded for them to develop in a 

positive manner (Benson, 1997; Damon, 2004; Lerner, Fisher, & Weinberg, 2000; O‟Donoghue, 

Kirshner, & McLaughlin, 2002; Pittman, Irby, & Ferber, 2001).   
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 According to Small and Memmo (2004), PYD is based on the following assumptions: 

 Helping youth achieve their full potential is the best way to prevent them from 

experiencing problems 

 Youth need to experience a set of supports and opportunities to succeed 

 Communities need to mobilize and build capacity to support the positive development of 

youth 

 Youth should not be viewed as problems to be fixed, but as partners to be engaged and 

developed    

  Developmental Assets Approach 

              From the perspective of the PYD paradigm, many authors have proposed diverse ideas 

in order to identify youth‟s assets from theory, empirical studies, and practice. In the mid-1990s, 

Benson and colleagues established a more solid basis for positive youth development. Benson 

and his colleagues at the Search Institute conducted a first study of 99,462 youth in grades 6
th

 to 

12
th

, in public and/or alternative schools from 213 U.S. cities and towns (Benson, Mannes, 

Pittman, & Ferber, 2004; Scales & Leffert, 1999; Taylor et al., 2004).  

The purpose of this study was to determine the presence of developmental assets in 

youth. The Institute developed a 156-item survey instrument, the Search Institute Profiles of 

Student Life: Attitudes and Behaviors survey. This instrument measures each of the 40 

developmental assets along with other constructs that include developmental deficits, high risk 

behaviors, and thriving indicators. The survey was anonymously administered in a classroom 

setting with standardized instructions. The survey has become a regular part of the community 

strategies around the development of assets (Benson, Mannes, Pittman, & Ferber, 2004; Scales & 

Leffert, 1999).  
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This initial research on developmental assets showed a negative relationship between the 

presence of the 40 assets and risk behaviors; the more assets present among youth, the lower the 

likelihood of risk behaviors such as alcohol use, depression/suicide risk, sexual risk behavior, 

and violence (Leffert, Benson, Scales, Sharma, Drake, & Blyth, 1998; Scales & Leffert, 1999; 

Vesely, Wyatt, Oman, Aspy, Kegler, Rodine, et al, 2004). Scales, Benson, Leffert, and Blyth 

(2000) conducted another study including 6,000 youth in grades 6 to 12, evenly divided across 

six ethnic groups (i.e. American Indian, African American, Asian American, Latino, European 

American, and Multiracial). This study measured “thriving”, which was defined by attributes that 

are clearly linked to the presence of prosocial behavior (e.g. school success and helping others) 

and behaviors considered as expressions of competent contribution to civil society (e.g. valuing 

diversity and leadership). In addition, Lerner and Benson (2003) found the assets to be predictive 

of seven behavioral indicators of thriving (e.g. school success, leadership, helping others, and 

maintenance). Benson (1997) assumed that every youth has a vast potential, which can be 

maximized as an aspiration in itself and as a mean of preventing negative tendencies. This view 

had significant implications because the assets became the key aspects of youth development for 

researchers and practitioners influenced, for many years, by the problem-youth perspective. 

As currently recognized, the developmental assets approach emphasizes the talents, 

energies, strengths, and constructive interests of youth. The developmental assets framework 

attributes significant roles and responsibilities for fostering positive youth development to 

various socialization settings (Benson, Mannes, Pittman, & Ferber, 2004; Lerner, Phelps, 

Forman, & Bowers, 2009; Scales & Leffert, 1999). Therefore, developmental assets are positive 

factors in families, communities, schools, and other settings that are important to promote PYD. 

The developmental assets were identified as external assets and internal assets (Benson, 1997). 
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The presence of ecological and individual developmental assets for youth may promote 

exemplary PYD (Lerner, 2000; Scales, 1990; Scales, Benson, Leffert, & Blyth, 2000).  

External Assets. External or ecological assets are environmental factors “that refer to positive 

developmental experiences that need to be provided to all youth by the socializing systems of a 

community” (Benson, 1997; p.34). The external assets include aspects related to the community 

life and community expectations for youth behaviors (Table 1). Youth experience external assets 

through informal interactions with caring adults and peers, in family, school, neighborhood, 

community, and religious organizations (Scales & Leffert, 1999; Lerner & Benson, 2003). In 

other words, those assets have clear potential to be influenced by neighborhood contexts and 

therefore, they should be supported by the larger systems.  

TABLE 1 

EXTERNAL DEVELOPMENTAL ASSETS 

Domains Developmental Asset Description 

Support 

 

(Ways in which 

youth experience 

love, affirmation, 

and acceptance) 

Family support 
Family life provides high levels of love and 

support 

Positive family 

communication 

Young person and her/his parent(s) communicate 

positively and young person is willing seek 

advice and counsel from parents 

Other adult relationships 
Young person receives support from three or 

more nonparent adults 

Caring neighborhood Young person experiences caring neighbors 

Caring schools climate 
School provides a caring, encouraging 

environment 

Parent involvement in 

schooling 

Parent(s) are actively involved in helping young 

person succeed in school 

Empowerment 

 

(Being valuable 

and valued; feel 

good about 

themselves; youth 

treated with 

respect)  

Community values youth 
Youth perceives that adults in the community 

value youth 

Youth as resources Youth are given useful roles in the community 

Service to others 
Young person serves in the community one hour 

or more per week 

Safety 
Young person feels safe at home, at school, and 

in the neighborhood 



9 

 

 TABLE 1 (continued)  

 

Boundaries and 

Expectations  

 

(Rules, norms, 

and expectations)  

Family boundaries 
Family has clear rules and consequences and 

monitors the young person‟s whereabouts 

School boundaries School provides clear rules and consequences 

Neighborhood boundaries 
Neighbors take responsibility for monitoring 

young people‟s behavior 

Adult role models 
Parent(s) and other adults model positive, 

responsible behavior 

Positive peer influence 
Young person‟s best friends model responsible 

behavior 

High expectations 
Both parent(s) and teachers encourage the young 

person to do well 

Constructive use 

of time  

 

(Structured use of 

time; settings that 

connect youth) 

Creative activities 

Young person spends three or more hours per 

week in lessons or practice in music, theater, or 

other arts 

Youth programs  

Young person spends three or more hours per 

week in sports, clubs, or organization at school 

and/or in the community 

Religious community 
Young person spends one or more hours per week 

in activities in a religious institution  

Time at home 
Young person is out with friends “with nothing 

special to do” two or fewer nights per week  
 

Note. From “All kids are our kids: What communities must do to raise caring and responsible children 

and adolescents”, by Benson, P., 1997, Jossey-Bass Publishers: CA. 

Internal Assets. Internal assets are internalized skills, competencies, and values. 

According to Benson (1997) these assets are commitment to learning, positive values, social 

competencies, and positive identity (Table 2).   
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TABLE 2 

INTERNAL DEVELOPMENTAL ASSETS 

Domains Developmental Assets Description 

Commitment to 

Learning 

 

(Prioritization, 

involvement, 

encouragement, 

and bonding to 

school)  

1. Achievement motivation Young person is motivated to do well in school 

2. School engagement Young person is actively engaged in learning 

3. Homework 
Young person reports doing at least one hour 

of homework very school day 

4. Bonding to school Young person cares about her or his school 

5. Reading for pleasure 
Young person reads for pleasure three or more 

hours per week 

Positive Values  

(Universal values, 

prosocial values) 

6. Caring 
Young people places high value on helping 

other people 

7. Equality and social 

justice  

Young person places high value on promoting 

equality and reducing hunger and poverty 

8. Integrity 
Young person acts on convictions and stands 

up for her his beliefs 

9. Honesty  
Young person “tells the truth even when it is 

not easy” 

10. Responsibility  
Young person accepts and takes personal 

responsibility 

11. Restraint 
Young person believes it is important not to be 

sexually active or to use alcohol or other drugs 

Social 

Competencies  

 

(Competencies for 

social competency 

civil engagement) 

12. Planning and decision 

making 

Young person knows how to plan ahead and 

make choices 

13. Interpersonal competence 
Young person has empathy, sensitivity, and 

friendship skills 

14. Cultural competence 

Young person has knowledge of and comfort 

with people of different cultural/racial/ethnic 

backgrounds 

15. Resistance skills 
Young person can resist negative peer pressure 

and dangerous situations 

16. Peaceful conflict 

resolution 

Young person seeks to resolve conflict 

nonviolently 

Positive Identity 

 

(Youth‟s views of 

themselves) 

17. Personal power 
Young person feels he or she has control over 

“things that happen to me” 

18. Self-esteem 
Young person reports having a high self-

esteem 

19. Sense of purpose 
Young person reports that “my life has a 

purpose” 

20. Positive view of personal 

future 

Young person is optimistic about her or his 

personal future 
Note. From “All kids are our kids: What communities must do to raise caring and responsible children 

and adolescents”, by Benson, P., 1997, Jossey-Bass Publishers: CA. 
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Research suggests that assets have the potential to serve as protective factors and that 

combinations of assets may be more effective than any one asset for avoiding risk behavior. 

Scales (1990) found that 10% to 43% of the variance in thriving indicators (e.g. school success 

and overcoming adversity) was accounted for the presence of assets in youth in grades 6 through 

12, beyond the contributions of demographic variables. This study also found a positive 

relationship between presence of assets and the youth nonuse of alcohol and drugs. In addition, 

youth assets have shown protective effects in regards to violence (Aspy, Oman, Vesely, 

McLeroy, Rodine, & Marshall, 2004). The authors conducted a study with parents and middle 

and high school youth in inner-city areas of two Midwestern cities. Nine youth assets, six 

demographic variables, and risk behaviors associated with violence (i.e. physical fighting and 

weapon carrying) were included. Gender and ethnicity were also associated with not carrying a 

weapon; females, and African American and Hispanics were less likely to report carrying a 

weapon, an interesting finding that contradicts other studies. Moreover, certain assets (i.e. 

community involvement, responsible choices, family communication, adult role models, peer 

role models, use of time-religion, and future aspirations) can be protective of youth against 

engagement in sexual intercourse and/or sexual risk behaviors (Perkins, Luster, Villaruel, & 

Small, 1998; Oman, Vesely, Aspy, McLeroy, & Luby, 2004; Oman, Vesely, Aspy, McLeroy, 

Rodine, & Marshall, 2004; Vesely et al., 2004) 

Many other authors have proposed other categories of PYD outcomes that are different, yet 

related to the forty assets proposed by Benson (1997). Eccles and Gootman (2002) identified 

four domains for positive youth development outcomes: (a) physical, (b) intellectual, (c) 

psychological and emotional, and (d) social development. In these domains, the indicators of 

success would change according to developmental stage. Some of these indicators can be greater 



12 

 

self-esteem, good school performance, very low levels of involvement in problem behaviors (i.e. 

gang membership, drug and alcohol use, school failure and dropout), greater rate of high school 

and college graduation, avoidance of criminal activities, and maintaining stable relationships 

(Huang, Gribbons, Kim, Lee, & Baker, 2000; Mahoney, Larson, Eccles, & Lord, 2005). Other 

proponents of PYD have identified behaviors that are valuable for positive person-context 

functioning. Some of those behaviors are known as the “five Cs” of PYD (Pittman, Irby, & 

Ferber, 2001); those are competence, confidence, character, social connection, and caring/or 

compassion.  

Other authors (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2004; Hawkins, Catalano, & 

Miller, 1992) have suggested that PYD can be achieved if the following aspects are present:   

a. Bonding. Bonding is the emotional attachment and commitment youth has to achieve to 

make significant relationships in domains such as family, peer group, school, community, 

and culture. Positive bonding with an adult in those other domains is crucial for positive 

development. Bonding also helps the youth to develop trust in self and others.   

b. Resilience. Resilience is the capacity of an individual for adapting to change and to stressful 

events in healthy and flexible ways. Resilience has been identified as a characteristic 

developed in youth when exposed to multiple risk factors (Compas, 2004; Gillmore, 

Catalano, Morrison, Wells, Iritani, & Hawkins, 1990).  

c. Promotion of competences. Positive youth development construct covers social, emotional, 

cognitive, behavioral, and moral competences. Competences themselves are considered 

outcomes of positive development and their enhancement can help to prevent negative 

outcomes. In recent years, promotion of competences has integrated specific goals for 

emotional competence (ability to respond to feelings and emotional reactions in oneself and 
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others), cognitive competence (intellectual development and ability to develop and apply 

cognitive skills) and behavioral competence (effective action and behavior). Social 

competence is seen as a variety of interpersonal skills (i.e. problem resolution, decision 

making, opportunities in social competence promotion) that help youth to integrate the three 

competences mentioned before. Moral competence is the ability to assess and respond to 

ethical, affective, and empathetic dimensions of a situation.  

d. Fostering self-determination. Self-determination is the ability to think for oneself and to take 

action consistent with own thoughts. Some authors relate self-determination to innate 

psychological needs for competence, autonomy, and relatedness (Deci & Ryan 1994). 

e. Fostering spirituality. Spirituality and religiosity has been positively associated with 

prosocial values and behavior and negatively related to undesirable behaviors (i.e. substance 

abuse, delinquency; Benson, 1997; Benson & Donahue, 1989; Donahue & Benson, 1995). 

f. Fostering self-efficacy. Self-efficacy is the perception that one can achieve desired goals 

through own actions. This is important for things such as goal setting and commitment and 

perseverance.  

g. Fostering clear and positive identity. Clear and positive identity is the internal organization of 

a coherent sense of self.   

h. Fostering belief in the future. Belief in the future is the internalization of hope and optimism 

about possible outcomes. Positive future expectations can serve as predictor of better social 

and emotional adjustment in school and a stronger internal locus of control; positive future 

expectations also act as protective factors in reducing the negative effects of high stress on 

self-rated competence (Wyman, Cowen, Work, & Kerley, 1993). 
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i. Recognition for positive behavior. Youth‟s positive and desired behavior has to be 

recognized by people (e.g. peer group, family, school, community) in the social environment. 

Recognition works as positive reinforcement and influences the individual's motivation to 

engage in positive behavior.  

j. Provision of opportunities for social involvement. Opportunity for prosocial involvement 

includes the presentation of events and activities within different social environments that 

encourage youth to participate in prosocial actions (Pittman, 1991). It is important that youth 

have the opportunity for positive interaction and involvement in roles that help them to make 

contributions to their group, family, neighborhood, and community.  

k. Fostering prosocial norms. Fostering prosocial norms pursues the encouragement of youth to 

adopt healthy beliefs and the establishment of clear standards for behaviors that youth can 

adopt (Hawkins, Catalano, & Miller 1992). 

A summary of the main approaches of PYD is provided in Table 3. Although most of the 

aspects considered by positive youth development have been studied from an individual 

perspective, the PYD approach also focuses on sustaining that interaction between youth and the 

social environment. It has emphasized the importance of including the community in the efforts 

of promoting the strengths of youth. For that reason, PYD provide directions for communities to 

be promoters of PYD. In this sense, a community supportive of PYD is a community in which 

youth can receive recognition for positive behaviors, can have opportunities for social 

involvement, can experience self-efficacy and self-determination, and can feel that they are 

positively perceived as important community members.    
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TABLE 3 

MAIN APROACHES TO YOUTH DEVELOPMENT 

 

 Contexts Person Developmental Success 

Search Institute  

(Developmental 

Assets) 

External Assets: 

 Support 

 Empowerment 

 Boundaries and 

expectations 

 Constructive use of 

time 

Internal Assets:  

 Commitment to 

learning 

 Positive values 

 Social competencies 

 Positive identity 

Thriving indicators:  

 Help others 

 Overcomes adversity  

 Exhibits leadership 

 Values diversity 

 Maintains good health 

 Delays gratification 

 Succeeds in school  

 Resist danger  

National Research 

Council 

Features of positive 

developmental settings  

Personal and social 

assets 

 

America‟s 

Promise-The 

Alliance for Youth 

(The Five 

Promises) 

 Caring adults 

 Opportunities to 

serve 

 Safe places 

 Healthy start 

 Marketable skills  

Forum for Youth 

Investment 

 (The Five C‟s) 

Connection  Character 

 Competence 

 Confidence  

Caring/compassion  

 

Note. From “Positive Youth Development So Far: Core Hypotheses and Their Implications for Policy and 

Practice”, by Search Institute, 2006, Insights & Evidence, 3, p.2. 

 

Approaches of PYD previously described include explicit or implicit community and 

social dimensions (e.g. external assets, positive developmental settings, caring adults, and 

connection). Nevertheless, they take an individual perspective. For instance, the youth recognize 

the own ability, the youth experience the motivation to collaborate and get involved, and so on. 

In a way, those elements are achieved within specific settings and with others‟ participation (e.g. 

youth-focused programs, life experiences, significant interactions with people) but they become 

individual assets. For this reason, it could be assumed that PYD focuses on the individual but not 
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exclusively. PYD points out the importance of the connections and relationships between youth, 

as individuals, and their environment, as described in the next section.  

Positive Youth Development and Community: An ecological perspective 

According to Seligman and Csikszentmihalyi (2000), a comprehensive scheme for 

understanding and promoting youth positive development, any research and/or practice effort 

should include three domains identified by positive psychology; positive subjective experiences, 

positive individual traits, and positive institutions. Positive Youth Development (PYD) has 

significant implications for understanding youth‟s strengths, taking into consideration those 

different domains from an ecological perspective. 

Positive Youth Development (PYD) recognizes a young person as an individual fully 

capable of exploring the world, gaining competence, and acquiring the capacities to significantly 

contribute to the society. At the same time, PYD takes into consideration the multiple and 

intersecting contexts and dimensions in which youth develop (i.e. family and home setting, 

schools, relationship with teachers and peers, organizations, and community).  

As previously mentioned, PYD has significant implications for understanding youth‟s 

strengths, taking into consideration an ecological perspective. For instance, PYD sustains the 

existence and influence of ecological or external factors, which are present in different levels of a 

system. This is, the interrelationships of social structures and social processes of the groups, 

organizations, and communities. In other words, an ecological perspective is useful to understand 

the relationship between youth and assets at the different levels of the system.    

Social settings such as communities and organizations are specific formal or informal 

places that provide opportunity for the creation of both personal and social system resources 
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(Kelly, Ryan, Altman, & Stelzner, 2000; Sarason, 1972). Those places may help to develop new 

resources or maintain resources already established. A social setting provides the personal and 

social system resources for social supports. The social support generated in a social setting 

becomes integrated within the system and then, individuals can easily create personal meaning 

for their roles within the social system. Social settings are expected to enhance a sense of 

identity, integration, and sense of community. Social settings have to be places in which 

individuals can have contact with valuable personal and social systems resources; places to have 

the opportunity to share experiences and develop personal affiliations. The balance of the social 

structures and the social processes allows for the healthy functioning of the systems.  

Community is a social system in which youth develops, interacts, and establishes 

relationships. The community is part of the larger social system and also constitutes a system in 

itself.  The community is a setting in which youth interact. The processes are actions or 

behavioral exchanges that create and change settings; they constitute the relationship between 

people.  In any social system, structures and processes are developed in response to constraints 

and opportunities that inevitably arise for persons within that system. In this sense, the assets for 

youth in a community become opportunities for youth, and consequently, promote change in the 

community, its structure and processes. The proponents of an ecological view observe how the 

various structures and various processes are linked and affect each other in creating a dynamic 

and unique expression of that particular system, at a particular time.  

An ecological perspective encourages interventions that promote the creation of social 

structures that connect persons with the system in a positive manner; it also promotes processes 

within that system that will allow persons to have a meaningful influence on the system itself. 

The goal is to stimulate a social system so that individuals have opportunities to develop 
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personal and social resources. Ties between participants in the system contribute to more 

opportunities.  Therefore, taking an ecological approach to explore the community assets for 

youth means to focus on the interrelationships between youth and systems, and not only on the 

independent qualities of the youth or the systems.  

According to Kelly, Ryan, Altman, & Stelzner (2000), when using the ecological framework, 

it not only is important to understand and analyze the particular qualities and skills of the 

individuals; it is also important to see the potential of the environment to contribute to the 

development of competencies in the people who are part of that environment. In other words, 

explore and intensify the social systems‟ resources (i.e. community) to promote the diverse 

individuals‟ competences. This is congruent with the PYD perspective and its emphasis on the 

community role in promotion and development of youth‟s competence. Social systems resources 

can be identified as assets that can enhance the development of people within the system, 

activate the social relationships, and promote feelings of integration in youth, all goals of PYD.   

An ecological perspective assumes that there are many more resources within a social system 

than those perceived initially (Kelly, Ryan, Altman, & Stelzner, 2000). Thus, following an 

ecological approach, it is important to identify the resources in the social systems that may not be 

evident.  Healthy youth development is achieved and increased when actions are taken to 

enhance the strength of a person, a family, and a community (Benson, 1997; Taylor, Lerner, von 

Eye, Bobek, Bilalbegovic Balsano, Dowling, & Anderson, 2004; Taylor et al., 2005). Identifying 

the social system resources promote the creation of social structures to positively connect youth 

with each other and with the system; in other words, identifying the resources and assets of a 

system, community or neighborhood, allow meaningful participation and influence of youth, on 

that system (Wheeler, 2004; Wheeler & Edlebeck, 2006).  
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The assets and resources of a system, when identified and organized, can contribute to the 

creation of a responsive social system within which youth can thrive. Participation of youth is 

necessary to explore the community assets; then, the assets can be identified from the youth‟s 

perspective, from their own interaction with their community. 

Despite of the great contributions of the ecological approach to the understanding of 

strengths and positive development of youth, the approach fails in openly addressing the 

significant role of race and ethnicity in each of the levels of the social system. The influence that 

race/ethnicity has in the setting and how individuals interact within it and with each other has not 

been overtly included. It is not possible to understand the complexity of the relationship between 

youth and the diverse settings of which they are part, leaving race and ethnicity aside. For this 

reason, this study will also consider the importance of race/ethnicity for a better understanding 

and application of PYD approaches and the identification of assets and strengths in the local 

community.   

Race, Ethnicity, and Positive Youth Development 

Research with ethnically/racially diverse youth has been limited due to a negative orientation 

based on the deficit and intervention model (Rodriguez & Morrobel, 2004). Stereotypes of 

ethnically/racially diverse youth as “at risk” persist (Fisher, Jackson, & Villarruel, 1998; Search 

Institute, 2003; Spencer, 1990; 2005; Spencer & Markstrom, 1990; Spencer, Dupree, & 

Hartmann, 1997; Spencer, Fegley, & Dupree, 2006). Ethnically/racially diverse youth has been 

usually viewed and portrayed from a deficit perspective, a risk and problem-driven approach (i.e. 

African American/Black youth has been stereotyped as dysfunctional and depersonalized). In 

general, ethnically/racially diverse urban youth present a different profile of risk factors when 



20 

 

compared with White/Caucasian youth (Fisher, Jackson, & Villarruel, 1998).  This is due, in 

large part, to the place where they live, their settings, and the impact of racism and classism that 

results in limited opportunities for advancement (Spencer, Fegley, & Dupree, 2006). While it is 

true that racial/ethnically diverse youth experience needs, their strengths should be documented 

and appreciated. Consequently, more asset-focused studies of youth across cultural/ethnic/racial 

dimensions are needed (Finn & Checkoway, 1998) as the meaning and manifestation of 

particular strengths vary by cultural context. The cultural and ethnic/racial dimensions are 

important in the definition of strengths and how strengths are operationalized. Most publications 

on strengths have not openly included those dimensions.  

Graham (1999) discussed how Eurocentric perspectives of competence and strengths 

primarily focus on the individual rather than the group. Approaches such as resilience, protective 

factors, prosocial behavior, personal assets, among others, reflect the Eurocentric, male-centered, 

white, middle class model that may not be practical and accurate for youth of diverse 

ethnic/racial groups (Erkut, Alarcón, García, & Szalacha, 1999). For instance, successful 

African American youth are considered resilient (Spencer, 1990; Spencer, Fegley, & Dupree, 

2006), passive recipients of negative experiences (Nicolas, Helms, Jernigan, Sass, Skrzypek, & 

DeSilva, 2008) and therefore, recognized for their outstanding ability to overcome barriers. An 

ongoing discussion has ensured two main directions, the emphasis on the unique life experiences 

and realities of these young people, and the emphasis on the shared needs and characteristics that 

are relevant across multiple racial/ethnic youth.  

According to Spencer, Fegley, and Dupree (2006), within the framework of risk and 

protective factors, race and ethnicity are considered risk factors. For instance, presence of some 

illnesses associated with specific racial ethnic backgrounds result in health disparities. 
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Race/ethnicity represents a cause for youth to experience more vulnerability to certain risk 

factors; African American and Latino youth, for instance, are considered more exposed to risk 

factors than other youth. However, race/ethnicity can be the source of some protective factors for 

youth and a protective factor itself, a fact that tends to be overlooked. For instance, race/ethnicity 

is usually related to minority status and the negative consequences of oppression. Even when that 

relation exists, racial/ethnic identity and cultural values have been identified as assets and 

strengths (Spencer, 1990).  

 

Some other studies (Fisher, Jackson, & Villarruel, 1998; Phillips, Spencer, Dell‟Angello, 

Harpalani, & Spencer, 2002; Spencer, Dupree, & Hartmann, 1997; Spencer, Fegley, & Dupree, 

2006) have focused on African American youth. Spencer, Dupree, & Hartmann (1997) studied 

the capacity of African American male adolescents to overcome the challenges derived from 

poverty, racism, and stigmatization. These authors developed a phenomenological variant of 

ecological systems theory (PVEST) to conceptualize and operationalize how these youth turn 

those challenges into positive identities. The PVEST model emphasize that youth living in these 

settings have individual and contextual assets that may be used to promote positive behavior and 

development. This focus on positive youth development among poor youth of color leads to 

interest in identifying the individual and ecological assets that promote PYD, even in situations 

of high risk behaviors and poverty (Lerner, Phelps, Forman, & Bowers, 2009; Taylor et al., 

2002).  

Literature underscores the use of the PYD perspective in understanding individual 

differences in the development of diverse youth and also in designing and delivering community-

based programs that are effective in enhancing the lives of young people (Wheeler, 2004) 
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In 2006, Spencer, Fegley, and Dupree conducted a study in order to understand the 

uniqueness of the protective factors of ethnically/racially diverse youth. These authors studied 

protective factors and challenges that can be specifically linked to race/ethnicity. The identified 

protective factors and challenges are shown in Table 4. 

TABLE 4 

PROTECTIVE FACTORS AND CHALLENGES 

 

 

 

 

Protective Factors Challenge 

Individual 

Physical resilience 

Emergent identities 

Life-stage coping 

outcomes 

Physical distress 

Aggressive tendencies 

Emotional distress 

Family 

 

Maternal and peer 

encouragement 

Family involvement 

Parental monitoring 

Maternal and peer 

criticism 

Social 

Paid work  

Helping behavior 

(volunteering) 

Participation in sports 

Academic resilience 

Community-level distress 

 

         

The developmental assets (Benson, 1997) have been considered helpful to examine unique 

and shared characteristics of ethnically/racially diverse youth. According to the Search Institute 

(2003; 2006), the forty developmental assets have an important role in achieving healthy 

development of African American, American Indian, Asian American, Latino/Latina, White, and 

Multiracial youth. At the same time, the relationship between different categories of assets and 

the outcomes youth achieved vary, to some extent, across diverse racial/ethnic groups. One 

conclusion that applies to all youth groups is that the more developmental assets youth 

experience, the more likely they are to engage in thriving behaviors and the less likely they are to 

engage in high-risk behaviors. On average, youth who engage in no high-risk behaviors have 23 
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or 24 developmental assets and youth who engage in five or more high-risk behaviors reported 

15 or fewer developmental assets (Search Institute, 2003). This is a trend across different socio 

economic (SES) status levels.  

According to these results, the more assets youth experience, the more likely they are to 

thriving despite poverty conditions (Lerner, Brentano, Dowling, & Anderson, 2002). Also, 

experiencing fewer than ten assets was two to five times as powerful in predicting high-risk 

behavior as was poverty. The specific psychosocial conditions that youth face in settings of 

poverty can make it more difficult to experience developmental assets. This is especially 

important for African American and Latino/Latina youth, as they are twice as likely to live in 

poverty as non-Hispanic white and Asian American/Pacific Islander youth (U.S.Census Bureau, 

2002). 

It has been explained that all youth benefit from experiencing a high level of developmental 

assets. However, the developmental assets do not operate in the same ways and do not have the 

same meaning, for all ethnic/racial groups. There are some asset categories that seemed to be 

more related to particular outcomes for specific racial/ethnic groups, and there are differences in 

how ethnically/racially diverse youth interpret and/or experience the developmental assets. For 

instance, self-esteem was found as one of the more important contributors to thriving in African 

American youth; support (e.g. parental support, peer support, religious support) is important in 

ethnic groups for whom historical and cultural resources are more important (Maton et al., 1996). 

Positive perceptions of neighborhood buffered the effects of exposure to violence and 

neighborhood cohesiveness and involvement was related to inhibition of youth delinquency 

(Tinsley, Nussbaum, & Richards, 2007). Another example is the developmental assets 

framework utilized in a study of African American male youth involved in gangs or in 



24 

 

community-based organizations serving youth. The assets were linked to positive developmental 

trajectories among those two groups of youth; the assets were important in fostering change 

among gang youth in an increasingly rich-asset setting (Taylor et al., 2002, 2005).  However, a 

separation between studies that intentionally include race/ethnicity intentionally to understand 

PYD persists (Rodriguez & Morrobel, 2004). 

Assets and Strengths of African American Youth 

A wide range of cultural factors may be playing influential roles in the lives of African 

American youth. Some of them are religion, extended family, and value rich traditions. These are 

not only cultural factors but assets. For instance, ethnically/racially diverse youth are consciously 

socialized in a different way, to understand the multiple demands and expectations of both the 

majority and the minority culture (Spencer & Markstrom-Adams, 1990). This process may offer 

psychological assets because it provides a sense of identity that captures the strengths of the 

ethnic culture and helps to face experiences of racism and other risk factors.  

Nicolas, Helms, Hernigan, Sass, Skrzypek, and De Silva (2008) proposed the Coping 

Model for Black Youths.  This model is a strength-based approach, which conceives strengths as 

“active coping strategies that youths learn to use to alter environments or their reactions to 

adverse environmental contexts” (p. 264). The model describes characteristics and experiences 

shared by Black youth, in general, African American or not. According to this model, African 

American youth are not considered as resilient but resistant; resistance implies an active 

involvement of youth in opposing and changing oppression and environmental challenges. For 

African American youth, the strengths reside in their abilities to analyze situations for race-

related power imbalances and to negotiate the challenges and barriers. Strengths can be explored 
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at the person, interpersonal, relationship, community or system level. The elements of the model 

are presented in Figure 1.  

 

 

 

 

 

 

 

 

 

 

Figure 1. Strengths-Based Model for Black Youths 
 

 

Note: From “A conceptual framework for understanding the strengths of Black youths”, by Nicolas, G., 

Helms, J., Jernigan, M., Sass, T., Skrzypek, A., and De Silva, A, 2008, Journal of Black Psychology, 34, 

p. 264. 

 

In this model, strengths evolve from racial socialization (cultural resources) and are used 

to cope with general and racial barriers to achieve healthy development. The elements are 

described below.  

Strengths of Black Youths 

Racial Identity 

Critical 

Consciousness 

Cultural/Racial Pride 

Barriers to Positive 

Development 

Racial Socialization Coping Strategies 

General 

Developmental 

Racial Issues 

Education 

Cultural 

Resources 

Religion 

Family 

Withdrawal 

Resiliency 

Resistance 
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Cultural or racial pride 

 Cultural pride results from the positive racial/ethnic socialization experiences that foster 

positive racial self-concepts and racial/ethnic identity in youth. Also, it includes the development 

of critical consciousness to understand the racial/ethnic dynamics in social contexts. Racial and 

cultural pride for African American youth is their capacity to use racial identity and critical 

consciousness skills, to value themselves and resist racism and discrimination (Nicolas, Helms, 

Jernigan, Sass, Skrzypek, & De Silva, 2008). Cultural and racial pride can be nurtured through 

diverse elements.  

Critical Consciousness. According to Nicolas, Helms, Jernigan, Sass, Skrzypek, and De 

Silva (2008), critical consciousness is the capacity to evaluate situations of racial power 

imbalance, consider personal options for coping, and engage in personal and collective action as 

necessary. African American youth are able to define their own identities and act as agents of 

social change.  

Racial Identity.  Role of racial identity is not usually included in literature on child/youth 

development. In the Coping Model for Black Youths, racial identity is related to being black and 

ethnic identity refers to values, beliefs, customs that identify different Black and African 

American groups. Racial and ethnic identity are developed when youth experience positive 

perceptions of the own racial and ethnic group. Positive attitudes related to social pride and 

positive figures that inspire racial and ethnic pride are strengths found in African American 

youth.  
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Racial Socialization 

Cultural Resources. Cultural resources are sources of external support such as religion, 

spirituality, and availability of extended family networks (Nicolas, Helms, Jernigan, Sass, 

Skrzypek, & De Silva, 2008). The cultural resources especially identified in the model are 

religion and family. These are considered elements help to overcome barriers and challenges. 

Religion and spirituality are key sources of strength. They integrate the individual and collective 

lives. Religion and spirituality in African American communities have played an important role 

in coping with race-related issues, discrimination, social needs, social change, and other 

community needs. Families involve parents and other members who contribute to transmit and 

form cultural values.  

Barriers to positive development 

African American youth experience racial and environmental barriers that may have a 

different impact on their development. Barriers related and derived from racism are not often 

acknowledged and therefore, have to be addressed from a strengths-based perspective. 

General Developmental Issues. Youth face general developmental issues (e.g. 

independence, self-image, peer relationship) as they are more exposed to public spaces and 

diverse settings. For African American youth, this represents the possibility of experiencing 

discrimination and the opportunity of confirming or rejecting the existing beliefs about 

themselves and society (Nicolas, Helms, Hernigan, Sass, Skrzypek, & De Silva (2008). These 

developmental issues must be understood within environmental contexts where racism exists. 

African American youth integrate multiple identities (i.e. race, class, and gender). 
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Racial Issues.  African American youth are exposed to racism (Sellers, Copeland-Linder, 

& Martin, 2006) and discrimination. Youth who are aware of these issues are better able to cope 

within racist environments. Families are very important in promoting awareness and fostering 

healthy resistance. 

Education. There are many indicators of institutional discrimination within school 

settings such as low teacher expectations for students of color (Steele, 1992), less qualified 

teachers, stereotype of intellectual inferiority, and overrepresentation in special education. 

Experiences of African American/Black youth at schools contribute with the process of defining 

the meaning of race/ethnicity and the social and educational challenges related.  However, the 

capacity of these youth to identify obstacles to success help them to achieve future goals (Cole-

Taylor, 2003), without mentioning the meaning of liberation that education has represented for 

African American/Black people (Watts, Williams, & Jagers, 2003). According to Spencer 

(2005), cultural socialization, consistent parental monitoring, and positive perceptions of school 

climate help African American youth to resist negative socialization messages and achieve 

academic success.  

Coping Strategies for Dealing with Barriers 

 As previously stated, African American youth are exposed to experiences of 

discrimination, in addition to general barriers and challenges that all youth face. In order to cope 

with those experiences, African American youth may show withdrawal, resiliency, and 

resistance.  

Withdrawal. Withdrawal is the physical or psychological removal of oneself from 

stressful racial situations (Nicolas, Helms, Hernigan, Sass, Skrzypek, & De Silva, 2008). It is 
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used to avoid and suppress experiences that create negative feelings. Sometimes, withdrawal is 

used as a strategy of self-protection that can lead to resistance. Withdrawal can be related to 

psychological problems (i.e. psychological withdrawal); it is commonly observed in school 

settings (i.e. educational withdrawal) but can occur in other contexts.  

Resilience. Resilience is the capacity of African American youth to continue to function 

in adverse circumstances. Nicolas et al (2008) consider that resilience is not ideal because it is a 

passive externally driven coping strategy that may generate mental health consequences that are 

visible later in life.      

Resistance. Resistance is conceived as the ability to critically think about and challenge 

oppression that consist in three elements: (a) oppositional consciousness or the ability to 

maintain a political perspective that reflects the truth about oppression, (b) effective resistance 

skills that help youth to interpret and counter biases and hostility, and (c) critical thinking skills 

about race, class, and gender. Watts, Williams, & Jagers (2003) describe the process of 

resistance as awareness about self and others, skills to analyze and act when necessary, and 

knowledge in community organizing leading to social change.     

According to the Coping Model for Black Youths and the developmental assets approach 

for PYD previously described, some important elements to discover and promote positive youth 

development of African American youth are awareness, consciousness, and social action. 

Therefore, a participatory methodological approach is appropriate in this study.   

Participatory Approaches and Positive Youth Development 

Too often, youth are left out of the identification and solution of their own issues, 

especially African American youth. African American youth continue to be immersed in 
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oppressive social systems that limit their sociopolitical development and social participation 

(Ataöv & Haides, 2006; Delgado, 2002; Ginwright & James, 2002; Nicolas, Helms, Jernigan, 

Sass, Skrzypek, & De Silva, 2008; Watts, Williams, & Jagers, 2003). African American youth 

has been relegated to the role of recipients of services or the objects of study rather than active 

participants in research or social action processes; they deal with historical and social 

disadvantage due to race/ethnicity-related exclusion, in addition to the exclusion experienced by 

youth in general (Blitzen Golombek, 2006).  

Research has indicated that youth are capable of resolving community problems and 

acting as agents of change for social conditions that affect them, their families, and communities 

(Ginwright & James, 2002; Klindera & Menderweld, 2001). Participatory approaches recognize 

youth participation in creating knowledge to promote social change. Participatory research 

promotes awareness of people to their collective capacity for self-discovery and critical 

reflection upon the circumstances and solutions to issues through collective action (Adelman, 

1998; Freire, 1993) and therefore, it is consistent with PYD.  

Positive Youth Development considers that youth are healthier and more likely to excel 

in multiple areas of their lives, when positive guidance and support is provided from caring 

adults and opportunities for meaningful involvement are present in the community (Gambone, 

Yu, Lewis-Charp, Sipe, & Lacoe, 2004; Granger, 2001; Delgado, 2002; Pittman, Irby, Tolman, 

Yohalem, & Ferber, 2003; Zeldin, 2004; Zeldin, Camino & Mook, 2005; Zeldin, Camino & 

Wheeler, 2000).   

Participatory research contributes to PYD (Wheeler & Edlebeck, 2006) because it is 

community-based and promotes community involvement. When youth feel connected to their 

communities, they are less likely to engage in risk behaviors and grow safer and healthier 
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(Hawkins, Catalano, & Miller, 1992). Small and Memmo (2004) also encourage a community-

based approach and asset-building strategies as participatory processes create developmental 

opportunities and positive experiences for adults and youth to work together as equal partners 

(Checkoway & Gutierrez, 2006). Delgado (2006) addresses four dimensions in relation to 

participatory research with youth in community contexts: (a) Participation of all people is 

promoted in democratic ways, (b) all participants are of equal worth, c) the experience is 

liberating, and (d) it enables the expression of youth‟s potential. In conclusion, participatory 

approaches with youth help to build connections between youth, and their communities, culture, 

and identity. Participatory approaches recognize that youth are assets, experts about their own 

communities, and leaders on issues that matter to them.   

Purpose of this study 

More research is necessary to understand how assets work in similar and unique ways in 

different groups of youth. It is important to explore the youth‟s perceptions regarding assets and 

strengths available in their own communities with special consideration of the specific 

characteristics of youth of diverse racial/ethnic groups. It is necessary to understand more about 

the social and physical environments or contexts that support development of the developmental 

assets in racially/ethnically diverse youth. For this reason, this study aimed to explore assets, 

resources, and strengths perceived by African American youth in an urban setting.  More 

specifically, this study integrated youth‟s perception of their own community, considering 

racial/ethnic and cultural dimensions to identify and describe assets and strengths. Strengths and 

assets were broadly seen in order to allow sufficient flexibility to include strengths that may be 

unique to this particular group of youth. Finally, this study also intended to contribute to the 

exploration of the lived experiences and meanings of urban African American youth within their 
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specific circumstances, considering their specific cultural characteristics, and the situations they 

face in their community.   

Based on the strengths and developmental assets framework, the overarching research 

question of this study was: What are the community assets and strengths identified by African 

American youth that can contribute to PYD, through a variety of approaches. More specifically: 

 What are the themes of assets and strengths expressed by African American youth in 

focus groups? 

 What are the themes of assets and strengths identified in survey responses? 

 What are the assets and strengths identified in stories and photographs produced through 

by African American youth? 
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CHAPTER II 

METHODS 

Community Setting and Context of this Study 

The Wichita Youth Empowerment Partnership (WYEP) was a capacity building initiative 

funded by the Administration for Children and Families and implemented by the Center for 

Community Support & Research (CCSR) at Wichita State University (WSU). It included youth-

serving faith-based and community-based organizations (FBCBOs) that address youth violence 

and gang activity in City Council District One of Wichita, Kansas.  

Capacity building assistance designed to enhance the organizational functioning of partnering 

FBCBOs included: 

• One-to-one direct organizational capacity building assistance 

• Capacity building workshop series  

• Mini-grants to support the FBCBOs in making organizational changes during the initiative  

• Implementation of a service-learning component for WSU students assigned to FBCBOs 

• Development of a youth empowerment coalition   

• Interactive Website and Email Listserv 

• Access to Nonprofit Consultants 

WYEP attempted to strengthen FBCBOs around youth leadership, organizational 

development, and community engagement. The approach of WYEP capitalized on involvement 

and participation of the youth served by these organizations. Promotion of youth participation, 

leadership, and engagement for community change was an essential element in this initiative; 

therefore, youth actively participated in different components of the project. The WYEP included 
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organizations that primarily serve African American youth and were located in the City Council 

District 1. The youth-serving organizations that participated in this study were:  

Forever Crowned Faith Ministries. Provides GED completion programs for youth between 14 

and 21 years old. Also, job search assistance, financial aid information, role models, and mentors 

to encourage youth to enroll in college or vocational training.  

Good Gang. Focuses on early intervention and prevention of risky behavior by providing edu-

cational and athletic opportunities for youth. 

Hope Street Youth Development (HSYD). Promotes civic engagement and provides school and 

community-based opportunities for leadership development in academics, service learning, and 

youth organizing.  

Kappa League. Provides formative opportunities for young men such as leadership skills, 

academic achievement, and community service.  

Real Boys Real Men Incorporated. Provides positive role models, mentors, and educational 

experiences for young boys.  

Uhuru Faith Ministries. Provides mentoring for at-risk youth to inspire values and principles and 

promote self-knowledge, self-esteem, and sense of community. 

Youth Development Services, Inc (YDS). Implements several programs to promote academic 

success and reduce youth violence, gang activity, and child abuse.  

Design 

The goal of this study was to explore the community assets and strengths identified by 

African American youth that can contribute to positive youth development, taking into 

consideration the lived experiences and meanings for youth, their cultural characteristics, and 
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their specific circumstances. This study used a semi-participatory approach in a triangulation 

mixed method design (Plano Clark, Creswell, O‟Neil Green, & Shope, 2008; Teddlie, 

Tashakkori, & Johnson, 2008) including focus groups, survey, and photovoice, in order to 

address the following research question with its respective components:  

 What are the community assets and strengths identified by African American youth 

that can contribute to positive youth development? 

Due to the methodological approach followed in this study: 

 What are the themes of assets and strengths expressed by African American youth in 

focus groups? 

 What are the themes of assets and strengths identified in survey responses? 

 What are the themes of assets and strengths identified in stories and photographs 

produced through photovoice by African American youth? 

In this mixed methods design, quantitative and qualitative data was collected in order to 

develop a more meaningful overall interpretation. Equivalent emphasis was given to the data 

from the three different methods (i.e. focus groups, survey, and photovoice). According to 

Morgan, Fellows, & Guevara (2008), following a sequence of methods and analysis allows 

emphasis of emergence between methods. The process followed is shown in Figure 2. 
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Figure 2. Qualitative and quantitative methods application in concurring time. 

Study Timeline   

The data collection followed the subsequent timeline:  

 Focus Groups: 

o April 7
th

 and May 22
nd

  

 Survey: 

o May 9
th

 – 17
th

  

 Photovoice  

 

o Training: April 12
th

 and April 14
th

  

 

o Debrief: May 5
th

  

Strengths and Assets Assessment Measures 

Focus Groups 

Purpose of the focus groups was to bring together youth for a discussion about their 

community (Puchta, & Potter, 2004) and to capture the youth‟s experiences. The initial topics for 

discussion were: a) what youth in the community like to do, b) opportunities available for youth, 
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c) challenges youth face, d) how adults view and support youth, and e) what helps youth to 

succeed (see Appendix A).  

 Survey 

A self-administered survey was developed and applied to youth participating in four of 

the organizations that were part of WYEP. The survey was an adaptation of a survey previously 

compiled by Wichita‟s Promise Youth Council for exploring youth‟s needs in the A.C.T.I.O.N. 

project (Adolescents Coming Together to Inform Others of Our Needs). The survey used 

different formats to assess assets, resources/strengths, and needs, consistent with the 

developmental assets and strengths approaches. Demographic information was also obtained. A 

description of the survey sections is provided below.   

Demographic Information. Demographic information included age, race/ethnicity, 

gender, and educational level as determined by the most recent grade completed. The number of 

years living in Wichita and the zip code were included for future reference of participants‟ 

location.  

Assets and Needs. Assets and needs were explored using diverse formats of responses. 

The survey explored how youth perceived the quality of places in northeast Wichita (i.e. parks, 

public schools, community centers, and recreation facilities), using a Likert scale, with 1 = poor 

and 5 = excellent. Youth were also asked about perceived connections of youth to the immediate 

community and outside of their neighborhood, perceived relationship between neighbors, 

community safety, youth friendliness, youth involvement in helping the community, adults‟ 

attitudes toward youth, and youth recognition. Possible responses for those aspects were 

evaluated using a Likert scale that ranged from 1= strongly disagree to 4 = strongly agree.  
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Closed-ended questions with diverse formats of response (e.g. Yes/No and multiple 

choices) were included to inquire about violence, presence and role of significant people, 

activities in which youth participate (i.e. church, work, sports, extra-curricular activities, and 

volunteering), and sources of information (i.e. internet, newspapers, TV, parents, and other 

adults). The frequency of “Yes” responses and the choices selected was calculated.    

Additionally, a series of open-ended questions inquired about community assets, top 

three concerns for youth in the area and what can be done to address those concerns, things the 

community could do to make a life better for youth in northeast area and things adults should 

know about youth. The complete survey is shown in Appendix B. 

Readability Assessment. A readability assessment of the survey was conducted to 

establish the level of difficulty that the content presented to youth. The different sections of the 

survey were assessed separately due to the different formats each section had. The three scales 

were utilized to complete the assessment were Gunning Fog, Automated Readability Index, and 

Linsear Write Formula. The Fog Scale (Gunning FOG Formula) compares syllables and sentence 

lengths. A Fog scale score of 5 means the text is readable, a score of 10 means that the text is 

hard to read, 15 means difficult, and 20 very difficult. The Automated Readability text provides a 

number that approximately indicate the grade level needed to comprehend the text. The Linsear 

Write Formula calculates the grade level of a text sample based on sentence length and the 

number words use that have three or more syllables.  

In the survey, the section about personal information and experiences in the community 

was assessed as fairly easy to read according to the three scales. Gunning Fog scale score was 

7.8, representing a 7
th

 grade level of reading, the Automated Readability Index classified this 

section of the survey as 5
th

 and 6
th

 grades (5.8), and the Linsear Write Formula indicated a 5
th
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grade level. The section on community needs was assessed as fairly easy to read and a grade 

level of 6
th

 (10-11 years old). The Gunning Fog score was 6.8, the Automated Readability Index 

was 3.1 (8-9 years old) and the Linsear Write Formula showed a score of 6.1 (6
th

 grade). 

The section regarding additional information was scored as seventh grade level. The Gunning 

Fog score was 8.6 (fairly easy to read), the Automated Readability Index was 7.2 (11-13 years 

old; 6
th

 and 7
th

 grades), and the Linsear Write Formula showed a score of 6.1 (7
th

 grade). Overall, 

the survey showed a degree of difficulty corresponding to 7
th

 grade.  

Photovoice 

Photovoice is a participatory process by which people can identify, represent, and 

enhance their community through a photographic technique (Wang, 2006). Participants represent 

their community, as they perceive it, by taking photographs and sharing the stories behind those 

photographs.  More specifically, photovoice methodology is a participatory method that pursues 

the ultimate goal of critical consciousness (Carlson, Engebretson & Chamberlain, 2006) by 

creating images, the photographs, and sharing their meanings (Freire, 1993) through telling the 

stories derived from and/or connected to those images. According to Wang and Redwood-Jones 

(2001), photovoice is a powerful technique that makes possible participation, community 

discussion, and promotion of critical dialogue and shared production of knowledge. Photovoice 

has four main goals: a) engaging people in active listening and dialogue, b) creating a safe 

environment for introspection and critical reflection, c) moving people toward action, and d) 

informing the broader society to help facilitate community changes (Wang & Burris, 1997). 

Moreover, photovoice promotes participation, community discussion, critical dialogue, shared 

production of knowledge, and critical consciousness (Carlson, Engebretson & Chamberlain, 

2006; Freire, 1993; Wang & Redwood-Jones, 2001). The specific questions to which youth 
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responded through their photographs and stories were established in the training phase and are 

described in the procedures section (see Appendix C).   

Participants 

This study used a purposive sample (Rossi, Lipsey, & Freeman, 2004) from the organizations 

that were part of WYEP. The specific characteristics of participants for each method are 

described below.  

Focus Groups. Participants in the two focus groups were youth from 15 to 18 years (M= 

16.2, SD= 1.30) who were part of Forever Crowned, Hope Street, and Real Boys Real Men. The 

ten participants included seven male and three female African American youth.  

Survey.  Fifty participants responded to the survey, 21 females (42%) and 29 males (58%), 

from 11 to 18 years of age (M=15.21, SD= 1.96; table 5). Youth were part of Good Gang, Kappa 

League, Hope Street Youth Development, and Youth Development Services. According to self-

declared ethnic background, the majority of participants were African American (n= 37, 74%); 

other ethnic groups were represented by a small number of participants (see table 5). The 

participants reported being enrolled in grades from 5 to 12
 
(M= 8.91, SD= 1.92), as shown in 

Table 5. 

Photovoice. Participants were 25 youth of both genders, 18 female (72%) and 7 male (28%), 

between 9 and 18 years old (M= 13.64, SD= 2.64; table 6), from Youth Development Services, 

Hope Street, Forever Crowned, Uhuru, and Kappa League. Most of the youth identified 

themselves as African American (n= 23, 92%) with only two participants reporting different 

ethnic backgrounds (i.e. Caucasian and African American/Latino). Participants were enrolled in 

grades from 3 to 12 (M= 7.8, SD= 2.66; table 5).  
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TABLE 5 

DEMOGRAPHIC INFORMATION 
 

Age 

Years 
Photovoice 

(n=25) 

Survey 

(n=50) 

9 1 -- 

10 1 -- 

11 5 1 

12 3 4 

13 3 6 

14 2 3 

15 3 15 

16 2 9 

17 3 10 

18 2 2 

Education 

 

Grade 
Photovoice 

(n=25) 

Survey 

(n=50) 

3rd 1 -- 

4th 1 -- 

5th 4 1 

6th 3 4 

7th 4 4 

8th 1 14 

9th 4 8 

10th 2 11 

11th 2 1 

12th 3 5 

Race/Ethnicity 

 

Ethnicity/Race 
Photovoice 

(n=25) 

Survey 

(n=50) 

African American 23 37 

Black/Native American -- 4 

Mixed (Unspecified) -- 4 

African American/Latino 1 1 

Black/White -- 1 

Caucasian 1 3 
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Procedures 

Focus Groups 

Participation in focus groups was open to every youth in all the organizations that were part 

of WYEP. The focus groups were facilitated following a guide (see Appendix A) with the 

questions. The same questions were asked to the youth who participated in the two focus groups. 

Survey  

Four WYEP organizations participated, including Kappa League, Good Gang. Hope Street 

Youth Development, and Youth Development Services. Informed consents were sent many days 

in advance and were collected the day of the survey administration. The survey was completed in 

a group setting, at the participants‟ organizations. Analysis and interpretation procedures are 

described in the analysis section. 

Photovoice  

Photovoice methods were applied using the stages suggested by Wang (2006), Wang and 

Burris (1997), and Wang and Redwood-Jones (2001). These stages are described below:  

Photovoice Training. One training session was held to expose the youth to the main aspects 

of the photovoice process. Initially, youth was introduced to each other to promote 

integration within the “Youth Researchers Team”. Topics included in the training were 

methodological, technical, and ethical aspects of photovoice. Methodological aspects 

included definition of photovoice, the purposes of the project, stages of the process, the roles 

of facilitators and youth researchers, and necessary research skills such as observation and 

taking notes. The technical aspects addressed were basics on photography and composition. 
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Finally, the ethical aspects were especially discussed (e.g. safety and risk avoidance, 

confidentiality). Distribution of the disposable cameras, distribution of materials of support 

(i.e. observation forms, picture register form, and story), the timeline (i.e. deadline for 

submitting pictures and debrief meeting), and finally, the questions that youth were to 

respond through photographs and stories were provided at this training. The questions were: 

 Who are youth in our community and how are they doing?  

 What are some of the common challenges faced by youth in district one?  

 What are some of the opportunities available for youth in district one?  

 Who and what supports youth in district one?  

 What needs to change in district 1 to make a better future for youth?  

 

Field Work: Youth had two weeks to take the photographs. The cameras were returned in 

order to develop the photographs and have them ready for the debrief meeting. During this 

time, youth had the independence to take the photographs but were encouraged to contact the 

adults in their organizations or the researchers if necessary.   

Participatory Analysis. Participatory analysis was developed in two phases, individual and 

collective. In the individual analysis phase, each participant had the opportunity to reflect on 

their own photographs and notes on the process. Participants received their own photographs 

and notes and organized them according to the question to which each set responded. 

Participants individually selected their own photographs considered as most significant for 

each of the five questions and continued to the collective phase. The collective analysis was 

organized in two parts, a small group discussion and a large group discussion. For the small 

group discussion, groups were organized with youth of diverse ages to promote cohort 
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interaction. Five „work stations‟ were set, one for each question. As a starting point, each 

group was assigned to a “work station” where one question was addressed. At each station, 

each person wrote the story that corresponded to their own photograph(s) taken for that 

question. A worksheet helped to facilitate this process (see Appendix C). Then, each person 

orally shared the story of the photograph with the other members of the group followed by a 

group discussion of the photographs meaning and story at each station. Youth rotated at each 

work station where the process was repeated until the five small groups covered the five 

questions. In the large group discussion, all the photographs and stories were displayed and 

discussed. The discussion focused on how the pictures represented the community‟s assets, 

strengths, and challenges in relation to youth. The main purpose was to determine common 

and salient themes, and a reflection on participants‟ insights. This participatory analysis with 

youth ensured that the stories and voices of youth who participated in this project were 

considered, heard, and respected.  Additional analysis of the photographs and stories was 

conducted by the researcher, as explained in the following section. 

Analysis  

 Initially, the data obtained from each method was analyzed and interpreted separately; the 

procedures of analysis are described in this section.   

Focus Groups 

The main purpose of the analysis was the identification of repeated themes that were 

collectively produced (i.e. What are the themes of assets and strengths expressed by African 

American youth in focus groups?).  The content was analyzed to determine common concepts, 

themes, and meanings (Banks, 2007; Bauer, 2000; Holm, 2008; Pink, 2004; Wilkinson, 2004). 



45 

 

Coding was understood as a process to determine overall themes and to identify trends and 

patterns (Boyatzis, 1998; Hay, 2005) that contribute to the interpretation.  

The first step of the analysis was the compilation of the raw data and the identification of key 

words in the responses (Boyatzis, 1998; Sapsford, 1999); in other words, the core concepts that 

helped to establish the first themes within the initial grouping categories (see Table 6), which 

corresponded to the questions utilized in the focus groups (i.e. use of free time, opportunities, 

challenges, adults‟ views of youth, how adults support youth, and what helps youth to succeed). 

After the initial classification, a coding process was conducted in order to determine the themes 

that corresponded to assets and strengths (see Table 7) following an inductive data-driven 

approach (Boyatzis, 1998). During the analysis, other themes related to other aspects emerged 

(i.e. challenges; see Table 8).  

Survey  

Data obtained from the survey was analyzed in order to respond to the research question 

“What are the themes of assets and strengths identified in the survey responses?” Initially, the 

responses were organized under the general categories that the survey included: experiences in 

the community, community resources, constructive use of time, sources of information, personal 

involvement of adults and significant people, and community concerns. Within each of these 

initial categories, Likert scale and open-ended responses were analyzed and combined in order to 

identify assets and strengths themes (see Table 10).  

Descriptive Statistical Analysis. Responses obtained from the survey (Appendix B) were 

examined by performing statistical descriptive analysis. The process included the calculation of 

means, standard deviation, frequencies, and percentages of the demographic information (e.g. 
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gender, race/ethnicity, and grade), in order to describe the general characteristics of the 

participants. Descriptive statistical analysis was also used for other sections regarding assets, 

strengths, and needs. In the section regarding experiences in the community (e.g. connections of 

youth to the community, community safety, youth friendliness, youth recognition), higher means 

represented more agreement with the statements provided (1= strongly disagree; 4 = strongly 

agree). Therefore, higher means represented more positive experiences except question 8 

(“Gangs are a common problem”). For the interpretation of perceived quality of the places in the 

area (e.g. parks, public schools), higher means represented better quality (1 = poor; 5 = 

excellent).  

Coding and Themes Identification. The analysis of the responses to open-ended questions 

and the identification of assets and strengths themes was conducted following a coding process 

similar to the one described for the data from focus groups. Recurrent themes were identified 

across the data set from the survey.  

 Photovoice 

The purpose of the analysis of the photographs and stories produced by youth was to 

respond to the third component of the research question (i.e. What are the assets and strengths 

identified in stories and photographs produced through by African American youth?).   

An analytic inductive analysis approach was followed in order to identify the themes that 

emerged from youth‟s materials. This data-driven approach led to coding and the thematic 

analysis through which the qualitative information (i.e. photographs and stories) was translated 

into frequencies (Boyatzis, 1998; Denzin & Lincoln, 1994). The stages of the coding and 

analysis process were as follows:  
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a) Determining the sampling design:  The photographs constituted the internal narratives 

and the stories, the external narratives (Banks, 2007; Holm, 2008). The stories and 

photographs were the units of coding (Boyatzis, 1998), and the youth as a group was the 

unit of analysis. Therefore, the themes identified were considered as emergent from the 

group and not from each individual. In addition, the photographs and stories were 

considered as subsamples in order to establish themes emerging separately from each 

source. 

b) Establishing the initial labels: The initial labels to organize the data were the questions 

used during the photovoice process. These were: a) who youth are, b) common 

challenges, c) opportunities, d) who and what support youth, and e) what needs to change 

in the community. 

c) Creating and identifying codes: Initially, a code book was created using a subsample of 

the stories and photographs. The researcher and a second coder independently analyzed 

and coded a randomly selected number of stories and photographs (20%) looking for 

emergence of initial codes (Appendix C). Each coder formulated an initial set of code 

categories, which was revised and discussed in order to determine a coding scheme. After 

revision and agreement, the coders independently coded the remaining 80% of 

photovoice data. When disagreement on the identified codes occurred, the coders 

discussed the code indicators and agreement was reached. The coders reached an inter 

coder reliability of 95.26% (Boyatzis, 1998).  

d) Identifying themes and interpretation: The codes across subsamples (photographs and 

stories) were analyzed and grouped in order to determine the assets and strengths themes. 

The codes were organized in conceptual groups according to their content; differential 
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interpretation was important in this stage. In other words, the differentiation between 

codes and how to know when a code belonged to a theme or another. The criterion of 

reference was “assets” and “strengths” and the identification of themes included the 

latent and manifest analysis levels proposed by Boyatzis (1998); therefore, some of the 

identified themes were manifested (e.g. positive adult involvement) and other themes 

were latent (e.g. youth are positive).  

e) Establishing the themes in stories and photographs: The number of stories and 

photographs that contained the identified assets and strengths themes was registered; 

frequencies or number of mentions were utilized to quantify and the presence of the 

theme within the stories and photographs (Boyatzis, 1998; Denzin & Lincoln, 1994) and 

cluster the final assets and strengths themes.  

Final Analysis 

The findings of this study were determined based on a triangulation design that required 

the combination of data obtained from quantitative and qualitative collection methods (Plano 

Clark, Creswell, O‟Neil Green, & Shope, 2008).  The final analysis was conducted in order to 

respond to the overarching research question (i.e. What are the community assets and strengths 

identified by African American youth that can contribute to positive youth development? 

In the overall analysis, the results from each method were compared and contrasted in 

order to determine convergences or divergences and an overall interpretation (Bauer, 2000). The 

purpose was to establish if the themes identified in one dataset were present in the others. 

Therefore, the number of total mentions of each identified theme was recorded for each method. 
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All the themes were included, even the themes that did not emerge from the three methods 

together but were strongly supported by the methods separately.  

The assets and strengths themes that emerged from the three methods were integrated in a 

concept map. Concept mapping is a technique that can be used to analyze and organize concepts 

and ideas generated by participants (Morgan, Fellows, & Guevara, 2008). The themes identified 

by youth were connected in a network map (see figure 3).  

Ethical and Methodological Considerations 

 Ethical and methodological considerations were important in this study. In relation to 

sampling and generalizability (Gobo, 2004), this study followed the representativeness and 

generalization assumptions proposed by Glaser & Strauss (1967) and Gobo (2004). Findings in 

qualitative research are not generalizable (Gobo, 2004) but it also acknowledged that 

generalizability was conceived as a form of social representativeness that aims to contribute to 

the validation of participants‟ experience and contribute to a relevant evolving theory (Glaser & 

Strauss, 1967; Strauss & Corbin, 1990). In this study the methodological decisions were made 

upon the pertinence of the participants to increase the comprehension of theories and 

explanations of youth positive development already available and emphasize particular 

contextual findings, considering the perspectives of the African American youth.   
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CHAPTER III 

RESULTS  

This chapter presents the results from the analysis of the three data sets obtained through 

the three different methods (i.e. focus groups, survey, and photovoice).  The analysis was led by 

a data-driven approach. Initially, a partial analysis was conducted to identify the assets and 

strengths themes that emerged from each method.  These results are presented first.  

After the partial analysis was completed, further analysis was conducted to identify the 

themes that emerged from the three methods combined, in a triangulation process described in 

the methods section. In addition, this last part of the analysis helped to establish similarities and 

differences in the themes resulting from each method.   

Results of Focus Groups 

The main purpose of the analysis was to respond to overarching research question: What are 

the themes of assets and strengths expressed by youth in focus groups? Therefore, the main goal 

of the analysis was the identification of repeated themes that were collectively produced by 

participants. The analysis started with the compilation of the raw data, followed by the 

establishment of the initial themes, and coding. The questions utilized in the focus groups were 

utilized as the initial grouping categories in order to determine initial themes; these were: a) use 

of free time, b) opportunities, c) challenges, d) adults‟ views of youth, e) how adults support 

youth, and f) what helps youth to succeed. A summary of the initial themes identified is provided 

in table 6. 

 



51 

 

TABLE 6 

FOCUS GROUPS: INITIAL THEMES 

Focus Groups Questions Initial Themes 
Mentions 

f 

Use of free time 

Participation in social activities (e.g. youth clubs, 

events) 
4 

Play (e.g. videogames, sports) 3 

Opportunities 

Social service/youth organizations (e.g. youth 

programs) 
3 

Institutions (e.g. schools, churches, WSU) 3 

Employment (e.g. jobs) 2 

Housing (e.g. affordable housing) 2 

Challenges and 

concerns 
Community issues (e.g. crime, lack of resources) 23 

Adults‟ views of youth 
Negative attributes  11 

Positive attributes  7 

How adults support 

youth 

Positive adults involvement (i.e. role models, 

mentors) 
 7 

Support (e.g. financial, spiritual)  4 

Elements that help 

youth to succeed 

Community  (i.e. environment, resources, 

employment) 
28 

Adults value youth (e.g. acknowledge and 

compliment youth) 
15 

Positive involvement of adults (e.g. positive mentors, 

participation) 
9 

 

After identifying the initial themes, a coding process was conducted in order to determine 

the assets and strengths themes. Thematic codes were identified following an inductive data-

driven approach (Boyatzis, 1998); that is, the identification of key concepts found in the 
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responses. During the analysis, other themes related to other aspects emerged (i.e. challenges, 

adults‟ views of youth). The assets and strengths themes are presented in Table 7.  

TABLE 7 

FOCUS GROUPS: ASSETS AND STRENGTHS THEMES  

Assets and strengths 

themes 
Observed text f 

Adults value youth 

Adults compliment, acknowledge, trust, and 

respect youth 
18 

25 
Positive attributes assigned to youth (e.g. 

helpful, charitable, intelligent) 
7 

Positive adult 

involvement 

Personal involvement, role models, and 

mentors 
12 12 

Community resources  

 

Social services and youth organizations  3 

11 

Institutions (e.g. schools, WSU, and churches) 3 

Employment -jobs  2 

Affordable housing and family neighborhood 

(e.g. “what is available is close) 
2 

Caring community 

 

Care for neighbors and community (e.g. care 

about each other, support with material needs, 

spiritual support) 

8 8 

Constructive use of 

time 

Participation in sports and social activities 

(e.g. youth clubs, events) 
7 7 

 

Adults Value Youth.  (25 mentions) Youth considered that the presence of adults who 

value youth and demonstrate that by different means was an important asset in the community. 

Overall, that adults value youth was the most frequently identified theme (f = 25).Under this 

theme, two categories were identified. First, youth reported the importance of the presence of 

adults who value youth and express it by complimenting them for what they do well, 

acknowledging, and showing trust and respect (f = 18). This included a gradient of adult-youth 
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interactions, from less (e.g. adults who greet youth) to more (e.g. adults who collaboratively 

work with youth). Second, a different category that included adults who assign positive attributes 

to youth was identified (f = 7). This incorporated responses in which youth expressed the 

presence of adults who regard youth with positive attributes such as intelligent, helpful, active, 

respectful, charitable, etc., with or without association with explicit adults‟ actions to express it 

(e.g. adults who may not be too involved with youth but think youth are good).  

Positive Adult Involvement. (12 mentions) Positive adult involvement (f = 12) indicated a 

more active role or involvement of adults, and not merely an appreciation, acknowledgement, 

and expression of the worthiness of youth. In other words, a more intentional and active 

partaking in youth‟s lives through actions such as mentoring, role modeling, and advising. 

Community Resources. (11 mentions) Community resources included four different 

domains: social services and youth organizations, institutions, employment, and infrastructure. 

Youth expressed that social services and youth organizations (f = 3), and institutions (f = 3) such 

as schools, the university, and churches are valuable community resources. Similarly, some 

youth considered that employment opportunities represent a resource (f = 2). In addition, youth 

expressed that housing is affordable and a family neighborhood (f = 3) was a resource in the 

sense that it is an advantage to have resources and services available, even when those can be 

limited, because “whatever is available is close”. Moreover, the prices of houses and rent were 

significantly lower than other areas of the city.   

Caring Community.  (8 mentions) Caring community (f = 4)  encompassed statements 

and content that alluded to actions of people helping others as an expression of care, relating to 
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each other, or providing support. For instance, showing interest in getting to know the neighbors, 

provide support regarding material and spiritual support. 

Constructive Use of Time.  (7 mentions) This theme incorporated the ways in which 

youth reportedly spent their free time. Youth participated in activities with youth organizations, 

sports, community events and other activities where social interaction was an important element. 

Having the opportunity of gathering with other youth and community members in social 

activities was considered important. 

Community Challenges and Concerns 

When asked about challenges that youth within the community regularly face, the 

categories that emerged included lack of resources, community neglect, economic issues, and 

crime (see Table 8). Within challenges and concerns, youth expressed that some adults have a 

negative view of youth (see Table 6). According to youth, some adults assigned negative 

attributes to youth (f = 11) such as thugs, gang members, disrespectful, gullible, stubborn, and 

reckless. Youth also mentioned community challenges that were categorized as lack of resources 

(f = 9), such as the absence of recreation facilities, few schools available in the area, and lack of 

transportation services.  
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TABLE 8 

FOCUS GROUPS: COMMUNITY CHALLENGES AND CONCERNS 

Community 

Challenges 
Observed text f 

Negative attributes  Disrespectful, gang members, gullible, stubborn 11 

Lack of resources 
No recreation facilities; few schools; no 

transportation services 
9 

Community neglect 

Abandoned houses 4 

6 
Community neglected by government;  not a 

priority for government funding 
2 

Economic issues Lack of jobs; poverty; business closed 5 

Crime 

 
Alcohol and other drugs are available; violence 3 

 

In addition, youth expressed that the community was neglected by the government and 

authorities (f = 2), and that neglect was obvious in the number of abandoned houses in the 

community (f = 4). Community challenges that pertained to the economic sphere were classified 

separately (f = 5). Youth expressed that the community lacks jobs and more businesses were 

closing.  Finally, a small number of youth considered that crime is a community challenge (f = 

3), specifically related to violence and availability of alcohol and other drugs.  

Results of Survey 

Data obtained from the survey was analyzed in order to respond to the question regarding 

assets and strengths. Descriptive statistical analysis was conducted for closed-ended questions 

(e.g. Likert Scale, check lists).  
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Initially, the responses were organized under the general categories that the survey 

included: experiences in the community, community resources, constructive use of time, sources 

of information, personal involvement of adults and significant people, and community concerns. 

Within each of these initial categories, the responses were analyzed and combined in order to 

identify assets and strengths themes. The analysis of the open-ended questions contributed to the 

identification of some of the themes. The themes are described in the following sections. 

Experiences in the community: Assets and Strengths Themes 

The strengths and assets themes identified were a caring community, safety, youth is 

positive, youth service to community, and adults value youth. The responses that correspond to 

the Likert-scale items within these categories are presented in Table 9.  

Caring Community. The first theme identified was caring community, which was 

measured by responses that included elements such as connection to the community and toward 

each other. In regards to connection to community, youth expressed agreement with feeling 

connected to their community in their neighborhood (M=2.88, SD=.8) and outside of it (M=2.9, 

SD=.74), and feeling at home in the community (M=2.88, SD=.78).There was less agreement 

about people in the community liking each other (M=2.65, SD=.83), and presence of adults who 

care about youth (M=2.55, SD= .84). As a group, youth neither agreed nor disagreed that it is 

important for them to live in the community (M=2.19, SD=.84), that adults understand what 

youth need (M=2.33, SD=.83), and that community‟s residents work together to resolve 

problems (M=2.26, SD=.78).  
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TABLE 9 

EXPERIENCES IN THE COMMUNITY: ASSETS AND STRENGTHS THEMES 

Assets and Strengths 

Themes 
Experiences in the community M SD 

Caring community 

I feel connected to my community outside of my 

neighborhood 

2.9 .74 

I feel connected to NE Wichita 2.88 .8 

I feel at home in NE Wichita 2.88 .78 

People in NE Wichita seem to like each other  2.65 .83 

Adults in NE Wichita care about youth 2.55 .84 

Adults in NE Wichita understand what youth 

need 

2.33 .83 

Residents work together to resolve problems  2.26 .78 

It is important to me to live in NE Wichita  2.19 .84 

Safety 

 

Gangs are a common problem in NE Wichita 2.84 .89 

I feel safe in NE Wichita area 2.6 .90 

Youth are positive 
Youth in NE Wichita are friendly toward 

neighbors 

2.49 .83 

Youth service to 

community 

Youth in NE Wichita are interested in helping to 

improve neighborhood  

2.14 .76 

Adults value youth 

Youth in NE Wichita receive appropriate 

recognition 

2.56 .75 

Adults in NE Wichita respect youth 2.5 .92 

People have a positive attitude about youth in 

NE Wichita 

2.34 .96 

 
Note: NE= Northeast; 1= strongly disagree, 2= disagree, 3= agree, 4= strongly agree 

Safety. Youth expressed that they feel somewhat safe in the community (M=2.6, SD=.90 

with 2= disagree and 3= agree). There was greater agreement that gangs are a problem (M=2.84, 

SD=.89).  In response to the open-ended question “do you think violence is a problem in 

northeast Wichita?”, 70% of participants considered violence a problem (f= 35); from that group, 

66% (f= 23), believed that violence could be resolved and prevented.  

Youth are Positive. As a group, youth neither agreed nor disagreed about youth being 

friendly toward neighbors (M=2.49, SD=.76).   
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Youth Service to Community. As a group, youth disagreed that youth had an interest in 

helping to improve the neighborhood (M=2.14, SD=.76). At the same time, 58% of the youth 

themselves reported being involved in volunteering in their community (f = 29; Table 11). 

Adults Value Youth. Within this theme, youth considered that they were respected by 

adults to some extent (M=2.5, SD=.92) and receive some recognition from adults (M=2.56, 

SD=.75) and generally, that people do not have positive attitudes toward youth (M=2.34, 

SD=.96).    

 Community Resources. While the existence of some resources in the community was 

acknowledged, the quality of those resources was appreciated differently. For the interpretation 

of quality of those resources in the area, higher means represented better quality (1 = poor; 2= 

acceptable; 3= Don‟t know 4= good; 5 = excellent). Parks (M= 2.6, SD= 1.09), public schools 

(M=2.74, SD= 1.14), community centers (M=3.1, SD= 1.15), and recreation facilities (M=3.32, 

SD= 1.17) were mostly considered as acceptable. In addition, participants were asked “what is 

the best thing about the community”. The themes found in their responses are described in Table 

11. Youth more frequently (f =19) referred to people and relationships (e.g. friends, caring 

adults) as the best thing about the community. Youth also cited activities and social gatherings (f 

= 8) as a positive attribute of their community, followed by institutions (f = 7) and their “family 

neighborhood” (f = 4). 
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TABLE 10 

COMMUNITY RESOURCES: BEST THING ABOUT THE COMMUNITY 

Initial Themes Observed text f 

People and relationships 

Friends; everyone knows each other; lots of 

youth; being around each other and showing 

each other support; caring adults 

19 

Activities and social gathering  
Social gathering; parties; sports; groups outside 

school 

8 

Institutions  
Churches 4 

Schools 3 

Family Neighborhood 

Being around each other; everything is close; 

places to find African American cultural 

products 

4 

 

Constructive Use of Time.  Participants reported they were involved in a variety of 

activities (Table11); the frequencies and percentages corresponding to the number of youth who 

reportedly performed those activities are presented in Table 11. The top three were sports (f = 39, 

78%), which included sports performed for leisure, after school activities (f = 35, 70%), and 

church participation (f = 34, 68%). Church participation did not only include participation at 

religious weekly services but at other activities organized by churches to which youth regularly 

attended. In addition, youth devoted time for volunteering (f = 29, 58%) and working (f = 22, 

44%). Youth reportedly spent an average of 13.64 monthly hours in volunteering (M= 13.64) but 

dispersion in this measurement was considerably high (SD= 17.51), that is, a great variety in the 

number of hours youth devoted to volunteer was observed and 58% of youth accounted for the 

volunteer hours. Youth volunteer at places such schools, churches, and day care centers.     
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TABLE 11 

CONSTRUCTIVE USE OF TIME 

Activities 
Youth 

(f) 
% 

Sports 39 78 

After school activities (e.g. after school programs, youth 

programs) 
35 70 

Church/church activities 34 68 

Volunteering  29 58 

Work  22 44 

Music (e.g. choir, concerts) 4 8 

Peer leaders 2 4 

 

Sources of Information. Regarding sources of information, youth expressed that the top sources 

from which they typically obtain information are parents, friends, TV and internet (Table 12). 

Friends and parents have an equally important role as sources of information for the 78% of 

youth (f =38); similarly, youth turned to teachers (f = 29, 58%) and other adults in the 

community (f = 26, 52%) as sources of information. In terms of social media, most youth rely on 

TV (f =37, 74%), the internet (f = 34, 68%), and the radio for information (f =31, 62%). Fewer 

relied on print media such as magazines (f =17) and newspapers (f =12); 34%).  
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TABLE 12 

SOURCES OF INFORMATION 

 

 

 

 

Positive Involvement of Adults. Another dimension explored was the involvement of 

adults in the lives of youth as role models. In the survey, youth could list as many role models as 

applicable. Youth were additionally asked to indicate if the identified role models lived within 

the community, by checking “Yes” or “No” next to each role model listed. While the identified 

role models were easy to compile, the identification of their presence in the community was not. 

It was not possible to clearly determine if the role models lived in the community; most youth 

did not check an option or checked both. Frequencies of role model selections were calculated 

(Table 13). The frequencies represent the number of youth who identified those people as role 

models. According to the responses obtained, youth identified parents as the most important role 

models (f = 28, 56%), followed by friends (f = 22, 44%), and brother/sister (f = 20, 40%). Other 

relatives (f = 17, 34%), coaches (f = 13, 26%), church leaders (f = 12, 24%), and teachers (f = 10, 

20%) were mentioned less often. Interestingly, famous persons were considered as role models 

by 9 youth (18%). Boyfriend/girlfriend (f = 5, 10%) was the least mentioned role models.   

In the same way, youth were asked from whom they seek advice. Again, parents were the 

most frequent figures youth look to for advice, followed by brother/sister, and friends. 

Sources of information f % Sources of information f % 

Parents 38 76 Teachers 29 58 

Friends 38 76 Other adults 26 52 

TV 37 74 Magazines 17 34 

Internet 34 68 Newspapers 12 24 

Radio 31 62 Other sources 2 4 
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Nevertheless, the frequencies for advice from parents (f = 13, 26%), brother/sister (f = 11, 22%), 

and friends (f = 8, 16%) were lower than the frequencies identifying them as role models (i.e. f = 

28, f = 20, and f = 22, respectively).  

TABLE 13 

PERSONAL INVOLVEMENT: ROLE MODELS AND SOURCES OF ADVICE 

Role Models f % Advice f % 

Parent 28 56 Parent 13 26 

Friends 22 44 Brother /sister 11 22 

Brother/sister 20 40 Friends 8 16 

Other relative 17 34 Other relative 4 8 

Coach  
13 26 

Other (e.g. 

boyfriend/girlfriend) 
4 8 

Church leader 12 24 Teacher 1 2 

Teacher 10 20 Church leader 1 2 

Famous persons 9 18 

Coach  1 2 
Boyfriend/ girlfriend 4 8 

 

Community concerns 

Youth were also asked about their concerns regarding their community. They responded 

to the questions “what do you think are the top three concerns for youth in northeast Wichita?” 

and “what needs to be done to address these concerns?” The responses are shown in Table 14 

and Table 15.  
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TABLE 14 

COMMUNITY CONCERNS: THEMES 

Community Concerns f 

Unsafe neighborhood environment (e.g. gangs, crimes, violence, dangerous 

dogs) 
24 

Alcohol and drugs (i.e. availability and use) 15 

More activities and places (e.g. more positive things to do, more parks, more 

libraries) 
11 

Education- Access and quality (e.g. drop-outs and low graduation rate of 

African American youth, high cost of higher education) 
11 

Adults‟ negligence and unconcern (e.g. neglectful parents, adults do not care, 

bad teachers, no adult leadership) 
7 

Poverty and unemployment 7 

Police harassment  6 

Teen pregnancy  5 

Discrimination, stereotyping, and unequal ethnic geographic distribution (e.g. 

stereotyping of Black youth, semi-segregated zoning; not enough African 

Americans in some neighborhoods) 

4 

Lack of positive recognition of youth 4 

Disrespect toward adults and authority 3 

Environmental hazard (e.g. contamination and pollution)  2 

 

The top concern was unsafe neighborhood environment (f = 24) followed by the easy 

availability and use of alcohol and drugs (f =15). Lack of positive activities for youth to get 

involved and low availability of positive places to promote such activities (f = 11) was also a 

frequent concern. Access to education and better quality of education (f = 11), expressed 

concrete challenges such as the number of drop-outs and low graduation rates of African 

American youth, and the high cost of postsecondary education.  
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TABLE 15 

COMMUNITY CONCERNS: SOLUTIONS 

Solutions  f 

Unsafe environment 

More police; more security 6 

Involve youth in positive things (e.g. keep kids 

in school) 
6 

Therapy  2 

Neighborhood watches 2 

Alcohol and drugs 
Increase police control 6 

 Jail and rehabilitation 5 

More activities and places 

More recreational places (e.g. parks)  5 

Organize more activities (e.g. after school, 

music, art) 
3 

Education-Access and quality 

Dedicated teachers  2 

Tutoring 2 

 More scholarships   2 

More after school programs 2 

Adults‟ negligence and 

unconcern 

Parents acting like parents not best friends  2 

Community events to bring people together  2 

Poverty and unemployment More jobs and youth owned business 3 

Police harassment Minimize police action and training for cops  5 

Teen pregnancy 
Talk to youth about birth control and positive 

activities  
7 

Discrimination, stereotyping, 

and unequal ethnic 

geographic distribution 

More integrated population 

2 

Lack of positive recognition 

of youth 

Community activities that promote youth as 

protagonist (e.g. art, bands, debates) 
2 

 

The solutions offered by youth regarding unsafe neighborhood environment included 

responses such as more police and security (f= 6), and involving youth in positive things (f = 6). 

Youth solutions regarding alcohol and drugs focused on more police control (f = 6) and jail and 

rehabilitation (f = 5). For prevention of teen pregnancy, youth suggested positive activities and 

birth control (f = 7). More solutions were provided to the common issues previously mentioned 

(i.e. safety, alcohol and drugs, teen pregnancy) than to other community concerns (i.e. education, 
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lack of positive youth recognition, discrimination, stereotyping, and unequal geographic 

distribution). While police harassment may be an issue for some communities, youth in this 

group identified police harassment as a concern (f = 7) and suggested training cops and 

minimizing their intervention in the community (f=6).  

Results of Photovoice 

The analysis of photographs and stories was based on the third specific research question 

(i.e. what are the themes of assets and strengths identified in photographs and stories produced 

through photovoice by African American youth). The first classification of the information was 

based on the questions to which participants responded through the photovoice process; the 

questions were: a) who are youth in our community and how are they doing, b) what are some of 

the common challenges faced by youth in district one, c) what are some of the opportunities 

available for youth in district one, d) who and what supports youth in district one, and, e) what 

needs to change in district one to make a better future for youth.  

In terms of data collected, a total of 46 photographs and 46 stories were collected. It is 

important to mention that even when the final number of photographs and stories was the same, 

they did not corresponded to each other completely; five stories were submitted with two 

photographs each and, five stories were submitted without photographs.  

The first phase of analysis of the photovoice data included the identification of codes in 

all the photographs and stories. The stories and photographs expressed diverse ideas and more 

than one code was assigned to the content of each story and the corresponding photograph. Each 

photograph and story had multiple codes that later were categorized in order to identify common 

themes. Some codes were isolated and therefore did not constitute a specific theme. A minimum 
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of three mentions in photographs or stories, separately or combined, was needed in order to 

constitute a theme. The initial themes are presented in Table 16; the frequencies represent the 

number of photographs and stories that referred to each theme.  

At a glance, some of the initial themes shown in Table 16 may seem inconsistent in 

regards to the question asked. For example, the theme “youth are positive” identified in the 

responses the challenges that youth faced (e.g. the neglected neighborhood is difficult for youth 

but they are doing great anyway). The explanation is that the coding and analysis followed a 

data-driven approach and therefore, the emergent themes were identified without the intention of 

making them to correspond with the initial questions. Rather, the initial questions merely served 

as a preliminary organization as the identification of strengths and assets themes took place in 

the next stage of analysis (see Table 17). Additional explanation is presented later.  

TABLE 16 

PHOTOVOICE: INITIAL THEMES 

Question Initial themes  
f 

(photographs) 

f 

(stories) 

Who are 

youth in our 

community 

and how are 

they doing? 

Youth are positive  13 20 

Youth are numerous and diverse 11 2 

Caring community (e.g. sense of community, 

family neighborhood) 
6 8 

Youth support youth 4 1 

Community engagement (e.g. service) 4 5 

Desire to learn and academic achievement 2 4 

Positive adult involvement and support 1 2 

Family (e.g. family ties) 1 2 
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TABLE 16 (continued) 

What are 

some of the 

common 

challenges 

faced by 

youth in 

district one?  

Environmental hazard  10 2 

Community neglected and damaged 

infrastructure 
6 4 

Youth are numerous and diverse 3 - 

Youth are positive  1 23 

What are 

some of the 

opportunities 

available for 

youth in 

district one? 

Physical environment (e.g. empty land, parks, 

landscape) 
10 2 

Institutions and organizations (e.g. schools, 

churches) 
4 6 

Youth are positive  3 4 

Community engagement 3 3 

Youth are numerous and diverse 3 1 

Desire to learn  and academic achievement 1 6 

Who and 

what supports 

youth in 

district one? 

Institutions and organizations (i.e. schools) 4 4 

Youth support each other 3 - 

Youth are positive  4 6 

Positive adult involvement and support 2 4 

Academic achievement and desire to learn  3 4 

Community engagement - 4 

What needs 

to change in 

district 1 to 

make a better 

future for 

youth? 

Community neglected and damaged 

infrastructure  

5 6 

Unsafe environment and violence (e.g. alcohol, 

fights, crime) 

5 5 

Positive adult involvement and support 1 3 
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After categorizing the initial themes, a subsequent coding analysis was conducted in 

order to identify the specific assets and strengths themes; nine themes were identified (see Table 

17). Some of the themes were present in both the photograph and the corresponding story, 

whereas other themes were identified only in one of them. The frequencies represent the number 

of times in which each theme was identified.   

TABLE 17 

PHOTOVOICE: ASSETS AND STRENGTHS THEMES FROM PHOTOGRAPHS AND 

STORIES 

Assets and strengths themes  
f 

(photographs) 

f 

(stories) 

Total 

mentions 
Percentage 

Youth are positive  17 57 74  37.56% 

Desire to learn and academic achievement 6 14 20  10.15% 

Youth are numerous and diverse 17 3 20  10.15% 

Community engagement (e.g. service to 

community) 
7 12 19    9.64% 

Institutions and organizations (e.g. schools, 

churches) 
8 10 18    9.14% 

Caring community (e.g. sense of 

community, family neighborhood ) 
6 8 14 7.11% 

Physical environment and open spaces (e.g. 

empty land, parks, landscape) 
10 2 12 6.09% 

Youth support each other 7 4 11 5.58% 

Positive adult involvement  3 6 9 4.57% 

Total 81 116 197 100% 
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Youth are Positive. (74 mentions) The notion that youth are positive was the most 

frequently identified theme. Participants expressed through the stories (f = 57) and photographs (f 

= 17) that youth are positive in different ways. Some of the photographs and stories explicitly 

alluded to specific positive characteristics of youth (e.g. “respectful and honest”, integrity”, 

“doing what we are supposed to do; trying to stay focused”), while other photographs and stories 

explicitly or implicitly alluded to the positive impact that youth has in the community and in the 

life of other youth (e.g. [youth] “do a good part in the community”).  Other dimensions identified 

in this theme emerged from all the youth‟s responses, including those that initially were 

classified in the questions asking about challenges and things that have to change in the 

community (i.e. “what are some of the common challenges faced by youth in District one” and 

“what needs to change in District One to make a better future for youth”). 

Even when those questions did not inquire about strengths and assets openly, the analysis 

of the youth‟s responses reflected several youth‟s strengths and abilities. These strengths and 

abilities were: a) awareness (e.g. “the liquor store should not be there, it is a negative place”; 

“they [youth] are concerned about their grades”, b) ability to be critical (e.g. “what is a liquor 

store doing next to the girls and boys club?”), c) ability to recognize challenges and opportunities 

(e.g. “there is violence in our community and that is a challenge” ; “we can fix this by sticking 

together and being one in our community”), d) the ability to make connections as witnesses of 

challenges (e.g. “He lets everyone know what they doing is good or it is bad”), e) empathy (e.g. “ 

thinks about how terrible it is to go through a struggle such as his ”, f) desire to get involved and 

lead actions for a positive change for youth (e.g. “I would build a home for youth and start an 

organization, creating opportunities for the youth”), and g) visionary problem-solving on behalf 

of youth (e.g. “you can show them [kids] the positive and negative things before they get older”).  
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Desire to Learn and Academic Achievement. (20 mentions) Youth‟s photographs (f = 6) 

and stories (f = 14) expressed a strong desire to learn and achieve academic success. In addition, 

going to school was regarded as important to getting a job and having a financially secure future. 

This theme included the acquisition and improvement of academic skills, seeking and taking 

advantage of opportunities such as after school programs available in the community in order to 

improve grades, and scholarships for further educational opportunities (e.g. “I can try to get 

scholarships to college”; “he has made the honor roll”; “go to school is the main opportunity”; 

“they participate because they are concerned about their grades.”). 

Youth are Numerous and Diverse. (20 mentions) Youth referred to the presence of youth 

in the community and how diverse they are in terms of gender, age, and ethnicity. This theme 

was mostly identified from content of the photographs (f = 17). The photographs featured images 

of single individuals with diverse characteristics (e.g. girls and boys, younger and older youth) or 

a group of youth with diverse characteristics (e.g. both genders, different ages, interethnic 

relating) interacting in various contexts. In the stories, there were no explicit statements of how 

diverse youth are (f =3) but mentions such as “This represents children in the community” (boy 

and girl in the picture), they are “just some examples of the many children in District 1”, and 

“this picture […] shows 4 youth”.  

Community Engagement. (19 mentions)  Community engagement was identified in 

photographs and stories ( f = 7; f = 12, respectively) in which youth denoted interest or desire to 

participate in community activities or services, actual partaking in providing specific services to 

community, or involvement in community change initiatives (e.g.  “opportunities in our 

community are working and volunteering to help the community and schools”; “youth are selling 

[…] and the community gives back by buying and they are all coming together and working with 
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each other to do better”; “youth in the community can get involved and make changes on issues 

where they live”). Community engagement was presented at the individual (e.g. “A. voluntarily 

mows Mr. D. lawn every two weeks or whenever the grass starts sprouting up!”) and the 

collective level (e.g. “they are all engaged in the community”). 

Institutions and Organizations. (18 mentions) Institutions were almost equally portrayed 

in photographs and stories (f =8 and f = 10, respectively). There are different institutions and 

organizations in the community that play an important role in youth‟s lives. Youth identified 

organizations and institutions such as schools, churches, and youth-serving organizations. Those 

institutions and organizations help youth in the community with direct services that represent 

benefits that were clearly perceived (e.g. “H.S.  offers service learning, youth organizing, and 

academics”; “all of the youth have an opportunity to go to school”; “churches […] support youth 

by providing programs and studies”) or through providing opportunities for youth to socialize 

with other youth and get involved in positive activities such as volunteering and after school 

programs (e.g. “school is a good opportunity because you can learn, get good grades, have 

friends, and have a lot of fun”; “some opportunities are volunteering  at S. F.  and H.S. ”; 

“churches  […] keep the youth out of trouble and out of the streets and teach them things at the 

same time”).  

Caring Community. (14 mentions) The presence of a caring community was identified as 

one of the assets and strengths for youth positive development. Photographs (f = 5) and stories 

(f= 8) included aspects of a caring community such as identification with the neighborhood, 

sense of community and belongingness, and caring for each other. In other words, the sense of 

being an individual connected to a larger community in general, or a larger community of 

children and belonging to a uniquely identified neighborhood called District 1 (e.g. “being one in 
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our community”; “this community is getting involved and is donating to this woman‟s family”; 

“this picture represents the children in the community”; “we –children- are doing what we are 

supposed to do”; “these two are just some of the many children in district 1”). 

Physical Environment and Open Spaces. (12 mentions) This theme was mainly identified 

from the photographs (f = 10); some mentions were present in the stories (f = 2). Different 

elements of the physical environment were portrayed in the pictures (e.g. empty land, 

landscapes, and parks). Considering the context, this theme was considered an asset as it seemed 

because the physical environment and open spaces within the community potentially represented 

settings for youth development (e.g. “parks are a good thing to have in the neighborhood. It 

offers young people a place to go and exercise and have fun”), even when those open spaces 

have not been utilized for that purpose or have been overlooked and neglected.  

Youth Support Each Other. (11 mentions) Participants expressed that youth in the 

community play a supportive role for other youth. Youth support for each other was expressed in 

different ways (photographs f = 7; stories f = 4) such as participating together in some activities 

(e.g. after school programs), communication, and friendship (e.g. [youth go to the park] “to have 

some fun and communicate to each other by sharing play time with each other to make a better 

place in the future, to work together”). 

Positive Adult Involvement. (9 mentions) Photographs (f = 3) and stories (f = 6) denoted 

the presence of adults whose involvement and support makes a positive difference for youth. 

According to the youth, adults can make a difference by supporting youth in specific roles such 

as tutors and mentors (e.g. “she [adult tutor] supports the youth by helping to improve grades”; 

“a role model listens, gives advice, helps, and empowers”), through adult‟s involvement in 
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youth-serving organizations (e.g. “the people in these organizations are really motivational”), or 

simply getting actively involved in improving the community (e.g. “adults […]  have the 

responsibility to make the community better”). 

When observing the percentage of the total stories (n=116) and photographs (n= 81) and 

identified themes, “youth are positive” had the highest percentage (37.95%). Table 17 shows the 

percentages that each theme represented overall. 

Community Challenges  

Analysis of one the photovoice process questions also led to the identification of some 

challenges and concerns present in the community (Table 18). The community challenges 

identified in the photographs and stories denoted four themes. The first theme included issues 

related to the condition of the community‟s infrastructure and how neglected this community has 

been by authorities and community members (f = 21). The environmental hazard theme included 

allusions to pollution, contamination, and dirtiness, among others (f = 12). The third theme, 

unsafe environment (f = 10) integrated elements related to social issues such as violence, crime, 

and alcohol.  The fourth theme included content related to having more supportive adults 

involved (f = 4) for the benefit of youth and the community.  Some examples of the observed text 

are included in Table 18. 
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TABLE 18 

PHOTOVOICE: COMMUNITY CHALLENGES AND CONCERNS 

Challenges and 

concerns 
Observed text (examples) 

Total 

mentions 

f 

(photographs) 

f 

(stories) 

Community neglected 

and damaged 

infrastructure 

 “There are too many abandoned 

houses in District 1”  

“This home is being demolished 

off of 21st and S. […] what is 

going to replace this home?” 

“The streets […] have bumps” 

“There are cracks in the cement” 

21 11 10 

Environmental hazard “The picture I took is about how 

people are doing the water 

[trash]”  

 

“There is a lot of trash” 

 

12 10 2 

Unsafe environment  “There is violence in our 

community and that is a challenge 

and also it is bullying” 

 

“They [abandoned houses] are 

usually unsafe and they encourage 

crime” 

 

“It [violence] should stop mostly 

for the men and the boys because 

it is against the law to hit women” 

 

10 5 5 

More positive adult 

involvement and 

support 

“We need to get more one on one 

role models to help and support 

the youth and get involved” 

4 1 3 
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Integrated Results  

The purpose of this study was the exploration of the assets, resources, and strengths 

available for African American youth that were available in their community, from their own 

perspective. Inductive analysis led to the identification of the strengths and assets themes from 

data collected through the three different methods (i.e. survey, focus groups, and photovoice), in 

order to respond to the overarching research question (i.e. What are the community assets and 

strengths identified by African American youth that can contribute to positive youth 

development?). 

Results from the three data set obtained were integrated to conduct a triangulation 

analytical process. Due to the diversity of response formats utilized in the data collection process 

(e.g. Likert scale, stories, and open-ended questions), the analysis of the themes was not focused 

on the quantification of the responses. Rather, the analysis was based upon the specific elements 

of the content of each theme and the theme‟s absence or presence within each method responses 

(i.e. focus groups, survey, and photovoice). Consequently, some themes that were separately 

identified in the individual analysis (e.g. institutions and organizations) became part of a more 

comprehensive theme (e.g. community resources), when integrating the results.  

This stage of the analysis led to the identification of the final assets and strengths themes. 

The assets and strengths themes and the data collection methods in which those themes emerged 

are shown in alphabetic order in Table 19.   
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TABLE 19 

ASSETS AND STRENGTHS: THEMES AND METHODS 

Themes  Aspects 
Focus 

Groups 

Survey Photovoice 

Adults value 

youth 

Adults compliment, acknowledge, trust, and 

respect youth  
   

Adults assign positive attributes to youth (e.g. 

helpful, charitable, intelligent) 
   

Caring 

community 

 

Care for neighbors and community (e.g. care 

about each other, support with material needs, 

spiritual support) 

   

Experiencing sense of community; some 

connection to the community  (e.g. family 

neighborhood) 

   

Community 

engagement  

Youth service to community (e.g. volunteering)    

Involvement in community change initiatives    

Community 

resources  

 

Institutions and organizations (i.e. schools, 

WSU, churches, youth organizations, and 

organizations that provide social services) 

   

Physical environment and open spaces (e.g. 

community centers, parks, recreation facilities, 

empty land) 

   

Employment opportunities (i.e. jobs for youth)     

Affordable housing     

Sources of information     

Constructive 

use of time 

Youth programs and activities (e.g. after school 

programs, sports, work, music) 
   

Religious activities (e.g. religious services, 

activities organized by church) 
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TABLE 19 (continued) 

Desire to 

learn and 

academic 

achievement 

Academic achievement (e.g. motivation, 

success)  
   

School engagement    

Academic skills    

Positive 

adult 

involvement 

Personal involvement, role models, and mentors    

Involvement in improving the community     

Youth are 

positive 

Youth have positive characteristics (e.g. 

integrity, honesty, responsibility, empathy, 

critical thinking) 

   

Youth support each other and have positive 

impact in youth‟s lives (e.g. friendship, help 

other youth to succeed academically)  

   

Youth have positive impact on the community 

(e.g. involvement in actions to lead positive 

change) 

   

Youth are 

numerous 

and diverse 

Numerous youth present in the community    

Diversity (e.g. age, gender, interethnic 

interaction)  
   

 

“Adults value youth” emerged from the analysis of the focus group content (see Table 7). 

This theme included two specific dimensions: the adults‟ expressions of recognition, respect, and 

trust toward youth, and the adults‟ assignation of positive attributes to youth.  

The presence of a “caring community” was identified in three data sets (see Tables 7, 9, 

& 17) associated with expressing care for neighbors and community, and experiencing 

connection to the community. When comparing the three methods, photovoice (see Table 18) 

supports “caring community” more than the focus groups and the survey information, even when 
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within the photovoice responses, “caring community” was not one of the most frequently 

identified themes. In the survey, the elements measured did not show strong results (see Table 9). 

  “Community engagement” was identified from survey‟s responses and photovoice data 

(see Tables 9 & 17); this theme included involvement of youth in providing services to the 

community and in activities or initiatives to generate community change.  

The presence of “community resources” was supported by data from the three methods 

with specific components within each data set. Photovoice, focus groups, and the survey 

reflected the presence of institutions and organizations with different connotations. For instance, 

although the survey included schools, in the survey youth rated them as “acceptable”; in 

photovoice, the stories and photographs expressed more positive elements associated with 

schools. Something similar occurred with the physical environment and open spaces identified 

(e.g. parks, recreation facilities); the youth‟s rates in the survey differed from what was 

expressed in the photovoice stories. The rest of the aspects of community resources (i.e. 

employment opportunities, affordable housing, and availability of sources of information) were 

identified in the survey only (see Table 19).  

“Constructive use of time” was supported by the three methods. Youth‟s words and 

survey responses expressed the youth‟s involvement and participation in diverse activities 

beyond school, such as after school programs offered in local organizations and churches, 

religious activities, and sports, among others.  

Other of the themes that was identified only in photovoice was the “desire to learn and 

academic achievement” expressed by youth. This was one of the top three themes found in 

photovoice data (see Table 17). This theme was identified in stories and photographs referring to 
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academic achievement (e.g. good grades, motivation to study), school engagement, and academic 

skills. The desire to learn was also associated with financial success; it was seen as a mechanism 

to have a better economic future. 

Youth expressed the importance of “positive involvement of adults”. This theme included 

the presence of adults who get involved in initiatives to improve the community, which was 

identified in photovoice data (see Table 17), and adults who take an active role in youth‟s lives 

through personal involvement, mentoring, and/or role modeling particularly by parents. This last 

aspect was supported by data from the three methods. An interesting observation was that youth 

expressed that adults were not the only role models available. Parents, friends, and siblings, in 

particular, were identified as role models and sources of support and advice. Due to the 

identification of parents and siblings as major role models and sources of advice, it is possible to 

assume that family support and involvement was also present. However, there was not enough 

information to identify a different category.  

The last two themes refer to youth more specifically and were supported by data from 

photovoice. These themes were “youth are positive” and “youth are numerous and diverse”. The 

photographs and specially the stories, produced several codes representing different positive 

characteristics of youth that were expressed explicitly or implicitly; those positive characteristics 

included specific traits (e.g. honesty), and/or underlying abilities and skills such as critical 

thinking and empathy. This was the most frequently identified theme in photovoice data, with a 

total of 74 mentions (see Table 17). Youth also expressed recognition of the positive impact that 

youth exert on the community, in general, and the positive impact on other youth, more 

specifically. Furthermore, the photovoice data, especially the photographical aspect (see Table 

17), denoted that youth in the community were portrayed as numerous and diverse. The sheer 
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presence of youth who are perceived to be positive by themselves and adults is one of the main 

assets of District One. 

Final considerations on community challenges and concerns 

As explained in previous sections, some community challenges and concerns were 

identified as well. These challenges represented different issues that the community faces in 

different domains. Those challenges and concerns were analyzed and integrated totalizing 179 

mentions. The challenges and concerns that were identified in at least two data sets and 

represented the highest number of mentions are shown in Table 20.   

TABLE 20 

COMMUNITY CHALLENGES AND CONCERNS 

Challenges and concerns 

Focus 

groups     

(n = 34) 

Survey 

(n = 73) 

Photovoice  

(n = 43) 

Total           

(n = 179) 

Percentag

e     (%) 

Unsafe environment (e.g. alcohol 

and other drugs, crime, violence) 
3 39 10 52  29.05% 

Community neglected and 

damaged infrastructure (e.g. 

abandoned houses, community 

neglected) 

6 7 21 34  18.99% 

Lack of resources (e.g. no 

transportation services, few 

schools) 

9 11 - 20  11.17% 

Negative attributes assigned to 

youth (e.g. disrespectful, gang 

members) 

11 7 - 18  10.06% 

Environmental hazard (e.g. trash, 

pollution) 
- 2 12 14  7.82% 

Economic issues (e.g. lack of 

jobs, poverty) 
5 7 - 12  6.70% 
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 Two themes of concerns and challenges identified in the three data sets were “unsafe 

environment”, expressed in presence of alcohol and other drugs, crime, and violence (f = 52; 

29.05%) and “community neglected and damaged infrastructure”, which include aspects such as 

abandoned houses, poorly maintained streets, and neglect from the authorities and community 

residents ( f = 34; 18.99%). The themes found in data from the focus groups and surveys were 

the “lack of resources” of diverse nature (e.g. transportation, recreation facilities, and more 

schools; f = 20; 11.17%), “negative attributes assigned to youth” (e.g. disrespectful, lazy, gang 

members; f = 18; 10.06%), and economic issues such as poverty and the lack of jobs for 

community members, in general, and for youth, specifically (f = 12; 7.82%). Finally, 

“environmental hazard” included the presence of trash, pollution, and inappropriate care of 

natural resources (f = 14; 6.70%). As observed in Table 20, more of the challenges and concerns 

were identified from the survey responses than from photovoice in particular.  
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CHAPTER IV 

DISCUSSION 

The purpose of this study was the exploration of the assets, resources, and strengths 

available for African American youth in their community from an emic perspective. The themes 

found through the triangulation of the three methods indicated diverse assets and strengths upon 

which youth initiatives can capitalize in order to achieve greater positive youth development for 

African American youth. Some assets and strengths themes that were identified in this study 

were related to the assets proposed by other approaches, especially, the developmental assets 

approach (Scales & Leffert, 1999). In particular, more similarities were found with the external 

developmental assets, although there also was some correspondence with the internal assets.   

In this study, the analysis of the themes allowed the identification of three dimensions in 

which the assets and strengths were present: a) individual, b) community, and c) relational. 

Although the majority of themes referred to the community dimensions, the other two were 

equally important for the understanding and promotion of PYD.  

Assets and strengths concept map  

A concept map was created to frame and discuss the results obtained in this study. The 

three dimensions previously mentioned were outlined in the following concept map (Figure 3) 

and described with more detail. 
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Individual assets and strengths 

The individual dimension of the assets and strengths encompassed personal attributes or 

characteristics of youth that constituted strengths and assets that youth had as individuals. 

Different approaches of PYD concur in that some individual assets and strengths have to be 

present and cultivated within each young person (e.g. traits, characteristics, values). The two 

individual assets and strengths identified in this study were youth are positive and desire to learn 

and academic achievement.   

Youth are Positive. Youth are positive and have a positive impact in the community and 

in other youth‟s lives. This theme was not only the most frequently identified from the 

photovoice data but also, frequently included as manifest or latent (Boyatzis, 1998) in the stories 

and photographs produced by youth. Youth‟ responses denoted explicit or implicit expressions of 

positive characteristics of youth (e.g. “respectful and honest”; “happy for being here”; empathy). 

This is indicative of a sense of positive identity and the presence of positive values which 

constitute important internal developmental assets for PYD, according to Benson (1997), and 

Scales and Leffert (1999). Positive identity is also an important protective factor for the 

emergence of the youth‟s identities (Spencer, Fegley, & Dupree, 2006).  

It is important to note that even when some of the circumstances described in the stories 

and photographs were negative (e.g. community challenges), youth were oriented to inquiring 

and finding solutions and were inquisitive and empathetic. The youth‟s photographs and stories 

reflected a high level of awareness of themselves and the community, and an ability to be critical 

and recognize the challenges and opportunities that both youth and the community have, while 

still maintaining a visionary problem-solving perspective. This critical consciousness is an 
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important asset for African American youth (Nicolas, Helms, Hernigan, Sass, Skrzypek, & De 

Silva, 2008). Youth expressed the positive values they have and a desire to get involved to create 

a positive change for the community and for youth. Youth not only demonstrated empathy but 

also an ability to connect with other youth as members of the same community (Hawkins, 

Catalano, & Miller, 1992). Youth supported each other.  This collective sense of identity is 

important for socialization of African American youth in their cultural and community 

environment (Iheduru, 2006; Nicolas, Helms, Hernigan, Sass, Skrzypek, & De Silva, 2008).   

Interestingly, although the youth clearly conveyed a sense of being positive, there was a 

distinction between what youth thought about themselves and what youth said the adults thought 

of youth. Youth were aware of some negative attributes that some adults assign to them and the 

importance of changing that (see the adults value youth section). 

It is important to acknowledge that youth who participated in this study were part of 

youth-serving organizations and therefore, they may have gone through different experiences 

than other youth in the community, which contributed to these individual abilities, skills, and 

assets. For instance, being involved in these organizations may have helped them to be critical 

about community challenges and getting involved in community change.  

Desire to Learn and Academic Achievement. School achievement itself was important 

and so was “school” as an opportunity for youth.Youth expressed a strong desire to learn and 

achieve academic success. Through their stories and photographs, youth regarded school and 

academic success as important to financially succeed, obtain a good job, gain access to college, 

and have a better and secure future. In order to accomplish those future goals, youth currently 

had to acquire and improve diverse academic skills (e.g. reading and math), participate in after 

school programs, and seek further educational opportunities such as scholarships (e.g. “students 
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that are failing classes know that they can improve by going to different tutoring places”; “I can 

try to get scholarships to college”). 

This denoted that youth were not only committed to learning because they recognized the 

importance of education in general but also in connection to current and future opportunities. In 

other words, youth identified education as the pathway that would lead them to the success they 

want to achieve. This association between education and a better future is not uncommon; rather, 

it is a message frequently delivered and expressed by families to their youth, especially in 

challenging environments. Also, this is consistent with the meaning of liberation that education 

has represented for African American people (Nicolas, Helms, Jernigan, Sasss, Skrzypek, & De 

Silva, 2008; Watts, Williams, & Jagers, 2003). The interest in academic achievement and the 

desire to learn constitute assets (i.e. school engagement and achievement motivation; Scales & 

Leffert, 1999) and are expressions of “thriving” that have been linked to prosocial behavior for 

ethnically/racially diverse youth (Scales, Benson, Leffert, & Blyth, 2000).  

Although a strong desire to achieve academic success was expressed, youth also had 

worries and concerns regarding academic failure (e.g. “they are concerned about their grades”). 

For some youth, education represented the only opportunity equally available to all youth, even 

when some youth do not benefit from it (e.g. “all of the youth have an opportunity to go school, 

although some choose not to go […] but it is the main opportunity”).  

Community assets and strengths  

The external or community assets and strengths  are environmental factors related to the 

community life and interaction that allow youth to have positive experiences in the community 

and the neighborhood. The community assets and strengths recognized by African American 

youth in this study were consistent with other community assets that have been identified by 
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other PYD authors (Benson, 1997; Scales & Leffert, 1999). Those community assets and 

strengths were the presence of numerous and diverse youth, a caring community, and community 

resources.  

Youth are Numerous and Diverse. In their photographs and stories, youth portrayed the 

presence and diversity of youth in the community (e.g. age, gender, and ethnicity). In this sense, 

the sole presence of youth was not only recognized as an asset but also there was appreciation of 

the richness that the diverse youth represent within the community, in terms of gender, age, and 

ethnicity/race.  Recognition of the presence of youth is important and it has led to intentional 

initiatives to acknowledge and include youth in the community life. This was also supported by 

other PYD approaches. According to Scales and Leffert (1999), giving to youth useful roles in 

the community is an important external developmental asset (e.g. youth as resources) that helps 

to strengthen their sense of empowerment. 

Caring Community. Experiencing connection to the community and community 

members, and the expressions of care among neighbors and community members were 

considered important assets and strengths. Youth felt connection to their community (e.g. “I feel 

connected to my community”) but the intensity and the expressions of a caring community that 

youth have experienced vary. When asked how they viewed the involvement of community 

members, there was little agreement on how much members of the community care about youth 

and work together to resolve community problems. Youth did agree that more involvement of 

adults is necessary. 

In order to promote PYD, positive individual and collective experiences of a caring 

community for all youth are important and necessary. Scales and Leffert (1999) identified this 

asset as “caring neighborhood”.  A “caring community”has been identified as an external 
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developmental asset for PYD in the support domain in the 40 Developmental Assets Theory 

(Scales & Leffert, 1999; Table 22). Wheeler & Edlebeck (2006) also supported that when youth 

felt connected to their communities, they were more likely to grow healthier and safer. The 

promotion of PYD can help to increase the sense of community, and a stronger sense of 

community contributes to the promotion of PYD (Zeldin, Camino, &Wheeler, 2000).  

An important and interesting finding in regards to the emic understanding of community 

assets for African American youth is the recognition of community and neighborhood. Through 

contact with youth, it was possible to recognize that terms “community” and “neighborhood” 

were interchangeable, equal, and associated to the people, beyond geographic limitations. 

“Community” and “neighborhood” expanded the notion of a geographically limited 

neighborhood as determined by addresses or zip codes (i.e. District One). In other words, the 

community and the neighborhood referred to people with whom youth identified, shared, and 

interacted inside and outside District One even though most were within District One. This 

illustrates the importance of understanding the meanings of community and assets for 

ethnically/racially different youth, from their own perspective. 

According to the youth‟s responses (see Figure 3), a caring community also requires 

people to demonstrate that they care about their neighborhood and community. It is also 

experiencing that the community cares about youth and community members care about each 

other as well.  

Community Resources. Diverse community resources were identified by youth in the 

three data sets. The existence of organizations and institutions was an important asset. Youth 

identified the presence and the importance of the role that schools, churches, and youth social 

service organizations played  in the community (e.g. “ There are two establishments I know of 
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that are really helpful toward youth: Hope Street and Forever Crowned” ; “churches in our 

community support youth”). This is consistent with approaches that consider institutions and 

organizations as community assets (McKnight & Kretzmann, 1996).  

In regards to youth-serving organizations, the youth perceived those organizations as 

beneficial, supporting, and as opportunities to socialize with other youth. Hence, the 

organizations represented an important setting in which to develop social capital (Homan, 2009).  

They also offered opportunities for community engagement and experiencing positive peer 

influence, which is an important external developmental asset (Scales & Leffert, 1999). It is 

important to note that the participants of this study were involved in different organizations and 

this could have influenced their responses, however, this did not devalue the importance of the 

youth organizations and programs as community assets. 

Churches also were frequently identified by youth. Churches are sources of external 

support (Nicolas, Helms, Jernigan, Sasss, Skrzypek, & De Silva, 2008) that helped youth to 

overcome barriers and challenges. Religion and spirituality in African American communities 

have an especially important role in community, social, and ethnic/racial issues (Nicolas, Helms, 

Jernigan, Sasss, Skrzypek, & De Silva, 2008). Churches were important cultural resources for 

African American youth in many ways (e.g. racial socialization, positive peer influence, adult 

role models, sense of purpose, constructive use of time, etc). 

Although community centers, parks , physical environment, and the affordability of 

housing were identified as assets and opportunities, youth considered them underutilized, 

overlooked, and neglected by authorities and community members. Youth pointed out the 

inadequate maintenance that parks, schools, and community recreational facilities received as 

contributing to their underuse.  These findings were consistent with other recent City of Wichita 
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reports regarding the poor conditions of open spaces and infrastructure in District One 

(Neighborhood Revitalization Strategy Area Plan, 2008). 

Regarding employment opportunities as community resources, youth expressed that there 

were some jobs available but more and better jobs for youth are necessary (e.g. “If there were 

more job opportunities, youth would be doing better”). Working helps youth to reinforce values, 

spend their time productively, develop important life skills, and interact positively with adults 

and other members of the community, all of which are important assets for PYD (Small & 

Memmo, 2004). Opportunities for working are an especially important asset for 

ethnically/racially diverse youth; paid work has been identified as a social protective factor for 

African American youth (Spencer, Fegley, & Dupree, 2006).  

Relational assets and strengths  

The assets and strengths  identified as relational corresponded to constructs that have 

been recognized as community assets by other PYD approaches (Scales & Leffert, 1999). The 

relational assets and strengths denoted interactions between the youth, the adults, and the 

community. In this study, relational assets and strengths were categorized separately due to their 

dynamic function in influencing the other two dimensions (i.e. individual and community) and 

promoting connections between them (Figure 3). In other words, the assets and strengths that 

have been identified as relational could have an important mediating or moderating role between 

the individual and community assets and strengths.  

The assets and strengths  identified as relational were adults value youth, positive adult 

involvement, community engagement, and constructive use of time.These four assets seemed to 

operate as connectors or mediators between the individual and community assets and strengths  
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and, at the same time, influenced  each other. Two of the relational themes concerned youth 

action (e.g. community engagement and constructive use of time) and the other two, adult‟s 

involvement (e.g. adults value youth and positive adult involvement).   

Community Engagement. Community engagement has been identified as a significant 

asset in promoting PYD. Community engagement encompassed several aspects, including the 

categories of “constructive use of time” and “empowerment” (i.e. service to others; Scales & 

Leffert, 1999), and “helping behavior and volunteering” proposed by Spencer, Fegley, and 

Dupree (2006). Community engagement included the positive impact that youth had on the 

community through service and involvement in community change initiatives. 

When asked in the survey, respondents said that youth generally seemed uninterested in 

helping to improve the neighborhood; though they also reported they themselves were involved 

in the community. They also believed that many other youth were needed and would benefit 

from being engaged in their community. The youth involved in this research were engaged to 

their community and expressed it by different means such as providing service to community, 

“working and volunteering to help the community and schools”.  Having youth who are engaged 

to the community is an important external asset (Benson, 1997; Scales & Leffert, 1999) that 

contributes with youth feeling valuable and good about themselves. Community engagement is a 

path for promoting the constructive use of youth‟s time and also facilitates the interaction 

between the youth and the community, as an entity, and youth and other adult community 

members.  

Constructive Use of Time. As previously discussed, community engagement helps youth 

to use their time constructively and youth reported that some of that constructive use of time was 
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in activities that positively impacted the community. Youth were involved in diverse activities 

such as academic pursuits, social activities, volunteering, work, sports, youth programs, and 

religious activities. Through those activities, youth spent their time productively and provided 

service to community, factors that have been identified as protective, even in high-risk settings 

(Scales & Leffert, 1999; Tinsley, Nussbaum, & Richards, 2007; e.g. “programs […] help keep 

the youth out of trouble and out of the streets and teach them things at the same time”). 

Constructive use of time has been identified as an important domain of PYD and an external 

developmental asset (Scales & Leffert, 1999). Volunteering, working, and participating in sports 

are especially important for ethnically/racially diverse youth. According to Spencer, Fegley, and 

Dupree (2006) those activities were linked to positive youth development of African American 

youth.   

Participation in positive activities not only served the purpose of a more productive use of 

the free time, it also provided positive peer influences and enrichment of social and cultural 

resources. This is particularly important for African American youth for whom cultural and 

social resources within the community constitute ways to promote and achieve positive identity 

and racial socialization (Maton et. al., 1996). Racial socialization becomes a cultural resource 

from which other strengths evolve (Nicolas, Helms, Hernigan, Sass, Skrzypek, & De Silva, 

2008). 

Adults Value Youth. The presence of adults who value youth as a community asset has 

been supported by different researchers of PYD (Benson, 1997; Scales & Leffert, 1999). 

According to Scales and Leffert (1999), it was related to the empowerment and support domains.  

However, an important finding in this study was that the positive effect of adults who value 

youth was based in part on the perception that youth realize that the adults and the community 
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value them. According to the youth, the adults who valued youth not only assigned positive 

attributes to them but also complimented, acknowledged, trusted, and respected youth.  

The participants expressed that in their community some adults respected and recognized 

youth to some extent but there were adults in the community who did not have positive attitudes 

toward youth. Youth not only were cognizant regarding the different attitudes that adult had but 

also about the value and the importance of adults conveying that in effect they valued youth. 

This was probably influenced by the kind of experiences to which some youth have been 

exposed in regards to adults. Youth in this study probably had interacted more with adults who 

actively demonstrated that they valued youth, than other youth in the community. For example, 

in the youth-serving organizations in which youth were involved (e.g. Forever Crowned and 

Hope Street), youth experienced being valued by adults.  

In order to promote PYD, the adults in the community not only have to value youth but 

also acknowledge their value in an active way. Consequently, the presence of adults who value 

youth constituted a relational positive asset and strength expressed by actions such as being 

attentive of youth‟s needs, acknowledging youth (e.g. compliment youth, trust youth, avoid 

stereotyping youth), and being actively involved in the youth‟s lives. Adults constituted an 

important dynamic element for the development of other individual and community assets (e.g. 

positive identity and caring community), and could influence how well youth experience those 

assets. 

Positive Adult Involvement. Consistent with PYD (Benson, 1997; Scales & Leffert, 

1999), the positive involvement of adults was as important community asset. Due to its dynamic 

character, positive adult involvement was also identified as a relational asset and strength. 
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Adults‟ involvement as role models, mentors, parents, spiritual advisers, and active community 

members denoted a step further than the sole presence of adults who value youth. The adults‟ 

partaking in the youth‟s and community‟s life followed a relational progression toward personal 

involvement. This personal involvement support youth‟s individual assets and strengths. 

It is important to mention that although mentoring was considered a significant way in 

which adults take part in youth‟s lives, it is the meaning of the relationship with the adult that 

was most important. According to participants, mentoring was significant if the relationship was 

authentic and the adult honestly demonstrated genuine care and support. Relationships were 

emphasized by youth in other responses as well. For instance, youth frequently referred to people 

and relationships as the best thing about their community. Relationships were manifestations of 

human capital, and their meaning and value were also expressions of cultural capital (Homan, 

2011).The prominence of the relationship is a particular strength and asset that varies by cultural 

contexts and ethnical/racial groups. For African American youth, relationships have been 

particularly important as cultural resources (Maton et. al., 1996; Spencer, 1990).  

Spiritual support from adults, in particular, was an important aspect of the adults‟ 

involvement that helped to promote other individual and community assets including cultural 

resources (Nicolas, Helms, Hernigan, Sass, Skrzypek, & De Silva, 2008) and positive identity 

(Scales & Leffert, 1999). For youth, it was important that adults interacted with them at church 

but even more, that adults helped youth to develop ethical and spiritual values. This was 

particularly important for African American youth due to the spiritual orientation that African 

American families and communities usually have (Nicolas, Helms, Hernigan, Sass, Skrzypek, & 

De Silva, 2008). Religion and spirituality are sources of strength and play an important role in 

the family and community life.  
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Another important element found in relation to positive adult involvement was the 

importance of the adults‟ participation in the community change initiatives. In other words, 

transferring the adults‟ involvement from the individual dimension (i.e. one-to-one mentoring), 

to the collective level of community participation. Positive adult involvement (i.e. relational 

asset) in changing the community reinforces a caring community and creates/improves 

community resources and assets.   

Community challenges that youth face 

Although this study was focused on the assets and strengths, information regarding 

challenges and concerns emerged. The challenges and concerns expressed by youth were mostly 

related to the community and included: a) unsafe environment, b) community neglect and 

damaged infrastructure, c) lack of resources, d) negative attributes assigned to youth, e) 

environmental hazard, and f) economic issues.  

Youth recognized negative elements in the environment that make it unsafe, for instance, 

crime, gangs, availability of alcohol and other drugs, and abandoned houses. Although those 

aspects in the environment were related to safety, it was interesting that the majority of youth did 

not feel unsafe. First, unsafe environment was not a strong theme neither in the responses from 

photovoice or focus groups. Second, even though unsafe environment was the most frequently 

identified community concern in the survey, the majority of youth agreed or strongly agreed that 

they felt safe in the community. In some models focused on distress experienced by African 

American youth, it has been suggested that what is conceived as safety in other youth 

development approaches (e.g. developmental assets, the five promises) is less distress-producing 

than the experiences and elements associated with discrimination (Nicolas, Helms, Jernigan, 
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Sass, Skrzypek, & DeSilva, 2008; Spencer, Fegley, & Dupree, 2006). While beyond the scope of 

this research, it would be interesting to determine the perception and meaning of safety for 

African American youth.    

In relation to PYD and community assets and strengths, it is important that the 

relationship that youth, especially ethnically/racially diverse youth, have with other people can 

serve as a shield to buffer exposure to violence (Taylor et al., 2002, 2005; Tinsley, Nussbaum, & 

Richards, 2007). The exposure to unsafe and violent situations can be mitigated by the presence 

of people and relationships within the community that are important and meaningful for youth.  

In the responses about challenges and concerns, overall, youth demonstrated different 

abilities and skills including awareness, critical thinking, empathy, and visionary problem-

solving. Youth were concerned about important issues such as the lack of community resources 

for youth, the negative attributes that some people still assign to youth in District One, and 

environmental and economic issues. Youth also established connections between the different 

types of challenges and causality, demonstrating an integral vision of the community‟s situation. 

For instance, in their responses youth indicated that existing infrastructural resources were 

inadequately maintained. Youth not only identified community neglect and poor infrastructure as 

challenges but also associated with crime (e.g. “They [abandoned houses] are usually unsafe and 

they encourage crime”).  

Even when safety issues (e.g. crime, drugs) were frequently associated with the 

community of which youth were a part, these concerns were not pronounced or taken personally. 

They referred to concerns and problems when asked about them but not as the first or most 

important thing they wanted to express about the community. 
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Methodological considerations and limitations 

The powerful emergence of community assets could have been influenced by the 

community focus of this study. Regarding the themes found, the overall analysis revealed themes 

found in all three data sets with somewhat equal emergence (e.g. “caring community”), and other 

themes found only in one or two of them (e.g. “youth are numerous and diverse”). In addition, 

some of the final assets and strengths themes had a strong manifestation in one of the data sets 

but did not emerge that strongly in the other two data sets (e.g. “adults value youth”). In a few 

cases, the themes were not only absent in the responses from one specific method but their 

presence was contradicted by one of the other two methods. For instance “adults value youth” 

was identified in and supported by photovoice and focus groups but contradicted by the survey 

responses.  

This study integrated a quantitative (i.e. survey) and two qualitative (i.e. focus groups and 

photovoice) methods, each with different methodological implications. In relation to the 

utilization of focus groups in this study, it is important to take into account the gender and age of 

the participants, and their possible influence on the responses obtained. Most of the youth were 

males in the higher teen years. Participation of more youth of both genders and diverse ages 

might have resulted in different findings. Also, when using focus groups, the mutual influence 

that participants exert on each other is an important issue.   

Photovoice allowed expression through photographs and stories that each participant took 

and created individually. In this case, methodological considerations were related to the analysis 

of visual data in terms of objectivity and reliability (Bauer, 2000; Banks, 2007; Holm, 2008). 

However, these concerns were similar to those that also pertain to other qualitative methods that 
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require interpretation (Banks, 2007; Denzin & Lincoln, 1994; Holm, 2008). Another 

consideration, perhaps more phenomenological, was related to the representation of reality that 

photovoice pursued. The photographs and stories did not tell the whole story about the youth‟s 

experiences; rather, they were subjective representations of their reality that had to be interpreted 

in the specific contexts in which participants were immersed. In addition, the interpretation that 

youth provided in photovoice could have been influenced by the role that youth were invited to 

take as “youth research team”, and therefore, being an observer of the situation of youth and the 

community. This collective role and the research questions utilized supported the methodological 

decision of conducting a comprehensive analysis and interpretation of the themes that youth 

produced together, instead of considering what youth individually expressed in the photographs 

and stories. Age and gender had to be taken into consideration in photovoice as well. In this 

method, participants were more diverse in terms of age than in focus groups (i.e. 9 to 18 years). 

In addition, in photovoice, the 72% of youth were female in contrast to focus groups in which the 

majority was males.  

Using both qualitative data collection methods, focus groups and photovoice, certainly 

added complexity to the responses obtained from the survey and contributed to a deeper analysis 

and interpretation; both methods contributed to better appreciate the assets and strengths themes 

identified in the African American youth‟s responses. An advantage of photovoice over focus 

groups was the more authentic participatory nature of photovoice. This was definitively 

favorable because the promotion of participation of youth was pursued in this study, in addition 

to the exploratory nature of this study. Conversely, in photovoice, as a participatory method, the 

lack of total control of the researcher was challenging.  
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The survey included a larger sample than the other two methods. The survey was 

anonymous and it was expected that this helped youth to feel more comfortable when 

responding. A constraint of the survey was that the response format did not allow deeper 

understanding of responses‟ content and meaning. Youth could not provide details or further 

explanation regarding their responses and motives; qualitative methods offered more freedom to 

participants. In regards to gender and age, the survey included a slightly higher percentage of 

males (58%). The ages were more diverse and somewhat similar to the ages of photovoice 

participants. Most of the challenges and concerns were established from the survey data, as the 

survey included more specific questions related to community concerns, violence, and how safe 

youth felt in the community (see Appendix 2). In the survey youth focused on challenges and 

concerns because they were asked about those topics. However, in focus groups and photovoice, 

they had opportunity to express themselves more spontaneously and other themes were more 

frequent. This could be a function of diverse aspects such as the different youth who responded 

to the survey, and the leading effect that sometimes structured methods involuntarily exert on 

participants.   

Other possible influences on the findings of this study were the experiences that youth 

had as members of youth organizations within the community. Youth in this study were 

members of Forever Crowned, Kappa League, Hope Street Youth Development, Real Boys Real 

Men, and Youth Development Services (YDS), and had been exposed to different experiences 

than typical youth in District One. Further, the exposure of youth to certain experiences was 

different across those organizations. For instance, Hope Street Youth Development and Uhuru 

promoted more community change and engagement than Real Boys Real Men and YDS, which 

were oriented toward educational goals and volunteering.  
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While mixed methods research has certain advantages, it also has particular challenges. 

The integrated analysis of results was methodologically challenging due to the differences in the 

data types and formats that each method produced (e.g. means, frequencies, images, sentences), 

which required distinctive procedures for the analysis and interpretation. The data analysis of the 

three methods produced findings that were reframed for comparison and interpretation but the 

findings may have lost some of their individual meaning through that reframing process 

(Boyatzis, 1998; Krippendorff, 2004).   

Reflexivity was also taken into account. The researcher was aware of her own role and 

subjectivity in the research process (Holm, 2008). There was awareness that the encounter 

between participants and researcher cannot be totally objective (Nelson & Prilleltensky, 2010). It 

was important for the researcher to be aware of her own experiences, knowledge, and opinions 

that influenced the analysis and interpretation of the findings, as well as other influences derived 

from the theoretical framework utilized (Denzin, 1994).    

Future Research and Recommendations 

Youth who participated in this study were diverse in terms of age and gender; however, 

one of the limitations of this study was that the differences in the results, based on gender and 

age, were not explored. Further research with a larger number of participants of both genders is 

important in order to determine if the assets and strengths would differ when considering gender 

separately. 

Ethnicity/race was considered in this study; however, the absence of ethnic/racial 

elements related to cultural/racial pride, ethnic/racial identity, and racial socialization was 

considered a limitation. Therefore, more overt research of the ethnic/racial identity, as an asset 
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itself, and the inclusion of assets and strengths related to the ethnic/racial identity of the African 

American youth would be valuable and meaningful. It is important to continue the exploration of 

youth‟s conceptions of themselves, particularly including ethnicity/race, and how much influence 

the identified assets and strengths have on this specific element of the African American positive 

youth development. This information could be central when implementing tailored initiatives and 

programs for African American youth and youth of other ethnic/racial groups. 

When analyzing the identified themes of assets and strengths, it became clear that many 

of those themes conceptually fit into what other theoretical frameworks proposed for positive 

youth development. Although some correspondences were evident, it is not possible to conclude 

that the assets and strengths found in this study were entirely equivalent to the assets proposed by 

other approaches (e.g. developmental assets, coping model for black youth). Possibly, the 

content associated with each assets and strength theme found in this study included dimensions 

contained in the categories proposed by other frameworks; however, further analysis would be 

necessary in order to explore the content equivalencies and associations between the findings of 

this study and the other theoretical frameworks of PYD, especially for ethnically/racially diverse 

youth.   

This study purposely focused on community assets and strengths; hence, it is not 

surprising that the majority of assets and strengths that emerged from the youth‟s responses were 

related to the community more than to the individual assets domain. It would be interesting to 

explore what other individual assets and strengths would be identified by the African American 

youth. 

Although the importance of community engagement for PYD was apparent, more 

research is necessary. It is important to explore the extent, connections, and influences between 
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community engagement, as a relational asset, and the other individual and community assets and 

strengths that were identified in this study.   

Even though some assets and strengths exist in the community, other important questions 

to be answered are how youth experience those assets, the impact and meaning that those assets 

have for the African American youth, and how those assets and strengths can be enhanced 

through diverse initiatives involving the community, non-profit organizations, and government 

interested in improving the lives of the African American youth.    

Conclusions 

There were similarities between some assets and strengths themes that were identified in 

this study and the assets and strengths proposed by other approaches to assets and strengths, 

especially the developmental assets approach (Scales & Leffert, Benson, 1999). In this study, the 

assets and strengths were identified and organized in three dimensions: a) individual, b) 

relational, and c) community. The individual assets and strengths were personal attributes or 

characteristics of youth as individuals. The individual assets and strengths found in this study 

were youth are positive and desire to learn and academic achievement. The community assets 

and strengths were external factors related to the community life that allow youth to have 

positive experiences in the community. The community strengths were youth are numerous and 

diverse, caring community, and community resources. The relational assets and strengths 

included community engagement, constructive use of time, adults value youth, and positive adult 

involvement.  

The relational assets and strengths were also community assets but they were classified 

differently due to their dynamic function. The relational assets and strengths, when present, seem 
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to interact with the individual and the other community assets and strengths, and help to make 

those assets and strengths more operational. The relational assets and strengths also exert mutual 

influence between each other.  

Experiencing a caring community was an important asset for African American youth; it 

encompassed experiencing connection to the community in both ways, from the community to 

youth and from youth to the community. This not only added to the importance of people and 

relationships in the community (i.e. social and cultural capital; Homan, 2010), but also it was an 

expression of cultural and social community resources that contribute to the emergence of other 

assets and strengths (Nicolas, Helms, Hernigan, Sass, Skrzypek, & De Silva, 2008).  

Positive adult involvement was important for African American youth. According to 

youth, the involvement of adults has to go beyond being personally involved in the youth‟s lives. 

It also needs a component of community engagement, in other words, being actively involved in 

community change initiatives.   

Youth are positive and have a positive impact in the community. According to the 

African American youth who participated in this study, the presence of positive, numerous, and 

diverse youth was one of the main assets of the community. This contributes to the development 

of a stronger and positive individual and collective identity and also, it is important considering 

the stereotyped ideas around African American youth.  
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APPENDIX A 

FOCUS GROUPS FACILITATION GUIDE 
 

Goal: Hold a discussion with youth in order to provide feedback to the WYEP and other 

stakeholders. General topics are:  

a) What youth in the community/District One like to do?  

b) Opportunities available for youth,  

c) Challenges youth face, 

d) How adults view and support youth, and  

e) What helps youth to succeed? 

 

WHEN & 

WHO 
WHAT 

NOTES (--) & 

TAKE AWAYS (->) 

Facilitator  

  

 

(2 minutes)  

 

 

 

 

 (2 minutes) 

 

 

 (30 minutes) 

 

 

 

Welcome and Introduction 

 

 Welcome; background WYEP 

 Explain the purpose, frame the discussion, & Logistics 

o Input from youth strengths, assets, and needs of youth  

o Responses are anonymous   

o Just express what you think (it is OK to disagree) 

o Logistics, phones, restrooms 

Thank you for coming to share your thoughts and ideas with us, as we 

move forward.  We want to hear from you on several issues and 

questions, so we‟re going to jump right in and begin. 

  Facilitator asks the following questions while responses are recorded. 

 What do youth in District One like to do? 

 What are some of the opportunities available for youth in 

District One? 

 What are some of the common challenges faced by youth in 

District One? 

 

Recorder types 

responses  

 

 

 

 

 

 

 

 

 (20 minutes) 

 

 

(1 minute) 

How do adults in District One (neighbor, clergy, police, employer, 

teacher or family member, seniors)… 

 VIEW youth? 

 SUPPORT youth? 

 

 

 Facilitator thanks everyone for coming and ends the session. 

Recorder types 

responses  
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APPENDIX B 

COMMUNITY ASSETS AND STRENGTHS YOUTH SURVEY  

Please take some minutes to respond to this survey regarding your experiences as a 

young person living in northeast Wichita. Your answers are very important. 

Personal Information 

Give us some information about yourself. 

1. What zip code do you live in? ________ 

2. Age: ______ years 

3. Race/Ethnicity: _________________ 

4. Gender:  Female____  Male____ 

5. What is the most recent grade you have completed?______________________ 

6. How long have you been living in Wichita? ______years 

Experiences in the Community 

Please answer the following questions related to your experience in northeast Wichita 

area. Indicate the degree to which you agree with the following statements. Circle one response 

for each statement.  

 

 Strongly 

Disagree 
Disagree Agree 

Strongly 

Agree 

1. I feel connected to northeast 

Wichita 

 1 2 3 4 

2. I feel connected to my community 

 outside of my neighborhood 1 2 3 4 

 

3. I feel at home in northeast Wichita  1 2 3 4 

 

4. It is important to me to live in northeast  

Wichita 1 2 3 4 

 

5. People in northeast Wichita really 

seem to like each other and have fun 

together 1 2 3 4 



119 

 

APPENDIX B (continued) 

 

Community Needs 

Please, answer the following questions about the northeast area of Wichita. Your opinion 

and ideas are worthy. 

1.  Thinking about what it is like to be a young person (about 10-19 years old) in northeast 

Wichita, what is the best thing about this community? 

______________________________________________________________________ 

______________________________________________________________________ 

 

6. If there is a problem in northeast  

Wichita, residents will work together  

to get it solved  1 2 3 4 

 

7.  I feel safe in the northeast Wichita area 1 2 3 4 

 

8. Gangs are a common problem  in northeast 

Wichita 1 2 3 4 

 

9. Youth in  northeast Wichita  are friendly toward 

their neighbors 1 2 3 4 

 

10. Youth in  northeast Wichita are interested in 

helping to improve the neighborhood 1 2 3 4 

 

11. People have a positive attitude about  

youth in  northeast Wichita 1 2 3 4 

 

12. Youth in northeast Wichita  receive  

appropriate recognition 1 2 3 4 

 

13. Adults in  northeast Wichita care about 

Youth 1 2 3 4 

 

14. Adults in northeast Wichita understand what 

youth need 1 2 3 4 

 

15. Adults in northeast Wichita  respect youth 1 2 3 4 
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2. What do you think are the top three concerns for youth in northeast Wichita? (You do not need 

to rank them) What needs to be done to address these concerns? 

Concern # 1:____________________________________________________________ 

______________________________________________________________________ 

Solution: _______________________________________________________________ 

______________________________________________________________________ 

Concern # 2:____________________________________________________________ 

______________________________________________________________________ 

Solution: _______________________________________________________________ 

______________________________________________________________________ 

Concern # 3:____________________________________________________________ 

______________________________________________________________________ 

Solution: _______________________________________________________________ 

______________________________________________________________________ 

3. What is one thing the community could do to make life better for children and young people in 

the northeast area?_________________________________________________________ 

4. How would you rate the quality of the places you spend time in northeast Wichita?  

Follow the scale. 

              Poor  Acceptable Do not know Good   Excellent 

 

Parks     1          2         3     4        5 

Public Schools      1          2         3     4        5 

Community Centers   1          2         3     4        5 

Recreation Facilities     1          2         3     4        5 
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APPENDIX B (continued) 

6. Do you think violence is a problem in northeast Wichita? 

Yes _____ No____ 

If you answered yes:  

6.1 Do you think is possible to prevent or reduce violence?  

Yes______  No______ 

6.2 What are your suggestions for preventing/reducing violence in the northeast  

area?_______________________________________________________________ 

___________________________________________________________________ 

6.3 If you think it is not possible to prevent or reduce violence in northeast Wichita, 

please tell us why:____________________________________________________ 

___________________________________________________________________ 

Additional Information 

Please answer the following questions about other aspects of your life. 

1. Who are the most important role models in your life? Check all those that apply and please 

answer the additional question. 

Does this person live in the northeast area?   

Parent______  Yes____      No____ Do not know____ 

Brother/sister______  Yes____      No____ Do not know____ 

Other relative______  Yes____      No____ Do not know____ 

Friend______  Yes____      No____ Do not know____ 

Teacher______  Yes____      No____ Do not know____ 

Church leader______        Yes____      No____ Do not know____ 

Coach______  Yes____      No____ Do not know____ 

Famous person______  Yes____      No____ Do not know____ 

Other (specify)______________  Yes____      No____ Do not know____ 
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APPENDIX B (continued) 

2. Who are you most likely to go to for advice about a serious problem? (Please check only one) 

Parent ______     Teacher ______  

Brother/sister______    Church leader______ 

Other relative______    Coach______ 

Friend______     Other (please specify)___________  

2.1 Does this person live in the northeast area? 

Yes______  No______  Don‟t know ______ 

3. What activities do you participate in? (Check all that apply) 

Church ______    Extra-curricular (after school) ______ 

Work______     Volunteering ______ 

Sports______     Other ______ (please specify)___________ 

4. Have you done any volunteer work during the past 6 months in or around the community? 

(Volunteering can be done through an organization, church, charity, or community group by spending 

time helping without being paid for it) 

Yes______  No______ 

If yes,  

4.1 How many hours per month? ______ 

 4.2 Where? ___________________________________________ 

5. Where do you get most of your information? (Mark all that apply) 

Internet______     Teachers______ 

Newspapers______     Magazines______ 

TV______      Radio______ 

Parents______     Friends______ 

Other adults______     Other ______ (please, specify) _________ 

Thanks for your participation. 
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APPENDIX C 

PHOTOVOICE TRAINING AND DEBRIEF AGENDAS 

 

 PURPOSE: PHOTOVOICE TRAINING 

Purposes/End-in-Mind:   

 Provide opportunity for WYEP youth/partners to participate in the District 1 

community needs assessment  process  

 Determine the themes/questions for the pictures 

 Provide necessary information to start the photovoice process  

o Next meeting for discussion and interpretation of pictures 

LOGISTICS 

Room Arrangement:  SHN– Kansas Room; PowerPoint/LCD –Flip charts ; Handouts; 

Important things to remember; ideas to remember when taking pictures; Food (Snacks – 

Cookies  Pop) 

WHEN 

& WHO 

 

WHAT 

 

NOTES & TAKE 

AWAYS 

10 min 

 

 

 

 

 

 

 

 

Welcome and Brief Overview of WYEP and Purposes of 

the Day  

Four Primary Components 

 Community Learning Circle, One-on-One Capacity 

Building , Funds for Capacity Building, Community 

and Organizational Assessment 

 Community assessment: What it is about; surveys, 

listening meetings, interview, and photovoice 

 Stipends for participants 

Logistics 

 Restrooms 

 Snacks 

LCD welcome # 2 

LCD Purposes # 3 

 

LCD Primary 

Components  #  4 

LCD Community 

assessment 

information # 5-10 
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APPENDIX C (continued) 

10 min 

 

Introductory Activity 

Have participants to introduce themselves, organization 

they are part of and what they like to do. 

( “Youth community researcher hunt…”) 

     Activity sheets 

10 min 

 

“Pictures talk” 

a. What is photovoice? (Individual and collective expression 

and record of settings, moments, ideas…; purposes; 

“pictures talk”) 

 

     LCD  #  11 

30 min 

 

b. We as researchers 

 Roles: Facilitators and youth researchers 

 Contact form: Contact information of each youth 

participant 

 Ethics 

 Commitment: With our community, with our 

research team, with ourselves 

 Avoiding put themselves at risk 

 Which actions would be appropriate for us to do 

as photographers/researchers 

 Which actions would be appropriate to 

photograph and which would not  

 Confidentiality  

 Information on consents  

 Parents‟ consent for minors?/ organization 

consent is sufficient  

 People (in pictures taken, if people involved?) 

 Release of pictures to be used, after deciding 

which ones 

 

   LCD # 12 

 

     Consent forms 

 

 

      

30 min 

 

c. Basics on photography 

 Composition 

 

LCD # 14 

Handouts 
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30 min 

 

d. Next steps 

 Determining the themes for taking pictures/ What to 

reflect on our pictures  

 Based on key questions/ areas/ assessment questions 

o Who are youth in our community and how 

are they doing? 

o What are some of the common challenges 

faced by youth in district one? 

o What are some of the opportunities available 

for youth in district one? 

o Who and what supports youth in district one? 

o What needs to change in district 1 to make a 

better future for youth? 

 Questions/ Comments 

 Distributing the cameras 

 Reminder to youth and organizations: Keep them 

focused on district 1 

 

LCD # 15 - 16 

Handouts 

Contact form 

Disposable 

cameras (12 

expositions) 

5 min 

 

 

Next meeting to talk about the pictures (Select, 

contextualize, and codify information) 

 Provide Date and place if known – Saturday May 5
th

 

10 a.m. – 12:00 noon 

 Pictures taken by April 28th  

 

LCD # 17 
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APPENDIX C (continued) 

 PURPOSE: PHOTOVOICE DEBRIEF AGENDA 

 

Purposes/End-in-Mind:   

 Provide opportunity for WYEP youth/partners to participate in the District 1 

community needs assessment  process  

 Select pictures that most accurately reflect the community‟s concerns and 

assets in relation to the established areas/questions 

 Discussion and interpretation of pictures 

LOGISTICS 

Room Arrangement:  PowerPoint/LCD –Flip charts; pictures; food (PIZZA – need to 

order on Friday, drinks); music and CD Player 

WHEN & 

WHO 

 

WHAT 

 

NOTES & 

TAKE 

AWAYS 

10 min 

 

 

 

Welcome and Brief Overview of WYEP and 

Purposes of the Day  

 Remember this is an individual and collective 

process/effort 

Logistics 

 Restrooms 

 Lunch 

LCD with 

welcome  

 

15 min Warm-up activity – Data line-ups  

10 min 

 

Setting the work spirit 

 Brief explanation of what will be done/ our 

goals 

 Set rules to follow (i.e. story will be needed for a 

whichever picture they choose; therefore, choose 

carefully; importance of what we are doing/ 

being serious)  

 Collective agreement and representation 
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15 min 

 

Individual work  

 Distribute pictures to participants  

 Each person will review the own pictures 

and will number/mark them according to the 

question number each picture responds to. 

WE WILL HAVE TIME TO SHOW TO 

OTHERS LATER!  (10 min) 

 Discard the pictures they may considered not 

representative.  (Remember the goal 

explained before) 

 Proceed in the same way with the other 

questions  

 

Pictures, 

Sharpies, 

worksheet, 

30 min 

(before 

1:00) 

Lunch – after rotation through at least 2 work stations  

10 min 

 

 

 

 

 

 

 

 

75 min 

(15 min at 

each 

station) 

 Organized participants in 5 groups - Youth count off 

1 through 5. Dispatch to first work stations and then 

rotate clockwise through subsequent stations.   

Group Work 

 Five work stations (based on five questions): 

1. Who are youth in our community and how 

are they doing? 

2. What are some of the common challenges 

faced by youth in district one? 

3. What are some of the opportunities available 

for youth in district one? 

4. Who and what supports youth in district 

one? 

5. What needs to change in district 1 to make a 

better future for youth? 

 

 Question written on a flipchart; one facilitator at 

each work station 

 Youth write the pictures‟ stories by completing 

the worksheet for each question, at each station. 

Brief description of picture and story of each of 

them. 

Flipcharts, 

markers, 

recorders, 

voting dots  
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  Each group will go over the pictures that 

respond to that question. Each person shows the 

pictures that answer the question and reads/tells 

the story of each photo.  

 Facilitator will lead discussion on 

pictures meaning  

 Youth will have worksheets completed 

 Stories will be recorded 

 Each youth will select their favorite 

picture/story for each question 

 Selected pictures displayed on a 

flipchart.  

 Same process at each work station.  

 Same process in each work station, for each 

question. 

 

 

 

 

 

 

 

 Flipchart 

sheets  

      

15 min 

 

GRAND TOUR!  Picture presentation in large group. 

The goal is promoting critical reflection and dialogue.  

 For general discussion:  

 How the pictures represent our community‟s 

needs and resources? 

 What are the common salient issues/ 

themes/patterns that emerge from the pictures? 

 

 

15 min 

(each 

group 

facilitator) 

Evaluation (in small groups):  Reflection with youth 

participants on what was learned, experiences, thoughts, 

feelings… derived from participating in this experience. 

 Small group exercise (See evaluation prepared by 

Tara) 

 

 

10 min  Next steps: 

 May 29
th

 CLC – 4:30 – 7:00 p.m.  To review 

research findings, experience of researching, and 

to integrate all findings 

 Group photos!!!! 

 

CLC flyers. 

Next Steps on 

PowerPoint; 

camera; 

“goody bags” 
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APPENDIX D 

PHOTOVOICE WORKSHEETS AND HANDOUT 

 

Name ______________________________________________________________ 

Organization _________________________________________________________ 

Questions: 

1. Who are youth in our community and how are they doing? 

 

2. What are some of the common challenges faced by youth in district one? 

 

3. What are some of the opportunities available for youth in district one? 

 

4. Who and what supports youth in district one? 

 

5. What needs to change in district 1 to make a better future for youth? 

 

 

Picture No. Date 
Question this picture 

respond to: 
Comments 
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APPENDIX D (continued) 

My Name __________________________________________________________ 

Question:___________________________________________________________ 

 

Picture description: ___________________________________________________ 

____________________________________________________________________ 

 

Story: _______________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 
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APPENDIX D (continued) 

Pictures Talk (Handout) 

Important things to remember 

Photovoice is a process by which we can identify, represent, and enhance our community 

by taking pictures. Those pictures are the way of representing our thoughts, ideas, or feelings in 

relation to what is going on in our community from our point of view.  

The pictures will help us out to express ourselves. 

What do we do? 

We take pictures. First, we need to think about the following questions: 

1. Who are youth in our community and how are they doing?  

2. What are some of the common challenges faced by youth in district one?  

3. What are some of the opportunities available for youth in district one?  

4. Who and what supports youth in district one?  

5. What needs to change in district 1 to make a better future for youth?  

Then, we are to take pictures that represent our responses to those questions. You can take 

pictures to answer the five questions or you can choose the questions that you consider more 

important but use at least three of them.  

Please, take into account that: 

 You are a researcher in this team and we have a commitment with our community, our 

research team, and ourselves to have this done as well as possible 
 

 Your personal safety comes first 
 

 If you are interested in taking someone else‟s picture, you are to ask the person‟s permission 

to do so. Please REMEMBER to ask this person to sign up the participant consent form that 

is attached. 
 

 Read the provided suggestions for taking the pictures 
 

 Confidentiality is important 
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APPENDIX D (continued) 

 USE the pictures register sheet provided to organize the pictures you are taking. This is very 

important for keeping track of what you do and for the future work.  
 

  Remember that the first picture to take is your own!  

 

Your participation is very important! 
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APPENDIX E 

STORIES AND PHOTOGRAPHS  

Youth in our community and how they are doing… 

 

 

 

“This picture represents children in the community. The boy is A.S. The girl is H. S. These two 

are just some of the many children in District 1.” 

N.S. 

 

 

 

“My story is about three kids that are brothers and one sister going to the park to have some fun 

and communicate to each other by sharing play time with each other to make a better place in the 

future, to work together and, do a good part in the community”. 

A. A. 
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APPENDIX E (continued) 

 

 

 

 

“These children in our school are doing okay. We are doing what we are supposed to do. Trying 

to get focused. We are doing okay.” 

A. S. 

 

 

 

“This picture was taken at Hope Street and it basically shows 4 youth who attend Hope Street. 

They all are engaged in the community and participate in one of the 3 components of Hope 

Street: Academics. They participate because they are concerned about their grades”. 

      G. T.  
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APPENDIX E (continued) 

 

 

 

“The people I took a picture of was B. and S. and they said they are happy for being here. So, 

that they can have fun and go to school and get a job and see me (A.B.)”. 

A.B. 

 

 

  

“K. D., and A. were students at Northwest who only had time for girls and gangs, were failing at 

all their classes; then, one day they came to Hope Street and started realizing real stuff then got 

their grades up and still worried about girls but not as much as they did before.”  

   B. K. 
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APPENDIX E (continued) 

 

“The youth are selling to the schools community and the community gives back by buying and 

they are all coming together and working with each other to do better.”  

S. T. 

 

 

 

“A. C. goes to Wichita Heights High with me and also lives across the street from me.  The 

picture I took of him mowing the lawn is actually the neighbor‟s lawn, Mr. D.  Mr. D. is in his 

mid 70s-early 80s and is going through financial struggles.  While A. was handing out flyers to 

advertise his business, Mr. D. stopped A. and explained and talked to A. about his lawn mowing 

business back in the day and also mentioned his financial troubles. A. thinks about how terrible it 

is to go through a struggle such as his, so A. voluntarily mows Mr. D. lawn every two weeks, or 

whenever the grass starts sprouting up! ” 

L.B. 
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APPENDIX E (continued) 

 

“M. and D. have never got in a fight ever. They are very good friends, better than me and T.  M. 

and D. agree on everything and that‟s why I chose this picture.”  

J. 

Challenges that youth face in our community 

 
 “This home is being demolished off of 21st and Shadybrook or across the street from the 

Northeast Wichita Police station…What is going to replace this home land or a new home?  If 

this were my situation, I would replace it with a new home…Once the University (WSU) looked 

at buying homes and replacing them with something.  Today I‟m pretty sure that still is an issue, 

but I would build a home for youth and start an organization, creating opportunities for the 

youth.”  

L. B. 
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APPENDIX E (continued) 

  

 

 

“…There is violence in our community and that is a challenge and also it is bullying. Like what 

happened at Virginia Tech; that man got bullied a lot and he got sick of it so he snapped and 

started to kill everybody (almost everybody). So, it should stop mostly for the men and the boys 

because it is against the law to hit women.”  

J. 

 

 

 

“This intersection used to be home to locally owned buildings. Now, they are abandoned and not 

thriving like they used to be.  I think it is a challenge to find a job for youth in District 1. If there 

were more job opportunities, youth would be doing better.”  

D.S. 
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APPENDIX E (continued) 

 

 

“What is a liquor store doing next to the girls and boys‟ club? Just not good in the community.  

Not good for adults to be going to drop kids off and then get a beer. That makes me a little sad at 

times to see liquor store so close to opportunities.” 

A. W.  

 

 

 

“There is a lot of trash. Putting trash on the side of the street is not acceptable.  The street is not a 

dump. When people see trash on our place, they will get the idea how it is okay for trash to be 

there.” 

A.S. 
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APPENDIX E (continued) 

  

 

“The picture I took is about how people are doing the water, and the way you do people 

things…if you put trash in water what will you do if someone put trash in your food. Think about 

it. And the way I feel about it is sad and mad.”  

A.B. 

 

    

 

“This is a picture of an empty land where tore up apartments used to be. It distracts the youth and 

it shows the youth that the adults who have the responsibility to make the community better, lack 

the responsibility to do so.  This empty land has been there for a while and has yet to be fixed 

up.” 

G.T. 

 



141 

 

APPENDIX E (continued) 

  

 

“Children playing and a lady helping a little kid get into the play house. The challenges are you 

can help the kids get into a better future and show them the positive and negative things in life 

before they get older, also the kids can learn how to get along better by communicating with 

others.  The negative challenge is that some kids are growing up around bad things and then, 

they might have a negative future.”  

                 B. K. 

 

     

 “Some students in our community have a hard time keeping up with the homework and getting 

it in on time.  What the youth is doing, who is the main component of our future, and keeping up 

can be very challenging at times.”  

             S.T. 
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APPENDIX E (continued) 

Opportunities for youth in our community 

 

 

 

“It is a picture of Hope Street Youth Development and it basically is a place where youth in the 

community can get involved and make changes on issues where they live.  Hope Street offers 

service learning, youth organizing and academics.” 

G.T. 

 

 

 

“The photo I took a picture of is saying that there is a school out there; so that you can have 

some where to learn. And know how to read and writing and know how to add and learn how to 

do multiplication. And we can get up and get going. So that you can be what you will like to be.”  

A. 
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APPENDIX E (continued) 

 

  

“This is a picture of T. H.  He has made the honor roll since he has been at Stucky Middle 

School. This is a respectful and honest person.  I chose T. because he enjoys school.  School is a 

good opportunity because you can learn, get good grades, have friends, and have a lot of fun 

doing it.”  

A.S. 

 

 

“This picture is about youth summer job that pays and it keeps youth out of trouble and money in 

their pockets.”  

A. W. 
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APPENDIX E (continued) 

    

 

 “Parks are a good thing to have in the neighborhood.  It offers young people a place to go and 

exercise and have fun.”  

                 D.S. 

 

 

 

 

 

“People can pick up the trash and help the world not to be so polluted and stop being so violent.”  

J. 
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APPENDIX E (continued) 

  

 

 

“Opportunities in our community are working and volunteering to help the community and 

schools. All of the youth have an opportunity to go to school, although some choose not to go or 

participate in school, but it is the main opportunity.”  

S. T. 

Stories without photographs 

 

“Stucky helps with after school programs. On this day, they had a music fest for high school 

students all over the state.” 

Nia S. 

  

     “There are two establishments I know of that are really helpful toward youth: Hope Street 

Youth Development and Forever Crowned Church. The people in these organizations are really 

motivational; and its easy to listen to people from the community that you know are there and 

have been there.” 

A.G. 
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APPENDIX E (continued) 

 

 

“…The Kappa League is a leadership organization designed to lead youth becoming freshmen 

and sophomores in high school to become the proper gentlemen in today‟s society; but 

opportunity doesn‟t mean join an organization. Opportunity is an option that each of us 

individually decide to do. Boys and Girls Club provides opportunities, your local park, the 

YMCA, your brother and sisters, friends and family are also opportunity…” 

L.O. B. 

     “Some opportunities are volunteering at St. Francis Hospital, Hope Street Summer Camps, 

SFTI. I am going to be volunteering at St. Francis for pre-meds; so, I can try to get scholarships 

to college; also because I can get community hours to go on my applications…” 

                                                      

B.K. 

Who and what support youth in our community 

 

 

   

  “M. at Hope Street helping B. on her math work.  She supports the youth by helping to improve 

grades also by letting students that are failing classes know that they can improve by going to 

different tutoring places.”  

                  B.K. 
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APPENDIX E (continued) 

 

 

 

 

    “Many of the churches in our community support  youth by providing programs and studies. 

They help keep the youth out of trouble and out of the streets and teach them things at the same 

time.”  

S.T. 

 

 

“C. was having fun doing what he do like always.  He lets everyone know what they doing is 

good or is it bad?!  He is 7 years old.”  

A. G. 
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APPENDIX E (continued) 

 

 

“My family supports the youth. Sometimes we pick up trash in people‟s yards. That is good 

community service.” 

A.S. 

 

 

 

 

    

 

 “The office is the only thing that supports Turtle Creek apartments.  The maintenance man and 

his partners and M. share the office.”  

J. 



149 

 

APPENDIX E (continued) 

  

 

“I think Stucky is good because it is a place where you can learn things.  Dean R. S. supports 

elementary schools, such as Jackson, Gammon, and Buckner.  So, if by chance you‟re in foster 

care then you have a free scholarship to WSU and if you qualify then get a scholarship to South 

Western.” 

N.S. 

 

        

  “I chose Hope Street as a representative of support for youth in District 1 because it offers 

many opportunities.  Students learn how to stand up for themselves and their community. The 

service learning component offers youth a chance to engage in things that make the community 

better. We can even go there if we need help with academics of any sort. Many youth have been 

empowered by going through Hope Street.” 

D.S. 
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APPENDIX E (continued) 

What needs to change to make a better future for youth   

 

 

 

“What happens here is C. and his so call family.  They were fighting over a game. C. Push him 

down; they started fighting and they were going at it.” 

A.B. 

   

 

“One day, I was walking around outside and saw two people arguing.  I thought to myself that 

isn‟t right.  Also, people don‟t need to have conflict with each other. Fighting and things are 

hurting the community. We can fix this by sticking together and being one in our community. 

That‟s why I took this picture” 

D. C. 
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APPENDIX E (continued) 

 

 

     “This picture shows the land and what it looks like in the neighborhood. This is an influence 

that the responsibility to fix up things in the community is not a very strong concern.  It needs to 

be fixed up to show youth that people are concerned for the community and are wanting to make 

changes for the better.”  

G.T. 

 

 

“I think there are too many abandoned houses in District One. They are usually unsafe and the 

encourage crime.  Also, houses like this don‟t make people proud of District 1 and if it changed, 

the neighborhood might be safer.” 

D.S. 
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APPENDIX E (continued) 

 

 

“This person lives right behind my grandmother and she has about seven children. As you can 

see from the picture, change is already taking effect.  Because before this house began its 

remodeling, this house looked work out and vacant. The community is getting involved and is 

donating to this woman‟s family so this family will have a brighter future.”  

L.O. B. 

 

 

      

  “There should not be liquor stores because underage people might enter the liquor store and 

start to steal alcohol.  There should be no liquor store that close to a Boys and Girls Club.  There 

are cracks in the cement.  The sign is starting to come off. There should be some kind of bridge 

put in its place.  It looks terrible, the liquor store should not be there, it is a negative place.”  

A.S. 
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APPENDIX E (continued) 

        

 

“I took this picture because they need to fix the streets. The streets already have bumps in it with 

pot holes as you can see they fix one side of the street and there just throw some cement into 

cracks if they were to fix it, fix it completely. ” 

A.W. 

 

 

 

     

The pink bus that picks up and drops off kids for Hope Street Youth development it needs to be 

changed by a new paint engine update because people don‟t want to be seen getting drop/pick up 

by a messed up bus, also because the bus just might break down one day while picking up the 

students. ” 

B.K. 
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APPENDIX E (continued) 

 

   

 

“We need to get more one on one role models to help and support the youth and get involved. To 

me a “role model” listens, gives advice, helps and empowers.”  

S. T. 

 

Story without photograph 

 

 

“ One time, my friends got in a fight for no reason. I tried to break it up but they kept fighting. 

Then, the teacher came and broke them up. I think we need to stop fighting and just talk it out. ” 

C. C. 
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